
 

 

CHAPTER ONE 

INTRODUCTION 

 

1.1 Motivation 

For Taiwanese senior high school students, the ability of writing English 

compositions is quite important in their studies. They are asked to communicate their 

thoughts and ideas through written English inside and outside of the classroom. 

Besides, the test of writing is included in examinations for College. In order to pass 

GEPT, writing skills play an important role in high school English learning. As 

writing ability is receiving more attention, how to train students to finish a logical 

paragraph or article has become one of the main goals in English teaching.  

However, many senior high school students still have trouble with how to 

compose a coherent text. They may make good use of the knowledge about grammar 

in their compositions, for example, the use of words, and sentence patterns. But, 

spaghetti writings, observed by McDevitt (1989), are commonly found in Taiwanese 

senior high school students’ written texts. The characteristic of a spaghetti writing 

means the lack of links between individual sentences in writings. Below is an 

example. 

(1.1)    1There are many success and failure in our life. 2How to culture our 
attitude when we are in high spirits and love spirits is very important. 

3For me, I take an optimistic attitude toward everything. 4When I 
succeed in something, I will talk to myself. 5It belongs to those people who 
help me. 6I will talk to myself that I should work harder, not feeling 
content in this situation. 

7There is never only success in our life. 8When I fail in something, I 
will not feel depressed. 9I will try again and again as far as I succeed. 10I 
will be stronger than before. (I30306) 
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In this writing on the “my philosophy of life” topic, the student has the ability 

to write correct sentences. But, the lack of conjunctions leads to semantically 

discontinuous texts. Take sentence (4) and sentence (6) for example. When she 

succeeds, she would remind herself of the people who have helped her and would 

encourage herself to work harder. But, there exists the discontinuous relationship 

between sentences (5) and (6). Such Additives as ”besides/in addition” would be used 

to connect the two ideas more closely together. Another example is as follows: 

(1.2) 1My name is Brenda Chou. 2I am the only daughter, so I often listen to 
music or read some books alone in my free time. 3Reading novels is my 
favorite. 4I also like to write, because I want to be a writer and an 
interpreter. 5I am trying hard to write some articles; therefore, I believe that 
I can improve my skills in writing day by day. 6Otherwise, I am fond of 
western popular music. 7All of the exercise, swimming is my specially. 

 
From the composition on “self-introduction” in (1.2), we can see that the 

student uses some conjunctions to connect sentences in the composition. However, 

she does not use conjunctions appropriately in this paragraph. Take sentence (2) for 

example, the conjunction “so” is wrongly used here. The conjunction “so” expresses 

the cause-and-effect relation. However, the clause “I am the only daughter,” does not 

directly result in the following clause “I often listen to music or read some books 

alone in my free time.” Another example is in sentence (5). In this sentence the 

cause-effect conjunction “therefore” is used to link “trying hard to write some 

articles” and “I believe that I can improve my skills in writing day by day.” Such an 

arrangement implies that cause-and-effect connection between the two clauses. 

However, there is no immediate cause-and-effect connection between the two clauses. 

So, the use of “therefore” is not appropriate. Furthermore, the researcher discovers 

that in sentence (6), the student uses the conjunctive “otherwise” to express that she 

has another interests in daily life. However, the meaning of “otherwise” is 

misunderstood and misused in this writing. It should be replaced by the conjunction 
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“in addition” or “additionally” to add something to what the students have already 

written. Therefore, the conjunction “otherwise” is also wrongly used.  

From the two examples discussed above, we can see how students’ negligence 

and misuse of conjunctions lead to incoherent compositions. This phenomenon 

appears in other students’ writings as well. Although they have learned lots of 

conjunctions during the past four years---from junior high to the second-grade in 

senior high, there is still plenty of room for improvement in their ability of using 

conjunctions.  

This study aims to investigate the use of conjunctions in English compositions 

written by senior high school students in Taiwan. Its purpose is to discuss senior high 

school students’ performance in using conjunctions, to discover common errors made 

by students, to find out possible explanations for students’ errors, and to provide 

teachers with implications of how to reduce learners’ errors in English composition 

teaching.  

 

1.2 Research Questions 

To account for the defect of ESL learners’ performance in writing English, it is 

necessary to conduct a contrastive analysis between Chinese and English conjunctions. 

The present contrastive analysis will focus on the inter-sentential role of the 

conjunctions in English.  

The following research questions are addressed: 

(1) Do senior high school students in Taiwan have difficulty in using 

conjunctions? If so, what types of problems do they have? 

(2) Do senior high school students in Taiwan receive certain interference 

from their first language in using conjunctions? 
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1.3 Purpose of the Study 

The purpose of the study is designed to examine the performance of Taiwan 

ESL senior high school students in using English conjunctions. This study also 

attempts to look for explanation for the difficulties Taiwan ESL senior high school 

students have with English conjunctions through contrastive analysis. Furthermore, 

this study tries to examine how the factors of language influence affect the use of 

English conjunctions by Taiwanese students. 

The framework of this study is based on the studies of Halliday and Hasan 

(1976) on English conjunctions, and Jiang’s (1992) tentative repertoire of Chinese 

conjunctions. After examining the semantic function of conjunctions in the two 

language systems, the potential problems for Taiwan ESL learners can be predicted. 

The researcher further manages to collect a data corpus to verify the prediction 

through a verification procedure.  

 

1.4 Organization 

The study is composed of six chapters as follows. Chapter One introduces the 

background and the purpose of the study, and the organization of the study. Chapter 

Two presents a review on conjunctions. It provides a description of the function of 

conjunctions. Besides, the classifications of conjunctions in English and Chinese are 

also illustrated in this chapter. In Chapter Three, the contrastive analysis between 

Chinese and English conjunctions is presented, especially the discussion on “er,” (而) 

“ling yi fan mian,” (另一方面) “xiang fan di,” (相反地) and “ci wai.” (此外) Then, in 

Chapter Four, the process of data analysis is illustrated in detail. In Chapter Five, 

major findings concerning the research questions are presented. Chapter Six provides 
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general findings and conclusions, including the pedagogical implications and 

limitations of the present study and suggestions for future research.  


