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CHAPTER FIVE 

DISCUSSION AND CONCLUSION 

 

 At the beginning of this chapter, the research questions that were answered in the 

previous chapter are discussed. The discussion is conducted based on the existing 

literature and the results of this study. It also follows the order of the three research 

questions. First, teachers’ beliefs and practices in grammar instruction are discussed 

together. Second, the consistency between the beliefs and practices and the possible 

reasons for the inconsistency are concluded. Third, background factors found to be 

related to teachers’ beliefs and practices are presented.  

 Moreover, implications are presented to help improve senior high school English 

grammar instruction. Suggestions are made for those who care about or deal with 

grammar instruction in Taiwan. The limitations are reported toward the end of this 

chapter and suggestions for future research are made to conquer the limitations. 

 

5.1 Discussion of the Findings 

The findings of this study are discussed in the order of the three research 

questions. 

 

5.1.1  Teachers’ Beliefs and Practices in Grammar Instruction 

 In this section, teacher beliefs and practices in grammar instruction are discussed. 

There are four issues involved: (1) The role of grammar in English learning,  

(2) The approaches to grammar teaching, (3) The content of grammar instruction and 

(4) Time issues of grammar instruction. As stated in the previous chapter, the roles of 

grammar in English learning were to help students learn English, to use English 

correctly in communication. Besides, abundant reading and listening was more 
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important than doing form-based practices to learn English well. As for the 

approaches to grammar teaching, they were mainly based on proactive approach and 

the deductive approach. In addition, the content of grammar instruction was based on  

students’ level of proficiency and materials. Finally, speaking of the time issue of 

grammar instruction, grammar instruction should not occupy the most part of teaching 

hours and reading or listening helps before grammar instruction students the most. 

First, most of the teachers in the study stressed the importance of teaching 

grammar, although they did not totally agree with the present grammar instruction, 

they had no choice but to accept it owing to the limitation of time and the pressure of 

entrance exam. This situation resonates with Huang’s (2003) study on the learning of 

English grammar for high school students in Taiwan. Huang (2003) found that “since 

students in Taiwan have to take part in form-oriented entrance examinations, some 

teachers maintain adopting traditional ways of teaching, while some are willing to try 

new and more meaning-based approaches. However, when adopting a 

meaning-oriented approach, many teachers failed to develop learners’ grammatical 

competence and thus went back to a traditional way of English teaching.” Indeed, it is 

senior high school teachers’ responsibility to assist their students to enter ideal 

colleges, but based on the result of the interview, there were still some teachers who 

really cared about students’ learning motivation and learning achievement.  

 Second, when compared the result of the approaches to grammar teaching to the 

existing literature, teachers in Taiwan favored to adopt explicit and analytic 

approaches. Although the above approaches were considered to be more traditional, it 

is hard to judge which approach was more excellent. According to Hardley (1989), 

there are potential problems of course with either extreme of explicit and implicit 

approaches. The former one may be too abstract and beyond the metalignuistic 

capacities of the learners. The latter approach, on the other hand, may result in failing 
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to draw the learners’ attention to the very distinctions it is designed to teach, or it may 

fail to provide enough rigorous conditions to promote productive use of the 

distinctions that are intended to be part of the task demands. Therefore, it is suggested 

that as long as teachers could find a balance between explicit and implicit approaches, 

many problems could be avoided.  

As far as the medium of instruction is concerned, when speaking of teachers’ 

practices in class, the questionnaire data indicated that the majority of teachers chose 

to use Chinese more when teaching grammar in class. Likewise, literature had yielded 

no coherent conclusion to the issue. For example, an obvious advantage of 

intralingual teaching is the exposure it provides to the L2, despite the fact that 

crosslinguistic influence is very evident in the interlanguage of the learners (Harley, 

1989, 1992). It could be argued, however, that teacher-guided crosslingual 

comparisons could help clarify some L2 distinctions for immersion students, 

especially where partial similarities have encouraged an assumption of complete 

identity between L1 and L2 items.  

Moreover, compared with the results from the interviews, the trend was 

consistent because all of the interviewed teachers admitted that they used Chinese to 

teach grammar, in order not to “confuse or decrease students’ confidence in learning 

grammar.” The result appeared to correspond to the statement made by Fotos (1998). 

Speaking of the characteristics of EFL settings, he thought that there were great 

differences existing between EFL settings and the communicative ESL classrooms. In 

Japan, for example, the teaching of EFL is test-driven, aimed at preparing learners for 

university entrance examinations. In the end, this approach produces learners who are 

still unable to use English communicatively despite years of study. Newfields (2007) 

presumed that perhaps the kind of skills are for the most part different from those 

which are needed to do well in multiple choice tests. To remedy this, in Japan, 
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secondary curricula have contained an emphasis on oral communication and some 

school even had a course on English debate. However, the large class size and too 

much stress on order might mitigate against teacher supervision of pair or group 

practice. 

About the use of grammatical terminology, as many as 131 teachers out of the 

146 respondents indicated that they used grammatical terminology when teaching in 

class. According to the result of the interview, the reasons are as follows:  

(1) Using grammatical terminology might result in efficiency in grammar 

instruction. For example, according to interviewee ID 2, she believed that explaining 

each essential grammatical rule and referring to grammatical terminology first and 

then providing students with a series of related sentences was the most efficient 

approach she adopted on grammar instruction. 

(2) Using grammatical terminology was thought to foster the understanding of 

the grammar concepts among students. For instance, interviewee ID 4 made it clear 

that using grammatical terminology could lead abstract grammatical concept to be 

more concrete for students and equip students with more complete grammatical 

concept to enter the entrance exam. 

Third, about the content of grammar instruction, according to the questionnaire 

and interview results, the data showed that the majority of teachers agreed that the 

content and sequence of grammar instruction depends on students’ level of 

proficiency and materials, while the majority of teachers disagreed that teachers 

should teach more complicated rules.  

Fourth, when compared with the existing literature, several factors which had 

been proved as effective criteria for selecting the content of grammar instruction were 

not indicated by the respondents. For example, Williams (1983) indicated that a 

textbook has to be assessed in terms of the following criteria: (1) Stresses 
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communicative competence in teaching structural items; (2) provides adequate 

models featuring the structures to be taught; (3) shows clearly the kinds of response 

required in drills; (4) focuses on problems of usage related to social background. The 

researcher presumed that the reasons were as follows: 

(1) Not confusing or bothering the respondents, the statements on the 

questionnaire were not described in detail. In this way, teachers could not reflect their 

exact beliefs and practices on the questionnaire. Thanks to the conduction of the 

interview, which was considered to be a more effective instrument to dig out the real 

thoughts inside certain teachers, the defect could be made up. 

(2) Teachers in Taiwan usually taught the sentence patterns in textbooks to meet 

the requirement of the entrance exam. They seldom spent time and energy deciding 

the various aspects of contents for instruction. Besides, most of the time, the reality 

did not leave them a great space to decide the content of their instruction. Just as what 

interviewee ID 4, who had taught for more than 18 years, claimed during the 

interview, she mainly taught the sentence patterns in the textbooks. Sometimes, she 

decided the content of her instruction according to the degree of complication one 

sentence pattern had.  

On the other hand, the textbook should provide appropriate guidance for the 

teacher of English who is not a native speaker of English. But sometimes the guidance 

writers just fail to explain grammatical rules semantically to teachers. For example, 

take one senior high school textbook, as an example, when introducing perception 

verbs, the writer just provided the reader very vague concept, such as “be＋

heard/seen…+ to V,” “Active Voice: S＋see/hear/watch…” and “Passive Voice: S + 

be+ see/hear/watch….” When discussing the same grammatical concept, Lock (2005) 

claimed that:  
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Note that when the Phenomenon is an event, if the V form of the verb is used, 

then the process is presented as finished. When the Ving form is used, the 

process is presented as unfinished. Less typically, the Phenomenon can be a 

fact, expressed by a finite that clause. 

In addition, he not only provided the reader some examples but also explained the 

distinction between event and fact. Therefore, it is proved that there must be a gap in 

students’ knowledge of perception verbs if teachers just follow the guidance without 

referring to other materials. 

Finally, issues regarding the results from the statements showed that teachers 

agreed that grammar instruction should not occupy the most part of teaching hours 

and teaching grammar after students have read or listened to the article in a lesson. 

This result just fit the conclusion mentioned in chapter two, a series of studies shows 

that form-focused instruction and corrective feedback provided within the context of 

communicative interaction can contribute more positively to second language 

development in long term (Day & Shapson, 1991; Doughty & Varela, 1998; Spada & 

Lightbown, 1993). Indeed, many teachers tended to agree with grammar instruction 

and its positive effects. However, they did not think grammar instruction should 

occupy the most part of teaching hours, which was not only unnecessary but also 

boring to students.  

 

5.1.2  Consistency between Teachers’ Beliefs and Practices 

In this section, the level of consistency between teachers’ beliefs and practices is 

indicated. Based on the results in the last chapter, the inconsistency was mostly in 

ideas of the role of grammar in English learning and the approaches to grammar 

teaching. Teachers encountered difficulties regarding students’ low proficiency level, 

learning achievement, and grammar material selection. The researcher presumed that 



 65

the difficulties might be the main reason causing the inconsistency. 

Generally speaking, teachers’ practices in grammar instruction tended to reflect 

their beliefs, and this seems to correspond to the literature listed in chapter two about 

the connection between beliefs and practices. Research on teacher learning has 

pointed out that the conceptions of teaching and learning held by teachers have a 

powerful influence on their classroom practices, what and how they learn (Calderhead 

& Robson, 1991; Richardson & Lockhart, 1994 ). However, according to Nespor 

(1987), larger belief systems may contain inconsistencies. For example, as the result 

shown in the previous chapter, not all beliefs were put into practice. Sometimes 

teachers had strong beliefs toward one concept, but did not put them into practices. In 

this research, teachers strongly believed that grammar instruction does not help 

students gain communicative competence; but when it comes to their teaching, 

teachers did not necessarily put their ideas into practice. Moreover, teachers strongly 

agreed that teachers should expose students to authentic English more since, but they 

did so only from time to time; teachers showed evident agreement with the idea of 

abundant reading and listening than form-based practices, and yet did not put it into 

practice very often. Inconsistency also appeared in issues of the approaches to 

grammar teaching. Similarly, teachers approved of the supply of more communicative 

practices to students when teaching grammar, but did not realize the belief very often. 

In addition, teachers showed a strong agreement with the need to use Chinese more 

when teaching grammar, while they suggested an even stronger agreement with the 

need in their real teaching; respondents approved of the idea that teachers should use 

grammatical terminology when teaching, and they put it more often in their teaching. 

 Just as stated in chapter two, many of Borg’s studies describe authentic 

classroom events and use these as the foundation of discussions with teachers through 

which teachers’ inner perspectives on the teaching of grammar are made explicit. For 
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example, in teaching grammar teachers do not necessarily stick exclusively to one 

particular approach; one of the teachers in Borg’s (1999b) study, for instance, adopted 

both deductive and inductive strategies in teaching grammar, justifying these with 

reference to interacting and sometimes conflicting beliefs in terms of her own 

teaching and learning experience. In this study, the difficulties teachers faced were 

classified into four dimensions based on the result of the interview: （1）students’ low 

proficiency level, （2）students’ learning achievement, and（3）grammar material 

selection. 

 To begin with, most of the interviewed teachers pointed out that the most serious 

obstacle was students’ low proficiency level. Students often had very fatal problems in 

comprehending one essay or express their ideas with appropriate grammar. Most of 

the time, students’ levels varied, so teachers had to adjust their teaching approaches to 

fit the students’ proficiency level.  

Second, grammar material selection is another difficult obstacle for them, for 

very few grammar books’ contents really make sense for students. For example, 

teacher ID 5 complained that the grammar book they used in English class was 

considered too simple and the rules seemed to be too trivial. In spite of the seemingly 

abundant textbooks in the market, foreign or local, most of them just listed a pile of 

grammatical rules and made many complicated sentences, which seemed to be either 

too abstract or confusing for students. As a result, the interviewed teachers could 

either select one copy with the least demerits or abandon using grammar books. 

Although teachers might need to spend extra time arranging grammatical material 

based on their students’ levels, their students indeed could gain a lot of profit from the 

material.  

Third, it is found during the interview that high school English teachers may not 

feel comfortable talking in detail with others about the ways they teach. As a result, 
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sometimes they may hide some facts from the researcher. For example, one of the 

interviewed teachers confessed that the reason why her teaching was test-driven was 

because she didn’t have enough confidence in demonstrating another teaching method. 

In order for the teachers to be qualified and flexible enough in teaching, they should 

have chances to be retrained so that they can develop their “TESOL knowledge base” 

(Cheng & Wang; 2004).    

Finally, they also mentioned that they did make great efforts to raise students’ 

proficiency level, but the effect was not very evident. For instance, it is astonishing 

how quickly students forgot massive amounts of material right after tests. According 

to Newfields (2007), very few EFL students seem capable of performing authentic 

tasks in the time frames that would be expected of lifelike situations. As a result, 

teachers in this study considered that grammar only provided students with a general 

construct, and it was still a long way to go for students to realize the field of syntax. 

Despite this, what must be noted was that the students claimed that communicative 

grammar teaching could help them read, write, listen and speak English even if they 

did not get high grades in grammar tests (Yeh, 2002). Therefore, the researcher 

presumed that if teachers could adjust their teaching approach a little bit, the students 

could learn something from grammar instruction or at least their motivation would be 

aroused. 

 

5.1.3 Factors on Teachers’ Beliefs and Practices 

In this section, the third research question is discussed. As stated in chapter two, 

a pile of existing studies (Lortie, 1975; Anning, 1988; Grossman, 1990; Goodson, 

1992; Carter & Doyle, 1996) concluded that background experiences, such as 

apprenticeship of observation, academic background, teaching experience, the 

personal life experience of teachers and teacher education courses, had a great 
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influence on teachers’ beliefs and practices. Therefore, in this study, background 

information of the questionnaire respondents was considered in analyzing the 

questionnaire results. Moreover, teachers’ academic background and workshop 

attendance experience were examined if they had any prominent influence on 

teachers’ beliefs and practices. 

At the beginning, the researcher examined how academic background had 

influence on teachers’ beliefs and practices, and then found that it has a great 

influence on teachers’ beliefs about the role of grammar instruction. Compared with 

teachers with a Bachelor’s degree, teachers with a Master’s degree were more likely 

to hold the belief that students may not be able to use English correctly in 

communication if they are just exposed to English without any grammar instruction 

and through listening to and practicing grammatical rules, students can use the 

grammatical knowledge in real communicative situations. The reason might be that 

teachers with a Master’s degree had absorbed some recent conceptions about grammar 

instruction in graduation schools, which means highlighting on teaching 

methodologies. In addition, speaking of the contents of grammar instruction, teachers 

with a Master’s degree showed evidently more agreement than teachers with a 

Bachelor’s degree with the statement that teachers only need to teach simpler rules 

instead of teaching too difficult ones.   

 Academic background mainly influenced on teachers’ practices about the time 

issues of grammar instruction. Teachers with a Bachelor’s degree showed more 

agreement with the two statements that they teach grammar before students read or 

listen to the article in a lesson and they teach grammar at all stages of foreign 

language learning. Concerning the approaches of grammar instruction on their 

practice, teachers with a Bachelor’s degree tended not to plan what grammatical 

features to cover beforehand. Finally, teachers with a Bachelor’s degree also showed 



 69

more agreement with the statement that the content and sequence of their grammar 

instruction depends on how difficult a structure is when it comes to their practice. The 

reason might be that teachers with a Master’s degree tended to develop a set of 

teaching methods in their classrooms which would really meet their students’ needs 

instead of just being confided by some impractical theories.   

Concerning the result from the interview, the interviewed teachers’ educational 

background seemed to have a certain influence on their beliefs and practices. The 

biggest difference between teachers with a Bachelor’s and Master’s degree is that the 

former one firmly stressed the importance of teaching grammar, so it was not difficult 

for her to put her beliefs into practices in grammar teaching. However, the latter one 

tended to think that the real purpose of teaching grammar was to help people 

communicate with each other instead of assisting students prepare for the entrance 

exams while some teachers with a Master’s degree might hold an opposite 

point-of-view toward grammar teaching.  

 Then, the researcher further examined how workshop attendance experience had 

influence on teachers’ beliefs and practices, and then found that the influence on 

teachers’ beliefs mainly involved statements about the approaches and contents. When 

it comes to their beliefs in approaches of grammar instruction, teachers with 

workshop attendance had a tendency to show greater disagreement with the following 

statements than those without workshop attendance within the last two years: (1) 

Teachers should try to use Chinese more when teaching grammar. (2) Teachers should 

use grammatical terminology such as pronoun and participial phrase when teaching. 

(3) Teachers should not plan what grammatical features to cover beforehand; they 

should wait until students have difficulties or problems with certain features. (4) 

Teachers should not explain rules but let students encounter how they are applied an 

authentic language use. Regarding the contents of grammar instruction, teachers with 
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workshop attendance tended to show higher agreement with the statements that the 

content and sequence of grammar instruction depends on how different a structure is 

from the native language and grammar should be emphasized after students have 

obtained some level of communicative competence. However, teachers with 

workshop attendance tended to show higher disagreement with the statements that 

grammar instruction should be emphasized in the initial stage of foreign language 

learning. Speaking of the time of grammar instruction, teachers with workshop 

attendance within the last two years tended to disagree with the statement that 

grammar instruction should be emphasized in the initial stage of foreign language 

learning. Nevertheless, compared with those without workshop attendance, teachers 

with workshop attendance showed higher agreement with the statement that grammar 

should be emphasized after students have obtained some level of communicative 

competence. The reason might be that teachers with workshop attendance experience 

held a more neutral attitude toward grammar instruction, and thought that grammar 

should be perceived and induced by learners until they had absorbed enough 

information of one foreign language.   

 As for their differences in practices, teachers with workshop attendance 

experience about grammar instruction tended to plan in advance what grammatical 

features to teach and when to teach them, but tended not to change the content and 

sequence of their grammar instruction according to students’ errors concerning a 

structure. The reason might be that teachers with workshop attendance experience had 

been reminded the importance of grammar instruction in the workshops so that they 

would plan in advance what grammatical features to teach and when to teach them 

when dealing with grammar. However, they tended to ignore the feedback from 

students as a result of their attention on grammar instruction.  

To sum up, according to the result presented above, academic background and 
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workshop attendance experience about grammar instruction indeed have a positive 

effect on teachers’ beliefs and practices. Teachers with a Mater’s degree and teachers 

with workshop attendance experience were equipped with a variety of methods of 

teaching grammar for them to apply in their teaching, which caused their beliefs and 

practices in grammar instruction more variable. As reviewed on Chapter Two, the role 

of grammar teaching has been and continues to be an area of some controversy and 

debate, teachers in this study also had very different views toward grammar teaching. 

It seems to suggest that they do not stick to a certain teaching theory. Conversely, they 

tended to apply and adjust what they had learned in the workshops or in the graduate 

schools to one set of teaching method which can satisfy students’ expectations and 

assist them in passing the entrance exam. 

 

5.2 Pedagogical Implications 

Based on the findings presented in chapter four, this study has some 

pedagogical implications for teaching or learning grammar in senior high school in 

Taiwan. 

Most English teachers in senior high schools in Taiwan have thought grammar 

instructions indispensable for a long time, as shown from the results of this study. 

However, constraints or difficulties from students’ low proficiency level, grammar 

material selection and students’ learning achievement, have hindered them from 

putting their beliefs into practice. 

One of the constraints was from students’ low proficiency level and low 

motivation. Teachers indicated that most students have very little interests in getting 

familiar with grammar systematically, and all they want was to score high on the 

approaching entrance exam. Meanwhile, even the researcher found that the 

interviewed teachers’ teaching objective was perfectly the same as those students’. 
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Apparently, teachers agreed to provide more communicative practices to students 

when teaching grammar, but speaking of the real practices, they provided a pile of 

repetitive pattern practices to students when teaching grammar for fear that students 

might not pass the entrance exam or they might fulfill the schedule on time.  

The second constraint was from grammar material selection. Teachers 

complained that they could not find the most suitable grammar material for students, 

for all the present grammar material was either too abstract or with too many 

complicated examples. In this way, teachers would either teach only the grammar 

included in the textbook or write grammar instruction material on their own. The 

researcher does not agree with either of the solution, for the former one may not seem 

to fit the expectation of students and the latter one may increase burden on teachers. 

The third constraint was students’ achievement. Teachers were disappointed to 

know that most of the students had no complete ideas about certain grammatical rules 

or sentence patterns after their instruction and could only output very simple 

sentences. In this way, teachers sometimes doubted that to what degree had students 

exactly observed after their grammar instruction and to what degree they would apply 

it in their authentic communication afterward. 

In addition to constraints or difficulties, there are solutions that might assist 

teachers in cultivating stronger beliefs or realizing them in class. To begin with, since 

students’ proficiency level was different and students’ motivation was not high 

enough, it is worthwhile for teachers to make individual learning objectives for each 

student. For example, one certain student needs to get familiar with a certain 

grammatical rule or learn to apply it in real communication and jot down the process 

in their English journal or their blogs and so on. In this way, certain grammatical 

knowledge will no longer be too distant or too abstract for them. 

Second, owing to teachers’ difficulty in selecting suitable grammar material, 
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teachers can cooperate with their colleagues to write grammar material, which can 

really fit students’ proficiency level. Although some grammar instruction material 

designers have cooperated with high school teachers to design textbooks or grammar 

books for teachers to refer to, the researcher does not think those books are really 

suitable for those students belonging to low proficiency level. The reason is that most 

high school teachers who had been recruited by publishers were mostly from famous 

senior high schools so that the grammar books they edited might not be accepted by 

teachers who taught students with low proficiency level or low motivation.  

Third, workshop attendance on grammar instruction benefited senior high 

school English teachers in adopting more creative teaching approach. It is advised that 

teachers organize study groups to share their successful experiences of teaching 

grammar or take part in some in-service training courses or seminars for teachers 

offered by teacher education institutes. In this way, teachers can strengthen their 

grammar knowledge and confidence in teaching grammar.  

Finally, investigating students’ responses to teachers’ approach periodically is 

another way to assist teachers in improving their instruction techniques and meeting 

students’ real needs. Besides, sometimes teachers may feel too frustrated because of 

students’ low grades to attempt more creative or communicative grammar instruction. 

At this time, if teachers can spend some time administrating questionnaires or 

interviews among students, maybe they will be surprised to know that the feedbacks 

from students are more positive than they imagined. In this way, even though their 

performance does not fulfill teachers’ objectives temporarily, students will definitely 

accept the grammatical knowledge and make a great progress in the future. At least, 

grammar approach will not lessen their interests in learning English.   

 

5.3 Limitations of the Present Study 
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Although this study has attempted to reveal some viewpoints of senior high 

school English teachers’ beliefs and practices in grammar instruction, it has some 

limitations. 

First, owing to limited budget and resources, the target group is only senior high 

school English teachers in Taipei city. Two hundred and twenty questionnaires are 

administered and 146 returns. Also, only four interviews are conducted, which might 

be thought not enough to represent the whole population. Therefore, whether or not 

the results can be qualified to be generalized to teachers teaching in other parts of 

Taiwan is questionable. 

Second, the questionnaire participants and the interviewees are not chosen 

randomly. In fact, they are drawn through convenient sampling. That means they may 

not best represented the population. In addition, at the end of the questionnaire, all the 

participants were asked if they are willing to accept the follow-up interview. Then, 

those who answered yes are picked by the researcher. Thus, these volunteers might 

have different attitude toward grammar instruction from those who were not willing to 

do the interviews. 

Finally, the main research methodologies of this study were questionnaires and 

interview, which were only written and oral report of the teachers’ perceived teaching 

beliefs and practices. There was no knowing whether they expressed their real beliefs. 

Generally speaking, all the questionnaire items and interview questions are 

predetermined and conducted by the researcher based on the literature. Thus, the 

respondents and the interviewees may be led to provide the answers the researcher 

plan. Besides, how they really teach grammar in their classroom may be worthwhile 

to study with the method of classroom observation. Take Hsieh’s (2004) study as an 

example, her four study respondents’ beliefs in grammar teaching strategies does not 

totally correlate with their practices completely. Many language educators may be 
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curious to know the correlation investigated through more subjects. 

 

5.4 Suggestions for Further Research 

Three suggestions are made for future studies. The first suggestion is about the 

selection of participants. In the present study, the subjects are 15 male and 130 female 

teachers from 17 different senior high schools in Taipei City and County and the 

interviewed teachers are only six. If the budget and time allow it, inviting more 

English teachers from different geographical areas to take part in the study is a must 

to have more complete and detailed information about teachers’ beliefs and practices 

in grammar instruction. After all, as the findings shown above, teachers’ teaching 

methods may vary with various factors.  

Second, apart from questionnaires and interviews, to get to know teachers’ 

authentic classroom teaching, researchers can include classroom observations as one 

of the research methodologies. The reason is that although questionnaire and 

interviews may be very effective, the instrument of classroom observation is more 

direct and authentic.   

Third, instead of applying a convenient sampling method to gather responses, if 

possible, participants of questionnaires and interviews can be selected through random 

sampling to ensure that they can best represent the targeted population.   

Finally, a multi-method approach should be adopted to investigate teachers’ 

beliefs and classroom practice. For example, the future study is suggested to include 

learners’ opinions and reflections about their teachers’ grammar teaching in class and 

the school policy and attitudes toward grammar teaching to get a clearer picture of the 

grammar teaching methods used by the teacher participants. In this way, how to 

remove the gap among teachers’ beliefs, parents’ and students’ beliefs can be revealed 

for educators.  


