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CHAPTER FOUR 

DATA ANALYSIS 

 

     The researcher will analyze the data collected from questionnaires, interviews and 

student portfolios.  

 

4.1 Questionnaires and Interviews 

     The attitudes of the students toward the portfolio process and results were reflected 

on the final questionnaires. In addition, students’ perception of the portfolio task was 

summarized and shown in the following tables. The results showed that most of the 

students approved of the effectiveness of the instruction and evaluation process.  

     A total of 43 questionnaires were collected. Percentages were rounded to whole 

numbers. Frequencies were presented before the percentages for different categories. The 

results of the questionnaires were categorized and discussed by arranging relative issues 

in the same section.  

 

4.1.1 Students’ Views of the Task of Creating Their Own Portfolios 

     Compiling their portfolios at the end of the semester was a way for students to 
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carry out their learning goals. All students admitted that it was worth their efforts and 

marked an outstanding achievement of learning. In this aspect, they felt thrilled, though it 

was kind of agonizing. One of the students stated the task as a process of relieving and 

rebirth. 

     The results of the students’ attitudes toward the task of creating their portfolios 

were shown on the following table: 

 

Table 4.1 Frequency of Students’ Views of Portfolio Task (N=43)) 

 Frequency Percentage 

Engaged in self-learning 36 84% 

Required much time 39 91% 

Enhanced reader 
awareness  

34 79% 

Engaged in 
self-examination 

35 81% 

Helped to perceive writing 
growth 

36 84% 

Helped to realize strengths 
and weaknesses 

35 81% 

Involved revision 37 86% 
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Table 4.2 Frequency of High-level Students’ Views of Portfolio Task (N=14)) 

 Frequency Percentage 

Engaged in self-learning 13 93% 

Required much time 13 93% 

Enhanced reader 
awareness  

12 86% 

Engaged in 
self-examination 

13 93% 

Helped to perceive writing 
growth 

13 93% 

Helped to realize strengths 
and weaknesses 

13 93% 

Involved revision 13 93% 

 

Table 4.3 Frequency of Middle-level Students’ Views of Portfolio Task (N=14)) 

 Frequency Percentage 

Engaged in self-learning 12 86% 

Required much time 13 93% 

Enhanced reader 
awareness  

10 71% 

Engaged in 
self-examination 

12 86% 

Helped to perceive writing 
growth 

13 93% 

Helped to realize strengths 
and weaknesses 

12 86% 

Involved revision 13 93% 
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Table 4.4 Frequency of Low-level Students’ Views of Portfolio Task (N=15) 

 Frequency Percentage 

Engaged in self-learning 11 73% 

Required much time 13 93% 

Enhanced reader 
awareness  

12 80% 

Engaged in 
self-examination 

10 67% 

Helped to perceive writing 
growth 

10 67% 

Helped to realize strengths 
and weaknesses 

10 67% 

Involved revision 11 73% 

      

The task of portfolios was claimed to help students perceive their own progress and 

growth, engage in self-examination, enhance reader and writer awareness, but demand 

much time and revision. Students’ views of the task were discussed as follows:                      

     (1) Engaged in self-learning: Ninety-three percent of the high level students 

declared that the task of portfolio engaged in self-learning; however, in the middle level 

and the low level were 86% and 73% respectively. They stated, 

     “Through the portfolio, I learned to be a master of learning. Though, at first, I 
didn’t ［sic］it very well. By and by, I learned something which was great.” (Jane, 
middle level) 

 
     “As a matter of fact, I like English very much; however, lots of quizzes and 

examinations spoiled my appetite for English. With this portfolio project, I have 
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another choice in learning English.” (Cindy, high level) 
 
     “I want to improve my English, but I don’t know how to do it.” (Helen, low level) 
 

     (2) Required much time: Ninety-three percent of the students in three levels 

pronounced that they required a lot of time in their portfolio work. Students reflected, 

     “I really love to do the job; however, it took me much time to finish it. I don’t like 
something which looks rough and messy. Therefore, I spent a lot of time working 
with the portfolio.” (Joanne, high level) 

 
     “I need more time to revise my work and portfolio. I need to look back and forth all 

the things I select to organize the whole project.” (Kate, middle level) 
 
     “I spend a lot of time in doing my portfolio job. I hate it.” (Pearl, low level) 
 

     (3) Enhanced reader awareness: Eighty-six percent of the high level students 

revealed that they had the audience in mind when they were asked to create their own 

portfolios; however, the middle level and the low level were 71% and 80% respectively.  

     “I really enjoyed the process of creating my own portfolios and anticipated that 
someone would give me his /her opinion about my work.” (Jane, high level)  

      
     “I believed that those who read my portfolio would enjoy the process of reading 

and gave me some advice.” (Sophie, middle level) 
 
     “I don’t like to share my portfolio with others because I didn’t do it very well.” 
      (Cindy, low level) 
      

     (4) Engaged in self-examination: Ninety-three percent of the high level students 

stated that they rechecked what they put into the portfolios; in other words, when they 

finished some work, they spent some time in revising. Eighty-six percent of the middle 
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level students and sixty-seven percent of the low level students had the same opinion. 

     “Reading what I wrote and what I had learned during the semester, I can retain the 
whole thing in my mind. I usually examined my work before handing it to my 
teacher. I think that it is good for me.” (Annie, high level) 

 
 
     “Sometimes I forget to check my work, but I pay attention to it when I do my 

portfolio work.” (Kate, middle level) 
 
      
     “I am a careless person, and I don’t like to check my work again when I finish it. 

Maybe, it is part of the reason why I can’t learn English well.” (Echo, low level) 
 

     (5) Helped to perceive writing growth: Ninety-three percent of the high level and 

the middle level students asserted that they perceived their growth in writing; however, 

only 67% of the low level students had the same opinion. 

     “By doing this project, I learned how to write better. It gave me a chance to practice 
writing.” (Bella, high level) 

      
     “I appreciated that our teacher offered us this opportunity to experience the joy of 

making progress.” (Susan, low level) 
   

     (6) Helped to realize strengths and weakness: Ninety-three percent of the students 

stated that the task of portfolio project helped them realize their strengths and weakness 

when they were asked to read some passages and wrote down their reflections. Some 

found they were good at applying some reading strategies; however, eighty-six percent of 

the middle level and sixty-seven percent of the low level students shared the same 

opinion. 
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     “I found that I have problem in writing down what I thought about the article or 

story I read about. In reading, it’s all right with me, but when it comes to writing, it 
is like a big burden to me.” (Vivian, high level) 

      
     “The biggest problem for me in writing is that my vocabulary is not large enough. 

Sometimes I don’t know how to express myself in English.” (Cynthia, middle 
level) 

 
     “I like to read some interesting passages that my English assigned as outside 

reading. I learn a lot from the articles. I come to realize that I can do a good job in 
reading.” (Mary, low level) 

 
 

     (7) Involved revision: Ninety-three percent of the high level and the middle level 

students pronounced that they revised while assembling the portfolios as requested. 

Revision took time and efforts, so students took different approaches to revising their 

works. In contrast with the high and middle level students, there were seventy-three 

percent of the low level students who had involved revision. 

 

     “I like to read my own works and do some corrections. Sometimes I find that there 
are good ideas in my writing, but I didn’t present them well. Then I will revise 
them.” (Stephanie, high level)  

 
     “Sometimes, I don’t like to correct my own work because I don’t know how to 

revise it. Besides, it takes a lot of time and efforts to do it.” (Pam, middle level) 
 
 
     “Honestly speaking, I like to learn English, but I don’t like to do the assignment let 

alone to revise it.” (Caroline, low level) 
 

     From the students’ responses to the questions, it was found that the high level 
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students held more positive attitudes toward the task of creating their own 

portfolios. As for the question of requiring much time, all of the three groups shared 

the same opinion. Another question of engaging in self-examination, the low level 

students held a more negative attitude toward it. Even though there were 

similarities between the high level and middle level students, the attitudes of the 

low level students were greatly different. 

 

4.1.2 Students’ Perception of the Effectiveness of Portfolio Assessment 

   The students usually received one worksheet each week. They were asked to finish 

reading, writing or drawing works on the sheets after school most of the time. Sometimes, 

they were requested to finish preview worksheets at home.  

     The results of the survey had revealed over half of the students thought that 

portfolio assessment was effective or very effective in the improvement of their four skills.  

According to the researcher’s observation, the students’ responses were not surprising at 

all. Students were assigned the same job; however, different level students had different 

attitudes toward the task. As a result, their perception of the effectiveness of portfolio 

assessment was quite different. 

The results of the students’ perception of the effectiveness of portfolio assessment 

were shown on the following tables:  
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Table 4.5 Students’ Perception of the Effectiveness of Portfolio Assessment in the 
Improvement of Students’ Four Skills (N=43) 
 
 Frequency / 

Yes 
Frequency / 
No 

Percentage / 
Yes 

Percentage / 
No 

Improvement 
of my listening 
ability 

27 16 63% 37% 

Improvement 
of my 
speaking 
ability 

28 15 65% 35% 

Improvement 
of my reading 
ability 

34 9 79% 21% 

Improvement 
of my writing 
ability 

37 6 86% 14% 

                                         
 
Table 4.6 High-level Students’ Perception of the Effectiveness of Portfolio Assessment in 
the Improvement of Students’ Four Skills (N=14) 
 
 Frequency / 

Yes 
Frequency / 
No 

Percentage / 
Yes 

Percentage / 
No 

Improvement 
of my listening 
ability 

10 4 71% 29% 

Improvement 
of my 
speaking 
ability 

11 3 79% 21% 

Improvement 
of my reading 
ability 

13 1 93% 7% 

Improvement 
of my writing 
ability 

14 0 100% 0% 
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Table 4.7 Middle-level Students’ Perception of the Effectiveness of Portfolio Assessment 
in the Improvement of Students’ Four Skills (N=14) 
 
 Frequency / 

Yes 
Frequency / 
No 

Percentage / 
Yes 

Percentage / 
No 

Improvement 
of my listening 
ability 

9 5 64% 36% 

Improvement 
of my 
speaking 
ability 

8 6 57% 43% 

Improvement 
of my reading 
ability 

11 3 79% 21% 

Improvement 
of my writing 
ability 

12 2 86% 14% 

                                         
Table 4.8 Low-level Students’ Perception of the Effectiveness of Portfolio Assessment in 
the Improvement of Students’ Four Skills (N=15) 
 
 
 Frequency / 

Yes 
Frequency / 
No 

Percentage / 
Yes 

Percentage / 
No 

Improvement 
of my listening 
ability 

8 7 53% 47% 

Improvement 
of my 
speaking 
ability 

9 6 60% 40% 

Improvement 
of my reading 
ability 

10 5 67% 33% 

Improvement 
of my writing 
ability 

11 4 73% 27% 
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     (1) Improvement of my listening ability: Over half of the students from three 

groups thought that portfolio assessment was effective in the improvement of their 

listening ability. 71% of the high level students thought that the approach was effective in 

improving their listening ability; however, only 53% of the low level students and 64% of 

the middle students shared the same opinion. 

(2) Improvement of my speaking ability: 79% of the high level students thought 

that the approach was effective in the improvement of their speaking ability. On the other 

hand, 57% of the middle level students and 60% of the low level students had the same 

opinion. It was quite surprising that the percentage of the low level students was a little 

bit higher than that of the middle level students.  

(3) Improvement of my reading ability: 79% of the students thought that the 

approach was effective in the development of their reading skills. 93% of the high level 

students thought that they made improvements in reading. On the other hand, only 79% of 

the middle level students and 67% of the low level students shared the same opinion. 

(4) Improvement of my writing ability: 86% of the students thought that the 

approach was effective in the improvement of their writing skills. All of the high level 

students thought that the approach was most effective in the development of their writing 

skills. 86% of the middle level students and 73% of the low level students shared the 

same opinion. 
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Differences in the three level students’ attitudes toward the effectiveness of the 

portfolios might be related to their English proficiencies and independent learning 

abilities. The high level students were more able to find out specific problems through 

self-assessing of their work than the low level ones, who were less competent in 

independent learning. On the other hand, the differences in the students’ learning attitudes 

might account for the differences in the students’ attitudes toward the effectiveness of 

portfolio assessment. 

 

4.1.3 Students’ Perception of the Effectiveness of All Kinds of Worksheets and Checklists 

     Students’ response to the effectiveness of all kinds of worksheets and checklists 

was also reflected on the questionnaires. The results of the students’ perception of the 

effectiveness of all kinds of worksheets and checklists were shown on the following 

tables: 
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Table 4.9 Students’ Perception of the Effectiveness of All Kinds of Worksheets and 

Checklists (N=43) 

 
Frequency  
Yes 

Frequency  
No 

Percentage  
Yes 

Percentage  
No 

Effectiveness 
of the weekly 
checklist 

32 11 74% 26% 

Effectiveness 
of the reading 
journal 

35 8 81% 19% 

Effectiveness 
of the preview 
worksheet  

35 8 81% 19% 

Effectiveness 
of the writing 
checklist 

31 12 72% 28% 

Effectiveness 
of the reading 
checklist 

35 7 81% 19% 

Effectiveness 
of current 
events   

28 15 65% 35% 

 

     Over sixty percent of the students asserted the effectiveness of all kinds of 

worksheets and checklists. 81% of the students thought that the reading journal, the 

preview worksheet and the reading checklist were effective. 74% of the students thought 

that the weekly checklist was effective; 72% of the students thought that the writing 

checklist was effective. In addition, 65% of the students thought that the current event 

worksheet was effective. 
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Table 4.10 High-level Students’ Perception of the Effectiveness of All Kinds of 

Worksheets and Checklists (N=14) 

 
Frequency  
Yes 

Frequency  
No 

Percentage  
Yes 

Percentage  
No 

Effectiveness 
of the weekly 
checklist 

12 2 86% 14% 

Effectiveness 
of the reading 
journal 

13 1 93% 7% 

Effectiveness 
of the preview 
worksheet  

13 1 93% 7% 

Effectiveness 
of the writing 
checklist 

10 4 71% 29% 

Effectiveness 
of the reading 
checklist 

12 2 86% 14% 

Effectiveness 
of current 
events   

11 3 79% 21% 

 

     Over ninety percent of the high level students thought the reading journal and the 

preview worksheet were effective; over 80% of them thought the weekly checklist and the 

reading checklist were effective. As for the writing checklist and the current events 

worksheet, over 70% of the high level students thought that they were useful. 
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Table 4.11 Middle-level Students’ Perception of the Effectiveness of All Kinds of 

Worksheets and Checklists (N=14) 

 

 
Frequency  
Yes 

Frequency  
No 

Percentage  
Yes 

Percentage  
No 

Effectiveness 
of the weekly 
checklist 

10 4 71% 29% 

Effectiveness 
of the reading 
journal 

11 3 79% 21% 

Effectiveness 
of the preview 
worksheet  

10 4 71% 29% 

Effectiveness 
of the writing 
checklist 

12 2 86% 14% 

Effectiveness 
of the reading 
checklist 

12 2 86% 14% 

Effectiveness 
of current 
events   

9 5 64% 36% 

 

     Over 70% of the middle level students thought that the weekly checklist, the 

reading journal and the preview worksheet were effective; over 80% of them thought the 

writing checklist and the reading checklist were effective. Only 64% of the middle level 

students asserted the effectiveness of the current events worksheet.   
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Table 4.12 Low-level Students’ Perception of the Effectiveness of All Kinds of 

Worksheets and Checklists (N=15) 

 

 
Frequency  
Yes 

Frequency  
No 

Percentage  
Yes 

Percentage  
No 

Effectiveness 
of the weekly 
checklist 

10 5 71% 29% 

Effectiveness 
of the reading 
journal 

11 4 79% 21% 

Effectiveness 
of the preview 
worksheet  

12 3 86% 14% 

Effectiveness 
of the writing 
checklist 

9 6 64% 36% 

Effectiveness 
of the reading 
checklist 

11 4 79% 21% 

Effectiveness 
of current 
events   

8 7 57% 43% 

 

     As for the low level students’ perception of the effectiveness of all kinds of 

worksheets and checklists, there was almost no significant difference except the current 

events worksheet. 

To sum up, most of the students thought that all kinds of worksheets and checklists 

were of great help in their learning. It testified the fact that to know is one thing; to do is 
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another. Most of them understood the assignments were good for their language learning; 

however, sometimes, students would be a little bit reluctant to finish what they had to. As 

one of the students said, “I knew and appreciated all my English teacher’s efforts, but 

sometimes I was a little bit lazy.”  

 

4.1.4 Students’ Final Interview 

     At the end of the semester, a final interview was given to several students. As for 

the pressure compared with traditional tests, most of the students thought portfolio 

assessment was less than the traditional tests. Also, through portfolio assessment, their 

interests and confidence in English were upgraded, which was never found before. Some 

excerpts form their interviews were stated as followed: 

     “The most difficult part of portfolio assessment for me is that I have to try my best 
to finish the preview worksheet before I attend the English class. I seldom did any 
preparation work or preview.” (Cindy) 

 
     “I think portfolio assessment is better than the traditional tests, because I felt less 

nervous and more relaxed during the process. Sometimes, I did not perform very 
well in the written examination, because I was too nervous to do it well. In this 
aspect, it is good for me to have another choice to demonstrate my ability.” (Kate) 

 
     “I never had this kind of sense of achievement when I finished my worksheet. By 

doing this, I regained the interest in learning English.” (Angel) 
 
     “I liked portfolio assessment better than the traditional tests. I felt no pressure at all 

in doing the assignments and I could develop my talent in drawing and other visual 
effect which I really enjoyed.” (Candy) 
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     “I liked this new way to assess our learning progress and products. It was more fun 
and interesting.” (Irene) 

      
     “I think portfolio assessment suitable for high school students. I felt bored, because 

I had too many quizzes and examinations. Through doing the project, I learned a lot 
from it.” (Victoria) 

 
     “This portfolio assessment provided me with a new aspect of learning English.” 

(Vivian) 
     “I liked portfolio assessment because I found it more interesting and full of 

variety.” (Rebecca) 
 
     “I think that portfolio assessment is a fair and useful tool to help me learn English.” 

(Annie) 
 
     

4.2 Characteristics of Students’ Portfolios 

     The portfolios included students’ work samples and classroom activity sheets, 

students’ self-reflection, evaluation sheets, checklist, reading journal, and current events 

portfolio worksheets. Students were asked to keep their own portfolios throughout the 

portfolio project. Several of students’ portfolios were selected for further analysis. By 

keeping their own portfolios, students can witness their own progress and experience the 

sense of the achievement, which is valuable and unique to them, at the end of the semester. 

Students’ portfolios provided evidence on ways in which instruction and evaluation were 

interweaved. Through employing portfolios, students demonstrated in a natural context 

what they had learned. 

     These work samples not only provided invaluable evidence of the students’ growth 
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over a period of time but also demonstrated the inseparable connection between the 

teacher’s instruction and assessment. On the one hand, for students, they might 

experience a sense of achievement; on the other hand, for the instructor, she also shared 

the joy of fulfillment. She witnessed the fruits of the harvest. For a teacher, it would be a 

great joy to see the growth and progress in her students. Features of the students’ 

portfolios are summarized as follows. 

(1) The inclusion of all work samples 

     All of students work samples were included in their portfolios, including preview 

worksheet, assignments, creative works, conversation draft, letter writing, weekly 

checklist, reading journal, reading checklist, writing checklist and English poems. It is not 

easy for students to write an English poem. After studying the poems in the textbook, 

students were requested to write their own English poems. At first, when the teacher 

announced this assignment to complete after school, most of the students groaned and 

cried for help. They thought that it was impossible for them to create an English poem on 

their own; however, after the process of brainstorming time and the instructor’s thorough 

explanation on how to write one. All students conquered the fear and reluctance; to the 

instructor’s surprise, ninety percent of the students could finish their works on their own. 

Actually, some of their works were tremendously well done. Here are some examples: 
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     The Thing I Love 
There are many things I love. 
Such as the setting sun, dove 
And the seasonal delights. 
Because that can make me be 
In a very happy mood, and be 
In a mild disposition.  
(Betty) 
     
 
 Where Am I 
I saw a mouse running. 
Then, I saw a cat running. 
Then, I saw a dog running. 
But, it is the mouse chasing 
The cat, and the cat chasing 
The dog Oh—Where am I? 
I am in the world of cartoon. 
(Rachel) 
 
 

The girl 
I met the girl in the rain. 
I knew her in the bus station. 
She is the nicest girl I’ve seen. 
I believe that I’ll see her again. 
And, it will be then. 
(Kate) 
 
 
     To Seek a Girl 
I want to seek a real beauty. 
She is very tender and pretty. 
Her voice is very sweet 
Like candy I’d like to eat 
I love her and she loves me 
I’ll give her all with me. 
And let her live inside of me. 
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(Alice) 
 
 
     A Doll 
I am a Barbie girl 
In a Barbie world. 
Life is plastic. 
It is fantastic. 
You can comb my hair 
Undress me everywhere. 
Imagination, life is your creation. 
(Mary) 
     The Sun 
The sun is a naughty child. 
He always goes every corner around. 
He is never tired. 
He never stops. 
He is an explorer in the map. 
(Joan) 
 
 
     Star 
The stars are shining in the sky. 
It gleams like an eye. 
The light is shining in the wild. 
And like a mother loves her child. 
(Jane) 
 
 

Sickness 
I wanted to see the Titanic 
But I was sick. 
I couldn’t go with my boyfriend. 
He never complained. 
He is very thoughtful to me. 
He is the first person I want to see. 
When I get better, we’ll go to the movies. 
(Cindy) 
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Seasons 
Spring is a baby. 
Summer is a boy. 
Fall is a man. 
Winter is an old man. 
Our life is just like those seasons. 
Baby, boy, man and old man and die. 
(Angel) 
 

     Another example is students’ English letter-writing. After learning the correct 

formats of English letter writing in the textbook, students were assigned to write a letter 

to their friends or pen pals. Most of the students finished their letters in a correct format 

and expressed themselves very well. It was one of the pedagogical goals for students to 

apply what they had learned in the class to their own lives. Another portfolio work which 

students had to finish was a commercial advertisement (See Appendix XII ). In this 

assignment, students had to come up with a product which they wanted to put it on the 

market. They formed a group of four students. Each of them had a job to do in the group. 

Almost every group handed in a fantastic and well-organized advertisement (See the 

appendix). All of the works came out with a wonderful visual effect and reached the 

effectiveness of advertisement. It was a fruitful harvest for both students and the 

researcher. Here are some examples: 

 

                                                     September 22, 2002 



 53

Dear David: 

How are you? Last Saturday was Moon Festival. My family had a BBQ to celebrate the 

Moon Festival. I was so happy and we had a good time.  

I have been busy preparing for the mid-term examination. Math is so difficult that I feel 

worried. I really want to score high, but I seldom have good grades in math. Please share 

your experience in learning math with me. That would be a lot of help. 

Wish me luck in the examination. I look forward to hearing from you. 

                                          Sincerely yours, 
                                          Sarah 

 

                                            Sept. 22, 2002 

Dear Jane, 

How have you been? Do you have Moon Festival in the US? In Taiwan, Moon Festival 

falls on the 15th day of the 8th lunar month. On this day, people usually eat moon cake and 

pomelos. I appreciated the full moon with my family. It was a family reunion day. It is 

good to spend the festival with my family. It is a pity that you were not with us. If you 

have time to visit Taiwan, I will show you around Taipei. 

                                             Love           
                                             Kate 

 

                                                   Sept.23, 2002 
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Dear Peter: 

Thank you for your letter. How have you been? I have been very busy recently. I spent a 

lot of time studying. In Taiwan, there are many high school students like me spending 

most of their time in studying because of the joint college entrance examination. I envy 

you a lot. You don’t have to prepare for the exam. 

Last weekends, I just broke up with my boy friend. Please don’t worry about me. I am 

fine. I will date with another boy very soon. I hope everything is fine with you. 

Please write soon. 

 

                                            Yours truly, 
                                              Yi-ting 

 

     As for the current events worksheets, students were asked to write down what they 

read in the English newspapers or English magazines (See Appendix XII). They were 

requested to list some useful words, important information, summary, and their own 

opinions. The purpose of the assignment was to keep the students well informed of what 

happened in the world. In addition, the weekly checklist for independent learning project 

was a part of their portfolios (Also see Appendix XIIv). Students had to set their weekly 

learning project for their own learning schedule. They wrote down what they wanted to 

accomplish during the week. Also, they had to list down what strategies they had used 
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and self-evaluation, which elicited their sense of responsibility and commitment. It was 

hoped that students would cultivated the habits of autonomous learning to upgrade 

themselves. 

(2) Fantastic visual effect designs in the worksheets and assignments 

     Most of the students created wonderful visual effects on their worksheets and 

assignments, which was beyond the researcher’s expectation. Some of them really could 

draw very well and it seemed that they were enjoying doing it. It was good to match 

students’ varied interests, drawings and creative works were encouraged in the class. 

Some of the students presented well-organized and colorful visual designs in their 

worksheets. By doing this, they experienced an aesthetic adventure in the English 

language learning.  

(3) The inclusion of tape recording 

     In order to understand individual student’s oral ability and pronunciation, the 

researcher asked the students to make the recordings of the oral practices and the 

dialogues which were taught in the class. The researcher also gave the students choices in 

making their own sentences and dialogues. The students’ tape recordings were collected 

and evaluated by the researcher. The researcher used the data collected from the tape 

recordings to make some instructional decisions such as whether an individual student or 

the whole class should be given more practice on a particular sound or intonation. 
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Through recording, students devoted more time in practicing their pronunciation and 

intonation. Recording their own tape provided an opportunity to double check their oral 

ability. 

(4) Evidence of extensive learning and personal creativity 

     Since the class was full of students with various levels of English ability, the 

researcher was very careful in designing the worksheets. Though the students were 

assigned the same task, they could exercise their imagination and brains to complete the 

worksheets. The more talented students were encouraged to write down longer and 

complex sentences, while the less talented ones were allowed to consult the dictionary. 

Other related new words were also provided for the more diligent students for extra 

practice. Implementation of portfolio assessment has enabled both the teacher and the 

students to pay attention to more individualized instruction and learning.   

     With the assignment of weekly checklist for independent learning project, reading 

journal and the current event portfolio worksheet, students had explored another aspect of 

the English language. They were not confined to the textbook only. Instead, they had 

broadened their horizon in learning English.  

 

4.3 Classroom Observation 

     According to the researcher’s observation, the number of the students who were 
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highly-motivated had increased because of the implementation of portfolio assessment. 

Students understood that participation during the class was part of the final grades. 

Interaction with their peers positively and cooperation with one another were often seen 

during the English class. The atmosphere of the classroom had really changed. Students 

were more active and eager to share their opinions with the class. They also passionately 

responded to the researcher’s questions.     

    Students’ attitudes towards the assessment approaches were also quite positive. 

Most of the time, students showed great interests in the instruction and were willing to 

participate in the classroom activities. 

     Through the process of observation, the researcher had a chance to check if the 

planned activities were actually occurring and the students were performing as expected. 

On the basis of the observation, the researcher assessed what students had and had not 

learned; she inferred the learning strategies students might be using that were facilitating 

or impeding learning. Based on a number of observations, the researcher might judge that 

a particular student had not learned what was being taught in class that week, whereas the 

other students had with the help of language skills checklist and observation rating scale 

for writing. 
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4.4 Students’ Perceptions of Personal Growth as Learners 

     Many methods of assessment treat students as objects of evaluation and place the 

responsibility and task of assessment in the hands of teachers or other adults. There is 

little opportunity provided by these methods for students to assume positions of 

responsibility and control. In comparison, portfolios make students the agents of 

reflection and decision making. They encourage students to reflect on their own learning, 

to assess their own strengths and weaknesses. At the end of the semester, the researcher 

submitted several questions for students to ponder and write down their own reflective 

thinking on personal growth during this period of time.  

According to the questionnaires collected, students’ perceptions of personal growth 

as learners were shown as follows:                                                         

     “In this year, I enjoyed learning and I made a lot of progress.” (Yoko) 

     “I felt that I grew up and was more mature in many ways. I learned to take 
responsibility for myself.” (Irene) 

 
     “I read faster and more efficient than before. I caught the meaning when I read. 

Besides, I learned some reading strategies which boosted my reading a lot. (Jane) 
 
     “When I do the exercise of reading comprehension, I scored much higher than 

before. I felt thrilled and excited. I thought I did better in reading now.” (Joan) 
 
     “I wrote much better sentences than before. I could write grammatically correct 

sentences which I never could before. I could recall more words when I needed 
them.” (Jessica)  

 
     “I became more time-efficient and wasted less time. During a period of time, I 
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could accomplish more jobs and saved more time. I paid more attention to the 
problem of time management.” (Rachel) 

 
     “I had my own opinions. I didn’t follow others’ thinking. I had the courage to 

express myself which I seldom did.” (Cindy) 
 
     “I hope I could be better next year. The most important thing for me is enter a good 

college. That is what I want.” (Caroline) 

 

     Most of the students reflected on their learning experiences in learning English and 

they showed positive about their changes. A couple of students stated that they did not 

like writing for lack of confidence in their writing ability before, but felt happy when 

perceiving their progress in writing in the portfolio project. 

 

 

 

 

 

 

 

 


