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CHAPTER 6 

CONCLUSION 

This chapter is composed of four sections. The first part summarizes the major 

findings of the research. The second part proposes major pedagogical implications. 

The third part represents the limitations of the study. The last part puts forward 

feasible suggestions for further studies.   

 

Summary of Major Findings 

This research presents the weighting of each factor affecting the English 

curricula continuity. Moreover, it investigates the significance of the strategies for 

achieving the objectives of the continuity. Finally, it compares the two groups’ 

professional background and teaching practices.  

The Significance of the Factors Influencing the English Curriculum Continuity 

    Among the three types of curricula, the continuity of written curricula is the most 

important (0.37), followed by operational curricula (0.32), and then learning 

experience (0.30). Furthermore, the more experienced the teachers are, the more they 

would value the continuity of operational curricula and of learning experience, and 

the less they would rate the continuity of written curricula. 

Concerning the continuity of written curricula, providing supplementary materials 

is considered the most critical (0.39), followed by the continuity of English 

curriculum guidelines (0.35), and then the continuity of English textbooks’ contents or 

selection ranks last (0.25).  

 As for operational curricula, the continuity of assessments takes the first place 
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(0.17); adjusting the Basic Competence Test (the BCT) (15%) and the continuity of 

the proportion of activity types considering the four skills (15%) the second; 

increasing English classes in elementary schools (14%) and the continuity of teaching 

approaches (14%) the third; conducting remedial instruction ranks last (13%). 

 Regarding continuity of learning experience, understanding the 7th graders' 

English learning background is the most critical (0.38), then realizing English 

teaching approaches and assessments adopted in elementary schools the second (0.33), 

and then precisely evaluating the 7th graders' English capabilities the last (0.29). 

The Significance of the Strategies for Promoting the English Curriculum 

Continuity 

1. For promoting the continuity of English curriculum guidelines, publishing the 

English curriculum guidelines for junior high schools in Taipei City (80%) is 

considered the most critical.  

2. For improving the continuity of English textbooks, it is most important to 

strengthen the review of English textbooks to ensure that each text conforms to the 

English curriculum guidelines (90%).  

3. For developing the supplementary materials, it is most essential that each publisher 

edits the materials for connecting the English curricula (76%). 

4. For sharpening the expertise, the most influential strategy is arranging regular 

meetings on English curriculum continuity for junior high and elementary school 

English teachers to attend (72%).  

 5. For enhancing the continuity of assessments, the most critical strategy is gradually 

increasing the proportion of written tests from Grade 5 to 7 (87%).  
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6. For reducing the gap of the students’ English capabilities, it is most crucial to 

conduct remedial instruction (90%). 

7. For realizing the teaching methods and assessments employed by elementary 

schools, it is most useful to arrange regular meetings on the English curriculum 

continuity (67%). 

8. For precisely evaluating the new seventh graders’ English competence, the most 

effective strategies are the MOE designs standardized English proficiency test for 

seventh graders (75%) and considering to the contents of English textbooks used by 

elementary schools in the same area (75%).  

The Differences between English Education of Elementary and Junior High 

Schools in Terms of Teachers’ Professional Background and Teaching Practices 

1. Professional Background 

Regarding the differences of their professional background, there are three major 

findings. First, more of the junior high school teachers were English majors and 

graduated from normal universities than the elementary school teachers. Second, 

while most of the junior high school English teachers are qualified by graduating from 

normal universities, the majority of the elementary school teachers are qualified by 

passing the qualification exam in 1999. Third, most of the junior high school teachers 

are more experienced than the elementary school teachers.  

2. Teaching Practices 

     There are five major findings concerning their English teaching practices. First, 

the junior high schools adopt the GTM much more often, whereas the elementary 

schools apply TPR, the Communicative Approach and the Direct Method more 
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frequently than the junior high schools do. Second, the elementary schools apply more 

listening and speaking activities than the junior high schools, while the latter utilize 

reading activities more frequently than the former do. Third, the elementary schools 

apply more pronunciation instruction, communicative activities, rhythmic activities, 

games, dramas and role plays than the junior high schools do, whereas the latter 

employ grammar instruction and reading more frequently than the former do. Fourth, 

they are similar in application of written tests. However, the elementary schools exert 

more activity assessments and oral tests than the junior highs do. Lastly, in the 

elementary schools, phonics instruction is most frequently applied, while the junior 

high school English teachers most often instruct the K.K. phonetic system.  

    Accordingly, the two groups are very different from each other in their 

professional background and teaching practices. 

 

Pedagogical Implications 

Based on the results, some pedagogical implications might be proposed as 

follows: 

1. The short-term goal should be the continuity of written curricula for it is most 

emphasized and easier to attain. For the publishers, it is most critical to provide 

the supplementary materials to connect the English curricula. Moreover, it is also 

important to adjust the learning contents in English textbooks for junior high 

schools. 

   For our government, it is most important to publish the English curriculum 

guidelines for junior high schools in Taipei City in which learning contents, 
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teaching approaches and assessments are recommended. In addition, the authority 

concerned should reinforce the review of English textbooks to certify that each 

text is in accordance with the curriculum guidelines.  

For the English teachers, when selecting English textbook versions, it is 

effective to consider the contents for both elementary and junior high schools and 

take into account the English textbooks’ contents adopted by the elementary or 

junior high schools in the same area in order to enhance the continuity.   

2. The mid-term goal might be the continuity of operational curricula for the 

continuity of assessments and teaching practices are more important yet more 

difficult to achieve than the consistency of teaching materials (Li, 2008). For our 

government, it is necessary to modify the task types of the BCT, such as including 

listening comprehension tests. Besides that, it is suggested to evaluate the 

feasibility of increasing English classes in Grades 5 and 6. Furthermore, offering 

training programs on promoting the English curriculum continuity is 

recommended, particularly for elementary school teachers. 

For the English teachers, it is most essential to employ multiple assessments 

and gradually increase the proportion of written tests from Grade 5 to 7. Although 

the two groups of teachers are already consistent in the adoption of written tests, 

the junior high school teachers could apply more alternative evaluations, such as 

oral tests and activity assessments in order to improve the continuity of 

assessments.  

       Meanwhile, to promote the continuity of teaching practices, it is critical for 

the English teachers to arrange different types of activities in appropriate 
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proportion considering the four skills and exert diversified teaching approaches.  

First, the junior high school teachers could practice less GTM and apply more 

other approaches, such as the Communicative Approach and the Direct Method. 

Nonetheless, the elementary school teachers might gradually play down the role of 

TPR a little bit as the students grow, while the junior high school teachers could 

apply more activities involving physical movements, like role-plays. 

       Second, for advancing the cohesion of teaching activities, the elementary 

schools could apply more reading activities, while the junior high schools might 

arrange slightly more speaking or listening activities. The junior high school 

English teachers could employ more pronunciation instruction to assist their 

students review the rules of sounds. Moreover, they might also adopt more 

communicative activities, rhythmic activities, games, dramas and role-plays which 

may diversify their teaching and facilitate the students’ learning.  

 Third, because the phonics rules are also applied and reviewed in the English 

textbooks for junior high schools, the consistency of pronunciation instruction 

may no longer be a problem, just the junior high school English teachers should 

be better aware that most seventh graders did not learn the K.K. phonetic system 

in the elementary schools, so the teachers should emphasize familiarizing their 

students with the sound system more. 

 Still, conducting remedial instruction is the most effective strategy to bridge 

the broad gap of the students’ English proficiency. Our government and the 

administrators should also engage in supporting the teachers to implement the 

remedial teaching by understanding their needs and providing required resources. 
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Finally, a sound system of remedial instruction could be built. 

3.  The long-term goal may be the continuity of students’ learning experience.       

For the English teachers, it is most crucial to understand their new students’ 

English learning background. Namely, to investigate their learning experience, 

this includes understanding their previous obligatory and extra-curricular English 

lessons, external and internal motivations, strengths and weaknesses in studying 

English, and so on. Moreover, realizing the students’ parents’ socio-economic 

status is also beneficial because their English performance is greatly affected by 

their families (Chen, Y. P., 2004). 

       Accordingly, comprehending English teaching approaches and assessments 

in the elementary schools is necessary for realizing their learning experience. To 

obtain this objective, the junior high school teachers may regularly participate in 

the meetings on English curriculum continuity and communicate with the 

elementary school teachers through cross-school cooperation or other means.   

       Furthermore, even though only about half of the English teachers agreed on 

assigning the junior high school teachers to observe the English classes of Grade 5 

or 6, it has been adopted as a prominent strategy in England to connect their 

curricula, and both the two groups of teachers discuss and exchange their opinions 

before and after the class observations (Wu, 2003a). Since the interaction is 

relatively uncommon between the elementary and junior high school English 

teachers in Taiwan, it is advised for the schools and English teachers to learn from 

the experience of England. 

       Lastly, to precisely evaluate the new seventh graders’ English capabilities, it 
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is important for our government to design the standardized English proficiency 

test for the junior-one students. Meanwhile, the junior high school teachers could 

create the English proficiency tests for their own schools. Besides that, it is also 

practical for the junior high school teachers to consider the English textbooks 

selected by the elementary schools to realize the seventh graders’ English abilities. 

4.  Although the two groups vary from each other in their educational background and    

qualification, there are sufficient qualified elementary school English teachers for 

Grades 5 and 6 in Taipei City. Hence, it should not be a major concern for the 

discontinuity of English curricula. However, since the elementary school teachers 

are less experienced, they might have more room to try and make adjustments. 

 

Limitations of the Study 

    The study contains some limitations, including absence of students’ perspectives, 

justifiability of generalization, lack of qualitative data and uninvestigated problems. 

These matters are discussed as follows:  

1. Absence of students’ perspectives.  

    Although the opinions of both the two groups of English teachers involved in the 

curriculum continuity are explored, the seventh graders’ perception of this matter is 

still unknown. Since it is critical to comprehend the students’ English learning 

background and the ultimate goal of improving the continuity is to connect the 

learning experience, it may be more practical to probe the seventh graders’ feelings, 

ideas and attitudes on the topics related to this issue.  

2. Generalization of the study. 
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    This study may not be appropriate for generalization to all the other geographical 

areas in Taiwan. First, the participants are all from Taipei City where elementary 

school English education started earlier and extended to Grade 1 prior to many other 

places. Also, it has more sufficiently qualified English teachers for the elementary 

schools. Second, the Education Bureau of Taipei City has published the updated 

English curriculum guidelines for the elementary schools, whereas most of the local 

governments only follow the Grade 1-9 curriculum guidelines. Third, it is one of the 

few areas that have carried out trial Basic English Competence Tests for the 

elementary schools. 

3. Lack of qualitative data. 

  The instrument applied in this study is questionnaire. Although a few suggestions 

were proposed by the participants, only quantitative data are available for presenting 

the results. To obtain more in-depth information and to better elaborate on the 

findings, employing qualitative tools could be very beneficial. For example, 

classroom observations and interviews may consolidate the data collected by the 

questionnaires.  

4. Uninvestigated problems.       

      Some problems have been disclosed in this study; however, a few of them are 

left unresolved because the information is insufficient. For instance, it requires more 

comprehensive data to justifiably explain the vast difference in the ratings of the 

operational curricula between the elementary and junior high school English teachers. 

Moreover, due to the limitation of the questionnaire’s content, some strategies remain 

unexplored, such as how to assist the junior high school English teachers to realize the 
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seventh graders’ English learning background. 

     Consequently, the findings of this research are tentative.  

 

Suggestions for Future Studies 

    Based upon the research findings and limitations of this study, some 

recommendations for future studies are put forward:  

1.  Future studies are suggested to survey the seventh graders’ learning experience 

and their perceptions of the similarities and disparities of English curricula 

between these two learning stages. They could also reflect on the greatest 

challenges encountered and modifications they made when adapting themselves 

to the new curricula.  

2.  The participants of future studies are advised to extend to various geographical 

areas around Taiwan, so the results may be more legitimately generalized to other 

places. 

3.  Qualitative instruments are recommended to be utilized in future studies. 

Classroom observations and interviews are effective in collecting in-depth 

information so that the results may be more justifiably verified and feasible 

suggestions can be made. In addition, interviews might be conducted to not only 

teachers but administrators and publishers for gaining more insights into the 

reality and uncovered problems in promoting the English curriculum continuity. 

4.  Since this study investigated the importance of the strategies for the overall 

aspects of the English curriculum continuity, it is also suggested to narrow down 

the scope of future studies so that each specific issue could be probed and 
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discussed more thoroughly. For example, investigating the continuity of English 

textbooks or exploring the operational curricula operated by the two learning 

phases might help to realize the problems and facts in details and lead to new 

territory of the studies.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


