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CHAPTER  I   

INTRODUCTION  

1.1 Background of the research 

As the fever of learning English has spread out around the world, many Asian 

countries have been making endeavor to make English a mandatory core curriculum 

starting at the elementary school level. In Taiwan, English was introduced to the 

elementary school curriculum in 2001 starting from Grade 5 and 6. In 2005, the 

English learning level has been lowered to Grade 3. Since then, studies concerning 

teaching approaches and methods have prevailed in the research field of English 

teaching. Other than that, issues relating to language teacher education, teacher’s 

beliefs and knowledge have started to receive attention in the field of research. 

However, the investigation of teacher’s knowledge usually deals the effective teaching 

evaluated through learning outcomes of students and the categorization of content 

knowledge, which was almost external to the teacher (Johnson, 1999). Relatively few 

studies have looked directly at what teachers know and how they know of teaching.  

 

1.2 Motivation and Goal 

In recent years, many researchers in Taiwan have concentrated their research on 

high school and elementary school teachers. Some have focused on how teachers 

perceived themselves as professionals (Huang et al, 2005; Huang et al, 2005a; Huang 

et al, 2005b). Others have examined teacher’s beliefs about EFL learning, professional 

training and teaching (Chen, 2002; Chiang, 2003; Chiu, 2005; Chung, 2005; Hsiao, 

2004; Hsieh, 2001). Still others have examined the constructs of teacher’s knowledge 

and its sources (Li, 2005; Lin, 2000; Liu, L. F., 2001; Liu, Y. Z., 2001; Lu, 2005). 

However, many of the studies using quantitative approach to investigate 
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teacher’s knowledge fail to look in further depths what teachers know or believe, how 

they come to know what they know and how their knowledge is transformed into 

actual practices (Chang, 1998; Hsiao, 2004; Hsieh, 2001; Huang et al, 2005; Liu, 

2001; Lu, 2005; Sung, 2003). Several case studies have provided rich description of 

the professional knowledge of English teachers, yet they fail to discuss how sources 

of influence impact their knowledge and how their knowledge affects their teaching 

behavior. (Chang, 1996; Chang, 2001; Li, 2005; Liu, 2005). Moreover, research on 

teacher’s knowledge has failed to examine language teaching perceived and 

interpreted by the participants themselves, particularly the teacher (Carter & Doyle, 

1987). 

 

1.3  Purpose of the study 

In this study, the researcher intended to look into the existing beliefs and 

knowledge of elementary school English teachers, investigate the factors that 

influenced their pedagogical thinking and classroom practices, and relationships 

between their reasoning and action. It was conducted as a case study to capture an 

in-depth and holistic understanding of teachers’ knowledge construction and its 

influence on their teaching practices (Carter, 1990; Woods, 1996). The ultimate aim 

was to identify the nature and complexities of the teacher’s professional work through 

teacher’s reasoning and interpretation. Hence, the purpose of this study is shown as 

follows: 

1. To investigate teacher’s knowledge of elementary school English teachers. 

2. To explore how teacher’s knowledge affects their classroom practices.  

3. To examine the sources of influence that affects teachers’ knowledge.  
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1.4 Research Questions 

Based on the rationale mentioned above, it is pertinent to discover teacher’s 

knowledge in depth and how it relates to classroom practices. To achieve this goal, 

this study was designed to explore three elementary English teachers’ knowledge and 

their classroom practices. The research questions developed for this study are: 

1. What are the differences and similarities of the knowledge of three EFL English 

teachers in the Taiwanese elementary school context? 

2. How do they relate their knowledge to their classroom practices? 

3. How do the sources of influence affect their knowledge?  

  

1.5  Significance of the study  

The study is significant for several reasons. First, by inducing the teacher’s 

articulation on their concepts of teaching and teaching processes, more in-depth 

understanding were achieved concerning the complexities of English teaching.  

Second, the results of the study may provide insights into understanding the expertise 

of elementary school English language teaching. Third, the recognition of elementary 

school English teachers’ knowledge can serve as an implication for teacher education.  

 

1.6  Definition of terms 

1. Elementary school English teachers 

The teachers in this study are certified by the MOE (Ministry of Education) and 

currently teaching English at public elementary schools.  

 

2. Teacher’s knowledge 

This research adopted Borg’s (2003) definition which described teacher’s 
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knowledge as a combination of theoretical and experiential knowledge that shape 

teacher’s instructional decisions and classroom practices. Borg viewed teachers as 

“active, thinking, decision makers who play a central role in shaping classroom 

events” (p. 81). Therefore, in this study, teachers’ knowledge would be understood in 

terms of how teachers perceive language teaching and learning as well as how they 

respond to their contexts of work. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


