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CHAPTER FOUR 

RESULTS  

  

Based on questionnaire and interviews with a subset of the participants, the 

three research questions are answered respectively. 

 First, answers to the first research question present teachers’ beliefs and 

practices, including four issues involved: (1) the goal of grammar in English 

learning, (2) the approaches to grammar teaching, (3) the content of grammar 

instruction, and (4) the time of grammar instruction. Mean scores were calculated 

to see if teachers tend to believe and behave as described in the statements (see 

Appendix F & G). Due to the use of a four-point Likert scale, a mean score of 2.5 

shows neutral attitude, a score above 2.9 shows that the majority of teachers agree 

with a statement (more than 80% of respondents agree), and a score below 2.1 

shows that the majority of teachers disagree with a statement (more than 80% of 

respondents disagree). Moreover, frequency and percentage of the distribution of 

each statement were referred to as support to explain the mean results (see 

Appendix H & I).  

 Second, answers to the second research question exhibit the degree of 

consistency between teachers’ beliefs and practices, and possible reasons for the 

inconsistency. 

 Third, teachers’ background experiences were analyzed to examine if they 

caused the differences in teachers’ beliefs and practices, which answered the final 

research question.  

 

4.1 Demographic Information of the participants 

 As for the demographic information of the participants (Appendix A), fifteen 
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of them were males (10.3%) and 130 (89%) were females. Actually, according to 

MOE (2007), 53.6％ of senior high school teachers in Taiwan were females, and 

no existing data of the gender proportion of senior high school English teachers 

was found. However, according to the researcher’s observation, the proportion of 

male English teachers in senior high school in Taiwan is quite low. Take the 

researcher’s school as an example, only one of the eleven English teachers was 

male. As for the participants’ age, most of them ranged from 22 to 45 years old 

(82.1%). Meanwhile, 17.1% of them have taught fewer than 5 years, most of them 

have taught for 6 to 15 years (50.2%); only 10.9% of them have taught for more 

than 20 years. Speaking of the respondents’ education backgrounds, more than 

half of them had their Master’s degree (55.5%). The rest of them were either 

university graduates (30.1%) or currently doing graduate courses at the time of 

the survey. Finally, what is to be noted is that around half of them (45.9%) had 

attended workshops related to grammar instruction in the last two years, which 

means around half of them (52.7%) had not attended any workshops related to the 

same topic in the last two years. Only two of the respondents omitted answering 

this item.     

 

4.2 Teachers’ Beliefs and Practices 

Research question 1: What are senior high school English teachers’ beliefs and 

practices in grammar instruction? 

 

4.2.1  The Role of Grammar in English Learning 

 In this section, the role of grammar in English learning is presented, and 

questionnaire results are presented based on a four-point Likert scale.

 Questionnaire results indicated that most teachers agreed that grammar 
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instruction helped students learn English (B2, Mean=3.20). Also, teachers tended 

to believe that students might not be able to use English correctly in 

communication if they were just exposed to English without any grammar 

instruction (B4, Mean=3.06). On the other hand, although some teachers might 

doubt the real effect of grammar instruction, the majority of teachers (78.08%) 

agreed that abundant reading and listening was more important than doing 

form-based practices to learn English well (B6, Mean=2.91). However, the 

majority of respondents (88.96%) disagreed that grammar instruction did not help 

students gain communicative competence and the grammatical knowledge could 

not be applied in real communication (B1, Mean=1.97). Altogether 88.96 % of the 

teachers disagreed, and 11.04 % of the teachers agreed with this statement. As for 

their practices in the classroom, the rank of the mean score was generally the 

same except they tended to agree that they encourage their students to use the 

grammatical knowledge in real communicative situations through listening to and 

practicing grammatical rules (P5, Mean=3.14) and they spend more time in 

having their students develop reading and listening competence instead of doing 

form-based practices (P6, Mean=3.12).   

 As for interview results, when asked about the role of grammar in English 

learning, only interviewee ID 1 thought that grammar should neither be taught in 

class nor the focus of teaching. The rest of the interviewed teachers all claimed 

that grammar should be taught in class. All of them admitted that grammar plays a 

crucial role in helping students express themselves and understand a passage. 

Besides, they all thought that grammar provided rules for students to follow in 

their English learning. As for the practical alternatives of teaching grammar, 

interviewee ID1 would encourage her students to learn grammar actively. For 

instance, she would ask her students to find as many grammatical notes as 
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possible in every page they read, and sometimes she would assign some students 

to write what they had found on the board. Both interviewee ID 2 and interviewee 

ID 3 considered that providing students plenty of reading materials and having 

students find rules inside might be the best alternative. However, ID2 indicated 

that she did not apply this belief in her classroom: 

 

If teachers did not teach grammar in class, students would not comprehend very 
difficult or complicated texts. The purpose of grammar is to help students reading 
English materials. If I did not teach grammar in class, then I would use indicative 
approach or communicative approach in class. As a result, the students could not 
achieve the proficiency level that teachers would expect in three years (ID2).   
 

Although ID 5 thought that grammar was essential for her students, the 

purpose of teaching grammar was to assist students take entrance exams. Her 

alternative of grammar instruction was to have students do a lot of reading. As for 

interviewee ID 4 and ID 6, they firmly stressed the importance of teaching 

grammar, so they couldn’t think of any alternative except exposing students to an 

all-English environment.  

 When asked about the purpose of learning grammar for senior high school 

students, only interviewee ID 1 thought the purpose of learning grammar for 

senior high school students was not only for the need of tests but for 

comprehension as well. The rest of the interviewed teachers thought that the main 

purpose of studying grammar was to meet the requirement in the entrance exams. 

Besides, they think they play the role of tour guide (ID 1), mentor (ID 2), guide 

(ID 3 and ID 6) and illustrator (ID 4 and ID 5) in grammar instructions.  

 

4.2.2  The Approaches to Grammar Teaching 

 This section presents the approaches to grammar teaching. 
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 Questionnaire results pointed out that most of the teachers expressed strong 

agreement towards the statement that teachers should provide more 

communicative practices to students when teaching grammar (B8, Mean=3.10). 

Besides, the majority of the teachers agreed that teachers should provide more 

repetitive pattern practices to students when teaching grammar (B16, Mean=3.06), 

teachers should plan in advance what grammatical features to teach and when to 

teach them (B9, Mean=3.04) and teachers should analyze, explain, and discuss 

grammatical rules when teaching grammar (B10, Mean=2.94). As for the 

approaches to grammar teaching in their classrooms, the rank of the means was a 

little bit different. More teachers reported that they try to use Chinese more when 

teaching grammar in class (P12, Mean=3.10), and more teachers indicated that 

they use grammatical terminology when teaching (P13, Mean=2.99). 

 In summary, according to the result of the questionnaire survey, it was 

inferred that teachers tended to agree with the proactive approach (B9, 

Mean=3.04), and the deductive approach (B10, Mean=2.94). Comparatively, they 

did not show as much agreement to the reactive approach（B14, Mean=2.17）and 

inductive approach（B11, Mean=2.89）What is more, although 88.19 % of the 

respondents preferred deductive approach, the difference was not very prominent 

with a mean score (Mean difference=0.05). However, when speaking of the result 

of the teachers’ practices in classroom, they still tended to adopt deductive more 

often, but the difference was getting much more prominent (Mean 

difference=0.26). In addition, teachers showed more agreement with the 

communicative grammar practices (B8, Mean=3.10) than the repetitive pattern 

practices (B16, Mean=3.06) based on their beliefs, but the result was opposite 

when they expressed their opinions based on their practices in the classrooms (P8, 

Mean=2.88; P16, Mean=3.02). That is to say, although 91.72 % of the teachers 
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approve of the communicative grammar practices, they tended to adopt repetitive 

pattern practices in their teaching.  

Interview results indicated that all of the six interviewed teachers adopted 

Chinese as a media to teach grammar for different concerns. For example, ID1 

made the following statement: 

 

For a low-level student, a native language helps. However, for proficient students, 
either a native language or a target one will be fine. I prefer to teach by using 
Chinese. For one thing, I was taught in my native; for another, it saves students 
from being confused by the target language, which many times distracts students’ 
attention to the grammatical notes (ID1). 

 

Another teacher ( ID2), whose students mainly belong to low English 

proficiency level, thought using Chinese was more efficient. She used English 

only when teaching vocabulary or giving some hints to their students during 

quizzes. Teacher ID3, whose students belong to high English proficiency level, 

reported that she still used Chinese as the main media when teaching grammar for 

fear that students might be too much afraid of grammar. Just like teacher ID 2, 

teacher ID 4 adopted Chinese to teach grammar, because it was the most efficient 

way to have students learn the most correct grammatical rules during the limited 

time. Teacher ID 5, concerning her students’ proficiency level, decided to use 

Chinese, and teacher ID 6 claimed that using Chinese decreased the possibilities 

of misleading students in grammar lessons.        

When they were asked about their teaching approaches towards one 

particular structure, both interviewee ID1 and interviewee ID2 said that they 

would cover all the related rules as long as these notes frequently appeared on the 

test, and interviewee ID 4 would choose to explain all the related forms in 
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different classes for fear that students might get confused. However, interviewee 

ID3 was opposed to covering all the related rules in class, for her students’ 

English proficiency was capable of comprehending some easier grammatical rules 

by themselves. Moreover, all of the six interviewees’ teaching approaches were 

influenced more or less by the level of the complexity of grammatical rules. For 

example, interviewee ID2 tended to give more example sentences to their students 

when teaching more complicated grammar and interviewee ID3 tended to assign 

students study more simple grammar by themselves at home and explained more 

complicated grammar in class. Interviewee ID 4 claimed that she would introduce 

some important concept in class instead of some trivial grammatical rules when 

encountered complicated grammar. She further claimed that, above all, students 

needed to realize and utilize certain grammatical concepts through a series of 

practices, for they could not find similar rules of “…not…until” pattern and the 

subjunctive mood in their mother tongue. Besides, since they seldom had the 

chance to utilize them in their daily lives, they used very simple sentences in their 

English writing. That is why they always feel frustrated and bored when studying 

grammar. Finally, taking student’s proficiency level into consideration, 

interviewee ID 5 and interviewee ID 6 tended to use Chinese when teaching 

grammar just like the above interviewees. 

 

4.2.3 The Content of Grammar Instructions 

Teachers showed neutral attitude towards each statement in this section 

except B18, B21 and B17. The data showed that the majority of teachers (93.83%) 

agreed that the content and sequence of grammar instruction depends on students’ 

level of proficiency and materials (B18, Mean=3.10, B21, Mean=3.00), while the 

majority of teachers disagreed the statement that teachers should teach more 
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complicated rules (B17, Mean=1.90). Altogether as many as 78.08 % teachers 

disagreed, and only 9% teachers agreed to this B17 statement.   

When asked how they decided the content of their grammar instructions and 

the reasons, both interviewee ID1 and interviewee ID2 told the interviewer that it 

depends on students’ familiarity with certain grammatical contents and on the 

complexity of the grammatical notes. However, both interviewee ID3 and 

interviewee ID4 are inclined to take the importance of certain grammatical 

contents into consideration. If the grammatical rules were too infrequent or too 

out of date to use, then, they would omit them. On the contrary, if the grammatical 

rules were commonly found in our everyday lives or in textbooks, such as tense 

and voice then, they would have students put more emphasis on them. Interviewee 

ID 5 and interviewee ID 6 indicated that they decided the content of their 

grammar instruction generally according to the sentence patterns stated in the 

textbook.  

 When speaking of English grammar textbooks, three of them (ID 1, ID2 and 

ID4) indicated that they had adopted one grammar textbook according to the 

students’ English proficiency. Interviewee ID 1 further claimed that the strengths 

lay in its detailed descriptions of all important grammatical rules, but she didn’t 

use it in class. Contrarily, she used it as an extra reading. Besides the grammar 

book, she didn’t employ any other materials. As for interviewee ID 2 and 

interviewee ID4, they would use some self-arranged material among students to 

make up the grammar book deficiency. Nevertheless, interviewee ID 4 was not 

very satisfied with the quality of most grammar textbooks, and had trouble 

selecting a real suitable copy for her students. Instead, interviewee ID 3 and 

interviewee ID 6 would not use any English grammar textbooks according to the 

decision of her and other colleagues in school, while interviewee ID 6 would 
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occasionally distribute self-arranged material among students when she felt the 

necessity of doing so. 

       

4.2.4 Time Issues of Grammar Instructions  

The results from the statements suggested that most teachers agreed that 

grammar instructions should not occupy the most part of teaching hours (B27, 

Mean=2.97) and teaching grammar after students have read or listened to the 

article in a lesson helps them the most (B32, Mean=2.97). However, they did not 

agree that teachers should teach grammar before other sections (B29, Mean=1.99). 

In addition, the results of teachers’ practices happened to meet their beliefs here, 

and the order of their agreed and disagreed items were perfectly the same.  

 As for the results of the interview, all of the teachers indicated that their 

teaching methods were generally the same from students’ freshman year to senior 

year. They generally followed the arrangement of the textbooks, for the textbooks 

were usually arranged in a pattern from simplicity to complexity and the 

grammatical contents inside are enough to the students. What is different, 

interviewee ID 1 said that when necessary, she would teach grammar by using an 

interactive approach. That is, she elicited Chinese sentences from students and 

then made up the English ones on the board. After making sure they are familiar 

with the grammatical note in use, she then wrote two to three Chinese sentences 

on the board and waited for them to work on the correct answers. Besides, all of 

them do not agree to spend too much time on grammar in one 50 minutes period, 

for they thought it might either confuse or bore the students. For example, 

interviewee ID1 and interviewee ID 3 usually spent less than 10 minutes per 

period in grammar, interviewee ID 5 and interviewee ID 6 spent 10-20 minutes, 

interviewee ID 2 spent 20-30 minutes and interviewee ID 4 spent 20 minutes.  
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4.3 Consistency between Teachers’ Beliefs and Practices 

Research question 2: To what extent do senior high school English teachers’ 

beliefs correlate with their teaching practices in grammar instruction? 

 

4.3.1 Level of Consistency 

From the slight difference of means, some inconsistency between teachers’ 

beliefs and practices can be observed. Here is the comparison of the five pairs of 

statements (Table 4.1). The issues involved were the role of grammar in English 

learning and the approaches to grammar teaching. 

The first pair, statements B1 and P1, is about the role of grammar in English 

learning. A large majority of teachers agreed with the statement that grammar 

instruction does not help students gain communicative competence; the 

grammatical knowledge cannot be applied in real communication, but when it 

comes to their teaching, teachers did not necessarily put their ideas into practice 

(B1, Mean=1.97; P1, Mean=2.62; Mean difference=0.65). The second pair, 

statements B3 and P3, is concerning the role of grammar in English learning, too. 

Teachers strongly agreed that teachers should expose students to authentic English 

more since grammar instruction does not help students, and they indeed expose 

students to authentic English in class (B3, Mean=2.07; P3, Mean=2.65; Mean 

difference=0.58). The third pair, statements B6 and P16, still deals with the role of 

grammar in English learning. Teachers showed evident agreement with the idea of 

abundant reading and listening than form-based practices, and yet did not put it 

into practice very often (B6, Mean=2.91; P6, Mean=3.12; Mean difference=0.21). 

The fourth pair, statements B12 and P12, is about the approaches to grammar 

teaching. Teachers showed a strong agreement with the need to use Chinese more 
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when teaching grammar, while they suggested an even stronger agreement with 

the need in their real teaching (B12, Mean=2.77; P12, Mean=3.10; Mean 

difference=0.33). The final pair, statements B13 and P13, is still regarding the 

approaches to grammar teaching. Respondents approved of the idea that teachers 

should use grammatical terminology such as pronoun and participial phrase when 

teaching, and they put it more often in their teaching (B13, Mean=2.68; P13, 

Mean=2.99; Mean difference=0.31). 

Interview results showed that teachers’ practices generally correlate with 

their teaching beliefs (ID2, ID3, ID4 and ID6). Among them, both interviewee ID 

2 and interviewee ID 4 thought their mission was to help their students pass the 

entrance exams, and grammar did play an important role in their mission. As a 

result, once they had the concept in their mind, they would not feel it ambivalence 

to design or administrate their curriculums. Interviewee ID3’s point-of-view was 

rather different, for she asserted that the importance of grammar should not be 

over-estimated. She said that the belief she held was from her learning  

experience－learning English with high motivation. As for interviewee ID1 and 

interviewee ID 5, they both thought there was a gap between their beliefs and 

practices. Interviewee ID1 said: 

 

In my teaching, vocabulary is more emphasized than grammar. But students 
ask more grammatical questions. In response, I should spend more time on 
grammar. Yet, I stick to vocabulary. Though I do not underestimate the 
importance of grammar, I still put vocabulary on top priority. My reason for 
this is that students can learn grammar through observation and practice and it 
is possible for them to master grammar because grammar is limited and 
repetitive (ID1).  

 

Table 4.1 
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Mean Difference between Beliefs and Practices 
Statement Mean Mean 

Difference
B1 Grammar instruction does not help students gain 
communicative competence; the grammatical knowledge 
cannot be applied in real communication. 
P1 In grammar instruction, I help students gain 
communicative competence; the grammatical knowledge 
cannot be applied in real communication. 

1.97 
 
 
2.62 

 
 
 
0.65 

B3 Grammar instruction does not help students. Instead 
of spending time teaching grammar, teachers should 
expose students to authentic English more. 
P3 Instead of spending time teaching grammar, I expose 
students to authentic English more. 

2.07 
 
 
2.65 
 

 
 
 
0.58 

B6 To learn English well, abundant reading and listening 
is more important than doing form-based practices. 
P6 I spend more time in having my students develop 
reading and listening competence instead of doing 
form-based practices. 

2.91 
 
3.12 

 
 
0.21 

B12 Teachers should try to use Chinese more when 
teaching grammar. 
P12 I try to use Chinese more when teaching grammar. 

2.77 
 
3.10 

 
 
0.33 

B13 Teachers should use grammatical terminology such 
as pronoun and participial phrase when teaching.  
P13 I use grammatical terminology such as pronoun and 
participial phrase when teaching. 

2.68 
 
2.99 

 
 
0.31 

 

4.4 Factors Connected with Teachers’ Beliefs and Practices 

Research question 3: How do teachers’ education background and workshop 

experience about grammar instruction have an influence on teachers’ beliefs and 

practices? 

 In order to detect how teachers’ education background and workshop 

attendance about grammar instruction have an influence on teachers’ beliefs and 

practices, the researcher separated the teachers into two pairs according to their 
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academic background and workshop attendance experience: (1) University and 

MA (2) With workshop attendance experience and without workshop experience 

in the last two years. Then, the researcher just used a specialized formula to 

calculate the exact percentage of each item answered by the four groups. After 

that, some meaningful data were listed, compared and contrasted. Finally, the 

results would be presented and discussed in the later part.  

 The researcher first examined how highest degrees had influence on 

teachers’ beliefs and practices, and then found that the influence on teachers’ 

beliefs involved statements about the role (B4 and B5), approaches (B15), and 

contents of grammar instruction (B24). Regarding the role of grammar instruction, 

teachers with a master degree showed significantly more disagreement than 

Bachelor teachers in terms of the statement that students may not be able to use 

English correctly in communication if they are just exposed to English without 

any grammar instruction (B4) and through listening to and practicing grammatical 

rules, students can use the grammatical knowledge in real communicative 

situations (B5). However, speaking of the contents of grammar instruction, 

teachers with an MA degree showed evidently more agreement than teachers with 

a Bachelor’s degree with the statement that teachers only need to teach simpler 

rules instead of teaching too difficult ones (B24). What should be noted is that the 

majority of teachers with a Master degree (55.67%) agreed with the statement that 

teachers should not explain rules but let students encounter how they are applied 

in authentic language use (B15), while the majority of teachers with a Bachelor’s 

degree (53.49%) disagreed with this statement.  

 The influence on teachers’ practices involved statements about the 

approaches (P14), contents (P23) and the timing of grammar instruction (P28 and 

P34). Concerning the approaches of grammar instruction, it was teachers with a 
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Bachelor’s degree that showed stronger agreement than teachers with a master’s 

degree with the statement that they do not plan what grammatical features to 

cover beforehand (P14). In addition, teachers with a Bachelor’s degree also 

showed more agreement with the statement that the content and sequence of their 

grammar instruction depends on how difficult a structure is (P23). Finally, as for 

the time of grammar instruction, teachers with a Bachelor’s degree also showed 

more agreement with the two statements that they teach grammar before students 

read or listen to the article in a lesson (P28) and they teach grammar at all stages 

of foreign language learning (P34). 

In order to further investigate how teachers’ education background 

influenced on teachers’ beliefs and practices, the researcher invited six teachers,  

including four graduate students and two Masters, to participate in the study. 

Generally speaking, their education background seemed to have a certain 

influence on their beliefs and practices. Take interviewee ID 4 and interviewee ID 

5 as an example, although they both taught in the same senior high school, their 

beliefs and practices in teaching grammar were quite different. Interviewee ID 4, 

being a graduate student, firmly stressed the importance of teaching grammar, so 

it was not difficult for her to put her beliefs into practices in grammar teaching. 

However, interviewee ID 5, a teacher with a Master’s degree, thought that the real 

purpose of teaching grammar was to help people communicate with each other 

instead of assisting students prepare for the entrance exams. Owing to an EFL 

teacher’s responsibility in Taiwan, she needed to yield her beliefs to the 

environment, so she had no choice but to teach grammar in class. As a result, she 

considered that there was a conflict between her beliefs and practices in grammar 

instruction. Being a teacher with a Master’s degree like interviewee ID 5, 

interviewee ID 6 held a very different point-of-view toward grammar teaching. 
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She pointed out that it was necessary for EFL teachers to provide various sample 

sentences for students to follow, or students would have very few rules to follow 

in their daily lives. Hence, there was no difference between her beliefs and 

practices in her grammar teaching.  

 
Table 4.2 
The Results from Teachers with a Master Degree 
Statement Percentage 
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B4 Students may not be able to use English correctly 
in communication if they are just exposed to English 
without any grammar instruction. 

0 8.25 74.23 17.53

B5 Through listening to and practicing grammatical 
rules, students can use the grammatical knowledge 
in real communicative situations. 

1.04 10.42 79.17 9.38 

B15 Teachers should not explain rules but let 
students encounter how they are applied in authentic 
language use. 

1.03 43.30 54.64 1.03 

B24 Teachers only need to teach simpler rules. They 
do not have to teach rules that are too difficult. 

1.03 37.11 51.55 10.31

P14 I do not plan what grammatical features to cover 
beforehand; they should wait until students have 
difficulties or problems with certain features. 

6.25 68.75 22.92 2.08 

P23  The content and sequence of my grammar 
instruction depends on how difficult a structure is. 

0 36.46 57.29 6.25 

P28  I teach grammar before students read or listen 
to the article in a lesson. 

9.38 68.75 21.88 0 

P34 I teach grammar at all stages of foreign 
language learning. 

4.08 29.59 60.20 6.12 

 
Table 4.3 
The Results from Teachers with a Bachelor’s Degree: 
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Statement Percentage 
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B4 Students may not be able to use English correctly 
in communication if they are just exposed to English 
without any grammar instruction. 

0 18.60 62.79 18.60

B5 Through listening to and practicing grammatical 
rules, students can use the grammatical knowledge 
in real communicative situations. 

0 21.43 69.05 9.52 

B15 Teachers should not explain rules but let 
students encounter how they are applied n authentic 
language use. 

0 53.49 44.19 2.33 

B24 Teachers only need to teach simpler rules. They 
do not have to teach rules that are too difficult. 

2.27 45.45 38.64 13.25

P14  I do not plan what grammatical features to 
cover beforehand; they should wait until students 
have difficulties or problems with certain features. 

0 65.12 34.88 0 

P23  The content and sequence of my grammar 
instruction depends on how difficult a structure is. 

2.38 21.43 73.81 2.31 

P28  I teach grammar before students read or listen 
to the article in a lesson. 

2.38 64.29 33.33 0 

P34 I teach grammar at all stages of foreign 
language learning. 

2.38 16.67 76.19 4.61 

  

 The experience of workshop attendance was explored. According to the 

questionnaire result, it was found that the questionnaire respondents who had 

attended workshop about grammar instructions around 1.87 times and held 

different beliefs about the approaches (B12, B13, B14 and B15), contents (B19, 

B20, B22 and B26) and the time of grammar instructions (B30), compared with 

those who had not attended any workshop about grammar. In terms of approaches 

of grammar instruction, teachers with workshop attendance tended to show 
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greater disagreement with the following statements than those without workshop 

attendance within the last two years: (1) Teachers should use grammatical 

terminology such as pronoun and participial phrase when teaching. (2) Teachers 

should not plan what grammatical features to cover beforehand; they should wait 

until students have difficulties or problems with certain features. (3) Teachers 

should not explain rules but let students encounter how they are applied in 

authentic language use. Regarding the contents of grammar instructions, teachers 

with workshop attendance tended to show higher agreement with the statements 

that the content and sequence of grammar instructions depends on how different a 

structure is from the native language (B19) and grammar should be emphasized 

after students have obtained some level of communicative competence (B33). 

However, teachers without workshop attendance tended to agree that teachers 

should spend more time on difficult structures, the simple ones just require a 

sprinkle of care (B20) and grammar instructions should be emphasized in the 

initial stage of foreign language learning (B30). What should be noted is that 

teachers with and without workshop attendance had a very different point-of-view 

toward the two statements (B22 and B26). Sixty-three of teachers with workshop 

attendance within the last two years disagreed that teachers should stop teaching 

grammar once students have been instructed what appears necessary for taking 

exams (B22), while the majority of those without workshop attendance (50.65%) 

agreed with this statement. Meanwhile, the majority of teachers with workshop 

attendance within the last two years (52.24%) disagreed that the content and 

sequence of grammar instruction depends on how often students make errors 

concerning a structure (B26), while the majority of those without workshop 

attendance (52%) agreed with the statement.  

 Speaking of the timing of grammar instructions, teachers with workshop 
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attendance within the last two years tended to disagree with the statement that 

grammar instructions should be emphasized in the initial stage of foreign 

language learning (B30). Nevertheless, compared with those without workshop 

attendance, teachers with workshop attendance showed higher agreement with the 

statement that grammar should be emphasized after students have obtained some 

level of communicative competence (B33). 

 As for difference in practices, teachers with workshop attendance tended to 

plan in advance what grammatical features to teach and when to teach them (P9), 

but tended not to change the content and sequence of their grammar instruction 

according to students’ errors concerning a structure (P26). Moreover, the majority 

of teachers (60%) with workshop attendance would not stop teaching grammar 

once students have been instructed what appears necessary for taking exams (P22), 

while the majority of those without workshop attendance (56.58%) tended to act 

in the contrary way. 

 
Table 4.4 

The Results from Teachers with Workshop Attendance about Grammar Instruction 

within the Last Two Years: 

Statement Percentage 

 

St
ro

ng
ly

 D
is

ag
re

e 

D
is

ag
re

e 

A
gr

ee
 

St
ro

ng
ly

 a
gr

ee
 

B12 Teachers should try to use Chinese more when 
teaching grammar. 

0 36.36 57.58 6.06 

B13 Teachers should use grammatical terminology 
such as pronoun and participial phrase when 
teaching 

3.08 33.85 61.54 1.54 

B14 Teachers should not plan what grammatical 3.03 84.54 12.12 0 
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features to cover beforehand; they should wait until 
students have difficulties or problems with certain 
features. 
B15 Teachers should not explain rules but let 
students encounter how they are applied in authentic 
language use. 

1.52 50.00 45.45 3.03 

B19 The content and sequence of grammar 
instruction depends on how different a structure is 
from the native language. 

1.54 38.46 53.85 6.15 

B20 Teachers should spend more time on difficult 
structures; the simple ones just require a sprinkle of 
care. 

7.46 74.63 16.42 1.49 

B22 Teachers should stop teaching grammar once 
students have been instructed what appears 
necessary for taking exams. 

2.99 61.19 32.84 2.99 

B26 The content and sequence of grammar 
instruction depends on how often students make 
errors concerning a structure. 

1.49 50.75 43.28 4.48 

B30 Grammar instruction should be emphasized in 
the initial stage of foreign language learning. 

11.94 73.13 14.93 0 

B33 Grammar should be emphasized after students 
have obtained some level of communicative 
competence. 

0 43.94 53.03 3.03 

P9 I plan in advance what grammatical features to 
teach and when to teach them. 

0 4.55 87.88 7.58 

P22 I stop teaching grammar once students have 
been instructed what appears necessary for taking 
exams. 

4.62 55.38 35.38 4.62 

P26 The content and sequence of my grammar 
instruction depends on how often students make 
errors concerning a structure. 

1.54 46.15 49.23 3.08 

 

Table 4.5 
The Results From Teachers without Workshop Attendance about Grammar 
Instruction within the Last Two Years: 
Statement Percentage 
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B12 Teachers should try to use Chinese more when 
teaching grammar. 

1.33 17.33 77.33 4.00 

B13 Teachers should use grammatical terminology 
such as pronoun and participial phrase when 
teaching 

3.95 23.68 67.11 5.26 

B14 Teachers should not plan what grammatical 
features to cover beforehand; they should wait until 
students have difficulties or problems with certain 
features. 

1.30 72.73 25.97 0 

B15 Teachers should not explain rules but let 
students encounter how they are applied in authentic 
language use. 

0 42.11 57.89 0 

B19 The content and sequence of grammar 
instruction depends on how different a structure is 
from the native language. 

0 49.32 43.84 6.85 

B20 Teachers should spend more time on difficult 
structures; the simple ones just require a sprinkle of 
care. 

9.09 63.64 23.38 3.90 

B22 Teachers should stop teaching grammar once 
students have been instructed what appears 
necessary for taking exams. 

3.90 45.45 49.35 1.30 

B26 The content and sequence of grammar 
instruction depends on how often students make 
errors concerning a structure. 

1.33 46.67 48.00 4.00 

B30 Grammar instruction should be emphasized in 
the initial stage of foreign language learning. 

7.79 66.23 25.97 0 

B33 Grammar should be emphasized after students 
have obtained some level of communicative 
competence. 

1.32 51.32 47.37 0 

P9 I plan in advance what grammatical features to 
teach and when to teach them. 

0 19.48 71.43 9.09 

P22 I stop teaching grammar once students have 
been instructed what appears necessary for taking 

1.32 42.11 53.95 2.63 
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exams. 
P26 The content and sequence of my grammar 
instruction depends on how often students make 
errors concerning a structure. 

0 36.84 61.84 1.32 

 

In addition, interviews with teachers further suggested other factors that 

influenced teachers’ beliefs or practices about the role, approach, content, and 

time of grammar instruction. These factors included: students expectations, the 

pressure of exams, students’ proficiency level and personal learning experience. 

One teacher (ID3) talked about how students’ expectations had influenced 

her way of teaching. Most of her students were really convinced by cram school 

teachers’ way of teaching, which means providing students with as many sentence 

patterns or synonyms as possible. If she did not teach in the same way, her 

students would no longer pay attention to her teaching. As a result, although she 

was not willing to do so, she had to adjust her teaching to meet students’ needs. 

Regarding the pressure of exams, teacher ID 2 stressed that the college 

entrance exam in Taiwan profoundly influenced all aspects of the grammar 

teaching. She further claimed that her teaching approach could be very creative 

and different without preparing students for the college entrance exam. 

As far as students’ proficiency level, ID2 pointed out that she would cover all 

related forms when teaching a particular structure due to her students’ poor 

English proficiency level. Most of the time, her teaching strategy was to separate 

one grammar topic into several units, and each unit would be explained carefully 

in several periods. In this way, she could make sure that the majority of her 

students accept the new grammatical concept. About the issue, interviewee ID 6 

further responded that many of her students got good grades in English on the 

entrance exams for senior high school. To her surprise, however, she had a great 
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difficulty in teaching her students writing owing to their weak grammatical 

concepts. She presumed that it was because the type of the exam was confined to 

multiple choices, which could not detect students’ real English proficiency level. 

Therefore, she needed to spend time designing more effective and suitable writing 

curriculums for her students.  

As for personal learning experience, ID 1 and ID3 both admitted that this 

was the main factor that influenced their own beliefs and practices. For example, 

ID 1 talked about the fact that she was taught grammar in her native and the 

learning effect was great, so she used Chinese to teach grammar to prevent her 

students from being confused by the target language. Teacher ID 3, who had a 

very smooth English-learning experience, stated that she studied English naturally 

with a high self-motivation. Therefore, this successful learning English experience 

molded her belief and practice that she does not stress too much on English 

grammar in class.  

It is beyond the researcher’s expectation that none of the six interviewed 

teachers totally followed the instructions on the teachers’ handbooks, and 

interviewee ID 3 even confessed that she had never read her teachers’ handbooks, 

for they were too simple for her students to use! Both interviewee ID 2 and 

interviewee ID 4 further pointed out the demerits of the teachers’ handbooks 

nowadays: First, the relationship of the contents and the lesson was not 

appropriate (ID2 and ID 5). Second, the contents of the handbook could not meet 

the students’ needs. Finally, the contents of the handbook were not practical 

enough (ID4 and ID 6). As a result, interviewee ID 4 would rather develop other 

teaching resources to spend time studying the unpractical handbook.   

 

4.5   Other Findings from Interviews 
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Although not evidently related to the three research questions, other 

comments gathered during the interview revealed some perception into the nature 

of teachers’ beliefs and practices. These comments are recorded in the following 

sections.  

 

4.5.1  Difficulties Encountered by Teachers 

 Concerning the difficulties encountered by teachers, two of the interviewees 

indicated that the most serious obstacle to overcome was students’ low 

proficiency level. Most of the time, their levels varied and thus challenged their 

preparation and guides, and even some gentle students lose their attention during 

grammar hours. Then, interviewee ID 2 and interviewee ID 3 said that grammar 

material selection is another difficult obstacle for them, for very few grammar 

books’ contents really make sense for students. Most of them just listed a pile of 

grammatical rules and adopted many complicated sentences, which seemed to be 

too abstract for students. Finally, interviewee ID 4 mentioned that she 

encountered no difficulties when teaching English grammar; instead, students’ 

learning achievement really worried her a lot. She considered that grammar only 

provided her students a general construct, and it was still a long way to go for 

students to realize the field of syntax. Regarding interviewee ID 5, her students’ 

laziness troubled her a lot; interviewee ID 6 pointed out that the limited time of 

curriculum hindered her from explaining grammatical rules in detail.   

    

4.5.2  Difficulties Encountered by Students 

 Both interviewee ID 1 and ID 2 claimed that the common problems of their 

students were the clash with the first language and the lack of familiarity with the 

target language. Besides the two problems, three of them (ID2, ID3 and ID4) 
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further indicated that their students lack authentic situation to apply what they had 

learned in English class. For example, many grammatical concepts were observed 

by students on English tests only. As a result, even though they had learned a lot 

of grammatical rules in English class, they lack opportunities for communicative 

language use and still made very funny sentences in their compositions. 

Interviewee ID 5’s students usually doubted the practicability of learning 

grammar, but, at the same time, they knew exactly grammar did play a role in 

comprehending essays on exams. To sum up, they had very contradictory opinions 

toward grammar. 

 

4.5.3  Grammatical Error Correction    

As for the issue, interviewee ID1 advocated holding different attitudes 

toward different situations. For example, when teaching grammar, she would take 

efforts correcting errors. However, when teaching writing, errors were not the 

only focus for her, and she often let go. Besides, she corrected errors when the 

atmosphere was relaxing and let go of it when she felt students’ tension. Both 

interviewee ID 2 and interviewee ID 3 and interviewee ID 5 chose to correct 

students’ grammatical errors on their written tests sheets, English weekly diary 

and compositions. She seldom corrected students’ oral grammatical errors due to 

the limitation of time, and then, she would leave some time for those active 

students to ask questions after class. Finally, interviewee ID 4 and interviewee ID 

6 claimed that she would have students to go to the blackboard to do some 

sentence-making in order to find out what their problems were. Later, through this 

process of her correction, she could make sure that each student in her class wrote 

down the correct sentences. Like other interviewees, she seldom corrected 

students’ oral errors. 
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4.5.4  Further Comments or Suggestions 

 Regarding the further comments or suggestions about grammar instruction in 

Taiwan, interviewee ID 1 and interviewee ID 4 held a more positive attitude 

toward the present environment. For example, interviewee ID 1 hoped a grammar 

course could be arranged for all students or at least for needy students. 

Interviewee ID 4 thought that there were plenty of grammatical resources in 

Taiwan, but the problem is that students lacked of authentic practices. However, 

interviewee ID2 mentioned that she turned to doubt the purpose of grammar 

instruction after finding that students could only express themselves vaguely with 

very simple and short English sentences. It is a pity that what they did was just for 

passing the entrance exam. Interviewee ID3 thought that grammar instruction 

took too much time in the whole teaching hours in Taiwan, which might cause 

students to emphasize too much on analyzing sentence by sentence, thus slow 

down their reading pace, and finally prevent them from enjoying in reading. With 

reference to interviewee ID 5 and interviewee ID6, they both said that they did 

not have any comments or suggestions about grammar instruction in Taiwan.   

 In summary, through the result of the interview, the researcher could not find 

very strong conflict between the beliefs and practices among the four interviewed 

teachers. However, all of them admitted that without the entrance exam, their 

teaching methods could be very different from their teaching methods now. For 

example, interviewee ID3 said that her students were very fond of the teaching 

methods of cram school teachers due to the pressures of entrance exam, although 

they did not score high on the English test. Moreover, interviewee ID 4 thought 

that the purpose of grammar instructions in Taiwan focused too much on passing 

the entrance exams, and the whole environment did not provide them with 
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sufficient opportunities to practice English. The researcher inferred that most 

teachers in Taiwan sometimes have no choice but to take the grammar teaching 

method they do not agree with to meet both the requirement of the entrance exam 

and the students’ needs.  


