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CHAPTER 1 

INTRODUCTION 

 

1.1 Background 

Owing to insights from cognitive psychology, the focus of the second or foreign 

language teaching has gradually shifted from a traditional teacher-oriented approach 

to a learner-centered one since the 1970s (Rubin, 1987). In order to teach effectively, 

it is necessary to account for the learner’s active role in the process of language 

learning. As a result, considerable research has been done on exploring the individual 

differences and various personality traits that exist among second or foreign language 

learners (Ellis, 1994; Keefe, 1987; Moody, 1988; O’Malley & Chamot, 1990; Oxford, 

1990; Reid, 1995; Rubin, 1987). These individual differences are important because 

they make a difference in how people learn and what they learn (Moody, 1988). Many 

factors concerning individual differences such as gender, educational background, 

learners’ belief, motivations, intelligence, learning styles, and learning strategies seem 

to affect learning proficiency. Among them, learning strategies have been found to 

play a significant role in affecting language-learning efficiency (Chamot & Kupper, 

1989; Lavine & Crookall, 1989, Oxford, 1990). Following this line of thought, later 

researchers suggested that the appropriate use of learning strategies could serve as a 

predictor of successful language learning (Rubin, 1987; Wenden & Rubin, 1987; 

Chamot & Kupper, 1989; O’Malley & Chamot, 1990; Oxford, 1990; Green & Oxford, 

1995: Park, 1997).       

However, despite the fact that most studies suggested the importance of learning 

strategy in language learning, only a few studies have endeavored to explore how to 
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conduct instruction in learning strategies and to investigate the impact of instruction 

(Brown, 1993; Chamot & Kupper, 1989; Chiu, 1999; Kao, 1990; O’Malley, Oxford, 

1990; Yang, 1996). Moreover, in integrating four skills as a whole, most of the 

research discusses learners’ learning strategy use in general and does not separate the 

use of strategies into four different aspects one at a time, such as focusing on listening 

strategy use only. Furthermore, the combined effects of strategy use and other learner 

factors (e.g., attitudes and motivation), which may also affect language learning 

outcomes, have not received due consideration. Last but not least, most of the studies 

have centered on the effect of strategy instruction based on a quantitative approach 

without specifically illustrating the perception, experience, and the possible changes 

in the learner after they have received strategy instruction. Therefore, a case study is 

needed to depict the learners’ attitudes and perceptions toward their language learning, 

strategy use as well as the strategy instruction.  

In Taiwan, most of the studies on learners’ strategies have focused only on 

university and college students (Yang, 1991; Hsu, 1994; Sy & Liou, 1994; Hsiao 1997, 

1999; Huang & Hong, 1998; Teng, 1999; Huang & Chang, 1999; Huang & Tseng, 

2000). Little attention was paid to secondary education until recent years (Yang, 1993; 

Huang, 1997; Liao, 2000; Chen, 2000; Chung, 2000; Wang, 2002). Only a few studies 

have focused on learners at junior high school level (Chiu, 1999; Liao, 2000; Tsao, 

2002; Tseng, 2001). Like most other researches, these few studies dealt with the 

issues of identifying general strategy use, or investigated the linkage between learning 

styles and learning strategy use (Yang, 2000; Tseng, 2001). Few researches have 

investigated the impact of learning strategy instruction on junior high school learners. 

Furthermore, most of the researches that investigated the impact of strategy 

instruction have centered on the instruction of reading and writing strategies. 
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Listening strategy has been left relatively untouched. In fact, the instruction of 

learning strategies, especially listening strategies in junior high school, has not 

aroused too much attention (Huang, 2003). It was not until the prevailing trend of 

taking General English Proficiency Test (GEPT) that the listening ability attracts 

people’s attention. Although most teachers believe in the motto ‘Let the student learn 

how to learn’; yet, under the great time pressure, tight schedule, and huge stress 

caused by the exams, most junior high school teachers are left to rely more heavily on 

teacher-centered instruction to maintain class order and to keep up with the schedule. 

In addition, since most parents and teachers are concerned most about students’ 

performance on the Basic Competence Test (BCT), in which no listening tests are 

included, the teaching at school naturally focuses on reading and writing skills rather 

than on listening and speaking abilities. Therefore, teachers usually underestimate 

listening as just an “instantaneous stepping stone to some other skills like speaking 

skill” (Meyer 1984, p. 343). Some teachers still treat learners as passive receivers in 

the process of listening without realizing that learners do have abilities and strategies 

to actively involve themselves in the process of listening. Due to the lack of 

understanding of the nature and process of listening, learners are left alone to listen to 

tapes and try to answer the comprehension questions without being reminded of some 

possible strategies such as “guessing”, “note-taking” or just “listening to the gist” in 

the problem-solving process. As a result, the learners tend to feel discouraged and 

have low self-confidence when they are dealing with listening tasks. They get used to 

relying more heavily on their teachers most of the time without realizing that they 

have great potential to learn methods to listen more effectively.  

Therefore, it is of great importance to investigate the impact of instructing 

listening strategies on junior high school students, and also the listening strategies 
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used by students of different learning proficiency. While most of the previous studies 

on the effects of listening strategies employed quantitative approaches to conduct the 

research (Teng, 1993, 1998), this present case study attempts to offer a more holistic 

view by providing an in-depth description of the four individual cases to investigate 

the impact of listening strategy instruction through qualitative inquiry. 

 

1.2 Purpose and Research Questions of the Study 

The purpose of this study is to investigate the listening strategy use of four junior 

high school learners when receiving listening strategy instruction.  

To achieve these objectives of the study, the research questions are stated as 

follows: 

1. What are the listening strategies used by four Taiwanese junior high school 

learners before the strategy instruction? 

2. What are these four cases’ common and different problems when dealing with 

listening tasks? What do they do to solve them after the instruction? 

3. What kind of listening strategies or listening tasks do these four cases of two 

different proficiency levels find most or least useful in improving their 

listening comprehension during and after the instruction? Why? 

4. What is the perception of each student toward the listening strategy instruction? 

 

1.3 Significance of the Study 

As mentioned above, the importance of instruction in listening strategies for 

junior high school learners cannot be underestimated. It is hoped that this case study 

can provide a descriptive picture of the situation existing in the junior high school 

now and that educational practitioners can gain some insights into students’ 
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perceptions of instruction in the use of listening strategies, and their underlying 

problems when dealing with listening tasks. In this way, educational practitioners may 

be able to assist the learners to solve problems more effectively; and more importantly, 

to foster learner autonomy. Listening strategy instruction may therefore gain its 

correct importance at the junior high school level.  

 


