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CHAPTER FOUR 

RESULTS 

 In this chapter, the beliefs of the NEST, Olivia, will be presented in five 

domains: beliefs about learning, beliefs about teaching, beliefs about English, beliefs 

about the entrance exams, beliefs about the educational system in Taiwan and beliefs 

about the differences between NESTs and NNESTs. At the end, Olivia was also asked 

to give some suggestions based on her own experience. The sources of the data are 

from interviews, classroom observations, and record reviews.  

The data derived from the interviews of Olivia were analyzed to show her 

beliefs. And the data derived from the classroom observations, record reviews are 

viewed as Olivia’s instructional practices. In addition, the data extracted from the 

interview of the director also worked as another method of data collection when 

conducting triangulation.  

4.1 Beliefs about Learning and Language Learners 

Various issues including the best ways to learn a language, qualities of a good 

learner, language learners in Olivia’s classroom, and the problem her students faced in 

language learning were discussed in this section. 

4.1.1 Best ways to Learn a Language 

Olivia suggested that the best way to learn a language would be one’s 
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immersion in the native-speaking environment and more exposure to the target culture 

and language. Her belief about learning a language can be derived from her own 

learning experience that she learned English in a “natural way” (04/21/2008). What 

she meant by “natural way” here was that she did not learn English by memorizing 

which was the way she claimed Taiwanese students learn English. She described that 

her English ability just came “naturally.” (04/21/2008) However, she understood that 

it was not possible for Taiwanese students to learn English in the same way with her, 

so she further suggested the importance of exposure to the language. She talked about 

one of her students “Jason” as an example: 

[L]ike Jason1, he learnt English since he was three, he must immerse himself in 
that foreign…cause he was taught by foreign teachers, all the students were 
required to learn English, so he was forced to use the language from 8:30 in the 
morning to 4:30 in the afternoon. It’s quite a long time. It’s like you were in 
America, but not fully. (04/24/2008) 

According to her, Jason spoke English just as a native speaker and he had never 

been abroad. So she supposed that a great amount of exposure to the language would 

still help learners acquire a good proficiency of English even without a natural 

learning environment. 

4.1.2 Qualities of a Good Language Learner 

From the interviews, Olivia mentioned several times about the importance of 

effort the students put in her class. Contrary to the common way Taiwanese people 

                                                 
1 This is a pseudonym used to protect the participant’s identity. 
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evaluate students’ performance by test scores, she considered the qualities of a good 

language learner to be paying attention in class and having a great learning attitude. 

She described her definition of paying attention as: 

[W]hen I say pay attention, not just blindly pay attention. You’re actually 
understanding what the teacher is trying to tell you, asking questions, having 
interactions with the teachers. (04/28/2008) 

Hence, it could be found that a student with a good learning attitude was 

viewed as a better student than the one who scored high but did not show a right 

attitude in learning. 

4.1.3 Language Learners in Olivia’s Classroom 

Olivia was asked to share her beliefs in language learners in different aspects 

which consists of students’ individual differences, expected roles and goals in her 

classroom. 

Individual Differences 

Olivia mentioned that she had done a survey on students’ learning styles and 

needs before, so she basically had a rough picture about their individual differences. 

However, when asked if she would make adjustments according to students’ learning 

styles, she thought it was almost impossible because her teaching load was kind of 

heavy as she stated: 

But, to be honest, I teach so many classes, this is practically impossible. You 
cannot…be tailoring every single thing, every single class, because it’s just not 
possible. Maybe once or twice of the class you can…in a semester, but not 
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every class. You have too many things you [got to] do. (04/21/2008) 

She also mentioned that most of the time she would concern more about the 

needs of the majority. As for the students who had particular problems, she also 

welcomed them to ask her question on the side after class. She described her way on 

dealing with specific students’ needs as: 

[T]hey can come ask me during the lunch time, help you one on one. Or like, if 
they need a GEPT help, because some of the students are taking GEPT test on 
Saturday, I will [be] like “all right, come down during the lunch time. I will 
help you. But I’m not [got to] change my class to a GEPT style. (04/21/2008) 

Students’ Roles and Goals 

In Olivia’s classroom, students were expected to assume a role as an interactive 

person. In fact, according to her original belief, students were expected to be the one 

who did all the work and Olivia played the role as a facilitator who stepped aside and 

helped students only when necessary. Nevertheless, she also claimed this was 

impossible for a forty-five-minute-a-week class, so her students needed to interact 

with both the teacher and their classmates at least.  

I want them to be the one [who is] doing all the work…When I’m saying doing 
all the work, of course I do lecture, of course I have to teach, but I want 
them...hopefully it [is] student-centered and not teacher-centered. But 
unfortunately, with the once a week classes, it [is] all teacher-centered because 
we have to get through our materials and we do [not] always get to have our 
way. (04/24/2008) 

Regarding the goal of the students, Olivia gave a somewhat passive but realistic 

answer that “they want to have fun and play games.” (04/21/2008) It might sound like 

a joke but it did show her beliefs about students’ learning attitude toward her classes 
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that they did not take her classes seriously. 

4.1.4 Problems Students Faced in Language Learning 

As a bilingual teacher, Olivia was viewed both as an insider and an outsider in 

our educational system. With such a special identity, Olivia shared the problems she 

found in her students’ English learning. Based on the data collected from the 

interviews, the researcher presented them in four aspects: general learning problems, 

problems of listening, problems of speaking and problems of writing. 

General Learning Problems 

By teaching senior high school students in the current situation for more than 

three years, Olivia observed that most of her students were quite lack of creativity. 

This problem reflected on their writing and speaking because the tasks related to these 

two skills all required creativity. She then gave a very impressive example: 

[O]ne of our teachers ha[d] a great idea. One time, he went in. He [did not] say 
anything. He drew a picture and wrote “T” and “S”. It’s like two people talking. 
“I showed them a picture….ok, you got five minutes. Write it down what you 
think this picture means.” Everybody thought it was teacher and student, and 
they are talking. (04/10/2008) 

She thought it was a really serious problem that our students were trained to 

take tests rather than trained to think. She also claimed that this problem would 

become even more serious in the future if the students did not own some important 

life skills. 

In addition, she also found that students usually pretended they understood her 
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lecturing. Most of the students did not ask questions voluntarily and they gave up if 

the question was not answered at the end. The possible reason behind it might be that 

students did not care about this class because the content of Olivia’s lecturing had 

nothing to do with their test scores. 

Another problem from students’ misleading belief should also be brought up 

here was that students believed in “all I need to know is knowing how to take a test.” 

(04/24/2008) Olivia claimed their belief was really short-sighted and would hinder 

their current learning because they did not want to pay attention to anything which 

was not related to tests: 

Students only think about tomorrow, or, two months from now. Even, you are 
lucky if some students don’t even think about that. Most of them are like, how 
do I get through today, how do I get through tomorrow? (04/15/2008) 

Problems of Listening 

Students in Olivia’s classes sometimes told her that they did not understand her 

lecturing. Olivia thought it might be due to her fast lecturing or students’ low 

proficiency level. However, just as what was mentioned, even if students couldn’t 

understand her lecturing, they gave up most of the time instead of asking for help. 

They give up. They’re not [going to]...what else can they do? Hardly any 
student will come to you and say “teacher, can you help me with this?” Never! 
Again, it’s the way of the class. It [is] not...important to them. So, there is no 
need, you know. There is not a need. I think “need” is the most important thing 
here. There [is] not a need to know. It [is] not on the test. If it [is] on the test, 
you bet they will come up to me. (04/24/2008) 

Problems of Speaking 
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Speaking was considered the most problematic language skill of Taiwanese 

students by Olivia. Based on her teaching experiences, she pointed out that many of 

her students had problems in pronunciation and separating the syllables:  

Like some students [,] their English is fine, they can pick out the right answer, 
but when they’re giving a speech, it’s hard to understand them. It can be 
pronunciation, it can be the syllables. They don’t separate it correctly, so it’s 
hard for us to understand what he was saying. (04/28/2008) 

In addition to the linguistic problems, Olivia also indicated another problem of 

Taiwanese students in speaking was that they did not speak actively. She mentioned 

her previous teaching experience in the cram school and stated that even adults did 

not speak voluntarily unless they were forced to. However, it’s obvious that students 

would not improve in speaking if they did not practice more. 

Problems of Writing 

According to the experience of teaching her students writing, Olivia pointed out 

several problems of Taiwanese students’ English writing. First of all, the students did 

not know the format of English writing: 

We do introduction, three-body paragraphs, conclusions, that’s how we learn to 
write. Students are not learning to write like that. They don’t even have a topic 
sentence. They don’t know what the topic sentence is. They don’t care about 
paragraphs. They don’t know how to separate it. Sometimes they write one 
hundred and twenty words, like four pictures, all in one paragraph. 
(04/15/2008) 

Olivia also found it hard to change students’ writing style and she felt surprised 

if one or two students wrote in the way she taught them. The possible reason might be 



 37

that students did not think the format Olivia taught them was important because they 

could still score high without following the format. 

Secondly, students did not plan or do brainstorming before writing. Most of the 

time, they just wrote as they went so that their compositions were usually presented as 

one paragraph without any organization. Without brainstorming, furthermore, their 

compositions which were usually lack of details and feelings really look like daily 

errands rather than “compositions.” Olivia mentioned that: 

I find that my comments on their compositions [are] always like “No feelings.” 
“This composition is lack of feelings.” OK. You enjoyed Japan, but why? How 
does it make you feel when you’re there? There is no feeling. It’s like a robot, 
just write what happened, nothing can move the reader. (04/15/2008) 

In practice, she actually followed her beliefs when grading her students’ 

compositions (See Appendix 06-09). According to the four students’ compositions she 

gave me, it could be seen that her feedbacks for the students were always like “more 

feelings,” you could give bit more details,” something like these. Thirdly, students 

usually used the word wrong in their compositions because they did not know the 

usage. They usually looked up the word in the Chinese-English dictionary and found a 

word to “plug it in.” (04/15/2008) The example would be like: 

Chinese doesn’t really help you, you know. Like “stress” and “pressure,” 
students always use it wrong. I will give them a lot of examples. So I’ll be like 
“all right, it’s because you only look it up in Chinese, all the same meaning in 
Chinese, so how do you use it? (04/28/2008) 

In spite of the wrong usage, Olivia also indicated a very serious problem her 
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students had in either speaking or writing —“Chinglish.” According to Olivia, this 

word was the combination of “Chinese and English” which meant the students’ 

English was seriously affected by Chinese. The example would be like: 

Or they use “Chinglish”, like “oh teacher, he is very flower heart (花心).” and I 
will [be] like “You know what? You have to say he is a…maybe womanizer, or 
a playboy. (04/15/2008) 

In order to help them understand how serious the problem was, Olivia also 

designed an activity in which an English article about “NBA (National Basketball 

Association)” was presented to the students and the students needed to translate it 

back to Chinese (see Appendix 11). This article was translated by Olivia by using an 

on-line translation tool which was not viewed as an ideal translator in general. After 

the activity of translation, she gave students the original article which was written in 

Chinese (See Appendix 12). Because most of the writing classes she taught were boys 

classes, and she thought “NBA” seemed to be the only topic which was related to 

English they had interest in. Besides, she really wanted to draw students’ attention to 

the problem of “Chinglish,” so she thought it might be a good idea to make students 

notice this problem by a way which they were really interested in and which was 

close to their lives. 

In practice, students were observed to be very interested in this activity. At first, 

Olivia told them that she spent three hours in translating into English an article which 

was written in Chinese because she wanted them to know how good her Chinese was. 
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Students were really excited because of the way Olivia introduced the activity was 

very appealing. After five minutes of reading, some student started to find the article 

really ridiculous and also started to speculate about the purpose of Olivia, but they 

still looked excited and enthusiastic in discussing the details of the article with their 

classmates. After they finished reading, Olivia asked them to give the correct Chinese 

translations of certain names in the article, and then students showed their eagerness 

to answer. From students’ reactions, the researcher found that the way Olivia designed 

her teaching activity was consistent with her beliefs in teaching students something 

fun and closer to their lives because it could raise their motivation to learn. 

4.1.5 Summary of Beliefs about Learning and Language Learner 

As to the issue of language learning and learners, Olivia expressed her ideas on 

the best ways to learn a language, the qualities of a good language learner, learners’ 

individual differences, roles and goals and the problems they encountered in learning 

English. Influenced by the way she learned English, Olivia claimed that the 

immersion in the target environment and more exposure to that language would be the 

best ways to learn a language. As for the qualities of a good language learner, she 

emphasized the importance of learning attitude again. Considering the individual 

differences of her students, although she had a basic understanding of their differences, 

she found it difficult to cater to everyone’s needs. She also mentioned that she 
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expected students to be interactive and did all the work in her class, but most of the 

time the students would prefer playing games rather than putting their efforts on 

learning.  

Regarding the problems students encountered in learning English, they could be 

categorized into four types. First of all, in addition to low learning motivation, Olivia 

found that her students lack creativity and independent thinking. Moreover, students 

were reluctant to ask questions even when they had one. Secondly, some of them had 

problems in understanding Olivia’s lecture. Thirdly, she found it hard to understand 

students’ speaking because of their incorrect pronunciation. Besides, students were 

lack of chances to practice speaking because they were not willing to speak 

voluntarily. Fourthly, the problems she found on students’ writing were that students 

did not know the format and did not do brainstorming and planning before writing, so 

the organization of their compositions was quite loose most of the time. In addition, 

“Chingilish” was viewed as another problematic point on their writing, too. 

4.2 Beliefs about Teaching 

Richards and Lockhart (1996) claimed that “teaching itself is a very personal 

activity and it is normal that every teacher owns their particular beliefs and 

assumptions in teaching.” Thus, Olivia was interviewed about her opinions in 

effective teaching, the qualities of a good teacher, her lesson goals, her ideal 
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classroom interactions and the problems encountered by her in teaching. In addition, 

some changes of her teaching beliefs were observed by the researcher and were also 

presented in this section. 

4.2.1 Best Ways to Teach English 

According to Olivia, the best ways to teach English would be, first of all, 

building a happy learning environment and offering students materials which they 

were interested in. She suggested that the main learning problems of senior high 

school students would be that they were under too much pressure when learning 

English. Moreover, the way they learnt the language was all about memorization 

which would spoil students’ appetite in learning. Thus, she tried to offer students 

something interesting and related to their lives in an appropriate amount in order to 

raise their motivation to learn. 

What do I care about the most is that students are in a happy learning 
environment. I think that [is] what I care about most. Of course they need to 
learn at the same time because I believe if they are happy, they will learn more. 
(04/28/2008) 

In practice, she used an article about NBA, the most attractive event for many 

of the senior high school boys, to teach them “Chinglish.” Students showed that they 

were very interested in this topic because they were eager to discuss it with their 

classmates. In fact, this phenomenon kind of surprised the researcher because she 

usually observed that students looked bored and showed no interest in discussing 



 42

something in English when she was a student teacher in a public senior high school in 

Taipei. Thus, from Olivia’s classes, the researcher found it actually useful in 

motivating students to learn by using some materials related to their lives to teach 

them. 

4.2.2 The Qualities of a Good Teacher 

Regarding the qualities of a good teacher, Olivia was of the opinion that a good 

teacher should know who their clients were, and then adjusted their teaching 

according to the students’ needs. However, she further clarified that adjusting teaching 

to students’ needs did not mean allowing students to do whatever they wanted to do. 

In other words, teachers should still keep students’ learning going on but could make 

a little adjustment based on students’ needs. For example, she mentioned that she 

made her goal simpler by reducing the amount of content when she found students 

were overwhelmed by the original amount. Thus, for Olivia, making appropriate 

changes all the time according to students’ needs was what a good teacher should do 

rather than sticking to the syllabus. 

I think a teacher, yes you can be a great teacher, yes you know how to teach it 
well, but are the students getting any of it? That’s the important thing. 
(04/28/2008) 

4.2.3 Lesson Goals 

As for the lesson goals, Olivia stated that she would set lesson goals for every 

lesson based on the differences and the amount of time of each class. Moreover, as 
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what was mentioned before that her goal for every lesson was to give students a 

happy learning environment and to see students really learned something even what 

they learned wasn’t much. After finishing the content, she would leave final several 

minutes as feedback time or she would do a quick review in the following class to see 

if she reached her goal. 

I think, with every class, the teacher needs to have a goal. So for example, if 
this class, we only have fifteen minutes. If you put too much aims in 15 minutes, 
then it [is] difficult to reach your goal. So I usually make my goal really simple. 
Make sure they know the vocabulary words, and they know how to pronounce, 
that [is] it. But I think if you have a goal, whatever the goal is, if you actually 
reach the goal, I think that is effective teaching. (04/28/2008) 

4.2.4 Problems Encountered by Olivia 

When being asked to share the problems she met in teaching, Olivia thought 

that the problem was mainly her time-management. She mentioned that she did not 

get used to paying attention to the time and sometimes she just strayed off topic too 

often, so she could not finish the content of the class in time. She described the 

situation as: 

[W]e get off topic, I lost something. I want to get to know the students. I want 
to know their nicknames, so sometimes we got off topic[s]. So 
time-management, I think, is a challenge for me. (04/28/2008) 

However, the researcher also found some other problems which were not 

mentioned obviously by Olivia during the whole interview sessions and some of these 

problems could be seen as the influence of the JUEE. She kept mentioning that she 

found it difficult to catch students’ attention and the possible reasons would be the 
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subject matter she taught were not tested in the JUEE.  

This class to them is…It is not important. This class to them is…I do [not] have 
to learn. I do [not] need to know it for my test. So what is the motivation of 
learning? I do [not] need to speak. On the college exam[ination] in July, I do 
[not] have to speak. Why do I care about this class? So most [of the] students 
do [not] care. (04/10/2008) 
 
Three, four or five years ago, they found that it was hard to keep twelfth 
graders’ attention because the twelfth graders are ready to take the college 
exam[ination]. Hmm…They do [not] care about conversation [be]cause it [is] 
not tested in the exam[ination], so we are trying to think of a way that we can 
help them. (04/15/2008) 
 
The only thing I think you can catch their attention is not [going to] be helpful 
on their tests. Do you see what I mean? Kind of… Like what is [going to] be 
helpful, say, multiple choice [questions], they have Chinese teachers as gods. 
Multiple choice [question] gods, I called them. They can pick out the answers 
like that, so I can [not] teach them anything about that. At least we have a little 
bit advantage which is writing. (04/15/2008) 

However, even if it would be tested in the JUEE such as the writing part for the 

twelfth graders, Olivia still received the feedbacks that students found the way she 

taught them was inefficient because the composition part only made up twenty 

percent of the whole one hundred points.  

And they do [not] do brainstorm either. They do [not] know what that is. They 
just…write it as they go, which…there is no organization. [Be]cause you are 
thinking as you go, you are writing in every single sentence. (04/15/2008) 
 
They do [not] realize that one paragraph should only talk about one event or 
one thing. They do [not] understand the coherence of the paragraph; they do 
[not] understand that stuff. They just know, all right, 120 words, they start to go 
writing. And they only have twenty minutes, too. Right? So they have to be able 
to think fast. Brainstorming is waste of time. So I find myself basically drilling 
them style [and] style. Like, style is, where is my introduction; where is my 
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conclusion; where is my body. (04/15/2008) 
 
Sometimes they think “teachers, why are you doing this? It [is] useless. It [is] 
wasting my time. They think I [am] wasting their time. (04/15/2008) 

Besides, in practice, the twelfth graders in Olivia’s class were always found 

talking about the JUEE. Some of them even brought the textbooks of other subjects to 

the classroom with the intention of studying other subjects rather than paying 

attention to Olivia’s lecturing. It was also found that Olivia asked about those students 

who had already been accepted to the universities on the beginning of every writing 

class observed because most of the students were talking about it.  

In addition, the conflicts between Olivia’s beliefs and the NNESTs’ as well as 

the school’s were also discovered in the interview. As to the conflicts between the 

other NNESTs and Olivia, she found that although they all taught the same subject, 

they taught in a totally different way. Hence, she thought it was difficult to change 

students’ way of writing because she could not criticize the NNESTs’ teaching and 

then asked the students to write in her way:  

I think that they teach the writing styles are totally different…They just care, all 
right, how’s your grammar, how’s your punctuation, your spelling, your 
vocabulary. They cared about that stuff. So it was really hard for us to teach 
them, tell them…we don’t want to say this is the right way, [be]cause we’re 
making Chinese teachers look bad, but, in our opinion, that is the right way. 
(04/15/2008) 

Moreover, she mentioned that she had less rapport from the students compared 

with NNESTs because she only taught them once a week for most of her classes. 
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Besides, she also thought that the way the school evaluated the students was different 

from her beliefs. She gave up her belief in evaluating students based on their effort 

but tested them in the sectional exams because the school needed students’ scores: 

But to me, I [am] looking more for...effort…But the school says “all right, we 
[are going to] have some sort of norm. You [are going to] have a test, you know. 
This is Taiwan, test, test, [and] test. So we have a midterm, we have a final, just 
to make the school happy. (04/24/2008) 

Thus, she also encountered different conflicts between her beliefs and the 

reality which would also be discussed in the following section. 

4.2.5 Change in Olivia’s Teaching Beliefs 

The conflicts between Olivia’s beliefs and the reality were presented in this 

section. When facing conflicts, teachers sometimes needed to make some changes of 

their beliefs to make things work. Olivia was no exception. Besides, her changes 

could be resulted from the conflicts between her beliefs and the environment, the 

students and the institution. As to the environment, although Olivia still thought that 

the JUEE had little to do with her, the effect of it on her could be seen as she followed 

the requirements of the JUEE when teaching writing, or drilled the students the format 

of the composition in the previous JUEE tests. 

And now we found out that from the February exam is usually pictures, so we 
try to give the students what they need. And of course we practice pictures, 
pictures, pictures. (04/15/2008) 

Furthermore, most of the students who only cared about the JUEE also affected 

Olivia’s teaching beliefs. Their low motivation and proficiency levels changed her 
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beliefs from transferring them a lot of information to “less expectations, less hurt” 

which also showed an example of the change in her beliefs. 

Their attitude is that something you can’t overcome. Again, I go back to the 
need phase, they don’t need this class, so their attitude is “of course I don’t 
care.” (04/28/2008) 
 
So, ideally, as a teacher, we would like to do more than what we can really do 
[be]cause reality is reality. So that’s why I think, the more experience we get, 
the [fewer] expectations we have of what we can carry on in the class. 
(04/28/2008) 

Finally, it also could be seen that she was changed by the school. For example, 

she mentioned that she did not agree with the way the school arranged their students 

by their scores at first, but finally she found it practical and understandable because 

students actually had better learning attitudes in Class A than in Class B. This 

example also demonstrated the change of her beliefs. 

4.2.6 Interactions in the Classroom 

In Olivia’s classroom, the interactions between the students and her were 

expected to be free and relaxed. She expected the students to express their opinions 

whenever they wanted, but she still required the students to show their basic respect to 

her as a teacher:  

Students always said “teacher, this is the only class we can relax.” So “yeah, I 
want you to relax, I don’t want you to have to worry about so many things, you 
know. You only get one class a day or a week to relax. But there [is] got to be a 
basic respect. There [is] still got to be learning going on. You know. Yes. You 
can relax, but it’s not everything. So, they still know, we still have to have class, 
but we can get out of topics sometimes and talk about something fun or…as 
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long as we come back, you know. (04/24/2008) 

Therefore, their relationship in the classroom would be mostly like friend to 

friend, but students still needed to remember her role as a teacher. 

In practice, class A, 1206, students felt free to raise hands and asked questions. 

Olivia chatted with them like friends and answer students’ questions even when they 

did not raise hands. She would also go down and walk around to check students’ 

understanding. But she would also ask students to follow certain rules which were 

considered very important in her class. For example, when a student was late for the 

class, she asked him to do the “Bum-bum Dance” that students needed to use their 

bottoms to write their names. Students usually looked very embarrassed when they 

did the “Bum-bum dance.” So it could be seen that the way Olivia adjusted students’ 

attitude was really humorous. 

As for the interactions among students, Olivia hoped to build an interactive and 

cooperative environment. To reach her goal, she asked her students to work in groups 

and to share their ideas with each other. 

I want my students to be very interactive. I want them to interact with each 
other. I want them to interact with me. I want them to interact with each other 
with...groups. Hmm...That [is] the way I want them to be...their role. 
(04/24/2008) 

In practice, it could be seen that Olivia usually put students into groups either in 

writing classes or conversation classes. Students were given chances to choose their 

own group members but sometimes Olivia would arrange different people into 
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different groups because she wanted the student who had better English proficiency 

could work with and help those who had poorer English proficiency. Besides, she 

usually made the activity a competition among groups because competition motivated 

students to interact with each other.  

When there [is a] competition, there [is] peer pressure. They [do not] 
want…They do [not] want to lose faces in front of their classmates. So then 
they will want to learn. Or they will…they will play their roles. So, I think, I 
force them by indirectly forcing them. You know. So that seems to work. So I 
find that doing the activities and doing the competitions works really well. 
(04/24/2008) 

4.2.7 Teacher Professional Development 

Generally speaking, Olivia held a positive attitude toward teacher professional 

development. She claimed that it was always good to learn something new. She also 

thought that it was helpful for her teaching because she always got new teaching ideas 

that she could use in her own classes from those activities. Therefore, she attended the 

meetings held by the foreign language center in school. During the meetings, foreign 

teachers would share their teaching activities with each other by demonstrating how to 

do the activity. It was viewed very helpful by her because it could help her save a lot 

of time on preparing for teaching a new grade. Unfortunately, she also indicated that 

she did not have too much time attending those seminars of teacher professional 

development because of her heavy teaching load. Besides, she also found it a shame 

that NNESTs and NESTs did not have much interaction with each other, so she 
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thought it might be a good idea if they could sit down and exchange ideas on 

teaching: 

Sometimes in Youth Senior High School we will do like a sharing session, like 
what this really works for me, and the teachers will all become students, and the 
teacher will just teach to us. So I think that was really great if you find 
something really works, it’s always good to share. That’s why I think they 
always encourage us to observe other teachers [be]cause they thought we can 
learn. I think you have a lot of resources around you. (04/28/2008) 

4.2.8 Summary of Beliefs about Teaching 

When discussing about her opinions of teaching, Olivia talked about her ideas 

in the following topics: the best ways to teach English, the qualities of a good teacher, 

the problems she met in teaching, interactions in the classroom and teacher 

professional development. The changes of her teaching beliefs were observed by the 

researcher and presented in this section, too. 

According to Olivia, a good teacher should not only have a good understanding 

about their students and try to fulfill their needs, but should also be able to create a 

happy learning environment for her students to learn something they were really 

interested in. She also tried to create a free learning environment in which her role 

would be like a friend and a teacher at the same time, and the students could 

cooperate with each other. 

Regarding teacher professional development, she basically held a positive 

attitude and mentioned she attended several meetings in school, too. 
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However, she also encountered some problems in teaching because of her own 

time-management, the influence of JUEE, conflicts between NNESTs and her 

teaching and the way her school evaluated the students. Based on that, the changes of 

her beliefs were observed because of the influence from JUEE, her students and her 

school. 

4.3 Beliefs about English 

How English teachers view the English language will also affect their 

instructional practices. Thus, Olivia was asked to share her viewpoints about the 

importance, the linguistic elements and the cultural aspects of English. 

4.3.1 The Importance of English 

Olivia agreed with the importance of English because it is a universal language 

around the world as well as a language mainly used in the United States which is 

concerned as the strongest country in the world. She sometimes mentioned the 

importance in class when trying to raise students’ motivation to learn. She told 

students that English was important not only when they were abroad but because their 

textbooks would be all in English when they were university students. Except that, 

she felt that students should all have known the importance of English just because 

they had seven English classes a week and it is on the JUEE test, too. Moreover, their 

parents probably also kept reminding them of it because most of the students went to 
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cram schools after school time. Again, from Olivia’s observation, the importance of 

English for students seemed to be related to the exam much more than related to 

communication. This phenomenon could also be found in her teaching: 

I mentioned that quite often students always like to that, they like to take GEPT 
tests. I’m like “all right, there is a speaking session in GEPT, so you must speak 
in class.” You know. So I try to get them some…I guess just what I said before, 
a need to study. (04/28/2008) 

4.3.2 The Linguistic Elements of English 

In order to know more about Olivia’s teaching beliefs, she was asked to share 

her opinions about the importance of the linguistic elements and the most difficult 

language skills for her students. Regarding the most important language skills, Olivia 

thought basically the four skills were related to each other and no one of them could 

be ignored. Nevertheless, she claimed reading would be more important than the other 

three skills in improving students’ English proficiency in general by saying that: 

[I]f you want to better your English ability in general, reading is the most 
important. Because it helps your vocabulary, it helps your writing, um…the 
more you read, the better you understand, then again reading is helpful to your 
speaking… (04/28/2008) 

When it came to how to improve communication skills, moreover, she thought 

the most important language skill would be speaking. Hence, which language skill 

was more important actually depended on students’ needs. However, she still regarded 

the reading skill as the most important one for her students to improve their overall 

English proficiency. 
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As to the most difficult aspects for her students, Olivia suggested that speaking 

and writing would be the most problematic ones as was mentioned before. She found 

that some students’ English was thought to be good because of their test scores. Yet 

when they were giving a speech, it was difficult for others to understand them because 

of their incorrect pronunciation and strange way of separating the syllables. 

When talking about writing, it was considered the most difficult skill of the four 

by Olivia because it required a lot of thinking skills which were thought to be lacking 

in Taiwanese students. However, because the requirements of writing seemed to be 

different from Olivia’s and those on the JUEE, Taiwanese students still viewed 

speaking skill as the most difficult part of English for them. She described: 

If you have nothing in your mind, then you’ll have nothing you can form. Just 
like Chinese way, it’s the same. So writing is definitely the hardest, but if you 
ask Taiwanese students, Taiwanese students will tell you writing is not that hard, 
speaking is the hardest for them because they’re too afraid of speaking. They’re 
afraid of making mistakes. So I think different culture students have different 
problems. Then in Taiwan, I think the speaking part is the hardest to them. 
(04/28/2008) 

4.3.3 The Cultural Aspects 

Culture is seen as a very important part when teaching or learning a foreign 

language and Olivia also expressed her positive attitude about this idea. She claimed 

that culture was very important because it was tied with the language: 

You can speak a language perfectly but if you don’t know the culture, you can’t 
really communicate that well…Culture is quite important because that’s what 
makes up…a country, um…that’s what makes up…a group of people, that’s 



 54

different. (04/28/2008) 

In fact, she viewed the cultural aspect the most important thing she could give 

to students in addition to listening and speaking. By interacting with her, students 

could learn something they couldn’t learn from books or NNESTs. By recognizing the 

importance of culture, she carried it out in her instructional practices as: 

I do teach a lot of culture, I do teach a lot about slang as well, because that stuff 
they can’t get from the books, um…they will get to use it when they watch a 
movie or when they’re here, they talk to a native speaker. (04/28/2008) 

4.3.4 Summary of Beliefs about Teaching 

In this section, Olivia recognized the importance of English and also stressed 

the importance of English in class. Besides, she also found teaching culture very 

important and considered it was NESTs’ major responsibility. As to the most 

important language skills, she voted for reading because she believed reading could 

help learners improve in English in general. Considering the most difficult language 

skills, she regarded writing and speaking as the most two problematic parts for her 

students. 

4.4 Beliefs about the JUEE 

In a college-bound senior high school, most of the students and teachers could 

not escape from the influence of the JUEE. Hence, Olivia was asked to share her 

understanding and beliefs about the JUEE. In addition, the effect the JUEE brought to 

her teaching was also discussed here. 
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4.4.1 Basic Understanding of the JUEE 

Generally speaking, Olivia thought she did not know the whole picture of the 

JUEE very well because she did not know the details of it. However, to some extent, 

she was familiar with the format of the English test in the JUEE.  

I only know the English part, I know it [is] one hundred minutes or eighty 
minutes2…This exam[ination]…in February, they have a hundred minutes, and 
they had eighty something questions3 to answer, and they had translation 
questions. And they also had the written part which is twenty percent, the 
writing…that is why we grade their essays as twenty. And I think the one in 
July, shorter. Similar questions, but shorter. (05/01/2008) 

4.4.2 The Influence the JUEE Brought on Olivia’s Teaching 

Although Olivia believed that it was NNESTs’ responsibilities to prepare 

students for the JUEE, the effect the JUEE having on Olivia’s teaching could still be 

found from the interviews in which she talked about students’ motivation and the 

reason of offering writing classes as well as the classroom observations in which 

students’ motivation were observed. 

Writing Class 

Olivia mentioned that the NESTs in her school were only responsible for 

teaching conversation classes. However, after they realized that they could not attract 

the twelfth graders’ attention because what the students only cared about was their 

                                                 
2 The time of English test in GSAT (General Scholastic Ability Test) is 80 minutes while it’s 100 

minutes in DRT (Department Required Test). 
3 There are 56 multiple choice questions and 2 parts of non-multiple-choice questions including 2 

translation questions and one composition in the English test in GSAT. 
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JUEE. Thus, they started to think of a way to help the twelfth graders and finally 

decided to offer a writing class for twelfth graders. Furthermore, although Olivia said 

she did not teach students test-taking strategies, she did pay attention to the 

requirements of the English test in the JUEE and did try to help her students practice 

the format of the compositions in the past exams: 

And now we found out that from the February exam is usually pictures, so we 
try to give the students what they need. And of course we practice pictures, 
pictures, pictures, and this time, they [the JUEE] ask them [the students] to 
write a letter. So, you can never win, right? (04/15/2008) 

Students’ Motivation 

As mentioned before, twelfth graders’ motivation went down with the 

approaching of the JUEE. Olivia also pointed out a problem that the learning attitude 

of twelfth graders turned worse in the second semester. She thought the reason might 

be that in spite of writing four compositions for the NEST to grade, they also needed 

to write six compositions for their NNESTs, so the students probably thought they 

have done their writing. To have higher grades on the JUEE, students would rather 

prepare for the multiple choice questions or other subjects instead of the English 

composition which was only twenty percent of the English test. Therefore, their 

careless learning attitude usually made Olivia feel very depressed. 

So they often disappoint me most because my expectations toward them are 
highest. But when they give me this “I do [not] care” attitude, it hurts more. 
(04/15/2008) 

In twelfth graders’ classes, the researcher observed that the students were 
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mostly concerned about who had been accepted to universities, or they were talking 

about how to prepare for the JUEE. In addition, Olivia found students bringing their 

textbooks for other subject matters to her class. She was a little bit upset and then 

asked them not to read them in class. 

As to the eleventh graders she taught, although they were not that close to the 

JUEE comparing with the twelfth graders, students’ motivation of learning was still 

found affected by the JUEE. The students did not show a good learning attitude 

because this class had nothing to do with the JUEE. Instead, they think they should 

play games and have fun in this class.  

They think my classes are fun classes. They think it’s…having fun, playing 
games, you know. Or chat! They even said “teacher, how about we just chat? 
You just don’t teach. You just sit there and chat.” And I tell them, “you know 
what? I’m making money regardless, you know, whether I’m teaching you or 
not. That’s not the point. I’m here [be]cause I need to do my job. You know. 
You should be learning something, you can [not] just be sit[ting] there. 
(04/15/2008) 

Hence, Olivia finally found the necessity in giving students appropriate amount 

of pressure that would helped students learn. 

So I think, I try to mix both, meaning give them a little bit more pressure. But 
not too much, you know. But they still view us as…have fun. And they [are] 
more relaxed when they come to our class. Students are like that before. 
Students always said “teacher, this is the only class we can relax.” So “yeah, I 
want you to relax, I don’t want you to have to worry about so many things, you 
know. You only get one class a day or a week to relax, but there is got to be a 
basic respect. There is still got to be learning going on.” (04/24/2008) 

4.4.3 The Influence of JUEE Brought on Olivia’s Teaching Beliefs 
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Olivia still believed that it was not her responsibility to prepare students for the 

JUEE according to her job descriptions. However, she was actually influenced by the 

JUEE because her students’ focus now would be on preparing for the tests. As a 

responsible teacher, she hoped that the students could really learn something from her 

class rather than studying for other subjects or daydreaming when she taught. Thus, in 

order to fulfill students’ needs in some way, she helped students practice the format of 

writing which was tested in the previous JUEE, or she paid attention to the 

requirements of the writing part of the test and graded her students’ compositions 

according to the requirements.  

Writing is 20 percent in the English test. We focus on that 20 percent…the 20 
points on the test. (04/10/2008) 

In addition, she collected a couple of common problems that existed in the 

students’ writing and then showed them to her students with the hope to help them 

correct their wrong usages in so short a period of time before the JUEE.  

Furthermore, when Olivia was asked about the different motivations of the 

students from tenth graders to twelfth graders, Olivia distinguished them by “entrance 

examinations”: 

When they are tenth graders, they are like “all right, just finished the ninth 
grader exam[ination] to get into high schools, I can relax a little. So the 10th 
graders, I think…you can get more into them, because they are not as busy, 
they’re not as close to the exam[ination]. (04/28/2008) 
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Eleventh grade is the best time. They’re well-adjusted; they’re not that close to 
the exam[ination] yet. (04/28/2008) 

 

Once they reached twelfth grade, everything shuts down for them, school shut 
them down, no clubs, nothing, especially second semester…So, motivation is 
even less… (04/28/2008) 

From the above-mentioned interview quotes, a change of Olivia’s beliefs could 

be seen. For example, she expressed her unconcern for the JUEE explicitly, but she 

actually helped her students prepare for the JUEE both in writing and other aspects. 

The gap between her beliefs and instructional practices was viewed as a change of her 

beliefs. 

4.4.4 Summary of Beliefs about the JUEE 

Concerning the beliefs about the JUEE, Olivia was asked to share her 

viewpoints on the JUEE and the influence brought by the JUEE. Generally speaking, 

Olivia claimed that she did not have a lot of understanding of the JUEE, but she was 

familiar with the format of the English part to some extent. As to the influence of the 

JUEE bringing on her teaching and teaching beliefs, some points were observed. For 

example, in order to help the twelfth grader students who were lack of motivation in 

paying attention to conversation classes, Olivia decided to offer them writing 

instructions. The other example would be that she would give some more pressure to 

her tenth or eleventh graders because they held a careless attitude toward her class for 

it was not tested in the JUEE. Hence, it could be found that her beliefs were changed 
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when she tried to help students prepare for the JUEE. In addition, the way she 

categorized her different graders’ motivations which was mentioned in section 4.4.3 

also showed a change of her beliefs because of the influence of the JUEE. 

4.5 Beliefs about the Educational System in Taiwan 

The more a teacher understands the background of his/her students, the more 

she can recognize the reasons behind students’ learning. Hence, it would be important 

to know how Olivia knew about the educational system in Taiwan. Besides, the JUEE 

is the product of the educational system in Taiwan. In order to know how the JUEE 

influenced Olivia’s teaching beliefs, her opinions about the educational system were 

thus included in the interview. 

4.5.1 Basic Understanding of the Educational Systems in Taiwan 

As an overseas Chinese, Olivia claimed that she “knew enough about the 

educational system.” (05/01/2008) Besides, her children also lived here and went to 

the kindergarten here, so she regarded herself as having a lot of understanding about 

the educational system in Taiwan. 

Olivia was also asked to share her ideas about the advantages and disadvantages 

of the educational system in Taiwan. Generally speaking, she did not think our 

education used a very good way to evaluate students. But she mentioned one 

advantage of the JUEE to be very fair because everybody competed with each other 
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on the same starting point.  

On the other hand, she indicated many disadvantages of our educational system. 

First of all, our educational system seemed to treat students as test-taking machines. 

We did not care about creativity, students’ interests and their needs of social lives. In 

other words, she believed that we only encouraged students to pay all of their 

attention to study in order to enter a good university: 

And they’re not encouraged to show their leadership, to show themselves, to 
show their talent, to do other things that young people are supposed to do. They 
are missing out. They don’t get to interact with the leadership things or clubs. 
They’re not encouraged to do that. All [of] that shuts down after they were 
twelfth graders. Ninth graders, too. Shuts down for them, too. (05/01/2008) 

It was no wonder that our students were lack of thinking and problem-solving 

skills because they were not trained to own those skills. Moreover, she also claimed 

that the way we tested our students was for failing them, rather than checking their 

understanding:  

I think the test is only testing on students’ testing ability and how good their 
memory is, not necessarily their understanding. Of course, if the students can 
score very high, their understanding is pretty well. But just understand is not 
good enough, like you [got to] go beyond, like you [got to] know more what’s 
just there. (05/01/2008) 

Besides, she also claimed that we controlled our kids too much. She thought it 

was normal for the students to have social lives even when they were teenagers. 

However, her students not only spent all the weekdays in school, they also needed to 

go to cram schools on weekends. She gave an example that students used to leave the 
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school earlier on sectional examination days, but they started to keep students in 

school to their normal leaving time because the parents were worried about their kids. 

She felt this was really strange and said that: 

Control freaks, Taiwanese educational system and parents, they are controlling 
their kids too much. They need to let go, let go! The kids eventually need to 
learn how to solve their own problems. You cannot always be there. Sometimes 
Taiwanese kids cannot function on their own, cause parents do all for them. 
(05/01/2008) 

The researcher also found it a serious problem because when she was a student 

teacher in a public senior high school, the exchange students from other countries also 

wondered about this phenomenon. In their eyes, Taiwanese students were more like 

kids compared with them even though they were at the same age. The foreign students 

were treated and trained as adults by attending various activities while Taiwanese high 

school students only sat in the classrooms and studied all day long. It could be really 

dangerous if we overemphasized on academic skills and neglected other life skills. 

After all, sooner or later, those life skills will become more important when they 

become adults. 

4.5.2 The Influence of the Educational System in Taiwan on Olivia’s Teaching 

 Olivia claimed that she was only influenced by the Taiwanese educational system 

a little. She mentioned that in order to fulfill students’ needs, she did make a little bit 

change to help them prepare for the JUEE. For example, she used to teach students 

writing the way she learned to write: 
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We teach them like five-body-paragraph… But when you are looking at four 
pictures, writing 120 words, how do you separate that to five paragraphs? 

However, she started to drill her students the format of writing appeared in the 

previous BC tests: 

February exam is usually pictures, so we try to give the students what they need. 
And of course we practice pictures, pictures, [and] pictures. 

4.5.3 The Influence of the Educational System in Taiwan on Olivia’s Teaching 

Beliefs 

 From the interviews, the influence of the educational system in Taiwan on 

Olivia’s teaching was observed on her way of teaching students compositions. After 

identifying the student’ lack of creativity because of the way they were educated, she 

focused a lot on training students to do brainstorming because it could help students 

get away from writing daily errands. Besides, as what was mentioned, she turned to 

accept the way the school arranged the students by test score from her previous 

disapproval.  

4.5.4 Summary of Beliefs about the Educational System in Taiwan 

In order to know how educational systems in Taiwan affect Olivia’s teaching 

beliefs, she shared her viewpoints of it in this section. Generally speaking, Olivia had 

a limited understanding of our educational system and pointed the advantage of it to 

be “fair.” However, she also criticized the way Taiwanese educational system trained 

and evaluated their students and furthermore attributed students’ lack of creativity and 
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motivation to learn to this system. Moreover, the discussion in this section also 

showed that the educational system in Taiwan actually influenced her teaching belief 

and instructional practices. 

4.6 Beliefs about the Differences between the NESTs and the NNESTs 

 This section mainly presented the different aspects of the NEST and NNEST 

issue from Olivia’s viewpoints. However, due to the special background of Olivia as 

an “ABC4” teacher named by her, this issue would be discussed independently from 

the NESTs. 

 4.6.1 The Advantages of being an NEST 

 As an NEST, Olivia viewed her role as a model for students to know how 

foreigners talk, dress and act. She mentioned that there actually existed a huge amount 

of differences between a native speaker and a non-native speaker in many aspects. As 

to the NESTs, from the existence of the NESTs, students could learn directly from 

observing and interacting with them. Regarding the teaching part, Olivia claimed 

NESTs’ advantages were on teaching conversation, pronunciation, intonation, slang 

and cultural aspects which were usually considered more difficult parts in learning a 

foreign language.  

                                                 
4 The term “American born Chinese (ABC)” was misused by Olivia in the interviews and “overseas 

Chinese” was regarded as a more appropriate term in her case because she was not born in the United 

States. However, the researcher used the term “bilingual teacher” which directly points out the 

distinguishing features of Olivia’s identity in this study to replace “ABC” teacher. 
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Like some parents want me to teach grammar, as I [will] mention it later. That 
[is] the disadvantage of the native speaker because our grammar is very poor. 
When I say poor, I mean I know how to use it. But if you ask me why, I do [not] 
know. So…that stuff, of course now, my grammar is better, like at least I know 
some of the technical words like gerunds, because I have to teach it once upon a 
time. But I [am] still not a grammar expert…So obviously foreign teachers can 
teach conversation, pronunciation, intonation, reading… you know, things like 
that are more…um…our advantage. (04/15/2008) 

 Regarding their personalities, Olivia thought that NESTs were commonly 

more open-minded and that they encouraged students to raise different questions and 

give their own opinions. In addition, some students who were not afraid of 

communicating in English were more willing to talk about their personal issues which 

were usually considered inappropriate by the school and NNESTs, such as the 

relationship issue with the NESTs: 

They think, because we are foreigners, we are also very open-minded, and then 
again, they let their guards down. We respect what they say. (04/10/2008) 
 
They also come to us because we [are] more open-minded. We are more 
accepting. Like they will come [and] talk to us about girlfriend problems, [but] 
they will [not] go to Chinese teachers. Hmm...Because they are not allowed to 
have a girlfriend, it’s not ok. But they know we [are] not against it. 
(04/24/2008) 

Furthermore, Olivia pointed out that the NESTs praised their students more 

often compared with NNESTs. She claimed that whether the students gave a correct 

or wrong answer, they still needed to be praised because at least they were willing to 

try. So she usually gave students a lot of praises to encourage them to try. However, in 

her opinion, NNESTs did not praise that much. For example, even when the director 



 66

passed on students or parents’ feedback to them, these were usually negative ones. 

Hence, she claimed we should give more encouragements to others because 

encouragements could inspire people and also motivated them to do better. 

When I see a good sentence, I’ll underline it and mark “cool” or “awesome.” 
(04/15/2008) 
 
Western-styled teaching, you know, we encourage students to speak what [is] 
on their mind, you know. We try to…we don’t want to limit them, you know. So 
even when they talk about something inappropriate in class, of course we stop 
them on the certain point, but most of the time, we allow them to speak MORE 
than…say…their Chinese teachers. So they find us…we are easy-going, we are 
open-minded, that [is] why they treated the way they do. (04/24/2008) 

4.6.2 The Disadvantages of being an NEST 

 Regarding the disadvantages of being an NEST, Olivia pointed out the major 

disadvantage was the language barrier. Without speaking and understanding Mandarin, 

NESTs faced many difficulties. As to the linguistic part, NESTs usually found it 

difficult to understand why students made certain mistakes. She gave an example in 

which the NESTs’ difficulty in understanding students’ mistakes could be found: 

Or like when they said “something is very fresh. They give you a fresh feeling.” 
A lot of times, I hear my coworkers said “what is a fresh feeling? It’s like 
seafood.” But what they are trying to say is “新鮮感.” (04/15/2008) 

In addition, she also pointed out several other difficulties which were also 

derived from NESTs’ inability of speaking Mandarin. She indicated NESTs usually 

found that their relationship with their students was not as close as the NNESTs’. 

When students found problems, they usually went to their NNESTs or those NESTs 
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who could understand Mandarin. Olivia speculated that students might be afraid of 

talking to NESTs because their English proficiency was not good enough to express 

something serious, so they would prefer to talk to someone who can understand 

Mandarin.  

So I think the distance between them and the students is bigger. The students 
still fear [of being] close to them because [foreign teachers] can’t meet their 
needs. They think foreign teachers cannot relate to them. Of course also 
because their English is still bad enough, so they do [not] really come to us to 
have a chitchat. (04/10/2008) 

In spite of the language barrier, the advantages of being an NEST sometimes 

turned out to be disadvantages. Olivia indicated that because NESTs were known as 

more open-minded, tolerant and lenient, students sometimes took advantages of these 

characteristics of them. For example, students would ask Olivia whether they could 

have their lunch in class which was usually not allowed in their classrooms. However, 

Olivia thought if they could give her a good reason of doing that and also promised to 

pay attention to her class while having lunch, she would allow them to do so. 

Unfortunately, also because of that, sometimes students’ attitude turned to be sluggish 

and made NESTs feel frustrated. Furthermore, she also mentioned that students 

viewed NESTs’ classes as “fun classes” in which students usually assumed they did 

not have to be as attentive as they were in other “serious classes.” She restated 

students’ words as: 

They think my classes are fun classes. They think it’s…have fun, playing games, 
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you know. Or chat! They even said “Teacher, how about we just chat? You just 
don’t teach. You just sit there and chat.” (04/15/2008) 

Students’ attitude turned out to be worse when they were twelfth graders 

because of the upcoming JUEE. Thus, their attitudes towards NESTs’ classes became 

a very serious problem for the NESTs and could also be considered as a specific 

disadvantage for the NESTs who taught senior high school students. 

4.6.3 The Advantages of being an NNEST 

Olivia suggested that the advantages would be that they had similar background 

with the students. Not only speaking the same language and being cultivated in the 

same culture, NNESTs also experienced similar learning processes with their students. 

Therefore, compared with most of the NESTs, Olivia found the background of the 

NNESTs quite beneficial to their teaching. Furthermore, Olivia also indicated that 

NNESTs were more proficient in preparing students for the JUEE. For NESTs, it was 

impossible for them to teach students grammar, translation and how to answer so 

many questions in so short a period of time. 

Non-native speakers…Hmm…they learn English the way the students…the 
English as a second language students learned it. So they know exactly how 
they are taught. So they can understand…they know more about students’ 
mistakes likely…What are the likely mistakes they will make. Whereas the 
native speakers like us, we learnt it naturally. So it [is] hard for us to 
um…understand why students make certain mistakes. (04/15/2008) 

4.6.4 The Disadvantages of Being an NNEST 

As to the NNESTs’ advantages, Olivia thought they would be mainly on the 
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language part. She found the NNESTs’ pronunciation and intonation in English 

sometimes problematic and also the way they spoke English was not that natural. 

Moreover, she also found it difficult to talk to NNESTs because they were afraid of 

talking to her. She speculated about the reason and claimed that the NNESTs might be 

afraid of making mistakes in front of them, so they preferred not to talk to the NESTs. 

Therefore, lack of confidence could also be viewed as another disadvantage of 

NNESTs. 

The disadvantage will be like pronunciation, intonation…um…like…whenever 
we are thinking, we [are] like “well, that’s a good question!” You will never 
hear non-native speakers do that. You know…that little stuff…for us, I can talk 
to you for two seconds and I know whether you’re a native speaker or not. I just 
know. You know, because we have that little…the way we talk are totally 
different. So I think that’s our advantage. (04/24/2008) 
 
The Chinese teachers are afraid of making a mistake in front of us. Because 
after all they are teachers, they [are] losing face, they [are] not confident in 
speaking. (05/01/2008) 

4.6.5 The Differences between NESTs and NNESTs 

NESTs and NNESTs were very different in many aspects. The differences of 

NESTs and NNESTs observed by Olivia in her school were discussed in this section.  

The Roles 

As to the roles of the NESTs, Olivia thought that they were hired to teach 

students something they couldn’t get from their NNESTs such as culture, slang, 

colloquial vocabularies, the way they talk, the way they dress, body language and so 
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on. On the contrary, she claimed that NNESTs’ roles would be responsible for 

teaching students grammar, testing strategies and anything related to the JUEE:  

And plus I don’t have any pressure and then try to get them into university 
and…there is anything on the test, you know, I am basically there to teach the 
culture, to teach them the words they are not going to learn from the book. 
Um…grammar, that’s not my focus because their Chinese teachers can teach 
them that. (04/10/2008) 

It seemed that Olivia drew a clear boundary between the responsibilities of 

NESTs and NNESTs based on the job descriptions and their own expertise. In fact, 

according to the director, the NESTs were mainly hired to help the NNESTs teach 

listening and speaking. As to writing, NESTs were expected to help improve students’ 

usage while NNESTs were expected to help correct students’ grammar. However, it 

seemed that Olivia did not know the expectation of the director because she did not 

mention any of it. Moreover, it could be found that she could not escape from the 

JUEE because she actually tried to prepare her students for the JUEE by drilling them 

the writing format appeared in the previous tests. 

Teaching Style 

In comparison with NNESTs’ teaching in her school, several characteristics of 

NESTs’ teaching styles in general were given by Olivia, such as more relaxed and 

more student-centered. Olivia found her students being under too much pressure from 

other classes and examinations, so she did not want to give them more pressure in her 

class and also tried to make the atmosphere of her class more relaxing. She mentioned 
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that students’ feedback about her classes as: 

And they’re more relaxed when they come to our class. Students are like that 
before. Students always said “Teacher, this is the only class we can relax.” So, 
“yeah, I want you to relax, I don’t want you to have to worry about so many 
things, you know, you only get one class a day or a week to relax. (04/24/2008) 

However, as a responsible teacher, Olivia clarified that “relaxed” did not mean 

that they could do nothing but sleep and play. She insisted that there still needed to be 

learning going on, but the time for talking about the issues out of topic sometimes was 

allowed for students to discuss something they were really interested in. 

Furthermore, she also indicated the teaching style of the NESTs would be more 

like student-centered because the classes they were teaching were not lecture-based 

classes. However, in reality, she thought that it was not possible to conduct her every 

class in a student-centered way in her once-a-week class because she had to go 

through all the materials in forty-five minutes. However, she still tried to encourage 

her students to interact with her and their classmates in order to create more chances 

for them to practice speaking. 

Hopefully it [is] student-centered and not teacher-centered. But unfortunately, 
with the once a week classes, it [is] all teacher-centered because we have to get 
through our materials and we do [not] always get to have our way. But I want 
my students to be very interactive; I want them to interact with each other; I 
want them to interact with me; I want them to interact with each other 
with...groups. um...that [is] the way I want them to be...their role. (04/24/2008) 

Nevertheless, in general, it seemed that Olivia’s impression toward NNESTs’ 

teaching style was far from her belief in teaching. She mentioned that NNESTs’ 
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teaching was mainly teacher-centered and lecture-based in which students were only 

asked to sit nicely and listen. She thought the reason behind this phenomenon might 

be the NNESTs had too much to teach under the pressure of preparing students for the 

examinations. On the other hand, in her observation of NNESTs’ teaching, she 

thought it was all about taking examinations. Based on an examination-oriented 

teaching goal, she claimed that NNESTs focused more on teaching students 

memorization and test-taking strategies, which was not a natural way of learning 

English in her opinion: 

I think it’s also…not fun, you know, ‘cause I can see why students can fall 
asleep in the classes, cause I think I will fall asleep, too if I have a teacher 
lecturing for fifty minutes. ‘Cause attention span goes away, right, even adults 
we even have fifteen minutes attention span, so if you are boring, you are 
putting me to sleep, of course I’m not gonna…you know…learn that much out 
of it. (04/24/2008) 

Different Criteria 

Olivia also found that there was a discrepancy between NESTs’ criteria and 

NNESTs’ criteria in grading students’ compositions. NESTs tended to give students 

higher grades because they emphasized more on the effort students paid for their work 

while NNESTs focused more on their grammar or punctuation. Olivia claimed in the 

interview: 

Like I said, I don’t give them a low 10, because I think 50 is already 
failing…but some students still get like 8 from their Chinese teachers, which I 
think “8? Forty something? That’s ridiculous.” Yeah, in my opinion. So I don’t 
give the lower ten. So I tell them 10 is pretty much a failing grade. So if you get 
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an 11, it means it’s not that great. I try to give them kind of idea there. 
(05/01/2008) (See Appendix 16). 

4.6.6 Bilingual Teacher Issue 

Although Olivia was viewed as an NEST, and she also considered herself as an 

NEST, differences did exist between other foreign teachers and her. Hence, this 

section discusses how her dual-nation identity presented in her beliefs and then the 

particular advantages and disadvantages of being a bilingual teacher. 

Identity Issue 

When Olivia was asked to talk about her background, she kept mentioning the 

term “ABC”. In fact, it can be found that she did not like this identity because she felt 

she was discriminated by having the identity when she started looking for a teaching 

job as an NEST in Taiwan. She was turned down by the employers for many times 

only because she looked like a Chinese. It seemed that Olivia underwent some kind of 

difficulties because of her dual nationality. In addition, during the whole interviews, it 

was observed that Olivia seemed to identify herself with both nationalities based on 

the pronouns she used. Most of the time, she identified with the group “NESTs,” but 

she also used pronouns such as “we” and “us” when talking about Taiwanese. For 

example, Olivia claimed: 

I bet if you ask them (the students) would you like to take a Japanese class, they 
probably will be more willing to take [a] Japanese class. ‘Cause they want to 
understand the comic books or whatever they want to understand something 
like Japanese movies these things, you know, we are influenced by Japanese a 
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lot. (04/21/2008) 

Advantages of Being a Bilingual Teacher 

As a bilingual teacher, Olivia basically owned the advantages of understanding 

these two languages and cultures. By knowing students’ culture and language, also 

because of her open-minded attitude, Olivia found herself having a closer relationship 

with the students than other NESTs. She indicated that: 

Students wanted to say something. They don’t know how to say it. They cannot 
express their true meaning in English, and there’s no other way, and they just 
gave up. I think, that will be the time I, all right, “speak Chinese” cause I really 
want to know…I really want the students to tell me what he or she wants to say. 
That’s why I think I have a closer relationship with my students. I’m almost like 
a counselor in school. The students will come to me with their personal 
problems. (04/10/2008) 

After Class A, 1209, a student went to chat with Olivia. The student tried very 

hard to speak English and Olivia also showed her patience in guiding the student to 

express what he wanted to say. When the student did not know how to express himself 

and used a little bit of Mandarin, Olivia would then tell him how to say the word in 

English. From this example, it could be inferred that students were really willing to 

talk to Olivia without the language barrier. In addition, from Olivia’s help of 

translation, students not only improved their listening and speaking but also 

vocabularies. 

Therefore, being familiar with both languages and cultures could be seen the 

major advantage of being a bilingual teacher. The director also pointed out this 
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advantage and considered bilingual teachers as the most ideal English teachers: 

Just like Olivia, many “ABCs” are very fluent in both languages and they speak 
native-like English because they [grew] up in that country…Seriously speaking, 
the teachers such as Olivia would be the most ideal English teachers. 
(05/01/2008) 

Disadvantages of Being a Bilingual Teacher 

In spite of the advantages of being a bilingual teacher, Olivia also pointed out 

the disadvantages of being a bilingual teacher. As what was just mentioned, Olivia 

was usually judged by her appearance rather than her proficiency in English or 

teaching when looking for a job as an NEST. In teaching, students always wanted to 

test her to know whether she could speak Mandarin or not even if she never spoke 

Mandarin in front of them. However, students slowly figured out that she could 

understand Chinese from different sources and then they started to rely on Mandarin 

when talking to her.  

They slowly figure out because they like to say dirty words, they try to test you 
and something like that, eventually they figure out that teacher can understand. 
They don’t know how well I can speak, unless they saw me walking outside 
and talking Chinese to my friends. So they heard me speaking fluent Chinese, 
so they know. (04/10/2008) 

Viewing herself as an NEST, she found this a disadvantage of being a bilingual 

teacher because students would be lazy to speak English with her. 

Overcoming Disadvantages 

To overcome the disadvantages of being a bilingual teacher, Olivia required her 

students to speak only English with her. She would also keep reminding them to speak 
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English if they started to speak Mandarin. Even when they could only express 

something in Mandarin, she would reply to them in English only. She mentioned this 

in the interview: 

But when they speak Chinese to me, I ignore them. If they cannot express 
something they want to say, then I will allow them, if I want to know what they 
want to say, then I will allow them. Um…regardless, they got listening practice. 
Cause even they speak to me in Chinese, I speak in English. (04/10/2008) 

4.6.7 Summary of Beliefs about the Differences of NEST and NNEST 

From Olivia’s observation, the major advantage of being an NEST would be 

their linguistic proficiency and their characteristics which made students feel relaxed 

and free to share their opinions. However, NESTs also suffered from these 

characteristics because students’ learning attitude would become worse with the 

misleading belief that they were tolerated to do so. Regarding NNESTs’ advantages 

and disadvantages, Olivia claimed that they were all about test-taking. NNESTs were 

able to prepare the students for the examinations while the way they helped the 

students made students feel bored and feel too much pressure. Furthermore, Olivia 

was also found that she tended to draw a clear boundary between NESTs and NNESTs 

in their roles, teaching style, etc.  

4.7 Viewpoints about Recruiting NESTs to Other Senior High Schools 

At the end of the interviews, Olivia was asked to share her opinions on 

recruiting NESTs to other senior high schools. First of all, as what was mentioned 
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before, there was merely no interaction between NESTs and NNESTs in her school. 

She found it very uncommon because they were teaching the same group of students 

the same subject. In addition, they were not invited to the meeting because most of 

them could not understand Mandarin. Hence, she thought it would be more beneficial 

for their students if the school could hold activities for the NESTs and NNESTs to sit 

down and discuss what would work best for the students. 

Besides, she also mentioned that the cultural differences would be the major 

problem for the schools who wanted to recruit NESTs. Because of cultural differences 

between Taiwanese cultures and other cultures, misunderstandings and bias easily 

happened between NESTs and NNESTs or the school. She thus said that: 

That’s why foreign teachers in [Youth] Senior High School are viewed as 
problematic people. They think we are always causing problems, but we just 
think that we have the right to ask. We’ll speak for what we deserve. 
(05/01/2008) 

To solve the problem, she suggested that there should be at least one person 

who could really understand both cultures and languages well to deal with certain 

problems and help NESTs. Otherwise it could be foreseen that there would be a lot of 

problems in recruiting more NESTs to the senior high schools. 

 


