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CHAPTER ONE 

INTRODUCTION 

 

1.1 Purpose of the Study 

In the past few years, the shift in pedagogical theory has promoted the increasing 

use of student-centered communicative approaches in the classroom, and teachers have 

become more and more concerned about the issue of effective evaluation; educators 

have begun to explore alternative forms of student assessment. Traditional testing is 

quite product-oriented, and it fails to provide process-based evidence. Portfolios 

demonstrate the depth and breadth of students’ learning process and the framework for 

teachers’ instruction. Current standards of classroom assessment have been criticized to 

be biased, unreliable and not high enough to meet the needs of the next century or even 

today (Fisher, 1991). Tests can be of great help in collecting information for second 

language evaluation. But tests are very limited because they can only tell us about 

certain aspects of student achievement; they cannot tell us much about the other factors 

that often figure in second language evaluation. Additional ways of collecting 

information are often needed in classroom-based second language evaluation. For 

example, information may be collected through classroom observation of student 

behavior during routine lessons, from comments by students during individual 

conferences, or from entries in students’ journals. These other sources are as critical as 

tests because of their broad scope. This may be surprising to those who think of 

evaluation only in terms of grades and decisions about passing and failing. There are 

many different kinds of decisions, besides passing or failing students, to be made in 
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EFL classroom. 

For the past few years, the learning process has been ignored, whereas most of the 

EFL teachers in Taiwan put emphasis on the product-oriented assessment. In order to 

meet individual student’s need, it is necessary to adopt an assessment that focuses on 

each student’s daily work and on classroom interactions. Current tests and assessment 

procedures do not measure adequately processes over a period of time. In an EFL 

context like Taiwan, new assessment is needed to reflect students’ efforts and to 

measure students’ gains in knowledge and skills over time. English teachers must 

acknowledge that alternative and authentic assessments are needed in the classroom. 

What we should do is to redirect teaching researches and resources to the classroom 

(Stiggins, 1990). The study intends to document a senior high school EFL teacher’s 

development and implementation of portfolio assessment of her students’ learning. It is 

also the researcher’s intention to show how an EFL teacher can improve her instruction 

through implementing portfolio assessment by asking students to keep portfolios of 

their work, self-evaluate their work and write reflections on what they have learned 

over a period of time. In order to fit in the world of modern time, school curricula 

emphasize higher-ordering thinking and problem-solving skills. 

 Traditional measurements have emphasized information and facts, while modern 

assessment requires both command of information and the ability to apply it. It is hoped 

that through this project students have an alternative to demonstrate what they have 

learned over a period of time. Thus, they can experience the sense of achievement in their 

own learning. 

 

1.2 Research Questions 

Although pioneers in the study of portfolio assessment had provided valuable 
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experiences and resources for English teachers, many obstacles involved in the actual 

implementation of portfolio in EFL contexts, especially in high school, remain unclear 

and short of useful real experiences in the EFL classroom here in Taiwan. It is also the 

researcher’s intention to figure out viable contribution to students’ learning in the course 

of implementation of portfolio assessment and possible difficulties. In this study, the 

researcher focuses her exploration on the following main fields: 

A. What are students’ perceptions of the task of creating their own portfolios? 

B. What are senior high school EFL students’ perceptions of the effectiveness of 

Portfolio Assessment?  

C. What implications can be drawn to apply to teaching, learning, and testing in the 

EFL high school classroom? 

 

 

 

 


