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CHAPTER ONE 

INTRODUCTION 

 

1.1 Background and Motivation 

 The teaching of English has been one of the most contentious areas in the 

discussion of National curriculum principles, and in successive revisions of the 

curriculum since the 1996 Education Reform Act in Taiwan. Within this discussion, 

the role of formal grammar teaching and its contribution to the improvement of 

students’ practical language skills has been one of the key issues in the field of second 

language acquisition (Krashen, 1982; Long, 1983; Ellis, 1986, 1990, 2006; 

Larsen-Freeman & Long, 1991; Truscott, 1996, 1999; Doughty & Williams, 1998; 

Borg, 1999a). The role of grammar instructions has turned from a chief component of 

language teaching to a minor one. The main reason for such transition is that 

processing of input, rather than grammar instruction, plays the pivotal role (Krashen, 

1985). Accordingly, some researchers claimed that some researcher advocated 

teachers should focus on meanings and design communicative activities in class 

instead of emphasizing grammar instruction (Krashen, 1982; Hinkel & Fotos, 2002; 

Larsen-Freeman, 2002). Some researchers even strongly opposed grammar 

instructions, maintaining that the acquisition of grammatical structures follows a 

predictable order when acquisition is natural, not via formal learning (Hadley , 2001). 

Then, a number of the hypotheses and assertions in Krashen’s theory of 

second-language acquisition have been challenged in recent years, and it appears that 

no consensus has been reached about whether grammar instructions could fosters 

language learning, not to mention the teaching method or materials of grammar 

instructions (Doughty & Williams, 1998; Larsen-Freeman, 2002; Ellis, 2003;).  

However, according to the researcher’s observation, in spite of all the heated 
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arguments about grammar instruction, teachers are already implementing their 

practices based on their beliefs. Although teachers often wonder what the role of 

explicit grammar instruction in the ESL or EFL classroom might be, their responses 

come out of their years of teaching experience as well as their familiarity with the 

literature. They rarely justified their approaches by referring to research studies or any 

particular methodology (Eisenstein-Ebsworth & Schweers, 1997). Moreover, 

Connelly and Clandinin (1994) pointed out that teachers’ personal values and beliefs 

are very much shaped by their personal experiences. Therefore, in understanding 

teachers’ classroom practices and the knowledge embodied in these practices, it is 

important to understand their conceptions of teaching and learning and the sources of 

influence that shape such conceptions. 

     Looking back to the last 20 years, researchers have proved that teachers’ 

cognitions, including the beliefs, knowledge, theories, assumptions, and attitudes that 

teachers hold about all aspects of their work have a powerful impact on their 

instructional decisions (Clark & Peterson, 1986; Pajares, 1992). The field of education 

now acknowledges that the study of teacher cognition has much to contribute to the 

development of a fuller understanding of the process of teaching. Besides, little 

attention has been awarded to the teaching of grammar. We lack both descriptive data 

about L2 teachers’ practices during formal instruction as well as insight into the 

cognitions which underlie these practices (Borg, 1998b). Since grammar has occupied 

the central position in studies of L2 acquisition, (Ellis, 1994) the researcher presumes 

that there is a gap in the research agenda for L2 teaching. 

 In recent years educational research has stressed the role which teachers’ 

subject-matter knowledge plays in shaping what they do in the classroom (Borg, 

2001). In Taiwan, the importance of teachers’ knowledge about language has been 

emphasized, and there are more and more empirical insight into the relationship 



 3

between teachers’ perceptions of such knowledge and their classroom practice. 

Therefore, a branch of researchers hold a great interest in looking into the English 

teachers’ beliefs (Chang, 2003; Chung, 2003; Chen, 2005; Hsieh C. M., 2004; Hsieh, 

J. Y., 2002; Hsu, 2005; Lai S. J., 2004; Lai Y.J., 2004; Lin, 2002; Nien, 2002; Wu M. 

M., 2006; Wu S. R., 1998). Some of them explored what beliefs high school teachers 

in Taiwan have towards grammar instructions (Hsieh, 2005; Lai, 2004), but none of 

them attempts to evaluate how textbooks influence teachers’ beliefs. Besides, teaching 

approaches need to be updated because in 2007, all senior high school teachers have 

to be faced with students educated under the Nine-year Integrated Curriculum whose 

goals are to enhance self-understanding and explore individual potential (MOE, 2004). 

Accordingly, the present study can contribute to the understanding of the relationship 

between senior English teachers’ beliefs toward grammar instruction and their 

classroom practices, plus how the materials they use influence their beliefs and 

practices.      

 

1.2 Significance and Purpose of the Study 

The place and type of grammatical instructions within language learning has 

been the subject of language acquisition research and discussion for more than 40 

years (Ellis, 2001). Besides, influenced by the advances in cognitive psychology, the 

popularity of ethnographic and qualitative methodology, and the conception of 

teaching as a thoughtful profession, teacher education researchers have, in the past 

decade or so, demonstrated an unprecedented interest in and enthusiasm about certain 

aspects of teacher cognition and their relationship to sound pedagogical practices in 

the classroom (Fang, 1996). This signals that research on teaching and learning has 

shifted from a unidirectional emphasis on correlates of observable teacher behavior 

with student achievement to a focus on teachers’ thinking, beliefs, planning and 
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decision-making processes. However, it is a pity that little is known about recent 

practice in the classroom in this area (Brumfit, Mitchell & Hooper,1996). Hence, the 

purpose of this paper is to explore senior high school English teachers’ beliefs in 

grammar instructions, how their beliefs correlate with their teaching practices and the 

influential factors on teachers’ beliefs and practices. In so doing, the researcher hopes 

to further elucidate the relationship between teachers’ beliefs and practice, hoping to 

contribute to the future grammar instruction and teacher education. 

 

1.3 Research Questions 

 The study aims to explore the following questions: 

1. What are senior high school English teachers’ beliefs and practices in grammar 

instruction? 

2. To what extent do senior high school English teachers’ beliefs correlate with 

their teaching practices in grammar instructions? 

3. How do teachers’ education background and workshop experience about 

grammar instruction influence their beliefs and practices? 

 

1.4 Organization 

 The organization of this paper is as follows: Chapter one is the introduction to 

the whole study, including the background, motivation, significance, purpose, 

research questions, and organization of this study. Chapter two reviews the literature 

on the issues of the role of grammar instructions on second language acquisition, 

recent conceptions about grammar instructions, findings from empirical studies,  

teachers’ beliefs and teachers’ beliefs on grammar instructions. Chapter three 

discusses the methodology adopted in this study. Chapter four describes the revelation 

and discussion of the findings on the analysis of the senior school English teachers’ 
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beliefs towards grammar instructions. Chapter five presents some pedagogical 

implications and practical suggestions for teaching grammar. 

 

1.5 Definition of Terms 

Specifically, the definition of terms is as follows: 

1. Grammar instructions: Krashen (1999) defines direct grammar instruction as 

consisting of two components: (1) focus on form, and (2) presentation of the rule. 

Also, teachers can focus on form without presetting the rule. But when teachers 

present a rule, they are focusing on form. 

2. Beliefs: It has been used together with terms such as assumptions, conception, 

personal theories almost interchangeably. They have been considered by some 

researchers as inextricable (Pajares, 1992). Woods (1996), for example, proposes a 

hypothetical concept of “an integrated network” of beliefs, assumption, and 

knowledge on the basis that they can be “posited in terms of interrelated propositions” 

in the sense that “certain propositions presuppose others”. This network, he argues, 

affects the way a teacher interprets teaching events and hence the teaching decisions 

that are made.  

3. Teacher’s practice: In this present study, teachers’ practice involves what English 

teachers recall what they actually do in their grammar instruction through the 

questionnaire they receive. 

 


