
Chapter Three 

 Research Design 

As this study intends to obtain a holistic and meaningful understanding of EFL 

teachers’ attitudes and behaviors toward Grade 1-9 English Curriculum, the researcher 

chose to stay in the teachers’ workplace to observe their attitudes and responses, relevant 

coping behaviors of curriculum change and environment conditions. This section 

describes the methodology of the study, including participant selection, data collection 

method, instruments, data collection procedures, and data analysis procedures. 

   

3.1 Selection of Participants  

Two EFL teachers were selected to be the participants of this study. These two 

teachers worked in a well established public junior high school in the Taipei City. The 

school is famous for its students’ excellent achievement in both academic and 

extracurricular activities. There is also a high level of parental involvement, parents’ high 

socioeconomic status, and a pleasing environment around the school. The staff in the 

school not only make lots of efforts to create an atmosphere conductive to study but also 

maintain the students vivacious and self-disciplined. Teachers in such a junior high 

school are usually considered to be competent to manage their teaching job and face the 

challenge from outside of the school. This is the first reason for choosing the two 

teachers. 

The second reason is their teaching experience.The participants represented two 

different groups of EFL teachers in the school. One was an experienced teacher who had 

been teaching for more than seven years. The other one, a recent English graduate of a 

national university, was a young teacher who had only six-month teaching experience. 

Table 3.1 summarizes the background information of these two participants. According to 

McLaughlin and Marsh ( 1978), the efficacy of teachers was found to decline after 5-7 
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years of teaching ─ either maintaining their level of effectiveness or becoming less 

effective. Another study (Tabachnick & Zeichner, 1984) also indicated that teachers’ 

accumulating hours on teaching help to establish teaching models and the socialization of 

teachers. In addition, as mentioned in Chapter Two, teachers’ experience is a key factor in 

deciding their attitudes and responses to a curriculum reform. So teaching experience was 

set as the criteria for choosing participants for this study. 

In addition to teaching experience, availability, and willingness to participate were 

also taken into consideration for the selection of the participants. In sum, these two 

participants represent two cases at the grassroot level for the implementation of Grade 1-9 

Curriculum. From their actual responses to this curriculum reform, it is expected to 

conduct a holistic and thorough understanding of teachers’ attitudes and coping behaviors 

in the classrooms. 

 

Table 3.1 Profile of Participants 

Participant      Gender    Years of Teaching    Age       Education     
                                                               

Teacher A       Female         0.5          25        Bachelor’s     

Teacher B       Female         7.5          32         Master’s        

                                                               

To protect the privacy of the participants and their classes, pseudonyms are used  

in this study. 
 

 

3.2 Data Collection Method   

This was a case study of two teachers which was based on qualitative evidence. 

Case study is a usual research technique used in educational research work. According to 

Glatthorn (1985a), a case study focuses on the unity of a bounded system in which the 

researcher makes use of multiple data-gathering methods to identify and record the 
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particular features and idiosyncrasies of that system and employs a conceptual framework 

to aid the recognition and explanation of noteworthy patterns and recurrences. Through a 

case study, detailed description of events, an accurate account of the setting and action, 

and valid results are presented. Therefore, based on the need to identify teachers’ 

concerns with and questions about the implementation of Grade 1-9 Curriculum, this 

study adopted a qualitative research mode and selected two participant teachers to serve 

as cases which worked for in-depth understanding of teachers’ attitudes and behaviors 

rather than using measurement, controlled samples, and quantitative methods. In this case 

study, data-gathering methods included interview, observation, and document analysis.  

 

Interview 

Interview is used to gather descriptive data in the participants’ own words so that 

the researcher can develop insights on how participants interpret their attitudes and 

behaviors (Bodgan & Biklen, 1992). Accordingly, interview, a live face-to-face 

conversation, is one of the most important ways to collect information for case study (Yin, 

1994). To seek in-depth understanding, interviewing with members of an organization 

can help exchange viewpoints about an issue and obtain the implicit perspectives behind 

behaviors. Furthermore, it can also facilitate the researcher to clarify the evidence or 

information collected from other sources.  

In this study, there were three primary interviews with each participant. One of the 

main interviews was at the beginning of the investigation, another was in the middle of 

the duration, and the other was at the end of the investigation. In addition to the three 

primary interviews, short and spontaneous interviews at the end of a class, concerning 

about classroom observation, were also conducted. After-class interviews were for 

inquiring of the participants about the questions associated with classroom observation, 

so it was spontaneous and depended on the need of the researcher. All the interviews were 

conducted in Chinese and tape recorded. Later, the tapes were transcribed for analysis.  
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Observation 

Observational evidence is often considered as useful information about the topic 

being studied (Yin, 1984). In this study, observations could be divided into observations 

in classrooms and in other settings. Through classroom observations, the researcher could 

know how the participant teachers implement the new curriculum with their students and 

observe the teachers’ viewpoints within through participation rather than only listen to 

what they say. In addition to classroom observation, the settings such as informal office 

conversations and teacher workshops were also part of the observation. Because informal 

observation helps collect authentic accounts and verification of ideas, observing and 

recording the events in the teachers’ offices and workshops were included. Information 

from these two kinds of observations would be used in conjunction with other sources of 

information in analyzing data.  

.  

 

Document Analysis 

Personal documents “serve as sources of rich description of how the people who 

produce the materials think about their world” (Bogdan & Biklen, 1992, p.132). In this 

study, the documents for analysis included assignments for students, quiz papers, and 

students’ worksheets. The analysis of personal documents is conducted in conjunction 

with other information, from interviews and classroom observations. As personal 

documents offer many details about classroom teaching activities, the researcher used 

them to further explore teachers’ attitudes and perceptions toward English curriculum. 

  

 

3.3 Instruments   

This study used a questionnaire and three interview protocols during the period of 
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investigation. A description of these instruments follows. 

 

Questionnaire  

This questionnaire (see Appendix A) was applied to investigate students’ attitudes 

toward the teaching of the two participants at the final phase of classroom observation. 

There were three purposes associated with the questionnaire. One was to get an overall 

understanding of students’ perspectives on their teachers’ teaching; another was used as a 

means to validate the findings from interviews and observations; the other was to collect 

information from students easily and economically. The results of students’ questionnaire 

were not analyzed statistically but were used for prelimilary understanding of the 

students’ views of their teachers. 

 

Interview Protocol 
 

This study used three interview protocols. Each interview protocol consists of a set 

of open-ended questions and an interview guide for the researcher. The interview guide 

served two functions. First, it worked like a checklist for the researcher to judge whether 

the interviewee’ account was relevant to the issues that had been set to be explored. 

Second, it helped the researcher gain better control in interviews, especially when the 

interviewee failed to give an organized response. The researcher could, based on the 

guide, prompt the interviewee to articulate his / her thoughts more clearly. 

Besides, during the process of interview, a tape recorder was used to provide a 

more accurate record so that the interviewer could concentrate on the topic and the 

dynamics of the interview (Kvale, 1996). However, the tape recorder and the tapes were 

used only when the participants gave their permission and didn’t appear uncomfortable in 

the presence of a tape recorder.    
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3.4 Data Collection Procedure  

This investigation was conducted in the second semester of the school year in 

2004, from February 18 to March 26. By this time when the investigation was conducted, 

Teacher B, had already had one and a half years of teaching experience with Grade 1-9 

Curriculum, while the young one, Teacher A, had had at least one semester of teaching 

experience. Both of the participants had had real-world experience with Grade 1-9 

English Curriculum and had built a pattern of their teaching under Grade 1-9 Curriculum. 

Therefore, this was considered the best time to enter their classrooms and to observe their 

attitudes and coping behaviors. The investigation ended before the time for the school’s 

English song contest in March. One reason was because the two participants needed to 

put aside some class periods for the students to practice the songs before the contest, and 

such practices were not related to the theme of this study. The other reason was because 

following the contest was the mid-term examination. This meant that a lot of time had to 

be used for reviewing the teaching materials rather than going through the normal 

teaching activities. To avoid a large time gap from the school contest to the mid-term 

examination with classroom observation, the classroom observation was declared done at 

the end of March. In order to provide a full understanding of the data collection 

procedure, below are details of the data collection procedure on a week-to-week basis.     

(1) 1st-2nd week: 

At the beginning of the investigation, the researcher asked for information about 

class schedule from the participants. Four classes taught by the two participants were 

selected to be observed: one of them was Teacher B’s class, and three of them were 

Teacher A’s classes. Teacher B’s class was identified as 8Z, and Teacher A’s classes were 

identified as 7W, 8X, and 8Y. As this was the second year of implementing Grade 1-9 

Curriculum, only the seventh and eighth graders in the school perceived this new 

curriculum. The ninth graders still perceived the previous curriculum and thus could not 

be included in this study. Therefore, all of the three classes of Teacher A were related, but 
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for Teacher B, there was only 8Z to be observed because the ninth graders taught by her 

were not selected. During the observation, the class of Teacher B (8Z) was my priority if 

there was a time conflict with the class of Teacher A. Table 3.2 showed the timetable of 

observation in their classrooms. 

 

Table 3.2 The Timetable of Participant Observation 

 date class period mins participant   date class period mins participant
1 02.18 10:20-11:05 45 Teacher A 1 02.19 9:20-10:05 45 Teacher B
2 02.19 11:15-12:00 45 Teacher A 2 02.20 10:20-11:05 45 Teacher B
3 02.20 11:15-12:00 45 Teacher A 3 02.24 13:25-14:10 45 Teacher B
4 02.24 8:25-9:10 45 Teacher A 4 02.26 9:20-10:05 45 Teacher B
5 02.25 10:20-11:05 45 Teacher A 5 02.27 10:20-11:05 45 Teacher B
6 02.27 11:15-12:00 45 Teacher A 6 03.02 13:25-14:10 45 Teacher B
7 03.01 9:20-10:05 45 Teacher A 7 03.04 9:20-10:05 45 Teacher B
8 03.02 11:15-12:00 45 Teacher A 8 03.05 10:20-11:05 45 Teacher B
9 03.03 10:20-11:05 45 Teacher A 9 03.10 9:20-10:05 45 Teacher B
10 03.04 11:15-12:00 45 Teacher A 10 03.12 10:20-11:05 45 Teacher B
11 03.05 11:15-12:00 45 Teacher A 11 03.15 8:25-9:10 45 Teacher B
12 03.08 11:15-12:00 45 Teacher A 12 03.16 13:25-14:10 45 Teacher B
13 03.09 8:25-9:10 45 Teacher A 13 03.18 9:20-10:05 45 Teacher B
14 03.10 10:20-11:05 45 Teacher A 14 03.19 10:20-11:05 45 Teacher B
15 03.12 11:15-12:00 45 Teacher A 15 03.22 8:25-9:10 45 Teacher B
16 03.15 9:20-10:05 45 Teacher A 16 03.23 13:25-14:10 45 Teacher B
17 03.16 11:15-12:00 45 Teacher A 17 03.25 9:20-10:05 45 Teacher B
18 03.17 10:20-11:05 45 Teacher A 18 03.26 10:20-11:05 45 Teacher B
19 03.19 11:15-12:00 45 Teacher A     
20 03.22 9:20-10:05 45 Teacher A     
21 03.24 10:20-11:05 45 Teacher A     

 

 

All classes had four English periods weekly, and all observations were conducted during 

regular class periods. Every class period lasted for 45 minutes. In addition, when the 

participants held big examinations for students or the students were practicing for school 

English activities, the observation of the day was cancelled. Table 3.2 illustrated the 

schedule for classroom observation. 
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Table 3.3 The Schedule for Classroom Observation 

     Teacher A                  Teacher B 
                                                                       
1. Length of observation       Feb. 18~~Mar. 26          Feb. 19~~Mar. 26     

2. Amount of observation  
per week                    4 periods                 4 periods 

 
3. Total amount of  

observation                  21 periods                18 periods 
                                                                       

 

 

At first, to allow important themes to emerge, the researcher decided to record everything 

happening in the classroom as thoroughly as possible. Whenever there was classroom 

observation, the researcher usually arrived at the classroom earlier than the participant 

and sat at the back of the classroom so that the observation could be carried out without 

disturbing the classroom activities. During the course of observation, the researcher took 

field notes to record classroom activities, observer’s comments (OC), and questions based 

on observation. This record provided data for examining significant patterns in the 

classroom. Observer’s comments were the researcher’s immediate views and 

interpretation about the presented patterns. Also included were questions that were to be 

posted in the forthcoming interviews. The handwritten data in the field notes were then 

organized, input to the computer, and stored as observation data for analysis.    

In addition, interviews were of two kinds. First were those conducted right after 

class, which took 10-15 minutes each time to clarify questions about the meaning of the 

classroom activities. The second type of interview was the first primary interview with 

each participant, which was conducted during the first two weeks. This interview focused 

on having an initial overview of the background of the participants and general 

understanding of their attitudes toward Grade 1-9 Curriculum (see Appendix B). The 

interview appointments were negotiated between the researcher and the participants. 
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Before interview, an interview protocol with a list of open-ended questions was given to 

the participants. The questions were made known to the participants in advance so that 

they could have sufficient time preparing for the interview. It was the researcher’s hope 

that, with the protocol, the quality and quantity of interview data could be enhanced. Each 

interview in this phase lasted for 60-65 minutes. Chinese was the language used in the 

interview. All the interviews were tape-recorded with permission from interviewees. 

Notes were also taken during each interview. All taped interviews were transcribed for 

analysis.  

(2) 3rd – 4th week: 

Observation and interview went hand in hand in this duration. Direct observation in 

the classroom continued. With the increasing hours of observation, the researcher was 

getting familiar with the teaching style of each participant, and thus several significant 

issues were identified as deserving more attention. In the classroom, the researcher took 

notes and recorded activities without participating in the events happening in the 

environment. After the observation, the researcher interviewed the participant to clear up 

questions about his/ her class. In addition, the second formal interview with each 

participant was conducted at this time, following the same procedure in the previous one. 

The second formal interview allowed the interviewees to make a connection between 

their classroom practice and their understanding of Grade 1-9 Curriculum (see Appendix 

C). This interview with each participant took approximately 40-55 minutes.  

 

(3) 5th – 6th week: 

In the last period of the classroom observation, the researcher started to compare 

information from different sources, which was prelimilary triangulizing data. Through 

matching data from the previous interviews and observations, some incongruence in 

some issues were emerged, so the researcher conducted the third primary interview to 

inquire the participants. This primary interview concentrated on giving the two 
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participants more opportunities to clarify the connection between their classroom practice 

and their understanding of Grade 1-9 Curriculum (see Appendix D). Besides, the time for 

observation in this period decreased because many class periods were used by the 

participants to practice for a school-wide English song contest on March 31st.  

To have a better understanding of the participants from another angle, a 

supplementary survey with the students was arranged. One class taught by each 

participant was chosen to fill out the questionnaires. Before administering the 

questionnaires, the researcher explained to the students about the purpose of the 

questionnaires and asked them not to be worried about filling out the form because their 

opinions would not be made known to their English teachers. The researcher promised 

the students that their questionnaires were not utilized to evaluate teaching efficacy but to 

assist in the resrearch. To thank them for their cooperation, each of them was rewarded 

with a tidbit after they finished filling out the questionnaires.   

 

  

3.5 Data Analysis Procedures  

The interview transcripts (see an example, Appendix E), notes taken during 

interviews and observations, student questionnaires, and classroom documents were taken 

as a whole as the data for content analysis. “Content analysis is the process of identifying, 

coding, and categorizing the primary patterns in the data” (Patton, 1990, p.381). 

Specifically, in the process of identifying, coding, and categorizing recurring themes, the 

researcher attempts to clarify specific concepts or issues by quoting interviewees’ own 

words. (Patton, 1987) The analysis procedures applied in this study are coding, 

categorization, triangulation, description, and interpretation. 

1) Coding: Coding is a process of reducing redundant data and generating meaning units 

(Patton, 1990). It requires the analyst to read through the transcripts to have a general 

impression of text, and then to identify meaning units, which can be a sentence or a 
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passage. In this study, most units of analysis were passages because they offered a 

better understanding of the participants’ attitudes to different themes related Grade 1-9 

Curriculum. Passages that had identical or similar meanings were combined in order to 

eliminate redundancies in the data. In addition, the coding criteria of this study was 

developed by the researcher based on the concerns that the participants had regarding 

Grade 1-9 Curriculum (see Appendix F). To avoid bias, the researcher collaborated 

with another analyst to code the same transcription and then counted the rate of 

consistent coding to provide a reliability check. In this study, the co-coder was a 

female junior high school English teacher who also had teaching experience with 

Grade 1-9 Curriculum, which contributed to her understanding of the purpose of this 

study. At first, the researcher explained to her about the coding system. To achieve 

consistent coding, the co-coder was provided with a copy of sampling data for analysis. 

If there were inconsistent coding, the researcher would negotiate with the co-coder to 

reach a consensus and then provide her with another copy of sampling data to 

analysize for double-check. When the rate of consistent coding between two persons 

achieved 80%, the coding was accepted. In this study, the final co-reliability ratio was 

approximately 85%. 

2) Categorization: The purpose of categorization was to build a system of coding 

categories (Patton, 1990). The researcher tried to group the categories or coded into a 

few number of broader categories. In this case, collecting data were categorized into 

twelve items to reveal the participants’ concerns. 

3) Triangulation: “Triangulation is a procedure for organizing different types of evidence 

into a more coherent frame of reference or relationship so that they can be compared 

and contrasted.” (McKernan, 1991, p.189) The purpose of triangulation is likely to 

make findings or conclusion based on different sources of information more 

convincing and accurate (Yin, 1994) This was an important procedure to make sure 

that this study kept in good quality. In this study, the interview transcripts, notes taken 
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during interviews and observations, student questionnaires, and classroom documents 

served as different sources of triangulation. 

4) Description: The purpose of description is to structure and present what the 

interviewees have said in a narrative way (Kvale, 1996). Kvale thought “through a 

closer look from a narrative perspective, the story comes to yield essential insight into 

the nature of doctor-patient interactions (p.200). In this study, to reveal themes that the 

participants encountered in implementing Grade 1-9 Curriculum, narrative description 

would be a major method to tell their stories. 

5) Interpretation: The purpose of interpretation was to offer explanations, draw 

conclusions, make inference, and build linkages. In this study, the researcher would 

express her own views and opinions of the participants’ attitudes and teaching 

behaviors related to Grade 1-9 Curriculum. 

 

The next chapter, Chapter 4, reports in detail the two cases in this study, followed by a 

case analysis and discussion in Chapter 5 and conclusion in Chapter 6. 
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