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CHAPTER FIVE 

DISCUSSION AND CONCLUSION 

Focusing on investigating the teaching beliefs and the instructional practices of 

an NEST in a college-bound senior high school in Taipei City, this chapter presents a 

conclusion of the whole study. Section 5.1 to 5.3 discusses three issues considered 

important by the researcher in this study. Section 5.4 points out the implications of 

this study and section 5.5 indicates the limitations of this study. Section 5.6 offers 

recommendations for future studies and section 5.8 presents the conclusion of the 

whole study. 

5.1 The Impact of JUEE and Educational System in Taiwan on Olivia 

Based on the past research, Richards and Lockhart (1996) proposed six sources 

of teachers’ belief systems and one of them is “established practice.” “Established 

practice” means that certain teaching styles will be encouraged in a certain institution, 

school or school district. In this case, the effect of “established practice” could not be 

seen directly from Olivia’s narratives but exactly had a main effect on her beliefs. 

From her narratives, Olivia seemed to emphasize her independent stance from the 

JUEE and the other NNESTs. However, the existence of the JUEE could be actually 

found between the lines. Take her beliefs about teaching and learning as an example, 

Olivia claimed that students should learn English “naturally” which was the way she 
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learned English. Based on her previous learning experiences and the job descriptions 

of being an NEST in Youth Senior High School, she believed that she should try to 

help her students learn English in a more “natural” way happily and relaxingly rather 

than memorizing a lot of words in order to score high on tests. 

Nevertheless, Olivia’s beliefs kept being challenged by the environment she 

was in as well as all the factors made up the environment, such as the institution, the 

students, the parents and the educational system. Among all those factors, no wonder 

the educational system plays the predominant role which could not only guide the 

trend of our society but also the attitude of everyone who gets involved in this issue. 

Under such a great power, teachers usually need to change their original beliefs in 

order to fulfill the needs and the expectations of students, parents, schools or even the 

public, either consciously or unconsciously.  

Olivia was no exception. Unlike the NNESTs, she seemed to have less pressure 

from preparing her students for the JUEE because the parents and the school did not 

require or expect her to do so. Even though, she was still affected by the JUEE 

because of the students. She used to believe that she was here to teach students culture 

and conversation, and moreover, she had nothing to do with the JUEE. However, 

since the main and only concern of her students was the JUEE, she did not have a 

choice to stick to her original beliefs. She started to teach twelfth graders writing 
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because that was what they “needed.” Furthermore, she even needed to motivate her 

eleventh graders by tagging the word as “it was tested in GEPT before.” From 

“learning English naturally” in a “happy and free environment” to “motivating her 

students by making use of an examination-oriented method,” it is not hard to sense the 

gap between her original and current beliefs. 

Most of the teachers know what works best for their students. When a new 

teacher starts her/his teaching career, I believe most of them have the same ideal with 

Olivia. However, as time goes by, they change their beliefs. In order to fulfill the 

needs of the students, parents and the schools, they spend more and more time on 

preparing their students for the JUEE because this is the only thing their clients care. 

What is sad is, after so many years of struggle for educational reform, we seem not to 

move forward to a better place. Taking English as an example, according to the 

statistics taken from 2006 test scores on the International English Language Testing 

System (IELTS), the English ability of Taiwanese only ranked 17th among the 20 

countries with most test takers (Pien, 2007). Comparing with other English as a 

Foreign Language (EFL) countries, Taiwan also fell behind Japan and Korea. The 

result shows that there must be some problems in Taiwanese English education if the 

students seem not to improve on their English ability but being under so much 

pressure of learning English. 
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In addition, Taiwanese students are considered to be short-sighted because they 

only care about how high they can score on the test rather than how much they can 

learn from the English classes. Professor Hintat Chang of Taiwan National University 

was interviewed by the Common Wealth Magazine on his opinions about the English 

education in Taiwan in 2007 and claimed that the students lost the motivation of 

learning English because they do not see any reason of learning English except 

passing the entrance examination after entering high schools (Ho & Lin, 2006, p. 64). 

Students do not really have a chance to see other needs of learning English. Thus, 

when they face anything which is not related to the examination, for example, English 

conversation, they lose their interests. In such a situation, it should be doubted how 

successful a student could be in learning English in such an environment. 

Tracing back to the original purpose of hiring NESTs, the expectations of the 

school as well as the beliefs of Olivia were to help students in conversation skills 

rather than the examination skills. However, from Olivia’s case, it could be seen that 

she faced so great a challenge from the JUEE which was not supposed to be her 

responsibility as an NEST. As an NEST, Olivia offered students various kinds of 

useful knowledge about the target culture which cannot be learned from textbooks. In 

addition, she also produced a lot of opportunities for her students to practice making a 

conversation in English in a real context which is an EFL environment lack of. 
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Therefore, it would be a waste if the NESTs are hired but put in the wrong places, for 

example, preparing students for the JUEE. The schools, thus, should be very clear 

about the purpose of hiring NESTs in advance and try to find a way to avoid the 

possible impact of the JUEE on NESTs. For example, the schools can allow the 

NESTs more freedom on designing the curriculum and evaluating their students. With 

more freedom on teaching, NESTs can really use different teaching methods and 

inspire the students in a different way rather than sticking with the traditional way we 

educate our students. 

5.2 Problems in the Education in Taiwan 

No one educational system is perfect. However, if one problem was discovered 

and then kept being mentioned for many times, it should be taken very seriously. 

From investigating the teaching beliefs of Olivia and her instructional practices, a few 

problems emerged and were paid extra attention to. Among them, the 

examination-oriented culture in our education is the most serious one.  

Examination-oriented culture actually has a huge influence on Taiwanese 

society. Although there are so many universities in Taiwan, senior high school 

students still need to work very hard in order to win on the competitions and enter a 

well-known university. Just as what Olivia described, for the twelfth graders, almost 

every extracurricular activity was shut down just because they needed to prepare for 
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the JUEE. Not to mention the parents, with a high expectation of their children, most 

of them send their children to cram schools after school. For those twelfth graders, 

their lives are filled with the JUEE and only the JUEE. However, the entrance 

examination is not everything. When passing the examination becomes the only thing 

in one’s life, some undesirable consequences will appear. For example, students are 

very product-oriented. When people could get something they want by an easier way, 

few people would appreciate what they could earn by walking a bumpy road.  

In the interviews, Olivia stated that, compared with the time-consuming 

brainstorming, writing something without thinking is much easier and quicker for her 

students. In fact, it can be understood why students thought so. In order to finish so 

many test items in a short period of time, they have no choices but to answer every 

question very quickly. Moreover, in order to help students score high, teachers 

sometimes need to train them to write in a very short time. The example shows that 

the students are trained to do everything in an “efficient” way which implies 

something will be considered bad if it takes more time and effort. However, doing 

something in an “efficient way” can only produce “quick” but “good” outcomes most 

of the time. Just like writing, it is almost impossible to write a good composition 

without careful thinking beforehand. In such an educational system which cares much 

more about students’ scores rather than their efforts, it is no wonder that tudents are 
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not willing to spend time enjoying the process of learning. 

Such a product-oriented culture also generates other problems. For example, 

Taiwanese students are generally lack of thinking skills. Thinking process is very 

time-consuming and tiresome, but it is absolutely an indispensable life skill. Without 

such skills, Taiwanese students are usually criticized for being lack of 

problem-solving skills and creativity. When everything has the only one correct 

answer, it is very natural that students will lose the ability of thinking up other 

solutions. Nevertheless, when those students go to universities and find that not 

everything has a correct answer, they need to go through a tough time to face the truth 

and acquire the ability of dealing with future challenges. 

From Olivia’s eyes, the problems in Taiwanese education are brought up again. 

These problems have existed for a long time and we even seem to get used to them 

gradually. When the government struggles to improve the competitiveness of Taiwan, 

maybe it would be necessary to improve the way we educate our students first. 

5.3 Bilingual/ Bicultural Teacher Issue 

Bilingual/ bicultural teachers who have Asian appearances seemed to be in an 

inferior position when looking for a job as an NEST comparing with the teachers who 

“look like” native speakers. Ho (2007) interviewed a Taiwanese English teacher who 

immigrated to Australia in her tens and is also a qualified English teacher in Australia. 
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She mentioned that she was refused by almost every cram school in Taiwan when she 

came back and tried to apply to be an English teacher only because of her black hair 

and Asian appearance. She stated that she was so shocked because she was not 

discriminated in Australia but in Taiwan. From her case, it can be seen how serious 

the stereotype is that only those who look like foreigners are considered “true” 

NESTs. 

In this study, the NEST, Olivia, is such a bilingual/bicultural teacher. However, 

with the understanding of both languages and cultures, Olivia was regarded as the 

most ideal type of NESTs by John, the director of Foreign Language Center in Youth 

Senior High School. In addition to the assurance given by John, Olivia also claimed 

that she had a better relationship with the students compared with the other NESTs 

who did not know Mandarin. Without the language barrier and with the character of 

being open-minded, some students are more willing to talk to her than to other NESTs. 

Therefore, Olivia’s case should be considered by the employers and the public with 

the hope to eliminate the stereotypes many people had toward the NESTs. 

Moreover, with the understanding of both cultures, less cultural shock was also 

expected to happen to her. However, even when she had such a cultural background, 

her beliefs were still challenged by our examination-oriented culture. For example, 

she felt very frustrated when many of her students did not pay attention to her class 
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because what she said was not going to be tested in the JUEE. Thus, it could be 

predicted that there should be a lot more challenges for the NESTs who know little 

about Taiwanese culture and Mandarin and thus may find it harder to know their 

students. In order to help such NESTs, future researchers who are interested in this 

field are recommended to investigate on the problems those NESTs face and also offer 

possible solutions for them and the schools. 

5.4 Conclusion 

In this study, the researcher investigated NESTs’ beliefs about various aspects 

including teaching, learning, the subject matters, the JUEE, the educational systems 

and the differences between NESTs and NNESTs. From Olivia’s eye, this study 

demonstrates several interesting issues such as the impact of JUEE and educational 

system in Taiwan on her, problems she found in the education in Taiwan and the 

bilingual/bicultural issue. It could be observed that the beliefs of Olivia were 

influenced by the JUEE and the educational system of Taiwan all over the study. 

Under such a strong power of the JUEE and the educational system, Olivia showed 

that she kept some of her beliefs as well as made some adjustments over time. Thus, 

before recruiting NESTs into the senior high schools, it would be ideal if both the 

policy makers and institutions could have more understanding about those NESTs 

currently teaching in senior high schools on making related policies. 
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5.5 Implications of this Study 

Based on the findings of this study, the researcher would like to offer several 

implications for the policy makers who are responsible for designing and setting up 

the related policies as well as the institutions which plan to recruit NESTs.  

For policy makers, from the case in this study and also the study conducted by 

Wang (2007), it could be found that many NESTs had not received a formal TESOL 

training before being recruited. However, it could also be impractical to recruit the 

qualified NESTs since many of them may have already had a decent job in their own 

countries. Thus, the researcher suggests that the authorities could design and establish 

a “TESOL Certification Program” in which NESTs can receive formal training as an 

English teacher. After the training, they will own a TESOL certificate which can 

prove their qualities of being a formal English teacher in Taiwan. In addition, culture 

and Mandarin classes could be incorporated into the courses of the program for 

NESTs to have a basic understanding about the culture and the language of Taiwan. 

For institutions, the researcher tried to offer three suggestions considering the 

NEST’s and the director’s suggestions. Firstly, the institutions should create more 

chances for the NESTs and NNESTs to have more interactions with each other. For 

example, the institutions could hold various social activities for the NESTs and 

NNESTs for them to get to know each other more and then establish friendship. In 
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addition, NESTs are usually not invited to the meeting because most of the meetings 

are held in Mandarin. However, since NESTs and NNESTs have their own expertise, 

it will be such a waste if they could not work together and help students together. 

Thus, certain meetings could be held in English for all the English teachers including 

NESTs and NNESTs to discuss and exchange ideas about how to teach the subject and 

how to cooperate with each other. Furthermore, they may even also discuss about how 

to help students in different aspects in considering their needs of preparing of the 

JUEE. 

Secondly, even if the NESTs received training before teaching, they still need to 

keep updating their professional knowledge of TESOL or learning Mandarin. Thus, 

the institutions could design their own teacher professional development program for 

the NESTs to keep on improving. 

Lastly, the institutions should have someone who could understand the NESTs’ 

languages and cultures well to help the communication between the NESTs and the 

school administrations. Moreover, the person who is in charge of taking care of the 

NESTs should help them deal with the life needs at the very beginning since they are 

totally new to this place. 

5.6 Limitations of this Study 

Due to the academic schedule of the researcher, there are three main limitations 
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of this study. First of all, being not able to conduct a long-term classroom 

observations, details of the NESTs’ instructions were comparatively not enough. 

Secondly, due to the special identity of the participant as a bilingual teacher who 

knew well about the culture and the language in Taiwan, this study may not be 

well-generalized to those NESTs who do not know the culture and the language of 

Taiwan. Thirdly, this study was unable to incorporate the NNESTs into the study and 

made a comparison between the NESTs and the NNESTs. 

5.7 Recommendations for Future Studies 

Based on the above-mentioned limitations, three recommendations are offered 

with the hope to see a more complete picture of this issue. Firstly, the future 

researcher can conduct a long-term classroom observation to dig in the teachers’ 

instructional practices and get more details to see the consistency between her beliefs 

and instructional practices. Secondly, the researcher could incorporate the NESTs who 

know little about the language and the cultural background of Taiwan to see whether 

they will be shocked and influenced by the JUEE and the educational system or not. 

Thirdly, the researcher could also incorporate NNESTs to his/her study to compare the 

teachers who know well about the cultural background of Taiwan and the teachers 

who don’t. 

 


