
 

Chapter Five 

Conclusions 

 In this chapter, three sections are covered. First, a generalization of the findings 

is summarized first. Afterwards, some pedagogical implications are provided. Then 

suggestions for further research are presented to conclude the research. 

5.1 Summary of the Main Findings 

The results of this study have been analyzed and discussed in detail in Chapter 

Four. In this section, the conclusions of the major findings will be summarized in 

accordance with the four research questions mentioned in Chapter One. 

First, there are differences between the HA and the LA in SILL questionnaire 

survey. In general, the number of the strategies utilized by the HA exceeds that used 

by the LA. On the other hand, the average score of the four subgroups before and after 

the experiment (2.721 out of 5) indicates that both the experimental and the control 

groups do not utilize strategies very often in the process of learning English. Since 

considerable studies have pointed out the fact that utilizing language-learning 

strategies appropriately improves language proficiency and learning achievement 

(Wenden & Rubin, 1987; Chamot & Kupper, 1989; O’Malley & Chamot, 1990), the 

finding suggests that learners need to be equipped with the knowledge about language 

learning strategies and be encouraged to develop active attitude toward vocabulary 

learning. 

What’s more, it is worth mentioning that the ELA make significant improvement 

in SILL questionnaire through the experimental teaching. That is, the low achievers in 

the experimental group use learning strategies and techniques more frequently than 

before. It is probably because the ELA tend to be aware of their strategy use and then 
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develop their learning techniques gradually after the experiment.  

 Second, after the experiment, most of the subjects in the two groups make little 

progress in VLT and the HA are able to learn more words gain a better score on VLT 

than the LA. The finding also reveals that most subjects in the experimental group 

score better on VLT. After the mean scores of each subgroup are compared, it is found 

that the EHA improve significantly after the experiment. In sum, learning by inferring 

contributes to better performance in VLT than learning by translation. That is because 

the experimental group gets accustomed to taking efforts actively to know what a 

word means and then applies the word to another context. 

 Third, without definite Chinese definitions, WMIFC results in vagueness and 

uncertainty of the word meanings for the experimental group. In addition, the subjects 

in the experimental group need time to get used to the new strategy. Therefore, they 

are less able to apply the target words to new contexts. It is not surprising that 

subjects in the control group do better than those in words-in-context tests.  

 Fourth, the four parts of speech, nouns, verbs, adjectives, and adverbs influence 

lexical learning differently. As for the target words which are hard for the 

experimental group to infer, the order of the degree of difficulty of the parts of speech 

is listed as follows: adverbs, adjectives, verbs, and nouns.  

 Finally, according to the open-ended statement in the questionnaire, more than 

half of the subjects (68%) favor WMIFC instruction. They consider WMIFC 

instruction good and efficient for vocabulary learning and thus enjoy learning words 

in context. However, some subjects (32%) in the present study do not share this 

opinion that learning through WMIFC build up vocabulary ability. In their point of 

view, a word is learned only when they are sure about the Chinese equivalent exactly 

and can spell it correctly. They are used to memorizing words intentionally and 
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mechanically. The reason why they formulate the concept is that they find it too much 

trouble to adapt to the new strategy of learning.  

It goes without saying that teachers should inform the advantages of learning 

words through inferring of students and gradually cultivate them the independent 

learning habit. However, based on the findings from the experimental teaching, it is 

found that the degree of mastery and the size of vocabulary is an important factor 

affecting the success in WMIFC instruction. Without the vocabulary capacity of about 

3,000 word families, successful guessing or inferring of the unknown words in EFL 

learning is a difficult task to fulfill (Laufer, 1997a). It is obvious that the word bank of 

VHS students is not big enough, and therefore the ability to guess the correct meaning 

in the context leaves much room to be improved. 

In conclusion, for VHS students who are below the vocabulary threshold, 

explicit vocabulary instruction is necessary in their early stage of vocabulary, while in 

the later stage extensive reading helps them achieve the full learning of new words 

(Coady, 1997). That is, as long as they reach the vocabulary threshold, it will be easier 

for them to explore more vocabulary items through guessing or inferring from context. 

To provide a more fruitful research, the design of the experimental teaching for VHS 

students should be amended such as teaching materials and the subjects. 

5.2 Pedagogical Implications 

The purpose of the study is to conduct an experiment to examine the effects of 

WMIFC instruction on vocational high school students. Some of the findings in the 

study can be generalized and applied to English teaching and learning. The following 

are the pedagogical implications based on the findings and the questionnaire results. 

First, although the insufficiency of lexis greatly hinders English learning, 

vocabulary is still regarded as secondary in language teaching. In view of this 
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deficiency, English teachers should put lexis in its right status and put more emphasis 

on students’ lexical learning. Just as Oxford & Scarcella (1994) mention “ teachers 

should provide learners with systematic L2 vocabulary instruction, offer opportunities 

to learn vocabulary through context, help students learn specific strategies for 

acquiring words, and show students how to learn words outside of their L2 classes.” 

That is, vocabulary learning should not be left to the learners alone, especially for the 

low-proficiency VHS students. 

Second, since there is not any instruction guaranteeing the acquisition of a word 

with only one exposure. During the vocabulary learning process, forgetting is the 

most frustrating part. Thus, teachers can provide more encounters with unknown 

words to increase familiarity. It is speculated that, when learning a word, learners 

generally learn its form and meaning at the first encounter, and at every future 

encounter, different knowledge is added to the word. Further, multiple exposures in 

different contexts allow students to develop an all-inclusive comprehension of new 

words. 

Third, it is encouraging to find that 58% of the subjects regard WMIFC as a 

good way for broadening their vocabulary size. Teachers should take this advantage 

and provide students with a wide range of interesting and stimulating reading 

materials that are not too difficult to read so that students are more likely to enjoy 

reading and to learn new words at the same time. That is, while choosing reading 

materials for students, teachers should not only decide the readability of a text, but 

also consider the richness of the contextual clues. 

Fourth, students should be equipped with independent word learning strategies, 

especially the low-proficiency VHS students. Most low-proficiency students seldom 

initiate any word-solving strategies when a new word is met. Therefore, teachers 
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thereby should help them shift attention from surface word forms to contextual 

information by showing them how and when to use contextual clues to derive word 

meanings. That is, students can guess the meaning of unfamiliar words from the 

context first and then to assure them by consulting a dictionary when learning 

vocabulary independently. 

5.3 Suggestions for Future Research 

According to the test results and the responses to the questionnaire, WMIFC can 

benefit students’ acquisition of English vocabulary and learning strategies. However, 

there are some limitations in the setup of this study. Therefore, further studies 

involving more subjects, a long period of time, higher level of lexical ability, and 

more parts of speech will be necessary to provide more persuasive empirical 

evidences. The following suggestions for future research aim to compensate for the 

limitations of this study and to deepen the understanding about the effects of WMIFC 

instruction. 

 First, VHS students in different parts of Taiwan vary from one another in their 

English proficiency. It will be desirable for future researchers to recruit more subjects 

from vocational high schools in different parts of Taiwan so that the scope and depth 

can be further expanded. 

 Second, with the limitations in the amount of time that could be devoted to the 

study, only 80 subjects in the same school are recruited for the study and the 

time-span in the study is only 12 weeks. To increase the validity of the research, it is 

necessary to extend the experimental time. 

Third, English vocabulary should include both receptive and productive levels; 

however, in this study only receptive vocabulary is measured. The nature of knowing 

a word is not limited to learning the meaning. Passive vocabulary is necessary to be 
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transformed into active vocabulary. Therefore, further evaluation of students’ English 

achievement is recommended to explore learners’ oral and written production in order 

to assess their learning of a word more fully. 

Fourth, in this study 50 out of 60 target words to be infer are nouns and verbs; 10 

out of 60 are adjectives and adverbs. This is not sufficient in assuming what part of 

speech is most efficiently learned by guessing from the context. It is suggested that 

future researchers may design a whole-scale experiment involving words of various 

parts of speech to explore the issue. 

To sum up, most experienced teachers are familiar with the “study, test, and 

forget” phenomenon in vocabulary rote learning. It is the way the vocabulary taught 

affect the learning burden (Nation, 1990, p.43). With such a large amount vocabulary 

to expand, students need effective vocabulary learning, explicitly or implicitly. Only 

by getting familiar with appropriate strategies can students have the opportunities to 

acquire lexical items with less effort and more confidence, especially for those low 

proficiency VHS students. Therefore, it is anticipated that further researches on 

vocabulary instruction will be carried out to facilitate students’ vocabulary learning, 

paving a good foundation for better language proficiency. 
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