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CHAPTER THREE 

METHODOLOGY 

  

     The purpose of the study is to show how portfolio assessment can be implemented 

in an EFL high school classroom and what contribution is in the process of language 

learning. Both qualitative and quantitative research methods are used in this study. 

Research data were collected from classroom observations, questionnaires, interviews and 

student portfolios.  

     This chapter first describes the participants and setting of the portfolio project. The 

procedures of implementation are then presented stage by stage. Data collection methods 

are discussed in the following section. The final section in this chapter reveals data 

analysis procedures.  

 

3.1. Participants 

     The subjects in this study were one class of senior high school sophomore students 

in northern Taiwan. Portfolio assessment was implemented in the class which the 

researcher taught. All the subjects were girl students. Most of the students had scored 

180-210 in the high school entrance examination. Most of them came from blue-collar 
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families. Few of them had other opportunities to be exposed to an English-friendly 

environment. In other words, English classes in senior high school were their main access 

to studying English. Students in the class were social science group students. Generally 

speaking, girls in the social science group class are much more interested in studying 

English, and they were more willing to cooperate with the researcher. For a better 

understanding of students’ views of the task of creating their own portfolios, the 

researcher divided her students into three groups based on their entrance scores. There 

were high level, middle level and low level groups. 

 

3.2 Procedures 

The project started from September 2, 2002 and lasted until January 30, 2004. 

There were five meetings of English class each week. In total, the researcher and the 

students would have three semesters to proceed on the project. Basically speaking, the 

span of time was long enough for the researcher to finish her project and her students 

could have enough time to compile their portfolios.  

3.2.1 Pre-implementation 

     To conduct the implementation, the researcher explained the purpose of the study 

and the agenda of the project to her students. The students were informed of what to 

prepare for the class and how these things would be used in the class. For example, they 
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were told to prepare a file folder for collecting their works and a new notebook for their 

works. Next, the students were asked to prepare what they needed before the first class 

and were asked to fill out a questionnaire concerning the topics that they were most 

interested in. Each of the students could select five topics that interested her most from 

ten possible options provided on the survey. The result of the students’ selections was 

shown in the following table: 

 

Table 3.1 Topics that interested the students most 

Topic Votes Topics Votes 

Sports, interests & hobbies  18 Cultures             9 

Fashion & clothing 32 Holidays & festivals 10 

Astrology & palm-reading 27 Love & romance 35 

Natural science 24 Movies 20 

Virtual reality & world-wide web 23 Superstitions 15 

 

The result of the survey provided the researcher with important background 

information about the students. The topics that the students were most interested in were 

shown by the number of students’ checks on the topics. The researcher stated the purpose 

of the project to the students and asked for their cooperation during the process and 
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explained the benefits of the project both to the researcher and the students. In this way, 

students could have a better understanding of the project. 

 

3.2.2 Implementation 

        The process involved the collection of meaningful artifacts and products 

reflecting students’ educational experiences. The selection and collection of artifacts and 

products was based upon students’ decisions, teachers’ evaluation and teaching objectives. 

The portfolio included a variety of subjects and tasks. A collection of works throughout 

the project demonstrated the various intellectual tasks. When assisting students in making 

their selections, the researcher paid attention to choosing entries that demonstrated their 

growths. Students were asked to finish exercises in each lesson and submitted their 

homework to the researcher. After grading, the researcher returned the worksheets to 

students. Meanwhile, students compiled their worksheets and exercises in their portfolios 

in terms of chronological order. In the class, students were assigned with one or two 

worksheets along with each lesson. Sometimes they were also required to do other tasks 

such as short poems or oral reports integrated in each lesson. They also put their finished 

worksheets in their portfolio after each class. Selection should start early at the beginning 

of the semester. The selection involved work samples, letters, sketches, drawings and 

paintings, projects, checklist, learning logs, tests, computer work, unit work, 
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compositions and collaborative projects and assessment from peers (Cole et al, 1995).  

       

3.2.3 Post-implementation 

     At the end of semester, the students were asked to check all their work in their 

portfolios. The works were arranged in chronological order so that their learning progress 

could be better revealed. Those products were evaluated and analyzed by the researcher. 

Self-reflection and peer evaluation sheets were also collected, reviewed and analyzed. 

Questionnaires and interviews were given to the students. The researcher collected all 

questionnaires; besides, the researcher recorded the interviews and took notes if 

necessary.  

 

3.3 Data Collection 

     Miles and Huberman (1984) demonstrated, “Qualitative data are a source of 

well-grounded, rich descriptions and explanations of processes occurring in local 

contexts.”(p.15) Also Patton (1990) stated how qualitative researchers collected their 

data: 

     The researcher makes firsthand observations of activities and interactions, some 
time engaging personally in those activities as a participant observer. The 
qualitative researcher talks with people about their experiences and perceptions. 
Relevant records and documents are examined. Extensive field notes are collected 
through these observations, interviews, and document reviews. The finding, 
understandings, and insights are the fruit of qualitative inquiry (p10). 
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     For the purpose of the study, the following methods were adopted by the researcher 

to collect her data: (1) classroom observations, (2) questionnaires, (3) interviews and (4) 

student portfolios. 

 

  3.3.1 Recording Classroom Observations 

     Richards (1996) stated how record keeping could help classroom evaluation:  

Good record keeping is essential for effective classroom evaluation. Records 
of classroom observations must be systematic, complete, and explicit if they 
are to be useful. Observations that are not recorded in writing or some other 
permanent way are likely to be forgotten or distorted with time. It is 
unreasonable for teachers to think that they can remember the numerous 
important details of classroom life over time without recording them for later 
reference (p. 85). 

 

    Recording keeping was an ongoing process. The researcher adopted three kinds of 

classroom observations: anecdotal records, checklist and rating scales. Anecdotal records 

(or notes) were made on file cards, adhesive labels, or clipboards with notepaper that 

were left in strategic locations around the classroom so that the researcher recorded the 

observations quickly and easily no matter where she was or what she was doing. 

Alternatively, they were recorded in a book or journal kept especially for this purpose. 

The researcher dated each entry and described briefly the context in which the 

observation was recorded. The researcher organized the comments according to student 

name or instructional unit or activity in order to facilitate retrieval of information at a 
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later time.  

Checklists and rating scales are tools for recording observations. They consist of 

lists of items that describe specific aspects of learning and teaching. The researcher 

adopted these two in her classroom observation. In comparison with anecdotal records, 

checklists and rating scales consist of pre-designated categories for recording the 

observations. Thus, they require precise and well-articulated categories and criteria for 

observing and assessing student performance or instructional activities. In the case of 

checklists, the researcher simply checked off or selected those items that correspond to 

what she had observed or inferred from the observations.  

The only difference between a checklist and a rating scale is that the latter provides 

more than a yes or no response choice. In comparison with anecdotal records, checklists 

and rating scales are relatively structured and close ended and, therefore, require less time 

and effort to complete. However, they take considerably more time to construct initially. 

They are particularly useful for recording observations of specific aspects of student 

performance (Richards, 1996).    

    

3.3.2 Questionnaires 

     Before instruction, questionnaires were used with students to collect students’ 

personal and family background information that is crucial to instructional planning. After 
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each unit instruction, different questionnaires were used to gather information about the 

effectiveness of specific teaching approaches and the entire course. The information 

gathered was used in evaluating the effectiveness of the teacher’s instruction so that she 

could take the information into consideration in her future instructional plans and revise 

herself in term of teaching. 

     At the end of the project, final questionnaires were given to the students. The final 

questionnaires mainly focused on the participants’ attitudes toward portfolio assessment 

and the effectiveness of implementation of portfolio assessment in this study. In addition, 

the researcher raised several questions for her students to ponder and write down their 

perceptions of personal growth as learners. 

 

3.3.3 Interviews 

     Interviews are one way to gain information about a learner and his or her 

self-concept as a member of the learning community. As well, interviews encourage 

students to present themselves as successful learners and doers. An end-of-year interview 

provides closure on the school year. It encourages learners to reflect on their experiences 

at school and to evaluate their performance against previous personal performance and 

against the performance of others. It also helps them think about learning goals for the 

next school year. 
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     The researcher interviewed different students before and after the implementation 

of portfolio assessment about their opinions of the project The researcher took notes and 

recorded the students’ responses during the interviews. 

 

3.3.4 Students’ Portfolios 

     Valencia (1990) recommends organizing the content of the portfolios into two 

sections. In the first section, the students’ work is included. The second section consists of 

summary sheets or organizational frameworks for synthesizing the students’ work. The 

information summarized in the second section is used to help teachers look systematically 

across students. Students’ portfolios provided information on ways in which instruction 

and evaluation were connected. Data collected from the students’ portfolios reflected the 

aspects the researcher had emphasized in her instruction. Students’ work samples showed 

not only the students’ development over time but also the connection between the 

researcher’s instruction and evaluation approaches. 

In this study, those two were contained in the students’ portfolios. Students were 

asked to keep their portfolios throughout the portfolio project. Portfolios of several 

students were selected for analysis to explore the factors involved in the learning 

achievement. 

 


