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CHAPTER SIX  

CONCLUSION AND IMPLICATIONS 

 In the previous chapters, the professional knowledge of three elementary 

school English teachers were discussed, including their similarities and differences, 

how the knowledge affect their classroom practices as well as how different sources 

have affected their knowledge. This chapter starts with a summary. Next, implications 

and limitations of the study will be followed. Then, recommendations for future 

studies will be discussed and finally, a conclusion.  

 

6.1 Summary of the study 

The purpose of the study was to investigate teacher’s knowledge and its 

influence on classroom practices of three elementary school English teachers in Taipei. 

The study focused on three dimensions: how the teachers understood language 

teaching and learning, how their knowledge was embodied in their actual teaching 

and what sources of influence had affected their knowledge. Qualitative approaches 

using interviews and classroom observations were adopted to look into the 

professional knowledge of three teachers.  

 The results of the study revealed that the three teachers possessed different 

beliefs and knowledge concerning language teaching and learning as well as different 

interpretations of their own teaching. The differences were also reflected in the 

teachers’ classroom practices. The sources that shape the teachers’ conceptions of 

teaching and learning were derived mainly from their own learning experiences, 

teaching experiences and other contextual factors. A cross case analysis identified 

three themes that demonstrated the differences of the three English teachers: (1) the 

teachers’ conception on teaching and learning affects their classroom practices (2) the 

teachers respond differently in similar teaching contexts (3) the teachers’ learning 
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experiences, teaching experiences, and other contextual factors have a considerable 

influence on forming up the basis of elementary school English teachers’ knowledge.  

.  

6.2 Implications of the study  

 The findings of this research have several implications for English teachers and 

teacher educators. For English teachers, the rich descriptions of the three case study 

teachers with regards to their teaching knowledge and experiences may serve as a 

reference for both novice and experienced teachers to think about their work as an 

English teacher. For novice teachers, the teaching performance of the case study 

teachers might provide “a temporary pedagogical theory” (Berliner, 1987, p. 77) that 

guide them what to think about when planning for or engaging in teaching. For 

experienced teachers, it may induce them to make reflections on their teaching as a 

way to enhance their professional development. For teacher educators, they should 

recognize teacher’s beliefs and knowledge, along with sources and influences that 

underlie teachers’ act of teaching. With full understanding of teacher’s cognition in 

teaching, teacher educators would be able to provide case studies that can be used as a 

material for teacher education. For teaching education programs, issues concerning 

teacher’s knowledge and experiences in real classroom situations should be taken into 

consideration when designing programs for pre-service or in-service teachers. 

Moreover, a better understanding of how teachers conceptualize their knowledge on 

learning and teaching and complexities of classroom practices would contribute to the 

establishment of a theoretical framework of language teacher’s education.  

 

6.3 Limitations of the study 

 This study had its limitations. First, as this was a case study which aimed to 

investigate the particulars of knowledge and practices of three elementary school 
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English teachers in Taipei. Therefore, the results would probably be relevant to some 

extent in other similar contexts, but could not be applied in all settings. Second, due to 

the busy schedules of all participants, it was not possible for the researcher to apply 

stimulated recalls to inquire further their inner thoughts when they were teaching. 

Third, students’ perception on their learning outcome and teacher’s teaching were not 

discussed for they were not the focus of this study. Besides, the reason why students 

were not interviewed was to avoid creating threats and anxiety among the teachers. 

Fourth, the role of the researcher might have imparted certain influence on the 

participants. During the process of the study, the researcher was teaching at the same 

school as Lydia and Olivia. Also, she was a former classmate of Elsa during her 

training at the teacher’s college. Thus, it was inevitable that the researcher might 

possess initial impressions on the subjects due to her familiarity with them. In 

addition, there were varying levels of interaction and rapport between the researcher 

and the participants, which might have affected the data collection.  

 

6.4 Suggestions for Further Research 

In response to the limitations mentioned above, the researcher proposed the 

following as a recommendation for further research.  

1. In terms of methodology, stimulated recalls could adopted so that teacher’s 

immediate thoughts of their teaching can be captured. 

2. Regarding the selection of participants, it would be advisable to include expert 

teachers or experienced teachers with more than ten years of teaching experience to 

set up as a benchmark when making comparisons between expert, experienced and 

novices so that deeper understanding of teaching expertise can be achieved.  

3. As this study only focused on knowledge of teachers and their practices in one 

school district, further studies can be done at contexts located in different areas to 
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understand impacts of contexts toward teacher’s understanding and their teaching 

behaviors.  

4. Perspectives of learners toward the relationship of their learning outcome and 

teacher’s classroom practices could be examined in order to examine whether 

teachers’ expectations match with learner’s needs.  

5. Longitudinal studies could be conducted so that the changes of teacher’s 

knowledge and their professional development could be recorded which is 

beneficial to understanding the process of a teacher’s development.  

 

6.5 Conclusion 

Richards and Lockhart (2005) conceived that teacher’s knowledge and beliefs 

belie the underlying framework or schema which guides the actions and practices in 

the classroom. In this study, the beliefs and knowledge of three elementary school 

English teachers were examined in order to understand how their classroom practices 

were impacted and furthermore, what sources of influence had affected their existing 

cognition. The results revealed that three case study teachers held their knowledge 

differently, thereby affected their classroom practices. The main sources that had 

influenced their beliefs and knowledge include learning experiences, teaching 

experience and other contextual factors. Through understanding interrelationships of 

teacher’s knowledge and their classroom practices, this study would be able to 

complement and enrich our understanding of learning to teach a second or foreign 

language, particularly learning to teach English as a foreign language in Taiwan. 

Moreover I hope this study would shed some lights to the preparation of prospective 

EFL teachers in general. 

 

 


