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CHAPTER FIVE 

CONCLUSION 

     This study aims to investigate how the EIL ideology may impinge on three 

teachers in terms of the change in their ideology as well as their phonology teaching. 

In this chapter, a summary of the study is first presented, and the pedagogical 

implications along with the limitations and suggestions of the study ensue.  

5.1 Summary 

The three participants in the study had very slight degree of change in, first, 

their attitude toward EIL in terms of its ownership, standard and intelligibility, 

secondly, in how they see themselves in terms of their self-image and identity, and, 

lastly, in their beliefs in the EIL phonology teaching.  

When asked of the ownership of the English language in the study group 

meeting discussion, the three participants still abided by the traditional EFL view that 

native speakers are the most rightful owners of English. Furthermore, they couldn’t 

tolerate a language without a standard to adhere to, especially for English teachers as 

they teach English as a subject.  

In terms of the standard issue, the only difference before and after the study 

group meetings was that they began to notice the existence of Jenkins’ LFC and 

claimed that they could accept LFC concept, but would not teach it in class though. 

Their low willingness to eliminate the present standard to teach English might be due 

to their personal learning experience, their professional need as well as Taiwan’s 

test-oriented learning environment. 

As for the intelligibility issue in EIL, the participants all agreed that it is a basic 

requirement for their students, but it cannot satisfy their professional needs since an 

excellent command of English is a major factor in their success of being a language 

teacher (Britten, 1985). For example, in the interview, Jenny held that she had to 
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sound like a native to be more confident in teaching, i.e. her source of confidence 

comes from her positive view on her own accent-free English, which reflects the fact 

that near-native proficiency is the bedrock of the non-native English teacher’s 

professional confidence (Murdoch, 1994). 

In comparison with their self-image and identity before the infusion of EIL 

ideology, the participants did not have obvious change either since they claimed 

themselves to have already had positive self-image towards their English 

pronunciation in their learning experiences. On the other hand, however, in the 

interview and the discussion, they admitted that they were not ‘perfect’ enough, either 

in the pronunciation, or in their command of English vocabulary and fluency, i.e. they 

still view themselves from the conventional monolithic EFL point of view from time 

to time.  

Lastly, in discussion of how they might welcome the EIL phonology teaching in 

class, they had shown very low willingness to adopt the latest paradigm shift even 

though they claimed to appreciate Jenkins’ contribution in building up the LFC 

teaching. Only Jenny expressed her willingness to correct students’ pronunciation in 

the future based on the LFC since she thought it had helped her reshaped her 

phonology teaching belief. 

All in all, in the present study, very slight transition in the participants was 

observed. However, discussion for the participants’ low transition was investigated 

and possible explanation was also presented.  

5.2 Pedagogical Implications  

This study provides the following implications for the English education in 

Taiwan if EIL ideology is to be introduced to the local educators as well as teachers in 

the phase of theory.  

First, even though EIL ideology is still on its initial stage of development, 
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knowledge and understanding about its theory is a necessity for local non-native 

English teachers. Therefore, it is suggested that teacher education programs in Taiwan 

should incorporate the EIL-oriented courses since this paradigm has become more and 

more significant in helping non-native English teachers how they can see themselves 

as language learners as well as teachers. With better understanding of the present 

status of English learning and teaching globally, pre-service and in-service teachers 

have a better command of basing their teaching on a more balanced pedagogical view.  

Secondly, an overhaul of English assessment is needed if English education 

based on the EIL ideology is to be expanded in Taiwan. Participants in the study had 

low degree of willingness to adapt EIL materials in class because they believed that 

such ideology did not contribute to students’ English competence and performance in 

the entrance exams, which focus mainly on reading and writing and provide scarce 

drive for students to be an EIL user in using English intelligibly. Therefore, future 

entrance exams could include listening or speaking items based on the EIL ideology 

so as to encourage students as well as teachers to learn and teach English globally. 

5.3 Limitations and Suggestions for Further Research 

In the process of the research, the following limitations were observed.  

First, in the present study, the three participants were all female teachers from 

the same school, whose choice was based on the research’s need. However, in the 

future research, male participants and participants from different schools, junior high 

or senior high schools, can be included in the research to expand the scope of the 

variety in participants’ background.  

Secondly, the infusion of the EIL ideology through the study group meetings 

might not be long enough for the transition to take place. The future researchers can 

lengthen the infusion time to one semester, if time permitted, so that the participants 

might have more opportunity to reflect what they read from the journals and to 



 68

experience the new paradigm shift in their practical teaching in class.  

Thirdly, after the study group meeting discussion, reflective journals could be 

utilized as means for participants to digest some important issues by relating their 

prior personal experience to their reading. What is better, the researcher can invite 

participants to tell stories about themselves being teachers and learners so as to delve 

deeper into what personal factors might be involved in their transition. As Calderhead 

and Gates (1993) maintain, reflective practices enable teachers to “facilitate teachers’ 

development of their own theories of educational practice, understanding and 

developing a principled basis for their own classroom work” and “to empower 

teachers so that they may better influence future directions in education and take a 

more active role in educational decision-making”. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


