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CHAPTER FIVE  

CONCLUSIONS 

 

The present study is to explore the effects of pictures as visual supports at 

different time periods on the listening comprehension tests at junior high school level 

and the relationship between the listening comprehension test and the student’s 

listening difficulties.  In this chapter, the researcher bases the conclusions largely on 

the major findings displayed in Chapter Four.  There are three sections in this chapter.  

The first section refers to a summary of major findings of this study.  Then, 

pedagogical implications are offered based on the findings of the study.  At the end, 

recommendations for further research are made in the hope that more relevant 

research might be conducted on the visual cues for listening comprehension test. 

 

5.1 Summary of the Findings 

    After the statistical analyses of the collected data, the main findings are 

illustrated below including five aspects: (1) the subjects’ former English learning 

experience in listening; (2) major listening comprehension difficulties of three groups; 

(3) the effects of picture format during listening comprehension test and before 

listening comprehension test on the subjects; (4) comparisons of the effects of two 

strategies on the subjects of different proficiency levels and (5) subjects’ responses to 

the listening comprehension with picture format. 

    First, according to Questionnaire One, the listening strategies the subjects often 

adopt in the process of listening comprehension test are to catch the main ideas of the 
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passage or its key words.  Although most of the students have learned English for 

more than three years or have received tutoring instruction before, they do not 

necessarily perform better than those who have never done it because of little practice 

of listening after school.  The only time they practice listening is in English classes.  

Accordingly, lacking practicing results in the subjects’ little confidence in their own 

listening performance.  Thus, it is not surprising that they strongly disagree with the 

English listening comprehension test to be included in the joint high school entrance 

exam.  Nevertheless, they also express the strong desire that they can gain the 

teacher’s guidance to improve their listening ability. 

    The second research question explores the main difficulties the LPG, the MPG 

and the HPG encounter in three parts—the oral text, the listener and external factors.  

Regarding the oral text, the lower proficiency students have greater difficulties 

adapting themselves to the speaker’s rapid speech rate and guessing the meanings of 

unfamiliar words.  In the listener aspect, the common listening problem the subjects 

of the three groups would meet is to stop to think about the unknown words or phrases 

and then miss the following texts.  Besides, it is easier for the lower level language 

learners to be nervous and lose their concentration than for the higher ones.  Lacking 

confidence in their own listening ability is another obstacle to language competence.  

One further finding we must not ignore is that the noisy surroundings as the external 

factor would cause the problem to the better proficiency listeners. 

    In response to the research question three, all of the students claim they benefit 

from the strategy of putting the picture before the listening activity more greatly and 

achieve significantly higher comprehension scores than from the other strategy of 
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putting a picture during the listening process. 

    Fourth, in comparing the effectiveness of the two strategies for the three 

proficiency groups, it is demonstrated that BLCT benefits students in LPG and MPG 

to a greater extent.  It could therefore be concluded that a picture before the listening 

task facilitates students’ listening at the lower proficiency level more greatly than 

those at the higher proficiency level. 

    Finally, as regards the subjects’ responses to the listening comprehension with 

picture format, a huge number of the subjects confirm the profits brought by the 

visual cues in the listening comprehension test.  With regard to the showing time of 

the picture, more students favor having a picture before listening over a picture during 

listening. 

 

5.2 Pedagogical Implications 

    Based on the findings and the students’ opinions expressed in the questionnaires, 

some pedagogical implication are made. 

    First of all, the results obtained from the questionnaires imply that the students’ 

listening problems can serve as part of the guidelines for the language instructor’s 

teaching.  English teachers can have clearer ideas about students’ troubles in the 

listening process according to their responses and then come up with the solution to 

students’ listening comprehension problems.  Just as the students’ responses in 

Questionnaire One, they do not spend enough time practicing their listening and thus 

fail to comprehend the listening outside the classroom.  Chastain (1976) suggested 

that students should be exposed more to situations similar to those they would 
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encounter in the real language setting and the teacher should collect authentic 

materials for practice in listening comprehension.  By doing so, students could listen 

to the foreign language with confidence and thus become effective listeners.   

    Secondly, based upon the responses made by the subjects, it is discovered that 

many junior high school students lack confidence in their listening competence.  

Nowadays, what language teachers often do in training students’ listening skill is to 

help them become better able to process the verbal cues, to infer the contextual 

information appropriately and finally build reasonable interpretations.  However, 

Brown (1990) contended that the most contribution English teachers should make is 

to help learners listen to the foreign language with full confidence.  As soon as 

students build up their confidence, their listening anxiety can be decreased and 

ultimately better listening ability can be cultivated. 

    Thirdly, Richards (1983) and Teng (1998) emphasized the significance of 

pre-listening activities.  Teng (1998) claimed that pre-listening activities function as 

warm-up activities in the listening process.  In the present study, a picture before 

listening, a kind of the pre-listening activity, acts as a warm-up activity, prepares the 

student for the listening task and draws their attention to the incoming information.  

The researcher highly recommends EFL teachers employ visual cues as pre-listening 

activities to motivate their students and catch their attention to the listening task.  As 

Teng (1998) proposed, providing visual cues in the pre-listening activities could 

capture the listeners’ interest in the listening task. 

    Finally, the students’ responses reveal that many students are in need of the 

picture format in listening comprehension test.  Since contextual pictures do students 
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good, it is important to utilize such aids in the listening test to establish students’ 

confidence, especially for the LPG.  Therefore, the researcher suggests that English 

teachers can make good use of pictures when constructing listening comprehension 

tests.  With careful selection and purposeful planning, pictures can motivate students 

and thereby facilitate language learning.  As Wright (1989) claimed that visual cues 

provid much fun and may arouse a great deal of interest and even excitement for 

English learners. 

     

5.3 Suggestions for Future Research 

    This study has explored the effects of the picture at different time periods on 

Taiwanese junior high school students’ listening comprehension.  Because of the 

limitations of time, budget and energy, the researcher can not carry out a 

comprehensive study in this particular area.  The author feels that there are still some 

related issues worthy of further investigations. 

    First, the comparison between verbal cues and picture cues is worth studying.  

The cues for the listening task in this study are organized pictures.  The effectiveness 

of verbal statements before listening to passages merits future study.  Next, the 

effects of a sequence of pictures at different time periods have not been investigated 

yet.  Future study can examine the effects of this strategy across various proficiency 

groups.  Last, the pictures in listening comprehension tests can be produced with 

computer software.  And, the characters in the pictures can be designed to have 

actions or movements which definitely arouse students’ motivation to practice their 

listening skills. 


