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CHAPTER 1 

INTRODUCTION 

     To date, in Taiwan, English learners’ communicative competence is still poor.  

Parents worrying that their children may lose at the beginning line spend lots of 

money pushing their children into cram schools. However, the university students, 

who have at least learned English for six years, still fail to communicate well in 

English (LTTC, 2004). Around fifty-six percent of freshmen and fifty-four percent of 

juniors in university consider their English listening and speaking abilities weak 

(Chang, 2006). The university students seem to be afraid of opening their mouths to 

speak English and forty-one percent of university students deem their English 

speaking ability the poorest. Apparently, only memorizing vocabulary and acquiring 

language usage and structure are not enough for second language acquisition (SLA). 

Thus, researchers are inclined to question what mode of classroom organization and 

instruction may promote language development. So far, studies have already shown 

that receiving comprehensible input and interactional feedback can benefit SLA (Gass, 

2003; Long, 1983, 1996; Pica, 1994). But besides that, pushed output (Swain, 1985, 

1995, 2005; Swain and Lapkin, 1995) and negotiation for meaning (Gass and Varonis, 

1985; Iwashita, 2003; Pica et al., 1989; Varonis and Gass, 1985) are important for 

language development as well.   

Swain’s (1985) Output Hypothesis and Long’s (1996) Interaction Hypothesis 

emphasize the association between language output and SLA. According to Swain 

(1985), comprehensible output can contribute to acquisition in that through it learners 
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are pushed to produce precise, concise, coherent, and appropriate output that can 

develop learners’ grammatical competence. Long (1996) also observed that as the 

comprehensible input is important, it is most effective when it is modified in 

negotiation for meaning, in which the speakers collaborate to achieve mutual 

understanding.   

On the other hand, the importance of social factors in negotiations has also been 

acknowledged by a lot of researches. Tarone (1995), for example, proposed that 

interlanguage involves a “stylistic continuum” (as cited in Ellis, 1997, p. 37), which 

means learners use “all regular language behavior” (ibid, p. 37) when accessing 

different conditions, such as different interlocutors. So far, there have been studies 

focusing on different aspects of social factors, for instance, the gender of the 

interlocutor (e.g., Gass and Varonis, 1985, 1986; Pica et al., 1989, 1991), the age of 

the interlocutor (e.g., Iwashita, 2003; Mackey et al., 2003), the power relationship 

among interlocutors (e.g., Morris and Tarone, 2003), and the different learning 

contexts (e.g., Foster, 1998; Gass, et al., 2005).   

According to Morris and Tarone (2003), in order to promote second language 

(L2) teaching and learning, social dynamics in real L2 classrooms should be taken 

into account and researchers need to walk into classrooms. However, so far as the 

researcher knows, little research on negotiations conducted in natural classrooms 

takes participants and their social relationships into consideration. Among the various 

variables regarding the interlocutor, several researchers have studied the aspect of 

interlocutors’ familiarity. For example, Porter (1991) and O’Sullivan (2002) focused 

on test contexts. Plough and Gass’ (1993) study reported 10 dyads from different 

cultural background, and Tarone and Liu (1995) recorded 1 Chinese boy from a 
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longitudinal perspective. Those studies all concern the effects of interlocutors’ 

familiarity on interaction. However, most of them are for the experimental pursuit; 

little research has been conducted in natural classrooms (Foster, 1998; Gass et al., 

2005). Thus, the purpose of this study is to look into how the variable of interlocutors’ 

familiarity may interact with various task types and to what extent it may influence 

the participants’ interactional performance in a L2 classroom. Hopefully, investigating 

the influence of social relationship and task types on negotiation pattern in a real L2 

setting could provide positive backwash and beneficial pedagogical implications to L2 

teaching.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


