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CHAPTER THREE 

METHODOLOGY 

 The purpose of this study is to investigate what teaching beliefs a native English 

speaking teacher (NEST) in a college-bound senior high school in Taiwan holds and 

how these teaching beliefs influence the instructional practices of the teacher. This 

study aims to explore four aspects related to the topic including the current teaching 

situation of the NEST, the teaching beliefs and the instructional practices of the NEST, 

the English learning problems of Taiwanese senior high school students and the 

change of NESTs’ teaching beliefs over time. According to Yin (1994), the researcher 

will derive “holistic and meaningful characteristics of a real-life event” by conducting 

a case study. This study will thus use a case study approach to acquire a thorough 

understanding of the teacher’s teaching beliefs and their instructional practices. 

Semi-structured interviews, classroom observations and record reviews are the three 

collection methods used in this research. This chapter presents the participant, data 

collection methods, procedures and data analysis. 

3 .1 Participant and Teaching Context 

 Criteria of choosing the participant and the background information of the 

participant are presented in this section. 

3.1.1 Criteria of Choosing the Participant 
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 In order to answer the research questions, the participant was chosen according 

to the following criteria. First of all, the participant is an NEST in a college-bound 

senior high school and the courses s/he teaches is tested in the JUEE (Joint University 

Entrance Examination), such as writing. The reason is that the effect of JUEE could 

be observed more easily in such a setting. Second, the NEST is an experienced 

teacher who has more than three years of teaching experience because s/he would 

have formed his/her teaching belief well, and moreover, changes of beliefs can be 

found if there are some.  

Since hardly any NESTs can be found in public senior high schools in the Taipei 

City, the researcher turned to look for NESTs in the private senior high schools. 

However, it was also a tough task for the researcher to find a qualified participant 

because many of the NESTs only taught conversation in the schools. Fortunately, with 

help from many friends, a qualified NEST whose name is Olivia1 was found and she 

was also willing to participate in this study. Several e-mails and phone calls were 

made to establish the mutual commitment regarding the hourly pay and the schedule 

before the first interview. Basically the researcher paid Olivia NT 800 dollars per visit, 

and each interview took about one hour. After having a mutual agreement, the first 

interview started on April, 1st, 2008. 

                                                 
1 This is a pseudonym used to protect the participant’s identity. 
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However, the researcher was suggested and then incorporated the director of the 

Foreign Language Center who is responsible for administrative matters of the center 

such as recruiting the NESTs, playing the role of a mediator between NESTs and the 

school, etc. Thus, the director, John2, was also interviewed for triangulation purpose. 

3.1.2 Background Information of the School 

 The school, Youth Senior High School3, is a private college-bound senior high 

school in Taipei city which has an outstanding university acceptance rate, according to 

the statistics posted on their website. Students who want to enter this school need to 

score above around 260 on their Basic Competence test; furthermore, the school 

places students to different classes according to their scores on the BC test after they 

enter the school. This school was established in 1940s and consists of junior high 

school, senior high school and supplementary school. Because of the high tuition of 

the private school, the social economic statuses of most of the parents are considered 

high by Olivia. In addition, this school is known for its emphasis of improving their 

students’ English proficiency, thus other classes such as English Special Classes4 and 

Direct Promote Classes5 are established. Moreover, the school also separates all the 

                                                 
2 This is a pseudonym used to protect the participant’s identity. 
3 This is a pseudonym used to protect the participant’s identity. 
4 English Special Class is a class for special students who have excellent English abilities. 
5 Direct Promoter Class students were chosen from Youth Junior High School to enter Youth Senior 

High directly without taking the BC (Basic Competence) Test, as Junior High School Students. 
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students into two classes according to their final exam grades on the second semester 

of the tenth grade. The better half of the students will go to Class A, and the other half 

are called Class B. Class A and Class B are taught by different two NESTs, and these 

two NESTs will switch with each other in the following semester. 

Foreign Language Center 

In order to enhance their students’ proficiency in foreign languages, a foreign 

language center was established in 1990s. This center is mainly responsible for 

designing various language courses, holding activities and overseas study tours for the 

students, and also offering NESTs teaching support and so on. So far, the center has 

seven NESTs including four Canadian and three American teachers. 

3.1.3 Background Information of the NEST 

 Background information of the NEST including educational experience, working 

experience and the reason for being a teacher in Taiwan were presented to offer a 

basic understanding. 

3.1.3.1 Basic Information 

 The participant of this study, Olivia, is a female in her thirties. With a dual 

nationality, Olivia was born in Taiwan and moved to the United States when she was 

nine. Only after she arrived in the United States, she started to learn English. Learning 

at a very young age within an ESL context, Olivia considered herself a native speaker 
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of English. However, unlike some of the ABCs (American-born Chinese), Olivia was 

also forced to practice Mandarin at home because of a need to communicate with her 

family members, so she regarded herself a fluent bilingual speaker of both English 

and Mandarin. The reason she came back to Taiwan was that she wished to take care 

of her sick grandmother as well as to offer a real environment for her children to learn 

Mandarin. Therefore, she came back from the United States four years ago and then 

started her teaching career. 

3.1.3.2 Educational Background 

 After Olivia moved to the United States, she went into the elementary schools 

with ESL classes in Chicago and Los Angeles. With the support of special classes and 

her classmates’ translations, Olivia could totally understand the lecturing three years 

later. After that, she moved to Atlanta of Georgia for middle school, and then again 

moved to Texas for high school. And then she gained her bachelor’s degree from 

Austin University of Texas at Austin and her major was Business Economics.  

3.1.3.3 Working Experience 

 Olivia’s first job was a stockbroker assistant in Maryland since her professional 

training in the university was on Business Economics. After coming back to Taiwan, 

she also tried to find a job in Taiwan Exchange Stock Cooperation, but because of the 

language barrier that she cannot understand the Chinese translation of certain 
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terminology in this field, she failed to be a stockbroker in Taiwan. Then she turned to 

look for a teaching job in cram schools and started her teaching career three years ago. 

3.1.3.4 Teaching Experiences 

 Olivia has been teaching English for four years in Taiwan. The courses she has 

taught include business writing, conversation, writing, reading, and GEPT test skills. 

Regarding the level of the students, she has taught almost all levels of the students 

including elementary to senior high school students as well as adults. About three 

years ago, she applied for the teaching job in the current institution and then started 

teaching conversation and writing classes in Youth Senior High School. In addition, 

she was also responsible for teaching the English Honor’s Class in which she taught 

students the skills of making speeches. Being responsible for teaching all of these 

courses, during the time of this study, she taught thirty two periods weekly in total. 

3.1.3.5 Professional Training as an English Teacher 

 Olivia has completed a sixty-hour TESOL course offered by a cram school in 

Taiwan. All of her classmates were foreign teachers. She found it a great experience 

because she learnt a lot of new teaching methods and got to see all different teaching 

styles from the course. 

3.2 Data Collection 

 Data collection methods that the researcher used and the procedures the 
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researcher followed in this study are presented in this section.  

3.2.1 Data Collection Methods 

 Based on the nature of the study, three major data collection methods are selected: 

interview, classroom observation and record reviews. The primary data will be 

collected from interviews which allow the researcher to gather in-depth information 

and feedback in a flexible way which cannot be obtained by other procedures (Seliger 

& Shohamy, 1989). However, Cohen and Manion (1994) claimed that “an exclusive 

reliance on one method can bias the researcher’s understanding of the particular part 

of the reality s/he is exploring” (p. 233). in a qualitative research. Therefore, this 

study adopts a triangulation method by conducting classroom observations and record 

reviews. 

Semi-structured Interviews 

 Semi-structured interviews in this research were used to elicit the teacher’s 

teaching beliefs based on the pre-defined questions, but some elaboration on the 

questions and answers were allowed (Seliger & Shohamy, 1989). The researcher 

designed an interview schedule which presented the topics to be discussed and the 

detailed questions to be held (Seliger & Shohamy, 1989). By referring to the related 

studies and adopting certain issues relevant to this study, five main topics were 

discussed in this research: beliefs about learning and language learners, beliefs about 
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teaching, beliefs about English (Richards & Lockhart, 1996), beliefs about the 

differences between the NESTs and NNESTs (Wang, 2007), the entrance 

examinations and the educational system in Taiwan. 

Classroom Observations 

 Classroom observations were also conducted in this study to see whether there is 

a congruency in the participant’s teaching beliefs and instructional practices. 

Moreover, many data can be collected from classroom observations because a variety 

of contextual variables will be presented through a close look at the phenomenon. 

(Seliger & Shohamy, 1989 ;Yin, 1994). Without losing any important information that 

could be discovered and studied in the classroom, video recording was used in this 

study to collect the data. In addition, a classroom observation form was also used 

during the classroom observation for the researcher to check whether a certain 

behavior is present or not (Seliger, & Shohamy, 1989). 

Record Reviews 

 Certain documents or materials such as syllabus, lesson plans handouts or tests 

can be a good source of data-collection (Seliger & Shohamy, 1989). The participant 

was asked to offer those records for the researcher’s reference.  

3.2.2 Procedures 

 The researcher conducted the data collection methods in a series of steps and 
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also made certain adjustments when necessary. 

3.2.2.1 Interviews 

 The researcher followed a series of steps to conduct six in-depth semi-structured 

interviews with the NEST and one interview with the director of the Foreign 

Language Center. 

3.2.2.1.1 Interviews with the NEST 

 In order to dig into the interested areas more deeply, the researcher started from 

investigating the topics and the interview questions related to the aspects to be 

discussed in this study. To incorporate more topics related to the theme of the study, 

the researcher firstly made reference to and adopted questions from previous studies 

(Richards & Lockhart, 1996; Wang, 2007). However, there are still some missing 

areas to be covered, hence the researcher also designed a series of questions to elicit 

the information interested in this study and subsequently designed an interview 

schedule in which all the topics and detailed questions can be seen (see Appendix 01). 

 The researcher conducted five semi-structured in-depth interviews in total (see 

table 1) and in which five topics were discussed. Each interview took about one hour. 

The interview questions were asked in English which was considered more 

comfortable in communication by Olivia. The day before each interview, the 

researcher sent the file of the interview schedule of the upcoming interview for Olivia 
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to have a basic understanding of the questions. The interviews were usually conducted 

in coffee shops near the school. During the interviews, the researcher tape-recorded 

the whole discussion as well as took notes if there were questions popping up during 

the interview.  

Table 1: Interview Sessions (Olivia) 

Date Interview Time Topic 

0410 1 1hr.  

30 mins 

Background Information & previous 

experiences 

0415 2 1hr.  

15 mins 

Current teaching situation 

0418 3 1hr.  

17 mins 

Beliefs about learning 

0423 4 1hr. 50 

mins 

Beliefs about teaching and English 

0501 5 50 mins Beliefs about the entrance exams and the 

educational system in Taiwan 

3.2.2.1.2 Interview of the Director 

 With the help of the NEST, the researcher was able to interview the director of 
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the Foreign Language Center in the school, John6. However, due to the busy schedule 

of the director, the researcher only conducted one interview (see table 2) and designed 

ten main interview questions which were viewed as important to this study (see 

Appendix 02 & 03). This interview took 38 minutes and it was conducted in 

Mandarin which is the interviewee’s native language. And the whole discussion was 

also tape-recorded and then transcribed by the researcher later on. 

Table 2: Interview Session (John) 

Date Interview Time Topic 

0501 1 38 mins Current situation of the NESTs in his school 

3.2.2.2 Classroom Observations 

 The researcher originally planned to conduct five times of classroom observation 

right before each interview. However, concerning the busy schedule of Olivia as well 

as the researcher’s academic schedule, the researcher finally decided to conduct 

classroom observations in two visits, and six classes in total. The classes the 

researcher observed included four A-Class writing classes and two Direct Promote 

conversation classes. The rationale of the researcher chose these classes was that she 

considered writing classes were directly related to the JUEE because it’s one of the 

language skills tested in the English test. As to the conversation classes, the researcher 

                                                 
6 This is a pseudonym used to protect the participant’s identity. 
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also observed them because she was curious about the effect of the JUEE on her 

conversation classes as well. Therefore, based on the schedule of the NEST, the 

researcher observed six classes (see table 3). 

 The number of the students of each class observed was around twenty-five. 

Olivia only taught Class A this semester according to the administrative management, 

so the classes the researcher observed were all Class A. Furthermore, there were fewer 

students in writing class because some of twelfth graders were accepted to universities 

at that time. 

 Before the observations, the researcher set up the video cameras at the back of 

the classroom and tried to reduce the interference from the video camera as much as 

possible. During the observation, the researcher also sat at the back of classroom and 

took notes on the classroom observation form. Viewing myself as a non-participant in 

the teaching context, I tried not to be as obtrusive as possible.  

Table 3: Classroom Observation Dates 

Date Observation Time Class 

0418 1 45 mins Class A, 1207 (Writing) 

0418 2 45 mins Class A, 1208 (Writing) 

0418 3 45 mins Class A, 1209 (Writing) 

0423 4 45 mins Class A, 1206 (Writing) 
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0423 5 45 mins Direct Promote, Class 1 (Conversation)

0423 6 45 mins Direct Promote, Class 3 (Conversation)

3.2.2.3 Record Review 

 The researcher asked the NEST to offer whatever documents related to her 

teaching in the first interview. Hence, the NEST provided the researcher the 

syllabuses of Grade 11 (see appendix 04) and Grade 12 (see appendix 05) for her to 

see if the content of the courses are congruent with her teaching beliefs, students’ 

compositions with her comments (see appendix 06-09) to see if her teaching beliefs 

were shown on those comments, and three handouts of the classes observed (see 

appendix 10-12) to see if the way she designed her class was consistent with her 

teaching beliefs..  

3.3 Data Analysis 

To draw a clear picture of Olivia’s teaching beliefs in the senior high school and 

whether the beliefs were influenced by the JUEE or the educational system or not, the 

researcher collected numerous data including six classroom observations, five 

semi-structured interviews with Olivia and one semi-structured interview with the 

director of the foreign language center in Olivia’s school and a number of documents. 

In this study, the researcher adopted the model designed by Freeman (1998) to 

analyze all the data she collected. The four steps of analyzing the data are naming, 
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grouping, finding relationships and displaying. “Naming” refers to the activity of 

labeling the data and these names are called “codes.” “A priori codes” are the codes 

that come from outside the data while “grounded codes” are the codes that emerge 

from the data themselves. After naming the data, “grouping” needs to be conducted to 

build a structure around the data and rearrange the data into new categories. When the 

structure has been set up, the researcher can start conducting the activity of “finding 

relationship” by looking for a pattern among these categories in order to strengthen 

the structure. At the end, “data displaying” will be done to make the interpretations of 

the study more visible and concrete. 

By following the four steps, the researcher firstly named the data by making use 

of both a priori codes and grounded codes. After having a basic categorization, the 

researcher then tried to dig into the data and reassemble the data into new categories. 

Among these categories, the researcher then tried to look for the relationships as well 

as to identify a pattern among them. Finally, a display of interpretations observed by 

the researcher from the patterns and relationships in the last step was carried out in 

order to present a clearer picture of the study. 


