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CHAPTER FIVE 

DISCUSSION 

 

      Portfolio assessment can help to produce fairer and more consistent evaluation. 

However, objections to alternative assessment are often voiced in terms of validity, 

reliability, and objectivity which have been most often associated with standardized tests. 

Kirk and Miller (1986) pointed that “In the best of words, a measuring instrument is so 

closely linked to the phenomena under observation that it is obviously providing valid 

data” (p.22). To ensure reliability in alternative assessment, teachers can design multiple 

tasks that lead to the same outcome. In the new age of e-learning, portfolio assessment 

meets the demand of efficiency and effectiveness. Portfolio assessment is not an 

educational panacea; it is a promising alternative assessment procedure. 

 

5.1 Contribution of the Study 

       This study has probed into a possible and workable assessment alternative for 

EFL high school classroom. It demonstrates that all the processes and procedures in the 

light of implementation of portfolio assessment. The results show that these patterns and 

models serve as a good choice of assessment, whether in the quantitative or qualitative 
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dimensions. It also provides a new avenue to the learner-centered instruction. It has 

served the purpose of an alternative assessment for senior high school EFL classroom. In 

addition, it provides students with opportunities to learn about self-assessment. EFL 

students at beginning levels of proficiency in English need time not only to acquire the 

language but also to be able to communicate their ideas and plans with others. With 

portfolio assessment students become self-monitored learners who direct their own 

progress. Portfolio assessment gets students involved in reflecting upon their own 

progress in the class. The demonstration of these characteristics of portfolio assessment 

will greatly help teachers implement portfolio assessment in their instruction. 

     Furthermore, the results of the study reveal an inseparable connection among 

learning, instruction, and assessment. Based on the interviews and students’ portfolios, it 

is found that the teacher’s instruction plans were deeply influenced by the implementation 

of portfolio assessment. In other words, it provides an access to learner-centered 

instruction when it comes to the English language teaching.  

     Portfolio assessment has become a new trend in the assessment reform. It is widely 

adopted in the preschool and primary school classrooms but not in the high school EFL 

classroom. Portfolio assessment involves more time and efforts editing and compiling the 

works, while high school students seem to have little time to do other jobs outside the 

classroom. Therefore, the workload of high school students is pretty heavy. It is hoped 
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that there will be a better way to relieve the pressure of examination. There should not be 

only written examinations. It is hoped that implementing portfolio assessment in the high 

school EFL classroom would promote students’ interests and arouse their motives in 

learning English. Most high school students feel frustrated and discouraged in the course 

of studying English. Of course, there are still other factors beyond our discussion here. As 

far as testing is concerned, there is still much room for teachers to improve, and portfolio 

assessment is a good choice to change the current situation. 

 

5.2 Implications for Teaching, Learning and Testing in the EFL High School Classroom  

     Compiling their portfolios was a way for students to celebrate their achievement at 

the end of the semester. All students acknowledged that it was worth their efforts and 

marked as an accomplishment of learning in this project. However, during the process, 

students agonized over which pieces to select and how much revision to be covered. As a 

student characterized the task, “It was a brand-new experience for me; I felt happy 

whenever I saw my own portfolio.”  

One important aspect of writing lies in being able to share work with others. 

Portfolio assessment provided the students with opportunities to appreciate others’ works. 

Most of the students were confident of their writing growth and positive about writing 

experiences when evaluating themselves. 
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Portfolio assessment can serve as a reference for high school teachers who want to 

employ a portfolio approach to writing instruction in their classes. The findings of the 

study show that implementation of portfolios is an alternative for high school students. 

However, several things should be taken into consideration when such an assessment is 

implemented. 

First, teachers might give students more guidance and assistance for correction. 

Individual students may have differences in styles and learning paces. More attention and 

time should be arranged for those who are slow, confused, and insecure about their 

writing and reviewing abilities. Second, students need more time to practice basic 

sentences writing. It would be better for teachers to demonstrate sentence patterns and 

some good sentences to the students. Third, at the end of the semester, an exhibition of 

students’ portfolios in the classroom is a good opportunity for every student to have a 

peer-evaluation and interactive learning opportunity.  

     The implementation of portfolio assessment could serve as a reference for EFL high 

school teachers who want to employ a portfolio approach to reading instruction in their 

classes. It is known that decoding alone does not constitute reading. Portfolio assessment 

provides evidence which shows how learners understand what they read.Through the 

worksheets for retellings, reading logs, literature response logs, cloze tests, and texts with 

comprehension questions, the students monitored their own progress in reading over time. 
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As students read, they explore the world and their relationships with others. They come to 

realize that literature can help them understand the world. And they take delights in the 

pleasure of a good story.  

Traditionally, senior high school English teachers usually adopt product-oriented 

standardized tests or measurement. Since portfolio assessment focuses on the processes 

rather than only outcomes, it may help students become the critical monitor of their own 

learning and help improve their learning in a more concrete and effective way. Moreover, 

students would derive much pleasure from the process of learning. Most senior high 

school students have faced too many written examinations here in Taiwan. Parents and 

teachers are reluctant to see this kind of situation happen every day in their school life. As 

for teachers, portfolio assessment provides teachers with alternatives to improve their 

teaching. Besides, portfolios can also be used to show parents and administrators 

evidence of growth and improvements over the period of time. Portfolio assessment can 

serve as vehicles for observing gradual change and for helping teachers make professional 

judgments about individual student. Portfolios can be used to guide students in taking a 

more active role in monitoring their own progress. Also, portfolios allow for a number of 

ways to involve parents in monitoring the academic progress of their children.  

     Portfolio assessment provides opportunities for positive interactions between 

students and teachers and provides powerful learning opportunities. Dimensions of 
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learning are based directly upon the frameworks and represent those aspects of the 

disciplines that are important and that can be assessed through organic portfolio 

assessment. Portfolio assessment can serve as a powerful tool in integrating teaching, 

learning and testing. As a matter of fact, these three are bound together as a whole thing.   

 

5.3 Limitations and Further Study  

     Limitations were placed on the study due to the lack of time. The study sample was 

small and only included one senior high school class. Therefore, further studies with 

larger groups and different levels of school students are recommended. In addition, the 

study was limited because the students had to cope with numerous tests in various 

subjects. As a consequence, they did not have enough time to compile their portfolios and 

the results of this study might not truly reflect the strengths and weaknesses of the 

implementation of portfolio assessment. Furthermore, this study was limited because 

students’ English proficiency was not good enough to do many challenging tasks. They 

did not have confidence in independent learning which might affect the results of the 

study.  

     The following suggestions for future research are offered to compensate for these 

limitations and extend the research to all levels of students and larger groups.  Portfolio 

was introduced into the field of language teaching and assessment many years ago in the 
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United States; however, it is a new concept in Taiwan. More research needs to be done 

before teachers can fully implement portfolios assessment in their schools. Few teachers 

adopt this new trend of assessment in their teaching. It is hoped that more and more 

teachers are aware of the strengths of portfolio assessment and implement portfolio 

assessment in their classes. In conclusion, it is hoped that this study will stimulate future 

research in the field of portfolio assessment. Further research efforts devoted to this area 

will promote a deeper understanding and a more effective implementation of portfolio 

assessment. It is hoped that there will be more studies of portfolio assessment in EFL 

contexts in the future. 

  

 

 


