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CHAPTER ONE 

INTRODUCTION 

 

     This chapter presents the general background and rationale of the present 

research, purposes and the significance of the study.  

 

Background and Problem 

In Taiwan, the Joint Entrance Examination for Senior High School had been 

implemented for forty-five years. In 2001, it was replaced by the Basic Competence 

Test (BCT). The BCT is held twice a year and the testees can take both tests and 

choose the better score for their entering of senior high school. This reform aimed not 

only to reduce the pressure of entering senior high schools but also to provide a 

normal learning environment for junior high school students (Chang, 2001; Ho, 2001; 

Hsieh, 2001; Huang, 2004; Lei, 2001; Wang, 2001).  

Regarding the English test of the BCT, its major characteristic is that the 

proportion of the reading comprehension tests increases (Huang, 2004; Liu, 2001; You, 

2004). Over the past few decades, many researchers have regarded reading as a 

crucial part in language learning and the ability to read the written language at a 

reasonable rate and with good comprehension has long been recognized to be as 

important as oral skills (Carrell, Devine & Eskey, 1988; Lynch & Hudson, 1991). 

Research even manifested that there is a strong correlation between reading and 

academic success (Devine, 1988; Rosenblatt, 1978). Reading comprehension becomes 

more and more important for junior high school students and is one of the major types 

used to measure and assess their reading ability (Lu, 2002). Therefore, the questions 

of what is measured and what the test content and construct in the reading 

comprehension section are have drawn interest among teachers and students.  
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Hsu (2004) indicated that one major problem EFL junior high school students 

encountered is their lack of effective reading skills. Even though they know every 

word in the passage, they often have difficulties identifying the main idea, finding 

some detailed information, and drawing the writer’s implications, the inferences or the 

conclusion. They are not successful readers. Moreover, word recognition or 

vocabulary has been considered serious handicap when EFL students confront their 

reading difficulties (Grabe, 1991; Yang, 1997). Whenever a new word or phrase is 

introduced or tested in their reading, they often give it up easily and make a blind 

guess. Goodman (1970) described reading as a “psycholinguistic guessing game” 

(p. 498), but EFL junior high school students may not be good guessers in this game.   

Much research in Taiwan has been carried out on English reading 

comprehension. Some of the research aimed to figure out students’ problems in 

reading comprehension (Chen, 2003; Huang, 2004; Lo, 2004; Wu, 1997), and others 

focused on the reading comprehension strategies students applied during the test 

(Hsieh, 2003; Hsu, 2004; Liang, 2002; Yang, 1997). Still more research worked on the 

analysis of the reading comprehension tests (Lu, 2002; You, 2003; You, 2004). 

However, little research has been centered on the analysis of the question types and 

their frequency distribution of reading comprehension tests in the BCT, and even less 

research has provided either sufficient reading skills and strategies or further 

instruction of these skills and strategies in class for junior high school students to 

solve their reading comprehension problems.   

Therefore, in the present research, the researcher aims to analyze the reading 

comprehension question types and their frequency distribution in the BCT and to 

examine students’ performances in each type. On the other hand, according to the 

analysis of the question types and students’ performances in each type, the researcher 

may provide practicable skills and strategies for the reading instruction in class. The 
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researcher then examines the effectiveness of this reading instruction in class with the 

participants’ performances in the BCT of 2006.  

 

Motivation  

     As mentioned above, the present research aims not only to suggest a more 

comprehensive investigation of the reading question types and their frequency 

distribution in the BCT, but also to provide an effective reading instruction with 

related reading skills and strategies for the junior high school students. As Hsu (2004) 

indicated, EFL junior high school students lack effective reading skills to complete 

their reading comprehension questions. The researcher also noticed that in his class 

even students could finish the whole passage without problems, but sometimes they 

may be confused and make wrong choices among the answers.   

Furthermore, Huang (2004) indicated that junior high school English teachers in 

Taiwan also encountered the difficulties in teaching reading comprehension. For 

example, some of the English teachers mentioned that they seldom taught their 

students the reading skills and strategies and the others did not know how to teach 

reading effectively, which may result from the fact that they are not given enough 

time to develop their own reading materials and that they have to cover at least three 

lessons before each monthly exam. Therefore, most of them just teach by the textbook; 

they seldom design their own reading materials but follow the activities in the 

textbook (Chan, 2003; Liao, 2003).  

Moreover, as for the English textbooks for junior high school students, reading 

is just a small part, and reading skills and strategies are not emphasized and 

introduced in the textbook. For example, there is only one reading passage in each 

lesson of the Jia-yin (佳音) textbook and only five questions for students to decide 

true or false are introduced after the reading text. There is also one reading passage in 
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each lesson of the Kan-shuan (康軒) version and five questions that ask students to 

fill in the answers are followed. The true-or-false questions are often involved with 

the information of the reading passage and can be taken as the reading comprehension 

questions; however, the fill-in questions are always about the practice of the new 

vocabulary and grammar structures in the passage and have little to do with reading 

comprehension. In either case, the reading skills and strategies are not introduced in 

the textbooks.  

 In a word, in the present study, the researcher aims to explore the reading test 

types in the BCT, to find out students’ reading problems and to provide English 

teachers a way to integrate reading skills and strategies into their normal teaching 

classes.   

 

Purpose of the Study 

Many researchers have considered reading as a crucial role in language learning 

(Carrell, Devine & Eskey, 1988; Lynch & Hudson, 1991). Grabe (1991) also 

mentioned that “research on reading in a second language and efforts to improve 

second language reading instruction have grown remarkably” (p. 375). Weir and 

Urquhart (1998) also suggested that “skills are useful tools for the development of 

both teaching materials and tests” (p. 93). In Taiwan, research about students’ reading 

difficulties and strategies has been accumulated and drawn great attention to the 

reading instruction in the classroom. However, in real classroom, English teachers in 

junior high school seldom include reading skills or strategies in their classes. 

Therefore, the purpose of the present research is first to examine both the reading 

comprehension question types and their frequency distribution in the BCT and then to 

analyze students’ performances in each question type, which may display an overall 

picture of students’ reading ability and their weakness in certain question types.  
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On the other hand, the researcher will design the formal reading instruction of 

reading skills and strategies, which aims to provide practical skills and strategies for 

students to solve their problems in the reading comprehension tests, and which may 

also bring insight for junior high school English teachers to design their own reading 

classes and to instruct reading skills and strategies in class. For teachers who do not 

have enough time for their instruction of so many reading passages in class, the 

instruction of the reading skills and strategies may be an option to guide their students 

to grasp more easily the main idea, the detailed information, the meaning of unknown 

words, the targets of the reference, the implications and inferences and the 

conclusions in the reading passages.  

To sum up, the present study aims to discuss the question types and their 

frequency distribution of the English reading tests in the BCT, to analyze students’ 

performances in different question types and to suggest a feasible teaching plan for 

the instruction of the reading skills and strategies in class.   

 

Significance of the Study 

As Lu (2002) and You (2004) mentioned, the investigation of the reading tests in 

the BCT may reveal the question types and their frequency distribution, and teachers 

and students may have a clearer picture about the English reading tests in the BCT. 

Therefore, this study may serve as a practical guide for teachers and students to have a 

better understanding toward the reading comprehension tests and the trend of these 

tests. Besides, the present research may also offer the BCT committee suggestions for 

the design of the reading comprehension questions in the English reading tests of the 

BCT.   

On the other hand, the present research proposed a formal reading instruction of 

the reading skills and strategies which may be beneficial to the teachers as well as the 
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students. English teachers may design their own reading materials in a more 

systematic way and arrange the reading passages in accordance with different reading 

question types and reading skills. Students may have intensive practice of one reading 

question type after another and the skills and strategies as well. However, the 

instruction of the reading skills and strategies to figure out the answers to the reading 

questions is not simply to teach students how to prepare for the test. Auerbach and 

Paxton (1997) suggested that readers’ awareness of their reading processes and 

strategies enhances proficiency. Williams and Burden (1997) also pointed out the 

learners will employ strategies if they have a sense of ownership or choice in the 

strategies used. Therefore, the instruction of the reading skills and strategies aims to 

enable students to internalize the skills and strategies they have learned, to solve the 

problems they encountered and most important of all, and to enhance their ability of 

reading comprehension. 

In addition, concerning material and textbook development, the present study 

may be able to provide their designers with better ideas of how to incorporate reading 

skills and strategies into the design of the tasks and activities in the textbooks. In 

Taiwan, textbooks have been playing a greater role in shaping the curriculum than 

teachers (Chao, 2005). Once the reading skills and strategies are introduced in the 

textbooks, teachers may be willing to incorporate them into their reading classes and 

students may have more chances of practicing these skills and strategies and therefore, 

enhance their awareness and internalization of the reading skills and strategies.   

 The present research may also supply other researchers with better understanding 

of the instruction of reading strategies for EFL learners in Taiwan and hopefully can 

inspire further studies in this area. 
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Organization of the study  

 This thesis consists of five chapters. Chapter one states the background, 

motivation, rationale, purpose, and significance of the study. Chapter two reviews the 

main issues concerning the reading theory, reading comprehension skills, reading 

comprehension tests and related studies. Chapter three describes the method of the 

study. The selection of subjects, the instruments and procedures are given in this 

section. Chapter four presents the results and discusses the major findings of the 

research. Finally, pedagogical implications, limitations of the study, and suggestions 

for further research are offered in Chapter five.  


