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Chapter Four   

 RESULTS AND FINDINGS 

The purpose of this study was to investigate the knowledge of three elementary 

school English teachers and its influence on their classroom practices. This chapter is 

divided into three parts: teacher’s knowledge and classroom management, teacher’s 

knowledge and the enactment of curriculum, sources of teacher’s knowledge. The 

researcher will examine the classroom practices of the three elementary school 

English teachers as well as the knowledge that embedded in their teaching. 

Furthermore, the sources that influenced the teachers’ knowledge were also be 

presented.  

Section 4.1 and section 4.2 discuss the interrelationships of teacher’s knowledge 

and classroom practices, as highlighted in the framework of the study below (Figure 

3).  

 

 

 

 

 

 

 

 

 

 

 

Figure 3  Relationship of teacher’s knowledge and classroom practices 
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4.1 Teacher’s knowledge and classroom management 

In this section, I will make a description about how the three teachers manage 

their classroom for learning. The measures they took up include setting up classroom 

routines, rules and regulations, looking for ways to work with multi-level students. 

4.1.1 Elsa  

Establishing classroom routines and maintaining classroom discipline 

 As the most experienced of the three teachers focused in this study, Elsa put 

strong emphasis on classroom management. Every time before the class started, Elsa 

would do her routines of managing general classroom businesses such as checking 

required learning materials, collecting or distributing homework. When students 

forgot to bring their textbooks or notebooks, Elsa would ask them to stand up for a 

few minutes and deduct their grades on learning attitude. As for students who did not 

do their homework, they also received similar punishment and sometimes they would 

be detained after school to finish their work. However, the penalties that Elsa imposed 

on the students seldom showed much effect. Those students who either often forgot to 

bring their learning materials or did not finish their homework still made similar 

blunders. One time, when Elsa was checking and collecting homework, one third of 

the class did not finish their homework. She was so upset that she reprimanded the 

whole class. She even warned the students that she would require more homework as 

a punishment next time if they still did not submit their assignments on time. Besides 

dealing with her students’ behavioral problems, she had to “fight a battle” with her 

students’ discipline.  

 Elsa was always aware of her classroom discipline. She was very conscious of 

getting all her students’ attention, and she could not tolerate any noise. In the 

beginning of the class, she would write the word “Quiet” on the board and would 

draw stars when she thought the class is well-behaved. Nonetheless, students would 
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invariably talk among themselves, then Elsa would remind them, “Please stop talking. 

If you have any questions, please raise your hands” (092906 observation). Still, there 

were students who just ignored her words and kept on chatting. Thus, she would stop 

in the middle of her lesson and then either stare at the student or tell him/her to stand 

up. There were times when the discipline got really bad that she had to switch to 

Chinese to settle them down. One time, Elsa really lost her temper and scolded the 

whole class. Afterwards she regretted about what she had done. She said,  

I hate scolding my students. It spoils the learning atmosphere. They are supposed 

to learn happily in class. I don’t want to be a strict and authoritative teacher. 

When the whole class is afraid of me, I won’t get any response or interaction… I 

really feel sorry for my students that I got angry with them. I think they would 

lose their learning appetite in my class (110306 interview).        

When the researcher asked Elsa whether she would try to find other effective ways to 

deal classroom discipline, such as imposing stricter rules or punishment, she declined 

the idea for she did not want to be too harsh to her students for fear that negative 

effects of learning would be caused. Moreover, she pointed out that the student 

discipline problems merely happened in certain classes, particularly the classroom I 

observed during the study, Class A, where Elsa had lost her temper at least five times. 

Elsa attributed Class A’s student behavior to their classroom culture for she had also 

heard complaints of their behavioral problems from other teachers. On the other hand, 

she indicated that the teaching style of Class A homeroom teacher “was very 

traditional”, to the degree that there were seldom any activities in the class. But in the 

English class, when Elsa “tried to instill more fun, students would get excited and 

become noisy” (110306 interview).  

Forming students into heterogeneous groups 

Although Elsa did not work out an effective way of solving the disciplinary 



  

 

44

 

problems in Class A, she still managed to facilitate her students’ learning through 

organizing group work and taking up measures to meet the needs of multi-level 

students.  

Elsa would form students into groups in order to induce them into collaborative 

learning. She would make sure that in each group there were advanced level students 

as well as slow learners. Her intention was to create a supportive learning atmosphere 

in which students could cooperate with one another, and for low level students to 

obtain help from advanced level classmates. She would implement group activities 

such as competitive games and role plays so that students could interact with each 

other. From the language games, the students experienced fun learning through 

earning marks for their groups by contesting to get the right answers. Role plays were 

dialogues from the textbook and students were often required to perform them at the 

end of every unit. Elsa was quite satisfied with her students’ performance on role 

playing the dialogues. She mentioned that students not only learned to work together 

as a team but also benefited from reciting the sentences out loud in public. In 

particular, she observed that the low achievers showed increased interest and 

confidence in learning English: “[The low level students] become more responsive in 

class, and [they] feel more confident during role plays. [They] would recite the 

sentences out loud with exaggerated gestures and facial expressions 

(101106interview). 

Besides forming heterogeneous groups, Elsa also took several measures to meet 

the needs of diverse levels of students, which would be discussed in the next section.  

Working with different student levels 

 The issue of multi-level students exists in many classrooms of Taiwanese public 

elementary schools, and Elsa’s case is no exception. According to Elsa, she had 

students of a wide variety of proficiency levels in every class. She was especially 
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troubled by students who are ranged at the two extremes: advanced students who have 

high school English level and beginners who barely recognize their ABCs. In order to 

resolve the gaps, Elsa adopted three measures of teaching: conducting varied language 

activities, encouraging students to do extensive outside reading, and setting up 

remedial classes for low achievers. Elsa thought that the former two are possible ways 

of catering to students’ different learning needs. She believed that students could have 

their own pace of learning when participating in language activities such as games, 

project works and role plays. In the previous section, I have mentioned how low 

achievers benefited from role playing. She also believed that students would learn 

more from reading English books rather than sticking to their textbooks. Thus, she 

required every student to check out at least four books from the school library every 

month and keep a reading log where they have to list down new words and sentences 

that they noted and express their thoughts on what they have read. She indicated that 

the high achievers benefited the most from outside reading when they were allowed to 

choose the books they liked and matched to their language levels. As to slow learners, 

remedial classes were designed specifically for them. Elsa felt that she could not 

ignore low achievers even though they were the minorities in class.  

I sympathized with my students who were lagging behind. Some of them cannot 

afford to private language schools like the advanced students do, so they’re in a 

disadvantaged status. As a matter of fact, they [the low achievers] simply don’t 

know what’s going on in class and that might make them feel frustrated. I think 

it’s quite important to help them get involved in the classroom (090106 

interview). 

Elsa noticed that some of the low achievers simply need one-on-one instruction, so 

she recruited teaching assistants from her advanced level students to offer remedial 

lessons. The main goal of the remedial classes is to assist the low achievers with their 
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homework and help them make up the lessons in class. Indeed, the remedial classes 

were successful, as the low level students finally started to participate more in class.  

 

Summary of Elsa’s classroom management 

 This section illustrated how Elsa managed her classroom for learning. Despite 

being an experienced teacher, Elsa still faced problems of classroom discipline. She 

was still experiencing difficulties in maintaining classroom discipline and working 

with students who lack the motivation to do their assignments. Despite that she had 

set up some classroom regulations, she did not fully implemented the regulations so 

the effects were limited. Her responses toward students’ behavioral problems were 

purely reactive, that is, through strategies such as scolding them or threatening them 

to do more homework. Despite that Elsa encountered problems in classroom control, 

she was successful in providing adequate learning for different language levels of 

students. Elsa would assign students into groups to engage them into group activities. 

She would make sure that each group was balanced with high level and low level 

students so that they could learn with and from each other. Furthermore, she paid 

special attention to the learning needs of advanced students as well as low achievers. 

For advanced students, they could obtain extra learning from group projects, role 

plays and outside reading. For low achievers, Elsa would try to help them by setting 

up remedial classes so that they will not be left behind. 
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Table 6  Summary of Elsa’s classroom management 

Issues Practices 

Classroom routines at the beginning of 

each class 

 Distributed learning materials or 
students’ homework 

 Checked on students’ materials or 
homework 

 Penalized students’ who forgot either 
to bring their materials or to finish 
their homework  

Classroom rules and regulations  Required students to keep quiet  

Forming heterogeneous groups  Formed different level students into a 
group 

 Promoted collaborative learning 
through role plays and competitive 
games 

Ways to work with multi-level students  Designed varied activities for high 
level students  

 Provided remedial classes for low 
level students  

 

4.1.2 Lydia 

Establishing routines and handling classroom discipline 

 Instead of dealing with classroom businesses, Lydia assigned two students to 

lead the whole class read aloud their textbooks before she started her class. While the 

students were reading, Lydia would prepare her teaching materials and at the same 

time, she would pay attention to their pronunciation and correct their mistakes. 

Subsequently, she would give back students’ homework or test papers, if any, and ask 

them to correct their mistakes immediately.  

 Unlike Elsa, Lydia did not set up any rules or regulations. She seldom tracked 

down students who failed to hand in their homework. Neither did she ever discipline 

the students when they were noisy or inattentive in class. When the class was too loud, 
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she would only stare at them, frown and say “Excuse me” in a very low voice. Lydia 

felt that as long as her teaching was not interrupted, she could bear with the students’ 

nuisance. As she said, 

As long as my class is not disrupted or the learning mood of those [students] is 

not affected, I can tolerate or even ignore [the talkativeness]…I don’t think 

keeping an eye on them would do any good…I don’t feel like setting up any 

rules ….I would prefer a more relaxed classroom atmosphere (012207  

interview). 

Moreover, Lydia thought that it was the homeroom teachers’ responsibility to 

maintain classroom order. She mentioned that many homeroom teachers would sit at 

the back of the classroom during English classes. They would either prepare for their 

lessons or correct the students’ homework. She noted that the homeroom teacher 

should be aware of the classroom discipline and as long as they did not show any 

reaction to the students’ behavior, it would be acceptable no matter how chaotic the 

class might be.  

Motivating students and establishing rapport relationships 

 Lydia believed that students’ motivation for learning English was important and 

it was the teacher’s responsibility to sustain students’ interests on learning. In order to 

let her students feel comfortable in class, she used mostly Chinese for instruction and 

would engage students in small talks.  

Although it was an English language class, Lydia thought that it would be 

convenient and comprehensible for students when all lessons were conducted in 

Chinese. In fact, she used Chinese to explain word meaning and grammatical concepts. 

On the other hand, her teaching style was to engage students into small talks in 

Chinese in order to attract students’ attention. In practice, when Lydia was presenting 

new words or sentence structures, she would make connections to “something 
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interesting…so that students could understand and remember what was 

taught”(012207 interview). Furthermore, she wanted to establish rapport relationship 

with her students and thought that her self image is related to students’ learning 

motivation.  

As long as they are not afraid of me, they will not be afraid of learning English. 

If they don’t hate me, they won’t hate English. Then, they could quite possibly 

learn English well sometime (012207 interview). 

Her statements were evidenced by two of her former students who had paid her a visit. 

She recounted:  

Yesterday, two kids who had graduated last year came to see me. They used to be 

disruptive and never paid attention in my class. Although their behaviors 

troubled me, I never treated them harsh. I just thought what a shame that they 

could not concentrate in their studies for they were really smart kids…you know. 

When they came to me yesterday, the first words I heard from them were, 

‘Teacher, I’m better in English now!’ I felt happy for them….I don’t know 

whether I could take any credit from it….I just want to say that they never hate 

me, so they never hate learning English, and now, they are getting themselves 

into real learning. (012207 interview) 

Working with different student levels 

Similar to Elsa, Lydia was also aware of students’ level differences. Yet, she 

claimed that it would be impossible to cater to students’ individual needs due to the 

big class size and limited time. Consequently, she would target her teaching on 

intermediate and advanced students who were the majority in each class. However, 

since these students had been taking English classes in private language schools, they 

would remark that the lessons are too easy for them. In response, Lydia would 

randomly ask questions to several students and, when they could answer the questions 
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correctly, she thought that most students knew the materials already so she would go 

over the texts quickly and proceed to writing exercises.  

In the interviews, Lydia admitted that the low level students were easily 

overlooked by her because they were the minorities in class. She stated that the 

students really needed extra classes to learn but she did not have time to offer any. 

Fortunately, the school she was teaching set up remedial classes. So she could 

recommend the low achievers to those classes. Nonetheless, she perceived that the 

classes actually did not do much help to the students. She pointed out that the low 

achievers “simply never concentrate in class…they could not keep up…just because 

they could not understand what [the teacher] teaches” (012207 interview). On the 

other hand, she thought parents should be held responsible for the students’ learning 

outcomes.  

I think parents play an important role. They have to cooperate with us teachers. If 

the parents tell their children that remedial classes are their only chances to learn 

English well, then the students would pay more attention and do their best to 

learn. My sixth graders whom I recommended to take up remedial classes after 

school never show any improvements. Obviously, their parents never care about 

their academic learning (062606 interview). 

Summary of Lydia’s classroom management 

Lydia started her class from the routine of having her students read aloud the 

required texts so that she could monitor their pronunciation. Then, she would do 

classroom housework, such as, collecting homework or distributing learning materials. 

In terms of classroom discipline, she never set up any rules and regulations. One 

reason was she thought that as long as the homeroom teacher was present in the 

classroom, she did not have to discipline the students. Another reason was she desired 

to bond with her students. She seldom reprimanded them even if there were some 
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behavioral problems. She wanted her students to feel relaxed and comfortable so she 

usually used Chinese to instruct and engaged in small talks with her students. 

Although she was aware of student level differences, she felt that she could only take 

care of the majority, i.e. the intermediate and advanced students. As for low level 

students, the only strategy she adopted was sending them to remedial classes.  

 
Table 7  Summary of Lydia’s classroom management 
 

Issues Practices 

Classroom routines at the beginning of the class  Required students to read 
aloud the texts  
 Distributed homework 

Classroom rules and regulations  No specific rules  
 Oral warnings when students 
were too noisy  

Ways of establishing rapport relationships with 

students and creating a comfortable learning 

environment 

 Used Chinese as medium of 
instruction 

 Engaged students in small 
talks  

Ways of working with multi-level students  Focused on the majority of 
students (i.e. intermediate 
and advanced level) 

 Sent low level students to 
remedial classes 

 

4.1.3 Olivia 

Establishing classroom routines and maintaining classroom discipline 

 Olivia started her classes similarly with Lydia in which she assigned a student to 

lead the whole class to read texts. Then, she would continue to handle classroom 

businesses, for instance, checking and collecting students’ homework, listing down 

numbers of those students who forgot their materials or homework, returning 
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students’ work, and others. Afterwards, she would write down today’s homework on 

the board in Chinese, so the students could copy it down in their assignment 

notebooks. 

Regarding classroom discipline, Olivia did not set up any specific regulations in 

her class. Nevertheless, she expected her students to pay full attention in class. She 

could not tolerate any student idling around or being distracted from the lesson. When 

she felt that her class was not attentive, she would command her students with orders 

like, “Attention!” or “Look at me!” On the other hand, she would sometimes switch 

into Chinese and bring up interesting issues, such as, movies or the latest video games, 

in order to grab her students’ attention. But she would not spend much time 

chitchatting like Lydia did. As soon as Olivia had regained her students’ focus of 

attention, she would return to her lessons which were conducted in English. 

 In order to motivate students’ learning and participation in class, Olivia 

developed a reward system in which students can earn points and ultimately get bonus 

points from their homework. In every class, Olivia would place all the students’ name 

cards on the board. She would give points under each name if the individual 

volunteered to answer questions or did any presentations in class. At the end of each 

unit, Olivia would calculate the scores each student obtained from their regular 

performances, tests and writing exercises. Then, the top three students who gained the 

highest scores would receive a note of compliment and were exempted from the day’s 

homework. Olivia’s initial intention was to encourage low level students to work 

harder so that they could also earn higher marks; yet to her surprise, the prizes were 

mostly awarded to high level students because they were usually highly motivated. 

Using English as medium of instruction 

Olivia used mostly English in her classrooms. She perceived that it is a way of 

creating a language environment where students could obtain “opportunities to access 
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the language” (012307 interview). Another reason was her belief of increasing 

students’ listening input. She stated, “The more you speak English to the 

students…the more familiar they would be with the language…then they would try to 

understand you” (012306 interview). In order to help students understand her English, 

Olivia would try to simplify her language. However, sometimes, her students could 

not comprehend her fully, and they would misinterpret her instructions. At first, she 

thought that the students were not listening and paying enough attention. After 

discussing the issue with her colleagues and a few reflections, Olivia detected that 

demonstrations and gestures were necessary to make her statements clear to students. 

Working with different student levels 

Olivia generally thought that the English levels of her fifth graders were mostly 

above the average, and only a handful of students were low achievers. Despite that 

only two or three students could not keep up in class, they would not be neglected for 

Olivia would try to involve them in class by calling their names and getting their 

attention. In every classroom seatwork, Olivia would go one-on-one instruction to the 

low level students so that they could learn and understand better. Furthermore, Olivia 

would also assign these students to remedial classes held by the school. 

Summary of Olivia’s classroom management 

 Olivia’s classroom routines were similar to Lydia’s. She would have her students 

read the required texts, then deal with usual classroom businesses. As for classroom 

discipline, she did not set up any classroom rules but required her students to be in all 

ears. She would remind them to focus by using oral commands. Her instructions were 

mainly in English for she expected her students to gain more language input. As for 

low level students, she would pay additional attention to them that she would provide 

individual instruction and send them to remedial classes. 
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 Table 8  Summary of Olivia’s classroom management  

Issues Practices 

Classroom routines at the beginning of the 

class  

 Required students to read aloud 
texts  

 Distributed students’ homework 
 Checked on students’ materials or 
homework 

Classroom rules and regulations  Required students to pay attention 
in class. Measures: 
 Used commands like, “Look at 

me!”, “Attention!”  
 Used Chinese to chitchat in order 

to attract students’ attention  
 Gave rewards to students with good 
performances 

Use English as medium of instruction  Conversed with students in English 
as frequently as possible, but 
misunderstandings still exist 

Ways to work with multi- student levels Pay specific attention to low level 
students: 

 Tried to involve them by calling 
their names 

 One-on-one instruction during 
seatwork 

 Sent them to remedial classes 
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4.2  Teacher’s knowledge and enactment of curriculum 

 In the previous section, the researcher investigated the classroom management of 

three elementary school English teachers. In this section, how the teachers enacted 

their curriculum will be explored within two phases of teaching: lesson planning and 

classroom instruction.   

 

4.2.1 Elsa  

Lesson planning 

In Elsa’s view, teachers should prepare for their lessons before class no matter 

how experienced they might be. She stated the consequences of a teacher entering a 

classroom without preparation:  

Any teacher who has not prepared his or her lesson would get anxious when 

starting his or her class. Even a very experienced teacher would feel the same. 

First, you get unnerved, not knowing how to conduct your lesson. Then your 

negative mood permeates the whole class and your students don’t feel like 

learning…finally…you get frustrated and feel bad for the whole day  

(111506 Elsa’s workshop). 

Elsa’s lesson plans are usually language activities that she would jot down as notes 

pasted in her textbooks. She seldom wrote down detailed plans for she did not have  

much time. She mentioned that she had multiple responsibilities to perform, as she 

was the chairperson of English panel, a teacher trainer, a curriculum developer and a 

mother of two kids. Therefore, Elsa could only make use of fragments of her time and 

plan her lessons mostly mentally. She would scribble down main sentence structures 

on a scrap paper and brainstorm her activities. It often occurred she was waiting for 

bus, shopping for groceries or playing with her kids at home. She indicated that when 

she “caught every glimpse of inspiration from life” and “pay more attention to 
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anything that may turn into teaching materials”, she could gain more teaching ideas 

(111506 Elsa’s workshop). 

Classroom instruction 

(A) Teaching objectives 

In Elsa’s belief, languages should be learned in meaningful and communicative 

contexts. Her views on elementary school English teaching were motivating students 

to learn and providing students with opportunities to use the language. She was 

against the notion of “cramming students with too many grammatical rules.” She 

perceived that elementary school students could not learn grammar rules effectively 

for they “do not have sufficient language input and their cognition was not fully 

developed for comprehending abstract rules” (111506 Elsa’s workshop). When the 

researcher asked Elsa whether she would consider how to integrate her curriculum to 

junior high school English curriculum, she stated:  

I never thought of how English is taught in junior high school. I believe that the 

contents overlap. What was learned during the elementary school period would 

be recycled in junior high school English courses. In my opinion, the objective of 

elementary school English is to provide students situations so that they can use 

language. And they deserve to learn happily. I don’t think it would be necessary 

to apply the teaching methods used in junior high school for the sake of 

integration. I once saw my colleague who would give many tests and grammar 

worksheets to her students just because she felt that junior high school English 

courses would become very difficult and it was her responsibility to prepare her 

students for the future (042707 interview). 

In Elsa’s teaching, she focused on students’ interactive communication and 

cooperative learning. She expected her students to be able to use English in real social 

situations. Thus, she viewed the role of a language teacher as a facilitator in setting up 
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communicative activities and as an advisor in answering students’ questions and 

monitoring their performance. 

(B) Teaching strategies 

Involving students in everyday conversations 

 In Elsa’s opinion, it is important to “provide students with more opportunities to 

use the target language in contextualized settings” (111506 Elsa’s workshop). In 

practice, Elsa would use English to engage students in small talks on topics 

concerning daily events or students’ life experiences. During the conversation, Elsa 

would use the target sentence structures deliberately so that her students could 

understand the language within contexts and pick up the language naturally. For 

example, in order to reveal the past tense structure “Did you finish ____?”, Elsa asked 

about whether they had finished last year’s textbook. Below is how she interacted 

with her students.  

E: Look at this….what book is this? (holding up a textbook) 

Ss: Book 5.  

E: That’s activity book 5…Did you finish this book? 

Ss: No… 

E: No, I didn’t.  

Ss: No, I didn’t. 

E: Did you finish this book? (holding up previous textbook) 

Ss: Yes… 

E: You’ve finished this one, right? Everybody, say…yes I did. 

Ss: Yes, I did. 

  (090606 classroom observation) 

Another example of presenting the sentence structure “Did you finish ____?” , Elsa 

asked the students about the time they had their breakfast.  
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E: What time is it now? 

Ss: Eleven twenty two. 

E: What time did you have your breakfast? 

S1: Seven fifteen. 

S2: Six thirty. 

S3: Seven thirty. 

E (pointing at the board): This is our time now and this is your breakfast time. 

E: Did you finish your breakfast, right now? 

Ss: Yes… 

E: You did finish your breakfast….yes…say…yes I did. 

Ss: Yes, I did. 

(090606 observation) 

Similarly, Elsa attempted to introduce the future tense “will” by means of 

relating students to their past experiences and then let them predict the future. The 

lesson occurred after a five-day holiday break that celebrated Moon Festival. First, 

Elsa asked her class what they had done during the vacation for the purpose of 

reviewing past tense. Then, she wanted them to predict what they would do next year 

if they had another five day break. Hence, the use of future tense was presented. 

Below is an excerpt that shows her teaching. 

E: What did you do during your vacation? 

S1: I went to Taipei train station4.  

S2: I went to Sin Guang Department Store . 

E: I went to Sin Guang Department Store, too. I didn’t see you! 

E: How about next year? If you have five days of vacation, what will you do? 

E: Will you look at the moon? 
                                                 
4 Italics are articulated in Chinese.  
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Ss: Yes… 

E: Will you eat moon cakes? 

Ss: Yes… 

E: Say…I will eat moon cakes. 

Ss: I will eat moon cakes. 

(101106 observation)  

Through relating to students’ life experiences, Elsa succeeded in conveying the 

sentence structure and guiding students to use the target sentence. 

Creating authentic situations for language use 

Besides drawing examples from students’ lives and making conversations, Elsa 

would fabricate certain circumstances in which students can use the target language. 

One example is shown when she taught expressions like “What should we do?” and 

“Get the mop.” First, Elsa would describe a scenario. She said: “This is Howard’s 

[glass of ] water [on his table]. If I spill it, what should we do?” At the same time, she 

gestured as if she had spilt something, and then she did the action of mopping the 

floor. Subsequently, she would ask students to chorus the sentence: “Get the mop.” 

Another example can be seen when she taught the sentence structure, “First, we’ll 

____. Then we’ll ______.” In order to convey the concept of sequence, she would ask 

the students some questions that they would encounter in real life: “If you have two 

things to do. Homework and watch TV. Which one comes first?” When students 

replied, “watch TV”, Elsa would question further: “Watch TV? Is that what your 

daddy and mommy say?” Then, another student answered, “ Mommy says, do 

homework first.” Hence, Elsa brought out the target structure, “So, Mommy says, 

‘First we’ll do homework. Then we’ll watch TV.’” The example below showed Elsa’s 

actual teaching of the sentence structure.  

E: How about eat breakfast and go to school, which one comes first? 
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S1: Go to school. 

E: Really? You have breakfast here [in the classroom]? (She points at the 

sentence structure on the board.) 

S1: First we’ll go to school. Then we’ll eat breakfast. 

An example of effective language input 

Elsa believed that learners learn to use the language by picking up chunks of 

words rather than memorizing vocabulary words. She talked about a student who 

never paid attention in class but was able to make an expression in English. 

You know the girl, Winnie (pseudonym), who never paid any attention in class. It 

happened when the class is over and before she left the classroom, she said, “See 

you next time.” I was amazed because before then she had never uttered an 

English word. She told me that she noticed I would always say “See you next 

time.” before dismissing the class. So she realized that it might mean “good bye”. 

I know she doesn’t understand what “see” or “next” means. But she picks up 

whole chunks of language. These chunks are meaningful to her. 

 (4.27.2006 interview). 

Elsa stated that despite the student might not know the literal meaning of every word, 

she could pick up chunks of language and use them during the right situation. She 

further concluded that it was an outcome of her constant using of the language in 

class.   

The above description reveals that Elsa’s teaching is congruent to her belief of 

learning, which is to situate learners in meaningful contexts. However, she also had 

conflicting ideas about her teaching which was portrayed in her grammar instruction.  

Grammar-focused instruction 

Although Elsa bore the concept of contextualizing teaching, there was one class 

period when she employed grammar-translation method, which seemed to be 
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contradictory to her beliefs of teaching and learning. She spent the whole class hour 

discussing worksheets that contain grammatical rules and sentence level translation 

exercises. When the researcher inquired about the reasons why she used 

grammar-translation method since she said she was against discrete grammar point 

instruction in the previous interview, Elsa stated her concerns. She thought that since 

grammar translation is typical in junior high school English classrooms, she wanted to 

let her students be accustomed to such a way of teaching. Another concern was that 

she feared her students could not gain a clear grammatical concept merely from the 

conversation activities she conducted. Thus, she felt that teaching her students 

grammatical rules would help them learn the sentence structure.  

(C) Classroom activities  

Controlled drills 

Elsa perceived that pattern practice drills are indispensable in language learning. 

She pointed out that elementary school students are beginners of English learning so 

constant practice of the target language is essential. After she presented the sentence 

structures in her conversations with her students, she would proceed to language drills 

such as substitution drills, repetition, question and answer drills. Her purpose was to 

familiarize students with the sentence patterns through constant practice. However, 

Elsa knew that students would get bored and lost their appetite for learning if too 

much drills and repetitions were emphasized. Therefore, she modified repetition drills 

into competitive games, in which students would be more willing to repeat the same 

sentence pattern in order to earn scores.  

Communicative activities 

After language drills, Elsa would conduct communicative activities so that 

students would interact with each other, thus maximizing their speaking opportunities. 

Most of the time, Elsa would use information gaps and guessing games. According to 
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Elsa, the simplest way of conducting an information gap activity is using the pictures 

and texts in the textbook. For example, when Elsa taught the sentence structure, “You 

don’t have to (verb) alone, come and (verb) with us.” , indicating a request for an 

action, she asked the students to select and circle one picture that they would like with 

their friends. Subsequently, the students have to make invitations by using the target 

structure. If they found somebody has the same preference, they exchange signatures. 

As the students were moving around asking questions with each other, Elsa would 

remind her students that their tone of voice should be friendly for they are inviting 

people. Obviously, Elsa not only paid attention to the communicative function of the 

language, but also its semantic meaning. On the other hand, Elsa would check with 

the low level students and tried to converse with them in English so that she could 

help them with meaning and pronunciation.  

 Another type of activity commonly used by Elsa is guessing games, which are 

her modified ways of drilling students on yes-no questions. For example, when she 

was teaching the sentence structure: “Is there any (thing) on the shelf?”, she would 

bring an authentic miniature shelf. First, she would let students know what objects 

might be placed on the shelf. Then, she would face the back of the shelf to the 

students and gently place several things on the shelf. As the students were not able to 

see what was placed on the shelf, they have to guess the item by asking the question, 

“Is there any (object) on the shelf?” 

More language activities  

 In addition to drills and communicative activities mentioned above, Elsa had 

other kinds of activities, which include singing English songs, role playing and telling 

stories. In order to reinforce students’ grammar concept as well as their listening skills, 

Elsa would use English old songs for teaching. An example can be seen when Elsa 

used the song “Whatever will be, will be.” in order to review future tense. She gave 
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her students the lyrics of the song but leave out some major verb tenses. Then, she 

would play the song so that students could listen and fill up the blanks. Elsa claimed 

that teaching songs “lower the students’ affective filter, and they would listen 

attentively in such a comfortable environment” (111506 talks at Elsa’s workshop).  

 Another type of activity also enjoyed by many students was a role play. Elsa 

would require students to set up a play based on the dialogue of each lesson. Elsa 

considered it beneficial for students to speak up in front of their classmates, 

particularly the low achievers. She remarked, “[L]earning still happens, even if they 

[the low achievers] only learn to say a sentence” (110306 interview). She once 

mentioned how a low achiever who had spent all day long practicing his lines and 

eventually, performed quite well on stage. Elsa perceived that when students were 

acting, they were “learning the language through gesturing” rather than “memorizing 

[the dialogue]” (042707 interview). Moreover, when a certain group is performing 

their dialogue, Elsa would require the students to evaluate the presentations so that 

they could learn from each other.  

 Telling stories is Elsa’s particular way of reviewing sentence structures that have 

previously been taught. She would make adaptations from fairy tales which students 

are familiar with and retell them by using the target sentence structures. One example 

was Elsa’s retelling the story of Goldilocks and the three bears. She reviewed the past 

tense structure “Someone was doing something” when narrating the part that the bears 

found something extraordinary had happened in their house. She also reviewed the 

superlatives as she recounted: “Papa Bear sees a long piece of hair on the bed.” She 

then asked the students: “Whose hair is the longest in the class?” or “Whose hair is 

the shortest?” Elsa maintained that her stories contained repetitions of sentence 

structures from which students can easily comprehend, thereby enhance their listening 

skills. 
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Summary of Elsa’s enactment of curriculum 

  As the most experienced of the three teachers, Elsa planned her lessons mentally, 

which took place anytime, anywhere, because she said she did not have enough time 

to prepare. She would jot down the sentence structure she intended to teach and 

brainstorm on classroom activities. As for teaching objectives, she focused on 

cultivating students’ communicative skills and was opposed to teaching discrete 

grammar items in order to tap into junior high school curriculum. However, her 

belief on communicative teaching was challenged when her colleague reasoned that 

grammar translation method is beneficial to students because they would be well 

prepared before entering junior high school.  

 

4.2.2 Lydia 

Lesson planning 

When Lydia planning her lessons, she seldom structured her teaching procedures 

for she merely taught according to the sequence of the textbook. She would regulate 

all eleven classes to follow her syllabus so she would keep a teaching log, on which 

she would record what page number of the textbook had been covered and the 

language exercises had been completed by each class.  

Classroom instruction 

(A) Teaching objectives  

As Lydia followed closely to her textbook, her aim of teaching was mainly on 

helping students to understand the vocabulary words and sentence structures of the 

textbook. In terms of language skills, she put her emphasis on training students to 

write perfect sentences and doing sentence level translation in order to prepare them 

for junior high school curriculum where grammar translation is the main approach. 
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(B) Teaching strategies 

Translating words and sentence structure 

In practice, Lydia adopted a more traditional way of teaching. She mainly used 

Chinese as medium of instruction and devoted most of time translating words and 

sentences into Chinese. Below is an excerpt of how she presented sentence structures. 

Ex.1 Teaching “What do you do?” (101906 observation) 

L: (referring to the text) [In the picture] the children ask the man “What do you 

do?”, and he replied “I’m a cook.” What does “cook” mean? 

(Students said the Chinese term ‘廚師’.) 

L: Why did the man replied “I’m a cook” when the children ask him, ‘What do 

you do?’” 

L: What does it mean by saying, “What do you do?’ 

(Students translated the question into Chinese.) 

L: So when asking about your job, your position or your occupation, use the 

question “What do you do?” 

 

Ex.2  Teaching “Where do you work?” (101906 observation) 

L: Look at the left column, there is a sentence, “Where do you work? I work in 

the kitchen.” What does it mean by “kitchen”? 

 (Students replied in Chinese) 

 L: What is the question “Where do you work?” asking? 

    (Students translate the question into Chinese.) 

    L: “Where do you work?” The meaning “where” is asking for location, “work” 

means a job. So the question is asking people’s workplace, it’s asking for 

location. 
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As shown from the examples above, Lydia merely translated the meanings of 

words and sentences into Chinese. She stated that the reason for emphasis on 

translation exercises was “to prepare students for Chinese-English translations in 

junior high school courses” (012207 interview).  

Small talks in Mandarin 

In Lydia’s classes, she used mostly Chinese in her teaching. One reason was she 

thought that students would understand her better.  

Using Chinese [as medium of instruction] had become my way of teaching. I 

would chitchat with them [students] so that they could learn. I wouldn’t think it 

would be possible if I use all English [in my small talks]. Not that I can’t, it’s 

because only a few students could respond to you [in English]. Maybe many of 

them would understand [what the teacher is saying], but only one or two 

[students] would be able to speak up and converse with you. (012207 interview) 

According to Lydia, her students could learn English through chitchatting because she 

felt that she could “bring up some interesting issues that somehow could be associated 

with the vocabulary words so they can memorize them easily” (012207 interview). 

For example, when Lydia taught the word “fast food restaurant”, she would ask the 

students what are the most popular fast food restaurant in Taipei. Then the students 

would come up with names like MacDonald’s, Burger King, and Kentucky Fried 

Chicken. The following is an excerpt of Lydia’s explanation on the word “gas”. She 

explained to the students that in one word, there are many different meanings.  

Gas has other names like fossil fuel or petroleum. It has either air or liquid in 

substance, right? But it has another meaning…if you eat too much sweet 

potatoes what do you think will happen?” (Students laugh and said, “poisonous 

gas”, “fart”.) “Yes, we also call it “gas”. Remember during World War II, there 

was a dictator named Hitler. He set up a place to poison a lot of people. When 
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people entered that room, they would be poisoned by gas. It’s called the “gas 

chamber”. 

(剛剛講到 ‘gas station’ 的時候, ‘gas’ 可以是氣態的, 天然氣, 也可以是液態

的石油, 汽油, 對不對?還有一個意思，就是如果那個出來就叫作 ‘gas＇有

人聽懂了, 就是如果比方說你地瓜吃太多會怎樣? 那個也叫作 ‘gas 。沒錯!
沒錯！以前二次世界大戰的時候, 希特勒有所謂的毒氣室, 知道喔, 那毒氣

室就放毒氣, 進去就會被….那個就叫作 gas chamber, 毒氣室。) 

Below is another example of how Lydia would “chat” with her students about the 

preposition “on”. 

(110106 observation) 

L: Where does a fisherman work? 

L: On the sea? (在海上？) 

Ss: On the boat. (在船上。) 

L: How would you say “on the boat” in English? (在船上，怎麼說？) 

L: On?…on a boat or in a boat? 

Ss: Under the boat. 

L: Then you can be a diver. (那就當潛水伕。) 

L: We usually say on a boat…on a boat” 

S8: Over the boats. 

L: Over? Is it right? If he is a dolphin, he might be able to jump over a wreath of 

fire. (不好吧，他還跳水嗎?他是海豚還會跳火圈。) 

L: We say ‘work in’ a certain working place, right? This is an exception. He 

works on a transportation. Most of the time, he works on his boat. A fisherman 

works on a boat. (其他的工作地點, 我們都 Works in 再加一個地方, 對不對?

這個例外喔, works on 在他的交通工具上面, 因為大部分時間都是在他的船

上工作) 

Sometimes, Lydia got so carried away with her free talks that she had diverted from 

her teaching. She once talked about what “salesclerk” means, then chatted about 
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salesclerks in department stores. Furthermore, she asked her class whether they have 

any experience shopping with their parents, what their respective parents would buy 

and how different the salesclerks would interact with their parents. 

To conclude, Lydia tended to create an easy going and happy learning 

atmosphere to lower the affective filter of her students. She thought small talks help 

their learning because they would be attracted to the topics that are of interest to them. 

As to how much Lydia’s students could learn from the chitchats, she was quite 

positive: 

As long as they are not afraid of me, they will not be afraid of learning English. 

Then they’ve got their chances to learn English well. If they don’t hate me, they 

won’t hate English. They would, in time, learn their English well…maybe not 

during the time when I am teaching them. (012207 interview) 

(C) Classroom activities 

 Lydia’s selection of sentence structure activities were mainly mechanical drills 

such as repetition, word substitution, question and answer. In practice, she conducted 

more repetition rather than any other drills. She stated that most students dislike drills 

a lot. They would feel “bored and they would resist.” As a result, Lydia set up a 

classroom routine that before she enters the classroom, the whole class had to read 

aloud texts led by a student assistant. She felt that “students were more willing to read 

along with their classmates than being drilled by their teacher.” However, she 

admitted that “still, there were those who refuse to open their mouths” (012207 

interview).  

 Lydia seldom implemented any communicative activities or games, nor did she 

provide her students opportunities to interact with each other. Her reason was that 

students would eventually converse with each other in Chinese. She found that “most 

of the students did not practice their English” during language activities and “they 
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would take their chances to chat with each other in Chinese” (012207 interview). 

Besides, she indicated that time would not be enough for her to monitor the learning 

behavior of all students. Therefore, she felt that it would not be feasible to engage in 

any communicative activities. Another reason why games and activities were scarce in 

her class was her belief in teacher-directed learning. She reasoned that “through [the 

teacher’s] explicit explanation of the contents, students could understand and learn 

better” (092506 interview).   

Summary of Lydia’s enactment of curriculum 

 Lydia’s teaching style can be described as more textbook-based and she focused 

on students’ comprehending of the material. She spent much of the time explaining 

grammatical items and translating words and sentences to her students. Her medium 

of instruction was mainly Chinese. One reason was that she wanted to engage students 

in Chinese small talks so that students could understand her and feel relaxed in class. 

Another reason was she thought it would be beneficial to students when they enter 

junior high school where most classes are conducted in grammar translation methods. 

As for her classroom activities, she used language drills all the time.  

 

4.2.3 Olivia 

Lesson planning 

As a novice teacher, Olivia would refer to the teacher’s manual when planning 

her lessons because she did not have much teaching experience to draw on. Her goal 

was to cover everything in the textbook, so she would follow closely the sequence of 

her textbook. She would write down her lesson plans in a notebook with details of 

timing, tasks and activities. She would also put down the questions that she would 

pose to the students, the vocabulary items that she would cover and the exercises that 

she would give the students for homework.  
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Classroom instruction 

(A) Teaching objectives 

Basically, Olivia expected her students to learn everything in the textbook. She 

hoped that they could recognize the vocabulary words, know their meanings and be 

able to use the sentence structures.  

On the other hand, she held the similar goal as Lydia in terms of preparing 

students for junior high school. Therefore, she would require her students to 

memorize vocabulary words and regularly provided them with writing exercises.  

(B) Teaching strategies 

 When Olivia presented a new sentence structure, she would write it on the board. 

Then, she would use English to explain the meaning of the sentence pattern and point 

out the grammatical concepts. Below is an example of Olivia’s teaching where she 

tried to make sure that her students understand the meaning of the language.  

Ex. 1 The meaning of “future”. 

O: What is future? 

S5: Later! 

O: Later… very good! 

S6: Next year! 

O: Very good…next minute, next hour, tonight are all in the future. 

(091406 classroom observation) 

From the excerpt above, Olivia wanted to make sure that the students know the 

meaning of “future” by asking them to come up with terms that indicate future time. 

Another example was when she taught the sentence pattern, “Do you want to 

______?” and “Sure. That sounds like fun.”  

O: When I ask you guys if you want to go out and play, I will say, “Do you want 

to play a game?” 
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Ss: Yes… 

O: Yes…(writes the word “yes” under “sure”)…[meaning] you would also say, 

“Sure, that sounds like fun.” …. “Sure” in order words means… “Yes, I do.” 

After the explanation, Olivia checked whether her students had understood the 

expression “sure” by asking them to come up with similar words such as “okay”, “of 

course” or “great”. Besides giving the synonyms of the words, Olivia revealed the 

word meaning through demonstrating actions.  

O: What is present? 

 S1: Now! (現在！) 

 O: What is present? Present…[Say it in] English… 

 S2: Now.  

O: Present is now… What are you doing now? (showing a picture card to 

students) 

    S3: See a card. 

 O: You are seeing a card right now. And you are talking with me.  

 S3: I’m talking right now.    

 

(B) Classroom activities   

After the revealing the sentence structures, Olivia moved to drills and sentence 

pattern practices instantly. Most were mainly mechanical drills like repetition, 

substitution and question and answer. First, Olivia would lead the students into 

repetition drills where she could review the vocabulary words and then use the words 

into sentences. Concurrently, she would check the students’ pronunciation and correct 

their mistakes. Then, she would engage students into question and answer drills or 

substitution drills in order to familiarize her students with the sentence structures.  

In addition to rote learning mentioned above, Olivia would design games and 
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activities as an alternative practice. The activities were information gaps, guessing 

games, memory games and pantomime. Information gaps were aimed at providing 

students opportunities to use the language and making conversations with their peers. 

As for guessing games and memory games, Olivia pointed out that these activities 

were used to “help the students remember the sentence patterns better”, and 

pantomime was a way of assisting students to memorize the sentences “through body 

movements” (011507 interview). One example can be seen when she was teaching 

these two sentence structures: “Let’s (verb phrase).” and “I can’t. I have to (verb 

phrase).” Olivia asked a volunteer student to mime the sentences and let the whole 

class make a guess. Indeed, the students tried to memorize the sentences so that they 

could compete for the right answers. Moreover, they enjoyed the miming and 

guessing activities a lot.  

 

Summary of Olivia’s enactment of curriculum 

Olivia made detailed plans for her lesson. She would follow the sequence of the 

textbook and make sure that everything is covered in her teaching. Her teaching 

strategies were mainly explaining the meaning of sentence structures and grammatical 

items. As for classroom activities, she would use mechanical drills and 

communicative activities like information gaps, guessing games and memory games.  

 Table 9 is a summary of the three teachers’ enactment of curriculum.  
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Table 9  Summary of three cases’ enactment of curriculum 

 

Items Elsa  Lydia Olivia 
Lesson  
planning 

 Planned mentally  Followed the 
textbook sequence 
 Kept a teaching 
log 

 Wrote down 
detailed lesson 
plans 

Teaching 
objectives 

 To cultivate students’ 
communicative ability 

 To help students 
understand the 
contents of the 
textbook 

 To train students 
to memorize texts 

 To better students 
on writing skills 

 To help students 
understand the 
contents of the 
textbook 

 To train students 
to memorize 
sentences  

Teaching 
strategies 

 Small talks in English 
 Created authentic 

situations for 
conversations  

 Grammar translation 
method 

 Small talks in 
Chinese 

Grammar 
translation method 

 Small talks in 
Chinese or in 
English 

 Explained 
sentence structures 
and use them in 
conversations 

Classroom 
activities 

 Mechanical drills 
 Communicative 
activities  

 Mechanical drills, 
mostly repetition 

 Mechanical drills
 Communicative 

activities are used 
not only to help 
students use the 
target language but 
also to memorize 
sentences. 
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4.3  Sources of teacher’s knowledge 

The previous sections demonstrate the knowledge of three teachers in terms of 

their classroom management and enactment of EFL curriculum. According to the 

framework (see Figure 4), the sources of teachers’ knowledge were derived mostly 

from the teachers’ learning and teaching experiences as well as other contextual 

factors. The following section reveals how these three sources have shaped the 

knowledge of three teachers.  

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4  The influence of three sources on teacher’s knowledge and beliefs 
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4.3.1 Elsa 

4.3.1.1 Language learning experiences 

Experiences of learning Spanish in Argentina 

As mentioned in Section 3.2.2, Elsa immigrated to Argentina when she was a 

fourth grader. Before then, she had never learned any Spanish, which is the language 

in Argentina. In order to survive in the Spanish speaking environment, Elsa tried her 

own ways of picking up the language. She recalled:  

What I feel about Spanish is that I didn’t learn it; I acquired it. I was left in that 

[Spanish speaking] surrounding so I had to think of ways to communicate with 

my playmates. I thought of imitating what they said. When I was playing with 

them, I tried to learn chunks of words. Sometimes, I didn’t even know what they 

meant. No one ever taught me Spanish in Argentina. I learned to speak it because 

I had tried to pick it up from my classmates in school or from playmates on the 

playground. I think it’s the environment that matters. Anyone who wants to learn 

a language well needs to be exposed to the language environment. (091006 

interview) 

Elsa’s experiences of acquiring Spanish in a natural environment had formed her 

belief that the purpose of learning a language was to use it for communication and 

that learners should be provided with a situation in which they are induced to use the 

language. Hence, when Elsa became an English teacher, she would bear in mind that 

language activities should be designed by the principle of promoting student 

interaction and communication.  

Experiences of learning English in Argentina 

Although Elsa was successful in acquiring the Spanish language, she had a 

totally different experience in learning English. When Elsa was in grade six, she was 

transferred to a private school where she started to have formal English language 
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lessons. However, she could not keep up with the class for the school curriculum had 

had English classes since the first grade. Therefore, she had to take lessons in private 

language institutes in order to make up the gap. In the ninth grade, she was admitted 

to an American school where she had an English-speaking environment. She recalled 

that she had received “a lot of language input because every one was talking in 

English” (042707 interview). At this time, she was learning English in a way quite 

similar to how she acquired Spanish. Besides being immersed in an English speaking 

environment, Elsa also cultivated a habit of extensive reading. She mentioned that 

reading novels and books had enriched her vocabulary and build up her grammar 

concepts. 

Elsa’s past experience of learning English affected her concept of teaching and 

learning in two terms. Her poor start had enabled her to empathize with low achievers. 

She could comprehend the reason why the students showed no interests in learning; 

after all, for they could not understand what was happening in the classroom. 

Therefore, it made her realize that it was necessary to provide low level students with 

remedial classes so that they could start learning from the basics. Another influence 

was doing extensive reading. Since Elsa had benefited from reading books, she 

viewed it as a prerequisite for students who want to advance their English ability. In 

her teaching practice, she required her students to read at least four picture books 

every month and keep a reading log.  

 

4.3.1.2 Teaching experiences   

Teaching experiences at language schools 

 Elsa taught English at some private language institutes for seven years and most 

of her content knowledge on language teaching was derived from teacher training 

sessions held by the language institutes. Elsa mentioned that in language institutes, the 
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most popular teaching method was using games and activities for instruction. 

Inevitably, Elsa was also influenced by such a teaching notion that her teaching was 

activity oriented. Her beliefs did not change until she started teaching at a public 

elementary school.  

Teaching experiences at a public elementary school 

Elsa was one of the elementary school English teachers recruited by the Ministry 

of Education in 2001. When she began to teach at Beneficial Elementary, a prestigious 

public school in Taipei city, she felt it was very different from teaching at language 

schools: 

My first impression [of teaching at a public school] was that there were so many 

students in a classroom. Unlike in language schools…no more than a dozen of 

pupils in one class. Besides, I don’t have to deal with classroom discipline when 

I was teaching in cram schools. The students were highly motivated and would 

listen to you. They knew why they were here…to learn English. But in a public 

school context like Beneficial Elementary, teaching has become so complicated. 

Other than teaching, I have to take care of students’ emotions, deal with their 

behavioral problems and try to maintain classroom order. (042707 interview). 

 

Elsa realized that it was not feasible to conduct too many games and activities in 

public school contexts due to time limitation and consideration of classroom control. 

Thus, she decided to cut down on games that were too competitive and tried to design 

group activities, such as tasks, role plays and projects. On the other hand, Elsa found 

out that an advantage of teaching at Beneficial Elementary is that she could modify 

her teaching any time. As a teacher in English, Elsa has to teach most of the classes in 

the sixth grade, all using the same curriculum. She pointed out the benefit of teaching 

more than one classes is “you can have chances to revise your teaching plans and 
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activities ” (042707 interview). Here is her experience:  

Usually, when you teach the first class, your teaching procedures are not so 

smooth. Then, you make some changes for the second class. At the third class, 

things will get better and you’ll get to see some improvements. I think the 

greatest advantage I have acquired from teaching so many classes is to obtain the 

opportunity to do revisions. Before [when I was teaching in language institutes], 

I only had one class to teach so I wouldn’t have gotten the chance to modify my 

teaching and do it for the second time. (031607 interview)   

As Berliner (1987) had proclaimed, experience is the best teacher. Elsa relied on her 

previous teaching experiences accumulated in language institutes when she started to 

teach at a public school. Then, she modified her methods after gaining some 

understanding of the current teaching context. In addition to learning from her own 

teaching experiences, Elsa also learned from teaching experiences of her colleagues, 

which for her is yet another source of teacher’s knowledge. 

 

4.3.1.3 Contextual factors: influence from colleagues and students 

Influence from colleagues 

Elsa was apt to make changes to her teaching and try something new. She would 

often discuss with her colleagues about her own teaching and students’ learning 

outcome. When she heard any teaching method which was effective or what activity 

could benefit students’ language learning, she would apply it directly to her classes. 

One of Elsa’s colleagues, who also taught grade five English, was a believer of 

grammar translation method. She reasoned to Elsa that since grammar translation 

method is applied by most junior high school English teachers, it is imperative to 

familiarize her fifth graders with such method so that they can be well prepared for 

the future. Moreover, that colleague was kind enough to share with Elsa all her 
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teaching materials, which includes worksheets and power point slides. Elsa admitted 

that she had faced a dilemma. On one hand, she believed that communication is the 

ultimate purpose of learning English, not learning discrete linguistic items (See 

Section 4.2.1 Teaching objectives). On the other hand, she feared that her students 

would not be able to acculturate to junior high school English classes, where grammar 

and translation are the focus of learning. Finally, Elsa decided to experiment the 

grammar translation method in one class period. 

Influence from students 

4.3.1.4 Summary of sources of Elsa’s knowledge  

 Elsa’s experiences as a learner of Spanish and English in Argentina had an effect 

on her views of language learning and teaching. Because she had been exposed to a 

natural language learning environment, she was able to appreciate that the purpose of 

learning languages is to communicate with people. Hence, she carried such a concept 

to her teaching: she would provide meaningful language input to her students. On the 

other hand, Elsa’s experience of being left behind at the initial stage of learning 

English also made her empathize with these students who could not keep up in class. 

Thus, she was willing to set up remedial classes in order to help them.  

Other than learning experiences, Elsa’s teaching experiences both as a language 

school teacher and a public school English teacher contributed to her development of 

professional knowledge. Her past experiences of conducting mainly games and 

activities in private language schools became the basis of her teaching when she 

started to teach at a public school setting. However, her working context, which is 

characterized by big class size and limited time, prompted her to reconsider her 

teaching principle. She was able to modify her teaching over and over again due to 

her opportunity to teach the same curriculum to many classes. As a result, she was 

able to enhance her teaching ability.  
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 Another influential factor that had affected Elsa’s concept of teaching was a 

close colleague with whom she would always exchange teaching ideas and materials. 

This colleague had also talked her into using grammar translation method so that 

students could adapt to junior high school in the future.  

 

4.3.1 Lydia 

4.3.2.1 Language learning experiences 

Lydia recalled her past experience of learning English as “relaxed, happy and 

fun.” She described her English teachers, who had taught her either in high school or 

college, as “kind, friendly and lovable” and claimed that they “had cultivated [her] 

interests in learning English” (062606 interview). When she became an English 

teacher, she also wanted to create a relaxed and cheerful classroom atmosphere for her 

students to enjoy the process of learning. This is the reason why Lydia mainly use 

Chinese in her classes and would engage her students in small talks so that she could 

make a good impression of herself. 

Moreover, she pointed out that she took a liberal stance to her students and never 

forced them into learning. She attributed her concept to her own upbringing.  

My parents were open minded people. They never thought my grades in school 

were so important. As long as I don’t make any serious mistakes, everything is 

fine.…To my students, I have the same expectation. I consider myself a liberal 

teacher…It’s up to them whether they want to learn or not. I could wait for their 

time to learn (012207 interview). 

Lydia was influenced by her high school teacher in that she would require students to 

memorize texts. She pointed out the benefits she had obtained from such a 

requirement:   

When I was in high school, our English teachers required us to memorize all the 
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texts in every lesson. The more I committed them into memory, the better I was 

familiar with the sentence structures and how vocabulary words could be used 

are used within sentences (012207 interview). 

 

4.3.2.2  Teaching experiences  

Lydia had been teaching at Good Will Elementary for five years. Although she 

had accumulated a considerable time of teaching experience, her teaching methods 

were quite stable. Unlike Elsa who would customize her teaching to different classes, 

Lydia seldom changed her teaching methods as long as she thought they worked well. 

In fact, Lydia’s teaching was mainly teacher directed and most activities she would 

assign to students were merely copy writing exercises. Other reasons that contributed 

to her current way of teaching will be discussed below.   

 

4.3.2.3 Contextual factors 

Lydia’s consideration of teaching was often affected by students, parents and 

colleagues. 

Influence from the students 

Lydia admitted that she was easily affected by her students’ emotions. When she 

knew that her students dislike certain classroom activity, she would quit doing it right 

away. One example is that she seldom conducted any language drills in class simply 

because her students thought they were boring. Other than that, Lydia confessed that 

she had different teaching attitude to different classes. She indicated if the class was 

responsive, she would devote more to her teaching, but if not, she would hasten to 

finish up her lesson.  

Lydia was also influenced by a junior high school student she tutored. From the 

student, Lydia had learned how English was taught in junior high school classes, in 
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which emphasis were put more on reading and writing than listening and speaking. 

Therefore, she decided to set her instructional objectives accordingly. Her reason was 

that it would be better to prepare her sixth graders for the future.  

Influence from other English teachers 

 Another factor that affected Lydia’s concept on teaching was interacting with 

other English teachers. Lydia made sure to attend an annual meeting held regularly for 

sixth grade and junior high school English teachers to discuss about how the English 

curriculum should be integrated and how students’ language proficiency was 

developed. Lydia stated that during the meeting, many junior high English teachers 

pointed out that many students do not have the concept of capitalization and 

punctuation when writing sentences. They recommended that more training on 

writing should be provided in the elementary level. Therefore, Lydia decided to 

reinforce her students’ writing skills.  

 Other than sharing teaching concepts, Lydia also received emotional support 

from her colleagues in school. She would often talk to them about her teaching 

difficulties and problems she encountered in her life. 

Influence from students’ parents 

Lydia’s teaching was also influenced by the intervention of students’ parents. 

When she taught grade one a few years ago, she tried to use English for instruction. 

She expected to create a whole English environment in which her students can obtain 

a lot of language input. Because she was teaching young learners, she used gestures 

and props so that her students could understand. According to Lydia, after a semester 

of speaking only English in class, she found that her students were learning to 

apprehend what she was saying. They would imitate her words or try to comprehend 

her instructions by looking for cues. However, a parent started to make a complaint to 

the school principal protesting that Lydia’s using whole English in the classroom. The 
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parent accused Lydia of causing her daughter’s rejection of learning English because 

the child cannot understand Lydia’s English. Lydia asked for the identification of the 

student with intention to help the child. Yet, the parent refused to be identified. The 

parent continued making calls to the school office, demanding that Lydia should stop 

using English in her classes. Finally, not knowing how to deal with the complaining 

parent, the school simply asked Lydia to comply with the parent’s request. Lydia was 

very frustrated and decided to take traditional way of teaching, which was mainly 

using Chinese for instruction and simply sticking to the textbook. 

 

4.3.2.4 Summary of sources of Lydia’s teacher’s knowledge  

 Lydia’s experiences of English learning in high school had created an impact to 

her concept of teaching. She wanted to build a rapport relationship with her students 

just as she had with her former high school teachers. So she thought that creating a 

relaxed and friendly classroom atmosphere would make her students enjoy her classes. 

On the other hand, the benefits she had obtained from memorizing texts during high 

school had induced her to do the same to her students. Contrarily, her teaching 

experiences had limited influence for her teaching methods were rarely modified. 

Instead, the contextual factors were the ones that had caused Lydia major changes of 

her teaching. The sources of influence came from her colleagues, high school teachers, 

her students, and her student’s parent. Her students’ response would affect her 

teaching mood and her activity plans. For example, she would devote more teaching 

on attentive classes than those who are not. And she would not use mechanical drills 

for the students felt they were boring. As for changes of her teaching techniques, her 

meeting with high school English teachers had caused her to put more attention on 

writing. The complaints she received from a parent made her give up using English 

for instruction.  
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4.3.3 Olivia 

As a novice teacher, Olivia rely more on her past learning experiences and the 

teaching experiences shared by her colleagues.  

4.3.3.1 Language learning experiences 

Olivia’s past experiences of learning English had affected her beliefs on 

language learning. For example, she thought that pronunciation was important for she 

had received a lot of training on sounds and intonation from her English teachers. 

Therefore, when Olivia became an English teacher, she would pay much attention to 

her students’ pronunciation. Besides, she believed that acquiring a perfect 

pronunciation of English helps increase confidence on learning.  

 Another influence was from Olivia’s professional training in teacher’s college. 

She mentioned that the teaching practicum she had taken was conducted in English. 

Therefore, when she started to teach, she conducted her classes mostly in English.   

 

4.3.3.2 Influence from colleagues 

Since Olivia had just started her teaching career, she did not have any past 

experience to rely on. Therefore, she often solicited teaching tips from her colleagues 

and would take any advice on classroom management. She was willing to learn new 

ideas of teaching activities and would try them out in her own classroom. After each 

teaching, she would reflect on the learning outcome of students by discussing it with 

her colleagues. Then, she would make modifications for the next class to improve her 

teaching.  

 

4.3.3.3 Summary of sources of Olivia’s knowledge  

The sources of Olivia’s knowledge came mainly from her learning experiences 

and her colleagues’ influence. Olivia’s focus on pronunciation during her teaching 
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was influenced by her former English teachers. Her experience of receiving whole 

English classes in teacher’s college also had caused her to recognize that English 

should be used as a medium of instruction. As a novice teacher, Olivia did not have 

any previous teaching experiences to rely on. Therefore, she would consult colleagues 

who are experienced teachers for teaching concepts and strategies.    

 After examining the sources of knowledge of four cases, comparisons were made 

in the following Table 10, Table 11 and Table 12 concerning the teachers’ language 

learning experiences, teaching experiences and contextual influences.   
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Table 10  Summary of language learning experiences of three teachers 

Participants Events of language 

learning 

Beliefs on language teaching and 

learning 

Had learned Spanish and 

English in Argentina and 

American school 

Learners need rich language input  

Teachers should create situations for 

communication 

Had experienced 

difficulties of learning 

English 

Teachers should empathize with slow 

learners and help them through 

remedial courses  

 

Elsa 

Read extensively during 

high school 

Encouraged students to read picture 

books and do book reports. 

Had learned English in a 

relaxed and cheerful 

manner 

Learners’ motivation for learning can 

be sustained when they feel 

comfortable in class 

Teachers should consider the affective 

needs of students 

Lydia 

Had been required to 

memorize texts during high 

school 

Learners would be able to enhance 

language sensitivity through 

memorizing texts 

Olivia Had learned English with 

teachers who put emphasis 

on pronunciation 

Pronunciation is important 
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Table 11  Summary of teaching experiences of three teachers 

Participants Events Consequences 

Taught English in private 

schools for several years 

Applied games and activities used in 

private language schools when started 

to teach at Beneficial elementary 

Elsa 

Had realized that methods 

and activities used 

previously in private 

language schools unfeasible 

in public school context 

Modified teaching methods and 

activities to suit public school context 

Lydia Five years of teaching 

experience in Good Will 

elementary 

Seldom change her teaching methods 

for they had been working quite well 

Olivia Teaching practicum in 

teacher’s college 

Applied games and activities learned 

from teaching practicum 
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Table 12    Summary of contextual influences of three teachers 

Participants Events Influences 

A colleague who reasoned 

the benefits of grammar 

translation method  

Used grammar translation method and 

translation exercises 

Elsa 

Students’ discipline 

problems 

Still adhered to her lesson plans, yet 

would sometimes lost her temper and 

reprimanded the students 

Students’ reactions Different teaching attitudes 

Complaints from junior 

high school English 

teachers about students’ 

mistakes on writing 

Provided more copy writing exercises to 

train students on capitalization and 

punctuation  

Lydia 

Complaints from a parent 

about using whole English 

in class 

Used Chinese as medium of instruction 

and followed the arrangement of the 

textbook 

Olivia Shared teaching 

experiences and advice 

from colleagues 

 

Implemented the teaching strategies and 

classroom activities recommended by 

her colleagues  

 

 

 

 

 


