
CHAPTER 5                                

CONCLUSION 

 

The main purpose of this study is to provide a qualitative investigation of 

foreigners’ talk in pedagogical context (i.e. the adult EFL classroom). To investigate 

the syntactic and discourse features of FT in classes of different proficiencies, three 

native English teachers are observed twice in the intermediate and advanced 

classrooms. All of the foreigner teachers’ utterances are then analyzed and categorized 

by three measurements (“syntactic complexity,” “grammaticality” and “discourse 

functions”) to examine if the foreigner teachers make any syntactic or functional 

adjustments of their language for students of different proficiency levels. 

In this concluding chapter, the major findings of the present study are summarized 

in section 5.1. The pedagogical implications drawn from the results of the study are 

proposed in section 5.2. And the limitations of this study and suggestions for future 

researches are discussed in section 5.3.  

 

5.1 Summary of the Findings 

Of the previous studies done on foreigner talk in the classroom, few have touched 

the issue of FT features across different proficiency levels. Therefore, the current 

study aims to explore if the language, both at syntactic and discourse level, used by 
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the foreigner teachers will be affected by the language proficiency of the learners.    

On the part of syntactic analysis, it is found that the average length of the 

foreigner teachers’ utterances is approximately the same at the two levels. The 

reason may be that the adjustment of syntactic complexity is only used for students 

of lower language proficiency, once the student’s progress to a certain level, the 

mean length of teachers’ utterances will be kept in a fixed range. 

 As to the result of grammaticality, only twenty ungrammatical sentences are 

found, and most of these sentences exhibit the typical characteristics of FT. 

Although these ungrammatical sentences indicate that the foreigner teachers 

modify their language form to provide a simpler input for their students, these 

deviant utterances are rarely found in the classroom. Over 99.7% of the teachers’ 

utterances are grammatical sentences, showing that foreigner talk in the classroom 

is of high accuracy. 

    On the part of discourse analysis, the result shows that most of the foreigner 

teachers’ utterances are for imparting knowledge. Just like the case in the traditional 

language classroom, most of the classroom hours are filled with the foreigner 

teachers’ utterances. Students are only allowed to have little chance to make 

contribution to the discourse. Such a teacher-centered teaching method may be the 

result of insufficient professional ability of the foreigner participants. Since they 
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may not specialize in language teaching, they are probably not fully aware of how 

to manipulate different teaching techniques to prompt language learning and could 

only rely on their past learning experiences to teach the target language. 

Although the foreigner participants may fail to employ a more communicative 

approach in their teaching, the function distribution analysis reveals that they do 

adjust the frequencies of the functions according to the language proficiency of the 

students. In the intermediate classes, the foreigner teachers focus more on 

providing comprehensive input to the students; therefore, more initiation functions 

are adopted to increase students’ language knowledge. In the advanced classes, 

since the students are more able to produce utterances, teachers use more 

responsive functions to provide feedback to students’ output.       

 

5.2 Pedagogical Implications 

The results and examples presented in Chapter Four could provide language 

teachers some insights to improve their instructional method in the EFL classrooms. It 

is found that foreigner teachers use different functions to help students of different 

proficiency levels. However, these adjustments may not always be an aid for the 

students. For example, too much expansion of the student’s reply may deprive the 

student’s chance to produce more complex utterances. And too much “clue” may limit 

the content of students’ reply and curb them from making more creative utterances. It 
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is suggested that teacher should employ more judicious silence, by reducing or 

eliminating his echo and resisting the temptation to interrupt, to increase the learning 

potential. 

It is also found that the kind of questions teachers ask can significantly affect the 

quantity and quality of students’ participation in classroom discussion. The use of 

display questions may make the teacher-learner interaction an artificial process and 

similar to a blank-filling test, for display questions put great constraints on the 

learners’ responses, deny them the opportunity to make a real contribution to the 

discourse. Therefore, teachers are strongly recommended to use more genuine 

questions in their instruction to make the classroom interaction more motivational and 

authentic. 

    Moreover, the ultimate aim of language learning is to acquire communicative 

competence. The overwhelming proportion of the foreigner teachers’ utterance shows 

that the interaction between teachers and students is rather unilateral. Namely, the 

classroom discourse is still dominated by the teacher; students rarely have opportunity 

to “communicate” with their teachers and peers. Even in the advanced classes, the 

students’ utterances only take up 12.15% of the total discourse. It seems that the lack 

of students’ contribution is not necessarily due to the language deficiency of the 

students, but because the teachers talk too much in the classes. A real interaction 
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should be a dynamic process which involves the cooperation of the teacher and the 

learners. It is in such a cooperative environment that the full potential of the 

classroom for language acquisition will be fulfilled. To provide a more 

‘communicative environment’ for their students, teachers should realize that they are 

not only an instructor but also an interlocutor for their students at the same time. By 

realizing the dual roles as being a language teacher, the teacher can make the language 

class less artificial and help the learners to overcome the gap between communication 

in and outside the classroom. 

 The finding of this study also reveals a potential deficiency of English courses 

provided by private language institutions in Taiwan; namely, some of the foreigners 

who teach in these institutions may not be well-qualified language teachers. They do 

not have majors in language teaching-related field nor have they received enough 

pre-work training. Thus, they may not be fully aware of what their jobs are and lack 

the professional sensitivity to detect what their students really need.  

 
5.3 Limitations of the Present Study and Suggestions for Further Research 

    Although the current study has shed some light on what are the forms and 

functions of the foreigner teachers’ speech and has investigated the relationship 

between foreigner talk and students’ proficiency, there are still some limitations 

needed to be improved. 
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    First, even though we have collected extensive transcription (351 pages) from the 

eighteen-hour tape recordings, these data are from very limited subjects (three 

foreigner teachers).Thus, the results of the study may lack the power of generalization. 

Accordingly, a larger scale subject pool is needed to verify the generality of the 

current findings in subsequent studies.  

Secondly, due to the design of this study, we can only find some correlation 

between the foreigner teachers’ language use and students’ language proficiency, no 

causal relation can be asserted up to present. More quantitative and statistical 

researches are required to prove if there is causal relation between the adjustment of 

foreigner speaker’s speech and the interlocutor’s language proficiency.      

Thirdly, in order to get a more precise description of the discourse functions for 

this study, Sinclair and Coulthard’ model are modified and additional functions are 

added into the revised categorization. However, some functions may seem arbitrary 

and subjective, and may not be suitable for the description of other instructional 

discourse. More studies are needed to testify the explanatory power of this 

categorization. 

Besides, more researches can be done to inspect the effect of foreigner talk in 

language classrooms to see if the linguistic and functional adjustments are really an 

aid for students’ learning. Also, a comparison of NNS teacher’s talk and NS teacher’s 
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talk can be conducted to examine the common belief that NS teachers provide better 

model for foreign language learning. Furthermore, to get a more complete picture of 

the nature of foreigner talk, more variables (e.g. the social status, the culture 

background of the interlocutor, the purpose of communication) should also be 

incorporated and investigated in future studies.   
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