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CHAPTER 2 

LITERATURE REVIEW 

   This chapter comprises five sections. The first section discusses significance of 

curriculum continuity, timing of improving curriculum continuity and the three 

aspects of curriculum continuity. The second section indicates the significance of the 

curriculum continuity between elementary and junior high schools and the problems 

and strategies for promoting the continuity. The third section compares English 

education of elementary and junior high schools in terms of curriculum guidelines, 

history, teachers’ qualification, teaching practices and so on. The fourth section 

describes the problems of continuity of English curricula between elementary and 

junior high schools, and the last section presents the corresponding strategies. Finally, 

research questions are proposed. 

Curriculum Continuity 

Significance of Curriculum Continuity 

   Curriculum includes more than just content. It may be defined as a series of 

purposeful, intended experiences, which can be divided into at least four components: 

content, organization, learning and teaching approaches, and assessment (Helsby, as 

cited in Peter, 2001). Moreover, it takes at least three forms: the planned curriculum, 

the created curriculum, and the understood curriculum (Peter, 2001).   

    In the broad sense, curriculum continuity involves two dimensions -- horizontal 

continuity and vertical continuity (Ornstein & Hunkins, 1988, as cited in Huang, 

1995). The former refers to the integration and coherence of curricula, while the latter 

comprises the continuity and sequence of curricula (Chen M. Y., 2002). To elaborate 
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further, the horizontal continuity, i.e., the integration of curricula, indicates combining 

associated notions of various disciplines to develop a specific learning topic.  

   The coherence of curricula is to develop the contemporary and theoretical 

curriculum guidelines, to edit the instructional materials, to innovate the teaching 

approaches, to employ the assessments, and even to adjust the system of advancing to 

higher education, and so on (Beane, 1995). As for the vertical articulation, the 

continuity of curricula means the repetition of essential curriculum elements. The 

sequence of curricula is related to, yet surpasses, the scope of the continuity. It 

emphasizes the importance of building the curricula upon the students’ previous 

learning experience as well as requiring a gradual increase in curriculum complexity 

(Tyler, 1949). This study mainly deals with the vertical connection -- the continuity 

and sequence of curricula.  

Timing of Improving Curriculum Continuity 

    The curriculum continuity might be most problematic during the class transfer, 

grade transfer, school transfer and education transfer (Chen M. Y., 2002). Class 

transfer means changing to another class in the same grade and school. For instance, 

in order to teach students of different levels, ability-grouping may be adopted, which 

leads to class rearrangement.  

   Grade transfer usually takes place at Grades 3 and 5 in elementary schools. 

Problems are most likely to arise when new curricula is not implemented from the 

lowest grade. For example, in the second year after the Grade 1-9 Curriculum took 

effect, the curriculum discontinuity occurred when the new curricula was delivered to 

Grades 4 and 7, because Grades 3 and 6 still followed the previous curricula (Chen M. 
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Y., 2002). 

    School transfer refers to students shifting schools. In Taiwan, school transfer 

involves more discontinuity problems because the school-based curriculum has 

caused disparities in learning hours of various subjects, and the problems may also 

have resulted from the divergence of textbook adoption between different schools.  

    Education transfer means proceeding to the next learning stage -- higher 

education, such as advancing from kindergarten to elementary school, and elementary 

school to junior high. Due to the differences in educational goals and characteristics 

between various schooling stages, education transfer has been much more accentuated, 

particularly in curriculum and instruction (Chen M. Y., 2002). 

Aspects of Curriculum Continuity 

    There are three aspects of curriculum continuity that can be analyzed: the 

continuity of written curricula, operational curricula and of learning experience 

(Huang, 2003; Lin, X. Y., 2005), and each corresponds to one of three forms of 

curricula. The continuity of written curricula deals with the planned curriculum, the 

continuity of operational tackles created curriculum, and the continuity of learning 

experience takes care of the understood curriculum. The three aspects are discussed as 

follows: 

1. Continuity of written curricula. It incorporates the continuity of curriculum 

guidelines, teaching materials, teaching plans and so forth (Huang, 2003; Lin, X. 

Y., 2005). 

2. Continuity of operational curricula. It mainly comprises the continuity of teaching 

approaches and assessments (Huang, 2003; Lin, X. Y., 2005).  
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3. Continuity of learning experience. It involves teachers’ understanding of the 

students’ learning experience and academic achievements (Huang, 2003; Lin, X. 

Y., 2005). It concerns whether the students’ actual learning experience connects to 

the written curricula, or the individuals’ learning experience is well-linked under 

the teachers’ instruction. Therefore, adjusting the teaching to meet individuals’ 

needs is considered as much significant (Huang, 2003).  

 

Curriculum Continuity between Elementary and Junior High Schools 

   This section includes two parts. First, it demonstrates the importance of 

curriculum continuity between elementary and junior high schools. Second, it presents 

the problems and strategies for improving the continuity according to the studies in 

England, China and Taiwan. 

The Significance of Curriculum Continuity between Elementary and Junior 

High Schools 

The transfer of children from elementary school to junior high school has long 

been considered as a problematic area for there are discrepancies between elementary 

and junior high schools in the range of teaching and learning methods employed. In 

some cases, there is a decline in students' ratings of their learning experience of 

secondary education across Grade 7 (Mike, & Peter, 1997). A study indicated that 

about 40% of students experience a break in their academic progress during school 

transfer, and suggested that it might have been mainly attributed to a lack of 

curriculum continuity between the primary and secondary stages of schooling. 

(Maurice, Ian & Tony, 2000). 
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The process of the transfer takes up considerable time and efforts of teachers, yet 

results in some students underachieving in comparison to their academic performance 

in the previous years (Liang, 1996; Maurice, Ian & Tony, 2000). This may have 

resulted from the differences in learning environments (Huang, 1994; Liu & Bao, 

2005), teacher-students’ interaction (Cui, 2005; Huang, 1994; Liang, 1996; Liu & Bao, 

2005; Shi, 1995), quantity and difficulty of learning contents (Huang, 1994; Liang, 

1996; Liu & Bao, 2005; Shi, 1995), teaching approaches (Cui, 2005; Huang, 1994; 

Liang, 1996; Shi, 1995), assessments (Cui, 2005; Shi, 1995), students’ psychological 

development (Huang, 1994; Liu & Bao, 2005; Shi, 1995), required learning 

strategies(Cui, 2005; Huang, 1994; Shi, 1995), and parents’ support (Cui, 2005; 

Huang, 1994; Liang, 1996), etc. Consequently, some countries implement national 

curriculum, which represents a solution to some of the transfer problems by providing 

curriculum continuity across the elementary-secondary gulf (Mike, & Peter, 1997).  

   In Taiwan, the integrity and continuity of curriculum has become the foci of 

curriculum development since the Grade1-9 Curriculum has been in place. 

Curriculum integration involves cross-subject cooperation, which encourages 

extensive learning, whereas curriculum continuity relies on well-connected curricula 

for different grades, which promotes consistent learning. However, too much 

emphasis on curriculum integration has caused curriculum continuity to be relatively 

ignored and sometimes sacrificed (Wang, et al, 2005). Accordingly, the discontinuity 

of curricula between elementary and junior high schools has become a critical issue.  
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The Problems and Strategies for Curriculum Continuity between Elementary 

and Junior High Schools 

    This section synthesizes and discusses the previous studies on the curriculum 

continuity in England, China and Taiwan. 

     Studies on the curriculum continuity in England. 

    In England, a learning gap has existed between the elementary and junior high 

schools for decades; hence, their educational authorities have accumulated a wealth of 

experience in resolving the problems (Gorwood, 1995). It is also indicated that in the 

transfer from elementary to secondary schools, the continuity of curricula and the 

progression of students’ learning have been the weaknesses in their education system  

(Ofsted, 2002). Since the 19th century, the training programs for teachers in 

elementary and junior high schools had been separated, and the two systems of 

education were taken as disconnected and parallel (Wu, 2003a).    

    Nevertheless, in 1920’s, sociologists proclaimed that the elementary and 

secondary schooling should be connected and continuous and every child should have 

an equal opportunity in registering in secondary schools (Lawson &Silver, 1973, as 

cited in Wu, 2003a). Therefore, in 1944, the new education bill regulated that public 

education comprises three phases -- primary, secondary and further education. After 

that, its national curriculum was implemented in 1988 (Wu, 2003a).   

    However, the divide between the elementary and junior high school educations is 

still difficult to cross under the influence of traditional hierarchical context of England. 

The major problems of this issue include a lack of the junior high school teachers’ 

understanding of their new students’ capabilities, a deficiency of mutually realizing 
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the assessments adopted by both learning stages, and failure to appropriately 

communicate with each other in teaching (Ofsted, 2002).   

     The frequently employed strategies for improving the curriculum continuity in 

England are listed as follows (Wu, 2003a):  

1. Students’ orientation activities    

2. Data transmission   

3. Visits to the elementary schools. The visits are classified into two types -- to 

normal students, and to disadvantaged students.  

4. Open Evenings of the secondary or middle schools for assisting the parents in 

choosing an ideal school for their children for secondary education 

5. Meetings on curriculum continuity  

6. Joint in-service training programs or cross-school activities   

7. Joint curriculum studying programs  

8. Summer Schools and Catch-Up Programs for assisting the low achievers in 

elevating their basic academic capabilities  

9. Editing the transfer materials for improving the curriculum continuity. 

    In summary, in England, the curriculum continuity has been enhanced from 

various dimensions by the joint efforts of the governments, schools and teachers. 

The strategies adopted are concrete and practical. They deal with the issue with 

focus on the students rather than the curriculum; hence, it considers more humane 

factors when tackling this problem, for example, assigning old classmates in each 

class to help the students better accustom themselves to the new environment, 

giving extra attention to the needs of disadvantaged students, opening Summer 
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Schools and Catch-Up Programs.  

     Furthermore, it strongly encourages the communication and cooperation 

between elementary schools, for example, visits to elementary schools, joint 

in-service training programs, cross-school activities and joint curriculum studying 

programs.  

     In conclusion, it encourages the policy makers, administration and teachers to 

focus more on people and cooperation when dealing with curriculum continuity. 

     Studies on the curriculum continuity in China. 

    In China, the discontinuity of education between elementary and junior high 

schools has been a widespread problem (Cui, 2005; Liang, 1996). A decline of 

students’ academic performance is identified in the school transfer between these two 

learning stages. For example, in some schools, over 95% of the sixth graders passed 

the Math exams, while only around 75% of the junior-one students achieved this goal. 

Moreover, not only the seventh graders but many of their parents recognize their 

learning difficulties in the first year of secondary education (Cui, 2005; Liang, 1996). 

Therefore, solutions to the continuity problems were also demanded from the public.    

   The continuity problems might have resulted from the following reasons:  

1. Differences in instructional approaches (Chen, 1997; Cui, 2005; Huang, 1994; 

Liang, 1996; Shi, 1995)  

2. Disparities in teacher-student interaction (Chen, 1997; Cui, 2005; Liang, 1996; 

Liu, 2005; Shi, 1995)  

3. Divergences in learning contents (Chen, 1997; Cui, 2005; Liang, 1996; Liu, 2005)   

4. Changes in parents’ assistance in studying (Chen, 1997; Liang, 1996)   
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5.  Dissimilarities in students’ psychological characteristics (Chen, 1997; Huang, 

1994; Shi, 1995)  

 6.  Divergences in students’ learning strategies (Cui, 2005; Liang, 1996; Shi, 1995)   

7.  Differences in assignments and tests (Cui, 2005; Shi, 1995)  

8.  Lack of mutual understanding of the teaching practices between the two  

   groups of teachers (Chang, 2005)  

    Accordingly, based on the above mentioned problems, the strategies for 

improving the education continuity between the two learning stages are suggested as 

follows:  

1. Identifying the disparities and similarities (connecting points) between the two 

schooling stages (Cui, 2005)  

2. Enhancing mutual understanding and communication between elementary and 

junior high school teachers (Chen, 1997; Chang, 2005; Cui, 2005)  

3. Improving the continuity of class management, particularly, teacher-students’ 

interaction in the first year of junior high schools (Huang, 1994; Shi, 1995)  

4. Advancing the continuity of teaching approaches (Chen. 1997; Cui, 2005; Huang, 

1994; Liang, 1996; Shi, 1995)  

5. Promoting the continuity of assessments (Cui, 2005)  

6. Fostering the continuity of students’ learning strategies (Chen, 1997; Cui, 2005; 

Huang, 1994; Liang, 1996)  

7. Arranging a transition period in the first year of junior high schools (Cui, 2005; 

Liang, 1996)  

8. Aligning with the parents to facilitate the education transfer (Chen, 1997; Huang, 
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1994; Liang, 1996) 

    To sum up, the solutions to curriculum continuity suggested in the studies of 

China are just principles, less specific and without concrete strategies or steps to 

follow. However, they provide more explanations for the discontinuity problems, 

which help to look at this issue from various angles, for instance, learning 

environment, teacher-students’ interaction, learning contents, teaching approaches, 

students’ learning strategies and psychological development and even parents’ 

assistance. The curriculum continuity can improve immensely if all these aspects are 

better dealt with. 

     Studies on the curriculum continuity in Taiwan. 

    In Taiwan, the curriculum reforms usually targeted specific learning stages rather 

than cross-stages in the past decades. The curriculum guidelines for each stage were 

designed by various committees and task forces regardless of the curriculum 

continuity (Huang, 2003). The curriculum continuity has only been highlighted 

recently -- after the national curriculum, the Grade 1-9 Curriculum, was implemented 

in 2000. Because the Grade 1-9 Curriculum was implemented to nine grades within 

four years instead of starting from the first grade, the demands have been mounting 

for resolving the continuity problems between the old and new curricula (Chen, M. Y., 

2002). Accordingly, research conducted has mostly been about connecting the 

previous and present curricula.  

   The present strategies adopted by the Ministry of Education are described as 

follows: 1) investigating the divergences of the old and new curricula to propose 

solutions (Chen, M. Y., 2002); 2) editing and publishing the brochures for articulating 
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the old and new curricula (Chen, M. Y., 2002; M.O.E, 2002); 3) sponsoring local 

governments for holding workshops on the Grade 1-9 Curriculum related themes 

(Chen, M. Y., 2002); 4) announcing the principles of promoting the curriculum 

continuity; 5) collecting and publishing on the Internet the teaching materials for 

connecting the curricula for the teachers’ reference. 

    The strategies adopted by the local governments are: 1) editing the teachers’ 

manuals for connecting the curricula to compare the differences among textbooks; 2) 

holding teachers’ workshops; 3) setting up task forces on devising the materials for 

curricula articulation. Furthermore, the schools promote the curriculum continuity 

through carefully choosing textbooks, designing curricula connecting plans, adapting 

or inventing teaching materials, and so on.  

    As indicated, the strategies employed are mainly concerned about the continuity 

of written curricula. However, the success of curriculum reforms lies in teaching and 

assessments (Chen, M. Y., 2002). The scope of curriculum implementation should go 

beyond written curricula to operational curriculum and learning experiences to take 

effect. Therefore, more aspects should be taken into consideration regarding the 

curriculum continuity.  

    The future strategies recommended by scholars are listed as follows:  

1. Promoting the curriculum continuity through written curricula 

    Because written curricula serve as the foundation of curriculum 

implementation, its continuity is also the basis of the curriculum continuity (Lin, 

X. Y., 2005). The written curricula discussed here include the curriculum 

guidelines and textbooks. 
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1) The continuity of curriculum guidelines mainly involves the consistency of 

curriculum objectives, competence indicators, learning contents and 

implementation approaches so that the terminal goals of the curriculum reform 

may be accomplished. The connection between learning contents and expected 

capabilities is particularly important for its being a prerequisite for successful 

learning (Huang, 2003).  

2) The continuity of textbooks. The transition of curriculum guidelines into 

textbooks plays an essential role in articulating the curricula. Since the conformity 

with curriculum guidelines is the basic requirement for textbooks’ design, the 

textbooks’ editors, the guidelines designers and also the authorities concerned 

should communicate and discuss with each other the elaboration of the guidelines 

to reach a consensus, hence, the continuity of curricula can be improved (Huang, 

2003).  

2. Improving the curriculum continuity via operational curricula  

     The operational curricula mainly deal with teaching practices. Even if the 

guidelines and textbooks are well connected, the teachers have the professionalism 

and autonomy on deciding their teaching objectives, contents, approaches and 

assessments. However, the design of instruction should be based on the students’ 

interests, needs, experience and abilities to facilitate both teaching and learning as 

well as cultivate their learning interests (Huang, 2003).   

3. Enhancing the curriculum continuity by linking students’ learning experience 

    Because students have varied aptitude and learning experiences, adopting 

unified textbooks is not enough for meeting the demands of those beyond or behind 
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the average standard. Consequently, teachers should realize individual students’ 

differences and utilize assisting strategies, such as extensive learning and remedial 

instruction when dealing with curriculum continuity (Huang, 2003).  

4. Advancing the curriculum continuity by entrance exams  

In Taiwan’s context, the teachers, students and their parents give much 

importance to the entrance exams. Because the entrance exams gear the direction of 

teaching, if they’re designed well, they may be a powerful instrument to promote 

students’ learning and improve the curriculum continuity (Huang, 2003).    

5. Providing support from administration. 

One strategy is requiring each school to establish a curriculum articulation 

system to facilitate the students’ transfer in learning. Another strategy is 

developing an instruction assisting system to help the teachers with teaching 

preparation. Still another strategy is encouraging the teachers of various grades to 

cooperate in drafting curricula-connecting schemes (Lin, X. Y., 2005). 

6. Seizing the timing of connecting curricula  

The schools should establish a transfer system to tackle the curriculum 

continuity problems (Chen, M. Y. , 2002).   

7. Balancing curriculum integration with curriculum continuity (Chen, M. Y. , 2002)  

8. Regulating curriculum continuity as one credit item of school evaluation to 

encourage both the school administration and teachers to focus more on this issue. 

   In conclusion, there is little discussion about the reasons for causing the 

discontinuity problems in the previous studies on curriculum continuity of Taiwan. 

The strategies adopted and discussed are more for connecting the written curricula. 
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Moreover, its emphasis on curriculum guidelines is one special characteristic because 

the rectification of curriculum guidelines has been the essence of its curriculum 

reforms. Another feature is the stress on entrance exams because in the traditional 

context of Taiwan, passing the national exams has been considered the major way to 

future success. Therefore, the teachers in junior and senior high schools need to teach 

to the tests.  

    Still, the pervious literature of Taiwan offers different perspectives on this issue, 

such as tackling this problem through various types of curricula, seizing the timing of 

transfer and balancing the integration and continuity of curricula, and it also provides 

practical strategies for administration to assist in promoting the curriculum continuity.  

 

English Education of the Elementary and Junior High Schools in Taiwan 

    This section consists of two parts. First, it presents the similarities and 

differences of English curriculum guidelines between the elementary and junior high 

schools. Second, it compares English education of the two learning stages in terms of 

their histories, teachers’ qualification, textbooks, teaching practices and challenges. 

Comparison of the English Curriculum Guidelines for Elementary and Junior 

High Schools 

    In Taiwan, the Grade 1-9 English Curriculum Guidelines was implemented in 

2001, based on which English education was formally extended to Grades 5 and 6. In 

2005, English classes further extended to Grades 3 and 4. 

    However, before the national curriculum was carried out, the Education Bureau 

of Taipei City government devised the plan for English education implementation in 
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elementary schools of Taipei City in 1996. Later on, it provided trial English courses 

in 1997. Soon after, it started to formally offer the third graders two English classes 

per week. The English program further extended to the first graders in 2002. 

Furthermore, they designed and published the tentative English curriculum guidelines 

for elementary schools in Taipei City (Department of Education, 2007). 

    After investigating the effects and difficulties in abiding by the tentative English 

curriculum guidelines, the task forces rectified the tentative version, and announced 

the formal English curriculum guidelines for elementary schools in Taipei City in 

2007. However, the junior high school teachers in Taipei City still can only refer to 

the Grade 1-9 Curriculum Guidelines. 

    Because this study aims to explore the English curriculum continuity in Taipei 

City, the researcher compares the English curriculum guidelines for elementary 

schools in Taipei City with the guidelines for junior high schools in the Grade 1-9 

English Curriculum as follows:  

     Curriculum goals. 

    The English curriculum goals of the two stages are similar in cultivating       

students’ interest and skills in learning English to encourage their spontaneous and 

effective learning. Also, another common goal is to enhance students’ understanding 

of local and foreign customs so that they could compare and respect culture 

differences.  

     Learning contents. 

   The learning contents of the two curriculum guidelines are divergent in the 

following aspects: 1) Writing. The elementary school students should learn printed 
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writing, while the junior high schools learn cursive writing. 2) Pronunciation 

instruction. The phonics rules should be instructed to elementary school students, 

whereas the K.K. phonetic system to junior high school students. 3) Vocabulary. The 

graduates of elementary schools should master 320 productive words selected from 

the 1200 word list, while the graduates of junior highs should master the 1200 words 

and be capable of employing them in listening, speaking, reading and writing. 4) 

Sentence patterns. The sixth graders should master the 65 sentences of classroom or 

life English and the 30 basic patterns. However, the patterns are not regulated for 

junior high schools. The principles of structures’ instruction are that the patterns 

introduced should be basic and commonly used, and a strong connection is required 

between the instructed patterns in elementary and junior high schools. 

     Language skills. 

    In elementary schools, the teaching contents for Grades 1 to 4 should focus on 

developing listening and speaking abilities with a gradual increase in practicing 

reading and writing, and for Grades 5 and 6 the four skills should be equally 

emphasized. Also, in junior high schools, English instruction should be aimed at 

equally developing the four skills. 

 Teaching methods. 

   The teaching methods of the two curriculum guidelines share similarities in the 

following ideas. First, they both promote the application of diversified, multimedia, 

real-life materials to cultivate students’ interests in learning English. Second, they 

both encourage the adoption of English as instructional language to provide more 

comprehensible input for students. Third, they both advocate the employment of 
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interactive activities to simulate real-life situations where students are motivated to 

communicate with each other in English.  

     Assessments. 

       The assessments suggested in the two curriculum guidelines are similar in 

encouraging the application of multiple assessments. However, they differ from each 

other in types of assessments. The elementary schools should emphasize formative 

evaluation to assess individuals’ progress, and the results should be presented in 

qualitative ways, for instance, portfolios assessment. Moreover, games, competitions, 

role-plays, pair-up and group activities are advised to be employed for evaluating 

listening comprehension and speaking abilities. By contrast, in junior high schools, 

not only written tests but listening comprehension and oral tests could also be applied. 

In addition, each language component and language skill as well as communication 

capabilities should be equally assessed. Still, classroom observation, assignments and 

learning attitude could also be adopted in assessments. 

Comparison of English Education of the Elementary and Junior High Schools 

   In this section, the history of English education, teachers’ qualifications, textbooks 

selection, teaching practices and challenges of English education of the elementary 

and junior high schools in Taiwan are contrasted.  

History of English education. 

1. History of English Education of the Elementary Schools 

    English education started from junior high schools in Taiwan. In 2001, in order 

to follow the worlds’ trend and meet the demands of globalization, English courses 

extended to Grade Five and Six in elementary schools after the Grade 1-9 Curriculum 
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had been implemented. Later on, in 2005, English classes further extended to third 

and forth graders. This new education policy has drawn much attention and 

discussions (Dai, 1999; Zhan, 2006). 

    However, in 2000, before the Grade 1-9 Curriculum was implemented, about 

half of the 2,561 elementary schools nationwide had provided experimental English 

classes, mostly in Taipei City, Kaoshiung City and Tainan City. Moreover, some local 

governments even announced English as a mandatory subject (Dai, 1999). For 

example, Taipei City implemented the English program to third graders in 1998, and 

then further extended it to fifth graders in 2000 (Zhan, 2000).  

2. History of English Education of the Junior High Schools 

    English classes have been conducted to junior high school students since 1968 

when the nine- year’s obligatory education had been in place. In the past decades, 

English education in junior high schools had been stereotyped as one-way grammar 

instruction (Shao, 2002). The standards of junior high schools’ English curriculum 

had been moderated a few times in response to the requirements of the society and the 

reforms of teaching methodologies. Some changes had been made to the English 

education; however, the expected results were difficult to achieve.   

Considering that the junior high schools’ English education had been focusing on 

grammar- translation instruction, reading and writing skills, and written tests, the 

government adjusted the objectives and contents of the English curriculum in 1997. 

The new English curriculum was developed based on the Communicative Approach 

with a view to not only cultivating the students’ linguistic competence but equipping 

them with communicative capabilities. However, most teachers still focus more on 
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grammar and drills (Su, 2001). Since the Grade 1-9 curriculum has been in place, 

some junior high school English teachers have gradually moderated their teaching, 

such as applying games and competitions, under the influence of the simplified 

textbooks and the emphasis on the Communicative Approach (Lin, X. Y., 2005).  

Teachers’ qualifications. 

1. Elementary School Teachers’ Qualifications 

     The five possible ways to become a qualified elementary school English teacher 

are listed below (Xiao, 2004): 

a. Elementary School English Teachers’ Training and Education Credits Program 

held by MOE in 1999 

b. Post-university Elementary School (English) Teacher Education Credits 

Programs 

c. Primary Education Credits Programs 

d. normal universities  

e. elementary school teachers with Seed Teacher Training 

    However, those with the above mentioned b, c or d background are also required 

either to reach a certain standard in an English proficiency test or to have majored in 

an English related department. 

2. Junior High School Teachers’ Qualifications 

   There are two major ways of becoming a junior high school English teacher (Ai, 

2002, Lin, 2006): 

a. Department of English Education of normal universities 

b. English major with middle education credits 
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     In conclusion, the English teachers of elementary schools come from more 

diverse backgrounds and received various training, whereas the junior high schools 

teachers have similar educational backgrounds. 

     Textbooks selection. 

1. Elementary School Textbook Selection 

    Tens of different textbook series published by local companies or imported from 

abroad are available for elementary school English teachers to choose from. Since 

teachers have the absolute right to select their textbooks every year, the problem of 

discontinuity of the textbook versions exists not only between elementary and junior 

high schools, but also between various grades (Wang, 2005).  

2. Junior High School Textbook Selection 

   The present English textbooks are mostly text-based with a focus on grammatical 

structures, and the patterns included are more of communication functions (Su, 2001). 

In junior high schools of Taipei, the committees of English textbooks selection usually 

consist of only English teachers with the tendency to choose approved textbooks. 

Among the newly adopted textbooks, Han-Lin textbooks (At Hand and Hot English) 

are the most popular (24.5%), Kang-Hsuan the second (23.7%), and then Nan-I 

(21.3%) (Lin, 2006).  

   To sum up, the elementary school English teachers have more choices of 

textbooks and are more willing to try out different textbooks, such as those imported 

from abroad. In contrast, the junior high school teachers have fewer options and more 

conform to the curriculum guidelines. 
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Teaching practices. 

1. Elementary School Teaching Practices 

   In elementary schools, about 50% of the teachers instruct the classes in both 

English and Chinese equally, and more than 70% of them emphasize on listening and 

speaking instruction rather than reading and writing (Lin, 2004). Concerning teaching 

activities, games are most commonly applied, and then reciting and singing (Xie, 

2002). In addition, playing games is regarded as the most efficient way to promote the 

students’ English learning. For low achievers, the teachers often arrange 

heterogeneous groups where the more advanced students are assigned to offer help. 

Most teachers employ multiple assessments, among which classroom observation, 

oral and listening comprehension tests are most frequently adopted (Lin, 2003).  

2. Teaching Practices of the Junior High Schools 

    Teachers under the age of 35 favor the Communicative Approach the most, and 

so do those with less than 5 years’ teaching experience. Among the teaching activities, 

text reciting is most frequently employed, then vocabulary teaching, written tests, 

grammar explanation, and then text translation. On the other hand, these teachers less 

often apply oral tests, culture teaching, rhythmic activities, role-play, and games, etc. 

Although they tend to utilize traditional techniques, many teachers also apply the 

ideas of the Communicative Approach in their activity design, particularly in listening 

comprehension and oral practices (Su, 2001).  

    In conclusion, the elementary school teachers often apply more lively teaching 

activities, such as games and singing. Moreover, they tend to employ multiple 

assessments with emphases on listening and speaking abilities. By contrast, the junior 
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high school teachers are more likely to utilize traditional techniques, such as the 

Grammar-Translation Method, and written tests. However, some of them also use the 

ideas of the Communicative Approach. 

     Challenges of English education. 

1. Challenges of English Education in the Elementary Schools 

    The greatest difficulties they have experienced are the divergence of the students’ 

English proficiency, oversized classes, too many classes and the insufficiency of 

teaching resources (Zheng, 2000).   

2. Challenges of English Education in the Junior High Schools 

    The greatest challenges they have confronted are the constraints of teaching 

hours and schedule. Other difficulties are too large class size, the students’ lack of 

learning interests, being confined by the pressure of preparing the students to the 

exams, explaining the lessons in English and so on (Su, 2001). Moreover, the vast 

difference of students’ English capabilities has also been criticized (Chang, 2006). 

    In summary, they both consider the students’ contrasting English levels and 

oversized classes as the greatest difficulties in English teaching. However, the junior 

high school teachers suffer more pressure from preparing their students for the Basic 

Competence Test. 

 

Problems of the Continuity of English Curricula between 

Elementary and Junior High Schools in Taiwan 

Studies have been done on the problems in connecting English curricula between 

elementary and junior high schools in Taiwan (Ai, 2000; Chen, J. F., 2004; Chang, 
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2006; Huang, 2003; Lin, X. Y., 2005; Wang, et al, 2005; Wang, 2006; Zhou, 2003, 

Zhan, 2004, Zhan, 2006). The problems of English curriculum continuity are 

described as follows.  

Teacher’s Qualifications 

    English teachers in elementary schools and junior high schools differ from each 

other in their educational background and qualifications, which may be one reason for 

the continuity problems (Ai, 2000; Chang, 2006; Wang, et al., 2005; Zhou, 2003).  

Regarding their education, most junior high school English teachers are English 

majors, graduating from normal universities with teaching experience over 5 years 

(Lin, X. Y., 2005). In contrast, a study conducted in Taichung City indicated that 

although about half of the elementary school English teachers majored in English, 

only a few graduated from Teachers’ Colleges or normal universities. Also, they are 

relatively less experienced (Xiao, 2004). 

Concerning their qualifications, most junior high school English teachers were 

generally qualified by graduating from Department of English Education of normal 

universities (Lin, 2006). Although elementary school English teachers acquired their 

licenses via diverse ways, about 60% of them passed the qualifying exam held by the 

MOE and received training in English teaching and education programs (Xiao, 2004). 

However, the insufficiency of qualified elementary English teachers is also a concern 

(Zhan, 2006). 

Textbooks 

   The inconsistency in selection of English textbooks between elementary and 

junior high schools has long been criticized. This problem exists not only between 
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elementary and junior high schools but between various grades in elementary schools 

(Ai, 2000; Chen, J. F., 2004; Chang, 2006; Huang, 2003; Lin, X. Y., 2005; Wang, et 

al., 2005; Wang, 2006, Zhan, 2006). 

Instructional Approaches 

    The Communicative Approach is highly suggested in the Grade1-9 English 

Curriculum. Nevertheless, elementary and junior high school English teachers often 

adopt different teaching methods based on the emphases of their instruction (Ai, 2000; 

Chen, J. F., 2004; Huang, 2003; Lin, X. Y., 2005; Wang, et al., 2005; Wang, 2006; 

Zhou, 2003). 

    Elementary school English teachers are inclined to apply Communicative 

Approach and Direct Method in their teaching with a focus on the learners’ listening 

and speaking capabilities (Huang, 2002), whereas junior high school English teachers 

incline to employ the Grammar-Translation Method and Audio-Lingual Method with 

special stress on the learners’ reading and writing skills (Su, 2001). 

Assessments 

    Elementary school English teachers utilize more alternative assessments, like 

games, role plays and hands-on activities, while junior high school English teachers 

employ mainly paper-and-pencil tests to evaluate the learners’ achievement under the 

influence of the Basic Competence Test (Ai, 2000; Chen, J. F., 2004; Chang, 2006; 

Lin, X. Y., 2005; Su, 2001; Wang, et al., 2005; Wang, 2006). 

Pronunciation Instruction 

    The elementary school English teachers introduce phonics rules to their students; 

nevertheless, many junior high school teachers employ the K. K. phonetic system in 
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their pronunciation instruction (Wang, et al., 2005).  

The Contrasting Divergence of the Students’ English Proficiency 

The divergence in the students’ English levels has also posed many challenges to 

English teaching (Chen, J. F., 2004; Chang, 2006; Huang, 2003; Lin, X. Y., 2005; 

Wang, 2006; Zhou, 2003). 

A Lack of Interaction between Elementary and Junior High School English 

Teachers 

    The insufficient communication between the two groups of teachers often leads 

to the inaccurate expectation of the seventh graders’ English abilities (Zhan, 2006).   

 

Strategies for Promoting the Continuity of English Curricula between 

Elementary and Junior High Schools in Taiwan 

    The previous literature has included some suggestions for reinforcing the 

continuity of English curricula between elementary and junior high schools (Ai, 2000; 

Chen, J. F., 2004; Huang, 2003; Lin, X. Y., 2005; Wang, et al., 2005; Wang, 2006; 

Zhou, 2003; Zhan, 2006), which are categorized as follows: 

Adaptation of the Teachers 

1. Teachers should refer to English Curriculum Guidelines to better understand 

the curriculum goals and core abilities for their students (Lin, X. Y., 2005; 

Zhou, 2003). 

2. Teacher training programs should include the topic of promoting English 

curriculum continuity (Lin, X. Y., 2005; Wang, et al., 2005). 

3. Cooperation between elementary and junior high English teachers is highly 



 31

beneficial to the English curriculum continuity, for instance, by holding 

regular meetings or teaching demonstrations (Lin, X. Y., 2005; Wang, et al., 

2005; Zhou, 2003).       

Review and Selection of the Textbooks       

1. The authorities concerned in the MOE should be more careful in reviewing 

the English textbooks. They ought to precisely check the books’ content 

against the criteria and required learning items suggested in the English 

curriculum guidelines (Huang, 2003). 

2. The English teachers should emphasize more on the consistency of  

textbook series between different grades, therefore, they should request the 

publishers to provide their samples for Grade1 to Grade 6 or to Grade 9 in 

order to evaluate the consistency and continuity of the textbooks as a whole 

(Lin, X. Y., 2005; Wang, et al., 2005). 

    Adjustment to the Instruction  

1. Junior high English teachers should realize English capabilities of the 

seventh graders in order to modify their expectations of their new students 

(Huang, 2003; Lin, X. Y., 2005; Wang, et al., 2005). 

2. Junior high English teachers should utilize effective teaching strategies or 

teaching approaches such as the Communicative Approach to promote 

curriculum continuity (Ai, 2000; Huang, 2003; Lin, X. Y., 2005; Zhou, 

2003). 

3. The English teachers should appropriately adjust the proportion of reading 

and writing activities according to their students’ cognitive and physical 
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development, for example, sixth graders could practice more basic reading 

and writing (Wang, et al., 2005).  

4. Remedial instruction and cooperative learning are suggested to be employed 

to assist the low achievers in catching up with their peers (Chen, J. F., 2004; 

Huang, 2003; Lin, X. Y., 2005; Wang, et al., 2005).  

Diversification and Validation of the Assessments    

1. Except for written tests, junior high school English teachers should also 

apply alternative assessments in the class, such as portfolios, role plays, tasks, 

etc (Ai, 2000; Wang, et al., 2005).  

2. The criteria for evaluating students’ English abilities of Grades 1 to 9 need to 

be established (Lin, X. Y., 2005; Wang, et al., 2005).  

Support from the Government 

1. Since elementary schools in Taipei City already have their English 

curriculum guidelines to follow, it’s necessary to design and announce the 

English curriculum guidelines for junior high schools, which include 

concrete learning content such as vocabulary and sentence patterns for 

mastery (Chen, J. F., 2004; Huang, 2003; Lin, X. Y., 2005; Wang, et al., 

2005).  

2. Increasing English class hours (Wang, et al., 2005) 

3. Providing the English teachers with the booklets and materials for promoting 

English curriculum continuity (Lin, X. Y., 2005; Wang, et al., 2005) 

4. Creating standardized English proficiency tests for elementary and junior 

high school students (Lin, X. Y., 2005; Wang, et al., 2005) 
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Other Strategies 

1. The elementary and junior high school English teachers should interact and 

communicate with each other more often. For example, the elementary 

school teachers could help the junior high school teachers to understand the 

sixth graders’ English capabilities (Zhan, 2006). 

2. The publishers could provide the junior high school English teachers with the 

materials for connecting the English curricula, which review the content 

learned previously in the elementary schools (Zhan, 2006). 

The previous literature has some missing information. First, although research 

has been done on the continuity problems and strategies for connecting the English 

curricula, a statistical analysis of the significance of the influential factors and the 

coping strategies are absent. Second, a precise comparison between the professional 

background and teaching practices of the elementary and junior high school English 

teachers are also unavailable. Also, the elementary school English teachers’ opinions 

are not included in the continuity related studies. Third, the English teachers’ 

perception of the seriousness of the continuity problem is still unknown.  

   

Research Questions 

Based on the above-mentioned missing information, the research questions are 

proposed as follows:  

1. What is the weighting of each factor influencing the English curriculum 

continuity between elementary and junior high schools?  

2. How important are the strategies for promoting the English curriculum 
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continuity? 

3. What are the differences between English education of the elementary and 

junior high schools in terms of teachers’ professional background and 

teaching practices? 

4. How do the elementary and junior high school English teachers perceive the 

seriousness of the continuity problem? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


