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CHAPTER TWO 

LITERATURE REVIEW 

In this chapter, a literature review containing three main topics will be 

presented: the issue of native English speaking teacher (NEST), teachers’ beliefs and 

instructional practices, and the impact of examination on English teaching in Taiwan. 

2.1 Native English Speaking Teacher (NEST) 

Native English Speaking Teacher (NEST) has become a popular term and even 

an attraction in the field of English teaching around the world. This phenomenon then 

arouses more and more researchers’ interest in exploring its meaning in English 

teaching and learning as well as offering practical suggestions for the practitioners 

and others who are concerned with this issue.  

2.1.1 The definition of a native speaker 

Before the discussion about NESTs, the definition of a native speaker should be 

provided. However, the native/non-native issue itself is controversial (Medgyes, 

1992). Viewpoints from either sociolinguistic or linguistic professions vary greatly 

(Medgyes, 1992; Stern, 1983). In this study, the researcher adopts the definition given 

by Tay (1982) who claims that a native speaker is “one who learns English in 

childhood and continues to use it as his/her dominant language which has reached a 

certain level of fluency.” 
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2.1.2 Studies on Native English Speaking Teachers 

Studies on NESTs concerning a variety of issues have been conducted 

worldwide and the main focus was on comparing the advantages and disadvantages 

between the NESTs and the NNESTs. As to the advantages of the NESTs, Medgyes 

(1992) claimed that “the people who were born and brought up in an 

English-speaking environment tended to be more proficient users of English than 

those who were not born and brought up in a non-English speaking environment.” 

Since English proficiency is considered a basic necessity of being an English teacher, 

NESTs seem to have an absolute advantage from the starting point when being 

compared with the NNESTs. In addition, Wang (2007) also indicated that the 

appearance of the NESTs was found as one of the attractions to the students because 

of its novelty. This advantage could also be seen as one of the absolute advantages. 

However, some of the researchers also proposed the advantages of NNESTs. 

Liu (1999) suggested that the advantages of NNESTs would be that “their existence 

can serve as an encouragement and purpose of learning for the students by sharing the 

same native language and cultural background with the students.” Boyle (1997) 

further claimed that “it’s easier for the NNESTs to appreciate students’ learning 

problems in English since they’ve been through the same difficulties themselves.” It 

could also be considered as the main disadvantage of the NESTs for not being able to 



 6

understand some of the students’ learning difficulties because of both the language 

barriers and different learning processes. 

The debates on the advantages and disadvantages could be found in a lot of 

studies in this field. Furthermore, another argument was brought up out of the issue of 

advantages and disadvantages. Liu conducted a study in 1999 and proposed that the 

professional education is far more important a factor than native-speakerness. Being 

congruent with the ideas of Liu, Medgyes (1992) also claimed that “there were far 

more variables than native-speakerness necessary to be concerned such as experience, 

motivation, training and so on.” Under this argument, being a native speaker or not is 

not important anymore when considering the qualities of a good English teacher. 

Nevertheless, in fact, when it comes to students’ feedback toward this issue, it 

would be a different story. Moussu (2006) conducted a study comparing the attitudes 

of students and administrators toward NESTs and NNESTs as well as the 

self-conceptions of NESTs and NNESTs by surveying 1040 ESL students, 18 

NNESTs and 78 NESTs as well as 21 IEP (Intensive English Program) administrators. 

The results showed that students generally held a more positive attitude toward 

NESTs than NNESTs. As to teachers’ self-perceptions, NNESTs showed a lack of 

confidence in their linguistic and teaching skills; however, their experience of 

learning English as a second or foreign language was considered an asset for ESL 
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students. In addition, the administrators also emphasized that their hiring criteria 

would not be nativeness but teachers’ linguistic preparation, international awareness 

and teaching experience.  

In Taiwan, the NEST issue is also a hot topic. Different aspects related to this 

issue have been investigated including the current situation of NESTs in Taiwan, 

team-teaching, students’ opinions toward NESTs and NNESTs, the influence of 

NESTs on students’ motivation of learning, classroom interaction, questioning 

strategies, teaching beliefs, etc (Lin, 2002; Ting, 2001; Liu, 2004; Wang, 2007; Wen, 

2005). For example, in Ting’s (2001) study, the NESTs in junior high schools in 

Kaohsiung City were investigated to know about the current situation of their teaching, 

the results showed that students preferred the NESTs than NNESTs in English classes 

with the reasons that the NESTs were more humorous or the class was 

assignment-free. In addition, most of the students also held a positive attitude toward 

the NESTs’ teaching in Liu’s (2004) study which investigated students’ opinions of 

their foreign teachers and the elective courses taught by the foreign teachers in a 

junior high school in Kaohsiung County. The reasons were also that the classes of the 

NESTs were more interesting or their intonation and pronunciation was more correct 

than their NNESTs. From students’ feedback, we could know that the NESTs really 

had their advantages because of their specific cultural background, language learning 
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processes and so on. 

Besides, NESTs in different teaching contexts included kindergartens, 

elementary schools, high schools, colleges and even cram schools were surveyed in 

the past research. As to the students’ opinions toward NESTs, the results generally 

showed a positive trend (Chang, 2004; Lin, 2002; Liu, 2004; Ting, 2001; Wen, 2005). 

For example, Chang (2004) conducted a study on exploring the Taiwanese university 

English majors’ perceptions toward NESTs and NNESTs and found out that the most 

of the participants thought that they had stronger self-efficacy under the teaching of 

the NESTs.  

It seems that NNESTs are in a comparatively inferior position from those 

findings. However, some of the researchers also speculated that the reason of this 

result might be due to the lack of pressure of examination in the courses taught by 

NESTs (Ting, 2001; Wen, 2005). Therefore, this study is going to incorporate the 

factor of the pressure of the JUEE (Joint University Entrance Examination) into the 

context and looking forward to offering a clearer picture of the situation of NESTs’ 

teaching in senior high schools. 

2.2 Teachers’ Beliefs and Instructional Practices 

Successful language learning consists of many factors, and the two of them 

would be the teacher and the student. In the past years, a lot of research has been 
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conducted on exploring how students learn and what contributes to their successful 

learning. Recently, the interest of L2 study has been expanded from investigating 

students to teachers (Richards, 1996). Teachers’ thought processes were considered 

very important for its significant effect on the teachers’ behaviors, Clark & Peterson 

(1986) thus claimed we should pay more attention to this field when studying how 

teachers conduct their teaching in the classroom. Based on this belief, the topics 

including the nature of teachers’ beliefs and the effect of teachers’ beliefs on their 

instructional practices will be discussed in this section. 

2.2.1 The Nature of Teachers’ Beliefs 

In recent years, although more and more research focus in the field of education 

has been put on the importance of teachers’ beliefs (Clark & Peterson, 1986; Johnson, 

1994; Munby, 1982; Nisbett & Ross, 1980; Pajares, 1992; Shavelson, 1983; 

Shavelson & Stern, 1981), little attention has been paid to the nature and origin of 

these beliefs because it is difficult to define and study beliefs (Johnson, 1994). To 

have a more holistic understanding of teachers’ beliefs, the nature of belief needs to be 

clarified beforehand. Harvey (1986) suggested that a belief system is “a set of 

conceptual representations which signify to its holder a reality or given state of affairs 

of sufficient validity, truth and/or trustworthiness to warrant reliance upon it as a 

guide to personal thought and action.” Moreover, Nisbett and Ross (1980) claimed 
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that “all human perceptions are influenced by beliefs. That is, beliefs can therefore 

influence the way we think and act on the events.”  

As the main conductor of a class, it goes without saying that how important the 

role a teacher plays in the learning of the students and that is why we need to 

investigate what are the factors which can influence their teaching. Among many 

factors influencing teaching,” teachers’ cognitive activity, which is considered a main 

source of providing interpretative frames for teachers to understand and approach 

their own teaching, attracts a lot of interest”(Richards, 1996). Teachers’ beliefs, 

thought to make up an important part of teachers’ prior knowledge and act as a filter 

through which instructional decisions are made, are therefore chosen to be the main 

concerns of this study (Clark & Peterson, 1986; Johnson, 1992; Munby, 1982; Nisbett 

& Ross, 1980; Shavelson, 1983; Shavelson & Stern, 1981). 

2.2.2 The Sources of Teachers’ Beliefs 

According to Richards & Lockhart (1996), “teachers’ beliefs systems were built 

up gradually overt time and include both subjective and objective dimensions.” Thus, 

in order to discover a more complete picture of teachers’ beliefs, the sources from 

which teachers’ belief were derived should not be ignored. Kindsvatter, Willen & 

Ishler (1988) proposed six sources of teachers’ beliefs including their own experience 

as language learners, experience of what works best, established practice, personality 
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factors educationally based or research-based principles and principles derived from 

an approach or a method.” Based on these sources, the researchers could explore more 

about teachers’ beliefs and discovered something could not be seen directly from the 

interaction with the teachers. 

2.2.3 The Effect of Teachers’ Beliefs on Instructional Practices 

Since the way human beings think and act are influenced by beliefs (Nisbett & 

Ross, 1980), the effect of teachers’ beliefs on their instructional practices is then 

worthy of being carefully studied. Numerous studies have been conducted in this field 

and offered different conclusions (Aguirre & Natasha, 1999; Anders, Lloyd, 

Richardson & Tidewell, 1991; Johnson, 1992, 1994; Munby, 1982; Nespor, 1987; 

Shavelson, 1983; Shavelson & Stern, 1981; Yim, 1993). In Anders, Lloyd, Richardson 

& Tidewell’s (1991) study in which the relationship between teachers’ beliefs and 

instructional practices in reading comprehension was investigated, the result showed 

that there is a general consistency between teachers’ beliefs and their classroom 

practices in the teaching of reading comprehension. Johnson (1992) conducted a study 

on exploring English as a second language (ESL) teachers’ theoretical orientations 

and the result showed a consistency between teachers’ theoretical beliefs and their 

methodological approach. Besides, Nespor (1987) suggested that there are four main 

features of the structure of beliefs: existential presumption, alternativity, affective and 
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evaluative loading and episodic structure, and furthermore proposed the relationship 

between these features and teachers’ instructional practices. The result showed a great 

influence of these features on the instructional practice. 

However, inconsistency in teachers’ beliefs and instructional practices could 

also be found from the past study. Yim (1993) studied English teachers in Singapore 

and indicated that “although the teachers clearly expressed their preference of 

communicative approach in which authentic and meaningful activities were focused, 

many teachers were observed to adopt a lot of accuracy-focused activities in the real 

classroom contexts. She further claimed the reason behind the phenomenon would be 

the need of teachers to prepare their students for examinations.” In addition, another 

case also happened in the study conducted by Anders, Lloyd, Richardson & Tidewell 

(1991), with a general consistency of teachers’ beliefs and instructional practices, 

several teachers are found to be incongruent between their teaching belief and 

instructional practices and such incongruence could be related to the “process of 

teacher change” 

2.2.4 Change of Teachers’ Beliefs 

“The gap between teachers’ beliefs and instructional practices may indicate that 

teachers are processing changes” (Anders, Lloyd, Richardson & Tidewell, 1991). In 

the case of their study, it was found that the changes of beliefs were preceding the 
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changes of practices. However, in Guskey’s (1986) study, on the contrary, the results 

showed that “the changes of teachers’ beliefs followed the changes of their 

instructional practices because only when they see a positive effect on students’ 

learning do they begin to change their beliefs.”  

2.2.5 Teaching Belief of NESTs 

Although the issues about teachers’ beliefs have drawn certain degree of 

attention among TESOL research, there is still not so much research on investigating 

the teaching beliefs of NESTs in a foreign teaching context. Most of the 

related-research emphasized comparing NESTs and NNESTs on different aspects such 

as their advantages and disadvantages, approaches, teaching behaviors and so on 

(Arva & Medgyes, 2000). To figure out the importance of understanding NESTs’ 

teaching beliefs, Wang (2007) conducted a case study on comparing the teaching 

beliefs of an NEST and an NNEST and investigating the situation of their 

team-teaching in an elementary school in Hsin Chu City. Similarities and differences 

were found on the teaching beliefs of the NEST and NNEST, and the main difference 

fell on their teaching approaches and sentence structure teaching. That is, the NEST 

was found to hold a skill-based approach while the NNEST held a function-based and 

grammar-based approach. Moreover, their teaching beliefs are congruent with their 

instructional practices in general. 
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Another study conducted by Inoi (1999) compared the teaching beliefs of 

Japanese English teachers and native English teachers about language learning. Based 

on the study also done by Inoi (1998), this study (1999) recruited more teachers 

including 103 Japanese teachers of English teaching in junior high schools in Japan 

and 26 NETs (native English teachers) teaching Japanese students at a college in the 

United States to list the characteristics or qualities of a GLL (good language learner). 

Like the result of Wang (2007)’s study, both similarities and differences of their 

beliefs were found. The major differences were their attitudes toward the stability of a 

learner’s personality traits, language learning aptitude and the outcomes of learning 

process and which were mostly concerned by JTEs rather than NETs. Adopting social 

and cultural perspective, Inoi (1998) then gave possible reasons for the result 

including pressure of examinations and the specific cultural background. With a 

similar background, this study which was conducted in Taiwan also pointed out the 

importance of examination and thus incorporated the JUEE as a factor which might 

affect the NEST’s teaching beliefs and instructional practices. 

2.3 The Impact of Examination on English Teaching in Taiwan 

In Cortazzi & Jin’s (1996) study, the researchers investigated the culture of 

learning in language classrooms in China and found several distinguishing 

characteristics including “a strongly-centralized education system, an emphasis on the 
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importance of discipline and the significance of giving students knowledge and the 

pressure of examinations.” Not only in Japan and China, the same situation also exists 

in the English teaching in Taiwan. Although educational reforms have been carried 

out for many years and did bring some changes either on the curriculum or the 

channels to enter a university, the nature of English teaching in Taiwan didn’t change 

a lot. Hsu (2004) explored the teaching beliefs and practices on writing instruction of 

senior high school English teachers and found out that many factors such as the time 

limit, the numbers of students or pressure of examination all brought great influence 

on their teaching beliefs and practices. In addition, in Chang’s (2003) research on 

senior high school EFL teachers’ beliefs in methodological decision-making, the 

researcher also claimed that the factors related to the JUEE such as students’ grades or 

examination patterns would influence their teaching beliefs. 

 Based on these studies, it could be observed that the examination-oriented 

cultural background and the pressure from the JUEE actually played an important role 

in the teaching of senior high school English teachers in Taiwan. The researcher thus 

would like to see whether the NEST’s teaching beliefs will also be affected by the 

examination-oriented teaching context in Taiwan and whether she will adjust her own 

beliefs to the context or not. 


