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CHAPTER 1 

INTRODUCTION 

    The current study investigates the English curriculum continuity between 

elementary and junior high schools in Taipei City. This chapter consists of four parts 

and provides an overall introduction of the study. First, it introduces the context of the 

study, the motivation and background information of the research. Second, it 

identifies the research problem and states the purpose of the study. Third, it discusses 

the significance of the study.  

Motivation and Background Information 

   With the advancement of information technology and easy access to the Internet, 

this world has become a global village where people with different mother tongues 

can communicate with each other in English anytime. In 2003, Taiwan declared a 

vision that English would be listed as her official language within eight to ten years in 

order to prepare herself for joining the WTO and to improve her international 

competitiveness. Meanwhile, English proficiency has been highly emphasized not 

only in the enterprises but also in the government. English learning has been a craze 

in Taiwan (Chang, 2006).  

   In recent years, the average TOFEL score of Taiwan has fallen behind many other 

EFL countries (Chang, 2006). In addition, it has been criticized that most Taiwanese 

cannot orally express themselves appropriately or even converse with foreigners in 

English after having received at least six years of formal English education at school. 

Although the reasons for their deficiencies in English performance may be highly 

related to the deep-rooted, test-driven teaching practice that primarily focuses on 
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isolated, fractionated, and routinized collections of reading and writing skills (Yu, 

2003), many parents and educators believe in the ‘critical period hypothesis’, which 

argues that it is easier and more likely for younger children to achieve native-like 

proficiency in language learning because their biological function for speech 

acquisition would decline sharply around puberty. Hence, a demand for earlier 

English education arose from many parents and scholars.  

    Furthermore, in Asia, Singapore, Hong Kong and the Philippines have laid more 

emphasis on cultivating the students’ English proficiency (Andrew, 2003; Anita, 2003; 

Xu, 2003). Over the last decade, many Asian countries have formally regulated 

English as a mandatory subject in elementary schools, for instance, Japan, China, 

South Korea, Thailand and Malaysia (Cao, 1997; Ding, 2003; Park, 1997; Xu, 2003). 

Following the world-wide English learning trend and responding to the public’s 

request for English education reform, Taiwan’s Ministry of Education (the MOE) 

designed and implemented the Grade 1-9 Curriculum, which regulates English as an 

obligatory subject in Grades 5 and 6, from the year 2001. However, before the 

implementation of the Grade 1-9 Curriculum, about half of the elementary schools 

nationwide had carried out experimental English courses. Therefore, after having 

reviewed the problems experienced when carrying out the new policy, the MOE 

decided to extend English education to Grade 3 from 2005 (Zhan, 2004). Meanwhile, 

a few areas had already provided English instruction from the first year of elementary 

school, for example, Taipei City, Hsinchu City and Tainan City (Dai, 2002a).  

    With a view to implementing a comprehensive and consistent English education 

in elementary and junior high schools, the MOE invited scholars in related fields to 
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work out the Grade 1-9 English Curriculum Guidelines. Moreover, to better 

implement the Grade1-9 English curriculum, some scholars elaborated on its 

characteristics, curriculum design and execution (Dai, 1999; Shao, 2002; Zhu, 2001), 

and suggested the criteria for textbook evaluation (Dai, 2002). In addition, meetings 

have been held for elementary and junior high school English teachers to discuss the 

challenges and strategies for connecting English curricula between these two learning 

stages since 2002. Nonetheless, some critical issues still remain unsolved. For 

instance, the divergence of English abilities among seventh graders is still obvious, 

and the inconsistency in the use of textbooks has often been criticized (Wang, et al, 

2005; Zhan, 2006). 

    Accordingly, to strengthen efficiency of the Grade1-9 English Curriculum, 

scholars have come up with strategies for enhancing the continuity of English 

curricula between elementary and junior high schools (Ai, 2000; Chen, 2004; Huang, 

2003; Lin, 2005; Wang, et al, 2005; Wang, 2006; Zhou, 2003, Zhan, 2006). To further 

explore the aforementioned issue, surveys have been conducted to investigate the 

opinions of junior high school English teachers about their attitude toward the 

Grade1-9 English curriculum (Chen, 2003), their problems and strategies for 

connecting the English curricula between elementary and junior high schools (Lin, 

2005).   

However, the previous literature lacks quantitative analysis of various factors in 

connecting the English curricula. Moreover, a quantitative analysis of the coping 

strategies is essential to efficient decision-making in promoting English curriculum 

continuity. In addition, an investigation into the differences between the professional 
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background and teaching practices of the elementary and junior high school English 

teachers is required because these dissimilarities are considered as major causes for 

the discontinuity problems (Ai, 2000; Chang, 2006; Wang, et al., 2005; Zhou, 2003). 

Although some previous studies explored English education in the two learning stages, 

they targeted either of them and were not designed for promoting the continuity; 

hence, an exact and more comprehensive comparison between the professional 

background and teaching practices of these two groups is needed for proposing 

feasible connecting points and strategies for the English curriculum continuity. 

Furthermore, the elementary school English teachers’ opinions on the continuity of 

Grade1-9 English curriculum are unavailable. Since the continuity of English 

curricula requires collaborative efforts from both junior high and elementary school 

English teachers, a study on the perceptions of both parties on this issue is necessary.  

 

Purpose of the Study 

Considering the aforementioned missing information, the purpose of this study is 

to evaluate the importance of different influential factors and coping strategies from 

the perspectives of both junior high and elementary school English teachers so as to 

make practical suggestions for promoting the English curriculum continuity between 

elementary and junior high schools.  

 

Significance of the Study 

It is assumed that this paper is significant in three aspects. First, it may contribute 

to a better understanding of the importance of various factors and strategies for 
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enhancing the English curriculum continuity. Second, it may provide scholars, 

educators, publishers and administrators with feasible recommendations for 

improving the continuity. Third, it may help both the junior high and elementary 

school English teachers gain further insight into each others’ teaching practices and 

opinions on this issue.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


