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CHAPTER 5 

DISCUSSION 

   This chapter is composed of four sections with each responding to one of the 

research questions. The first part discusses the significance of each factor influencing 

the English curriculum continuity. The second part deals with the importance of the 

strategies for promoting the continuity. The third part compares the differences 

between English education of elementary and junior high schools in terms of teachers’ 

professional background and teaching practices. The last part shows the disparity 

between the two groups of teachers in their perception of the seriousness of the 

continuity problem. 

 

The Significance of the Factors Influencing the English Curriculum Continuity 

This section comprises four parts. The first part presents the importance of the 

three types of curricula. The second displays the influence of the three aspects of 

written curricula. The third part exhibits the value of the seven aspects of operational 

curricula. The last part discusses the significance of the three aspects of learning 

experience. 

The Significance of the Three Types of Curricula 

     General results. 

    The general results indicate that for improving the English curriculum continuity, 

the continuity of written curricula is the most important, followed by operational 

curricula, and then learning experience. The results of the elementary schools are 

consistent with those of the junior high schools.  
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    One reason for the continuity of written curricula being the most important might 

be that traditionally, adaptation of curriculum guidelines has been the essence of 

educational reforms, so it significantly influences the teachers and parents nationwide. 

Therefore, the continuity of curriculum guidelines should be dealt with in the first 

place when curriculum continuity is being discussed (Huang, 2003).    

    Another reason may be related to the issue of adoption of various textbooks. The 

inconsistency in English textbook selection between elementary and junior high 

schools has long been a concern. This problem exists not only between elementary 

and junior high schools but between different grades within elementary schools (Ai, 

2000; Chen, J. F., 2004; Chang, 2006; Huang, 2003; Lin, 2005; Wang, et al., 2005; 

Wang, 2006). 

    However, even the written curricula are well connected; teachers design their 

own instruction based on their professional autonomy (Huang, 2003). Also because 

operational curricula, such as teaching approaches, activities, and assessments, 

directly influence students’ learning experience, it is justifiable that weighting of the 

continuity of operational curricula is slightly over that of learning experience. 

     Analysis by teaching experience. 

    To further explore the results by teaching experience, there are some findings. 

The more experienced the teachers are, the more they would value the continuity of 

operational curricula and the continuity of learning experience, and the less they 

would rate the continuity of written curricula. These findings correspond to another 

study, which indicates the continuity of teaching and assessments is more important 

than the continuity of textbooks’ contents (Li, 2008). They are also consistent with the 
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main idea of the strategies adopted by England -- the continuity of students’ learning 

experience is the foremost task when promoting the curriculum continuity (Wu, 

2003a). 

The Significance of the Three Aspects of Written Curricula 

    Popular opinion suggests that providing supplementary materials for improving 

the continuity ranks first, followed by continuity of the English curriculum guidelines, 

and then continuity of the English textbooks’ contents or selection ranks last. The 

elementary and junior high schools rank them similarly. 

    However, the continuity of the English curriculum guidelines weighs more in 

junior highs than in elementary schools, whereas the latter emphasize supplementary 

materials more than the former do.  

    The results comply with another research, which signifies that over 70% of the 

junior high school English teachers employ the supplementary materials provided by 

the textbook publishers, and about 60% of them refer to the English curriculum 

guidelines to improve the English curriculum continuity (Lin, X. Y., 2005). Therefore, 

the supplementary materials are considered as more practical than the continuity of 

English curriculum guidelines. 

    The continuity of the English curriculum guidelines being more important to 

junior high schools might be because the Education Bureau of Taipei City has 

published the updated English curriculum guidelines for the elementary schools in 

2007, in which core competence indicators are elaborated and moderated, sentences 

and vocabulary lists are provided. However, the junior high English teachers in Taipei 

City can only refer to the Grade 1-9 English Curriculum Guidelines. Hence, they 
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would consider this issue as more critical. It is necessary to design and announce the 

English curriculum guidelines for junior high schools in Taipei City (Huang, 2003; 

Lin, 2005; Wang, et al., 2005). Furthermore, because the English textbooks should 

adhere to the curriculum guidelines, the latter is rated as more important than the 

former. 

     Analysis by teaching experience. 

    Regarding the supplementary materials, the more experienced the teachers are, 

the more they would stress it. Concerning the English curriculum guidelines, only the 

least experienced group rates it as the most important. As for the continuity of the 

English textbooks, the more experienced the teachers are, the more important they 

think it is, except for the most experienced teachers.  

The Significance of Continuity of the Seven Aspects of Operational Curricula 

The results indicate that continuity of the assessments is considered the most 

critical; adjusting the Basic Competence Test (the BCT) and continuity of the 

proportion of activity types the second; increasing English classes in elementary 

schools and continuity of teaching approaches the third; conducting remedial 

instruction ranks the last. 

   The first result complies with some previous studies. The adoption of multiple 

assessments is one essential characteristic of the Grade 1-9 English curriculum 

guidelines, which requires reducing the proportion of written tests by applying more 

alternative evaluation to observe each individual’s progress through more 

personalized manners. Therefore, apart from written tests, junior high school English 

teachers should also apply alternative assessments in the class, such as portfolios, role 
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plays, and tasks (Ai, 2000; Wang, et al., 2005). Another study also indicates that 

under the influence of the Grade 1-9 Curriculum, many of the junior high school 

English teachers often utilize various types of assessments, such as group discussions, 

making speeches, and so forth (Chen, 2003).    

    The second result conforms to some previous studies. Because the BCT is 

decisive in evaluating the achievement of the junior high school students in Taiwan, it 

has served as guidance for teaching and learning in junior high schools (Lin, H. F., 

2005). However, many have criticized the BCT for excluding listening and speaking 

tasks, which are necessary to evaluate the students’ overall English proficiency. 

Another frequent criticism is that ‘language is not multiple-choice’ (Brown & Hudson, 

2002). Moreover, the majority of the junior high school English teachers argue that 

their teaching is confined to the BCT for the school authority and parents overtly 

emphasize it (Chen, 2003). In addition, another study also indicates that most of them 

assert that the BCT leads to the disparities of teaching and assessments between 

elementary and junior high schools, which cause problems of the English curriculum 

continuity (Lin, X. Y., 2005). Since the junior high teachers need to prepare their 

students for the tests, namely, teach to the tests, moderating the task types of the BCT 

is a critical method to improve the English curriculum continuity particularly in terms 

of teaching and assessments.  

    Moreover, the result that continuity of the proportion of activity types is the most 

important is consistent with another study, which indicates that the dissimilarity of 

foci on language skills causes continuity problems because the elementary schools 

prioritize listening and speaking abilities, whereas the junior highs stress more on 
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reading and writing skills (Lin, X. Y., 2005). This may also be identified by many 

junior high school English teachers complaining about their new students’ 

deficiencies in reading and writing abilities yet approving their oral skills. 

    Nonetheless, the elementary and junior high schools significantly differ from 

each other in the rankings of the attributes. The junior highs most emphasize 

continuity of the proportion of activity types and increasing English classes in 

elementary schools, whereas the elementary schools least value the two aspects. 

The results are consistent with another study, which reveals that many junior high 

school teachers believed increasing English classes is beneficial to the curriculum 

continuity, and some of them even indicated that the insufficiency of English classes 

makes it arduous to conduct curriculum connecting program or remedial instruction 

(Lin, X. Y., 2005). Therefore, raising English class hours is recommended (Wang, et 

al., 2005). 

    Another difference in the opinions of the two groups is that training on 

promoting the continuity and continuity of teaching approaches both rank second in 

elementary schools, while they rank last in junior high schools. Still, continuity of the 

assessments is stressed more in elementary schools than in junior highs. The results 

might be explained by the findings of this study. According to Figure 6, the majority 

of the elementary school teachers did not graduate from normal universities, and 

about 40% of them were non-English majors, therefore, they would value the 

teachers’ training programs more. By contrast, most of the junior high school teachers 

graduated from normal universities and 75% of them majored in English; hence, they 

might consider the training programs as less necessary. Another study also denotes 
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that because most of the elementary school teachers did not study in English-related 

fields and received different training programs, they have higher demands for 

teachers’ training (Zhan, 2004). 

    The continuity of teaching approaches is also emphasized in previous studies, 

which suggest that junior high English teachers could utilize effective teaching 

strategies or teaching approaches such as Communicative Approach to foster the 

curriculum continuity (Ai, 2000; Huang, 2003; Lin, X. Y., 2005; Zhou, 2003). 

However, although the majority of junior high school English teachers agree that their 

instruction should be mainly based on the Communicative Approach with emphases 

on evoking students’ interests and practicing communicative functions, they still think 

the class sizes were too large to properly utilize this teaching approach (Chen, 2003). 

In addition, the majority of them consider their English teaching as mainly geared 

toward the future exams (Chen, 2003; Chang, 2006). Consequently, they would regard 

the continuity of teaching approaches as less critical than the elementary school 

English teachers do. 

     Analysis by teaching experience. 

    The findings are listed as follows: First, the more experienced the teachers are, 

the less they would rate the continuity of assessments, except for an increase in the 

weighting given by the most experienced group. Second, some contrasts are found 

between the two less and the two more experienced groups. The former consider the 

continuity of teaching approaches as more important than the latter do, whereas the 

latter emphasize more increasing English classes in elementary schools and the 

continuity of proportion of the activity types than the former do.  
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    The disparities between the opinions of the less and more experienced groups are 

identified with the contrasts between the weightings given by the elementary and 

junior high school English teachers because the less experienced groups mainly 

comprise the elementary school teachers, while the more experienced groups mostly 

include the junior high school teachers. 

The Significance of the Three Aspects of Learning Experience 

The general results denote that understanding the seventh graders' English 

learning background is the top priority; realizing English teaching approaches and 

assessments employed in elementary schools the second; precisely evaluating the 7th 

graders' English capabilities the last. 

However, the opinions of elementary and junior high schools are different as 

follows: First, realizing English teaching approaches and assessments employed in 

elementary schools is more critical to junior highs than to elementary schools. Second, 

the former consider precisely evaluating the seventh graders' English capabilities less 

important than the latter do. 

   The results are supported by some previous studies. Another study also indicates 

that most junior high school English teachers thought that the difficulties in realizing 

the students’ previous learning experience have caused problems of the curriculum 

continuity (Lin, X. Y., 2005). And this is also related to the issue of the divergence of 

students’ English proficiency. 

    As we know, the contrast of students’ English capabilities has been a critical 

problem of English curriculum continuity (Lin, X. Y., 2005; Chen, 2003). The 

dissimilarity of students’ English levels exists not only among various areas but 



 106

within cities, schools and classes. This problem mainly resulted from the differences 

of the students’ residence area, the parents’ socio-economic background and concern, 

learning resources, students’ motivations and interests, teachers’ qualification, and so 

forth (Chang, 2006). Another important reason for this problem may be the 

differences of the students’ extracurricular English lessons. Nowadays, many 

elementary school students attend cram schools or private lessons to study English, 

and some even graduated from the “bilingual kindergartens”, hence, their English 

proficiency vary a lot and even more as they grow. Therefore, the foremost task for 

the English teachers is to help the low-achievers and arouse their learning interests 

(Chang, 2006). To achieve this goal, it is very significant for the English teachers to 

realize their students’ English learning background.  

To realize the students’ English learning background requires comprehending the 

English education they previously received, hence, realizing the English teaching 

approaches and assessments applied in elementary schools is rated as the second 

important. Moreover, it also complies with another study, in which many of the junior 

high school English teachers believed that the lack of understanding the English 

instruction and assessments in elementary schools is one of the reasons for the 

curriculum discontinuity (Lin, X. Y., 2005). 

    Finally, the last result conforms to another study which denotes that most of the 

junior high school English teachers believed that the inconsistency between the 

predicted and the real English capabilities of the seventh graders is one of the reasons 

for causing the continuity problems (Lin, X. Y., 2005). Therefore, it is important to 

more accurately evaluate the seventh graders’ English competence. And the demand 
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for a standardized English proficiency test is highly emphasized (Lin, X. Y., 2005).  

     Analysis by teaching experience. 

    As for understanding the English learning background, the more experienced the 

teachers are, the more important they would rate it. Concerning realizing English 

teaching approaches and assessments in elementary schools, the more experienced 

groups rate it higher than the less experienced do. On the contrary, with precisely 

evaluating the new 7th graders' English capabilities, the more experienced groups 

think it is less critical than the less experienced do. The contrasts between the 

opinions of the less and the more experienced groups are consistent with the 

divergences between the weightings given by the elementary and junior high schools.  

 

The Significance of the Strategies for Promoting the English 

Curriculum Continuity 

    This section includes eight parts -- each division deals with one objective of the 

English curriculum continuity. 

The Strategies for Promoting the Continuity of English Curriculum Guidelines 

   Publishing the English curriculum guidelines for junior high schools in Taipei City 

is considered more important than holding seminars to explain the English curriculum 

guidelines. However, the latter strategy is more important to the elementary schools 

than to the junior high schools. 

    The results could be supported by the following evidence. First, in the English 

curriculum guidelines for elementary schools in Taipei City, the specific learning 

contents are suggested, such as vocabulary and sentence patterns. Therefore, 
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publishing the English curriculum guidelines for junior high schools in Taipei City is 

more urgent for enhancing the continuity. 

    Second, another study reveals that most junior high school English teachers have 

difficulties in realizing the differences between English curriculum goals of the 

elementary and junior high schools. This might be because the competence indicators 

listed in the Grade 1-9 English Curriculum Guidelines are not concrete enough for the 

teachers to understand the dissimilarities (Lin, X. Y., 2005). Accordingly, holding 

seminars to explain the curriculum guidelines is also important. 

The Strategies for Enhancing the Consistency of English Textbooks  

For improving the continuity of English textbooks, it is most critical to 

strengthen the review of textbooks to ensure that each text conforms to the English 

curriculum guidelines. Adjusting the quantity and difficulty of learning contents in 

English textbooks for junior high schools ranks second, which is as important as 

considering the contents for both elementary and junior high schools when selecting 

English textbooks. Moreover, it is also significant to consider the English textbooks’ 

contents used by elementary or junior high schools in the same area when selecting 

English textbooks.  

The first result complies with another study, in which most of the junior high 

school English teachers regard it as necessary to fortify the review of textbooks so 

that each text would conform to the English curriculum guidelines and be built with a 

s strong connection between its contents for elementary and junior high schools (Lin, 

X. Y., 2005).  

The second result corresponds to another study, which agrees that it is important 
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to modify the contents’ quantity and level of difficulty in the English textbooks for 

junior high schools because about half of the junior high school English teachers were 

dissatisfied with too much and too difficult contents in the textbooks (Lin, 2006). 

     The result that considering the contents for both elementary and junior high 

schools when selecting English textbook versions is significant also corresponds to 

some studies, which suggest that the English teachers should emphasize more the 

consistency of textbooks between different grades. Therefore, the English teachers 

should request the publishers to provide their samples for Grade1 to Grade 9 in order 

to evaluate the consistency and continuity of the textbooks as a whole (Lin, X. Y., 

2005; Wang, et al., 2005). 

The Strategies for Developing the Supplementary Materials for Improving 

English curriculum continuity 

For developing the supplementary materials, it is most critical that each publisher 

edits the materials for connecting the English curricula. The second important strategy 

is inviting the elementary school English teachers in the same area to participate in 

editing the materials. Moreover, it is also essential that the MOE publishes the 

teaching manual of connecting English curricula for teachers in elementary and junior 

high schools; however, the former consider it more important than the latter do. 

The results are consistent with another study, which found that while the 

majority of the junior high school English teachers apply the supplementary materials 

offered by the publishers, many of them also consider it critical to invite the 

elementary school English teachers to participate in editing the materials for 

promoting the continuity (Lin, X. Y., 2005). 
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The Strategies for Sharpening the Expertise to Connect the English Curricula 

For sharpening the expertise to improve the continuity, the most critical strategy 

is arranging regular meetings on English curriculum continuity, and the second 

important is holding workshops on curriculum-continuity related topics. In addition, it 

is also practical to combine the English teachers’ training system of junior high 

schools with that of elementary schools.  

The results correspond to some previous studies. First, most of the junior high 

school teachers attend the meetings on the English curriculum continuity where they 

exchange opinions with the elementary school teachers. Second, more than 80% of 

the junior high school English teachers think it is important to hold workshops or 

seminars on the topics related to the continuity. Moreover, many of them also consider 

unifying the English teachers’ training programs as feasible (Lin, X. Y., 2005). 

The Strategies for Improving the Continuity of English Assessments 

The most influential strategy for enhancing the continuity of assessments is 

gradually increasing the proportion of written tests from Grades 5 to 7, which the 

elementary schools regard as more important than the junior high schools do. The 

second important strategy is employing multiple assessments, and the third is 

modifying the task types of the BCT.  

    The first result that it is most important to gradually increase the proportion of 

written tests corresponds to the findings of Table 18 where 99% of the elementary 

school teachers commonly apply written tests, just as the junior high schools do. 

Another study also indicates that although multiple assessments are widely applied, 

written test is one of the most popular methods in English teaching in elementary 
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schools (Zhan, 2004). In addition, it also complies with the finding of Table 14 where 

gradually increasing written tests is considered as the most acceptable strategy for 

elementary schools to help to enhance the English curriculum continuity. 

    The second result, employing multiple assessments is essential, is supported by 

the Grade 1-9 English curriculum guidelines in which adopting multiple assessments 

is highly suggested to facilitate teaching and learning as well as to improve English 

curriculum continuity.  

The third result, modifying the task types of the BCT is critical, is verified by 

previous studies, which state that most of the junior high school teachers’ teaching 

attitudes are deeply affected by the BCT (Chen, 2003).  

The Strategies for Reducing the Gap of the Students’ English Capabilities 

    Conducting remedial instruction is considered as the most effective strategy to 

minimize the gap of the students’ English capabilities, and the elementary schools 

regard it as more important than the junior high schools do. Moreover, both 

cooperative learning and increasing English classes in elementary schools rank second. 

In addition, employing English-ability grouping and peer-tutoring are also important. 

However, the junior high schools consider English-ability grouping as more important 

than the elementary schools do.  

    The results comply with some previous studies. The contrasting discrepancy of 

the students’ English proficiency has remained as one of the greatest challenges to 

English instruction (Jiang, 2003). To resolve this problem, the common strategies 

adopted are remedial instruction, cooperative learning (Qin, 2003) and grouping 

according to English proficiency (Zhan, 2004). Among those strategies, fortifying 
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remedial instruction system is the most influential method for promoting the 

curriculum continuity, with which students’ learning gaps can be detected and reduced 

(Ding, 2002). Another study also reveals that most junior high school English teachers 

agreed that English teachers should carry out remedial instruction because the 

students’ English capabilities are too different (Chen, 2003).  

    Also, English-ability grouping is supported by some researchers and teachers to 

solve the problems of the students’ various English levels. Many teachers believed 

that teaching to groups of different English proficiency helps to increase learning 

effects, promote learning interests and reduce low-achievers’ frustration and anxiety 

(Zhan, 2004). However, others argued that ability grouping is unfair to low achievers 

because of poor models, lower teacher expectations, and slow instruction pace (Slavin, 

1987). In Taipei City, 30 elementary schools conducted English ability grouping in 

2002. However, each year some of them gave up implementing the grouping because 

the outcomes and effects were not as expected (Zhan, 2004).   

The Strategies for Realizing the Teaching Methods and Assessments Employed 

by Elementary Schools 

The strategies are generally considered as not very critical. Nonetheless, it is 

most practical to arrange regular meetings on the continuity to help junior high school 

English teachers better realize the teaching methods and assessments adopted by 

elementary schools. Another effective strategy is that junior high and elementary 

school English teachers in the same area communicate with each other via 

cross-school cooperation. The least valued strategy is regularly arranging junior high 

school English teachers to observe the English classes of the elementary schools in 
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the same area. 

The results agree with another research. First, about 60% of the junior high 

school teachers attend the meetings on English curriculum continuity, and most of 

them believe it is an essential way to realize the students’ English learning 

achievements. Second, nearly 30% of them would privately exchange opinions with 

elementary school teachers. Third, only around 10% of them actually observe the 

demonstrative teaching held by elementary schools (Lin, X. Y., 2005).  

The Strategies for Precisely Evaluating the Seventh Graders’ English 

Competence 

One of the most essential strategies for precisely evaluating the seventh graders’ 

English competence is that the MOE designs the standardized English proficiency test, 

and another is referring to the contents of textbooks adopted by elementary schools in 

the same area. Moreover, it is also effective that junior high school English teachers 

edit the English proficiency test for the seventh graders in their own schools, which is 

rated as important as attending the meetings on English curriculum continuity.  

The results are consistent with another study. First, most junior high school 

English teachers regard it as critical to publish a standardized English proficiency test 

to better evaluate the junior-one students’ English capabilities (Lin 2005). Second, 

approximately half of the junior high school English teachers apply self-edited 

proficiency tests to evaluate their students’ English proficiency (Lin, X. Y., 2005).  

9. Rankings of the Strategies for Promoting the English Curriculum Continuity 

According to the results, the most influential strategies are as follows: 

1) Strengthening the review of textbooks  
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2) Conducting remedial instruction  

3) Gradually increasing the proportion of written tests from Grade 5 to 7  

4) Employing multiple assessments  

5) Adjusting the quantity and degree of difficulty of learning contents in English  

  textbooks for junior high schools  

6) Publishing the English curriculum guidelines for junior high schools in Taipei City   

7) Considering the contents for both elementary and junior high schools when 

selecting English textbooks  

8) Considering the English textbooks’ contents used by elementary or junior high 

schools in the same area when selecting English textbooks  

9) Modifying the task types of the BCT  

10) Each publisher edits the materials for connecting English curricula between 

elementary and junior high schools. 

    Since the importance of the above-mentioned strategies has been discussed 

previously, the list of preferred strategies is displayed here without elaboration. 

The Acceptable Strategies for the Elementary School English Teachers to Help 

the Junior High School English Teachers Improve the English Curriculum 

Continuity 

For assisting the junior high school teachers in promoting the continuity, the 

rankings of the acceptable strategies are listed as follows:  

1) Gradually increasing the proportion of reading and writing activities for Grades 5 

and 6  

2) Gradually increasing written tests for Grades 5 and 6 
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3) Introducing some basic grammar, is rated as significantly more important by the 

junior high schools than by the elementary schools. 

4) Introducing the KK phonetic system to Grades 5 to 6 and sixth graders take Basic 

English Competence Test both rank fourth. Nonetheless, the elementary schools 

regard the two strategies as less acceptable than the junior high schools do.  

5) Regularly attending the meetings on English curriculum continuity   

6) Regularly assigning the English teachers of Grades 5 and 6 to observe the English 

classes of seventh graders ranks last. 

    In summary, the rankings of the strategies are similar in elementary and junior 

high schools except that the elementary school teachers agree less on introducing 

basic grammar to fifth and sixth graders than the junior high schools do. Moreover, 

the junior high school teachers regard these strategies as more acceptable than the 

elementary schools do, except for the suggestions of attending the meetings and 

observing the English classes of seventh graders. 

 

The Differences between English Education of Elementary and Junior High 

Schools in Terms of Teachers’ Professional Background and Teaching Practices 

     In this section, the two groups of teachers are compared by their professional 

background -- education, qualifications and teaching experience. Also, their teaching 

practices are contrasted in terms of teaching approaches, activities and assessments. 

The data collected is to serve as reference information for improving the English 

curriculum continuity. 
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Professional Background 

    The discussion of their professional background compares the differences 

between the two groups in the aspects of their educational background, qualifications 

and teaching experience.  

Teachers’ educational background. 

There are some differences in their educational background. First, most of the 

junior high school teachers graduated from normal universities, while more of the 

elementary school teachers from other universities. This is because English education 

was implemented in elementary schools from 2001, and the training programs were 

nonexistent in universities before that. Second, fewer of the elementary school 

teachers majored in English compared to the junior high school teachers, and this 

might be because most of the elementary schools teachers are qualified by passing the 

exam held in 1999, which was open to people in any field. 

According to the findings, the two groups’ educational background significantly 

differ from each other, just as stated in previous research (Ai, 2000; Chang, 2006; 

Wang, et al., 2005; Xiao, 2004; Zhou, 2003).  

The differences in their educational background might lead to the divergences in 

their teaching beliefs, attitudes, professional knowledge, instructional approaches, 

assessments and so forth, which affect the English curriculum continuity. However, 

the primary goal for elementary school English education is to develop the students’ 

communication abilities and learning interests rather than to teach the structures, so 

these dissimilarities might not be critical problems for the curriculum continuity as 

long as the elementary school teachers are appropriately qualified and trained.  
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    Teachers’ qualifications. 

While most of the junior high school English teachers are qualified by graduating 

from normal universities, the majority of the elementary school teachers by passing 

the qualification exam held in 1999.  

The result conforms to some studies, which indicate that the teachers’ 

qualifications of elementary and junior high schools are divergent (Ai, 2000; Chang, 

2006; Wang, et al., 2005; Xiao, 2004; Zhou, 2003). However, according to Figure 8, 

most of the elementary school English teachers are also well qualified and have 

received training programs. Therefore, the difference in the teachers’ qualifications 

might not be crucial for the continuity problem. 

 Teaching experience. 

    The result indicates that most of the junior high school teachers are more 

experienced than the elementary school teachers, which is mainly because English 

education was formally carried out in the elementary schools from 2001. Because the 

elementary school teachers are less experienced, they might have more room to try 

and make adjustments to their teaching. 

Teaching Practices 

    The analysis of their teaching practices discusses the disparities in their teaching 

approaches, types of activities, teaching activities, assessments and pronunciation 

instruction employed by the two groups of teachers. 

     Teaching approaches. 

    The results correspond to some previous studies which indicate that the 

elementary and junior high school English teachers often adopt different teaching 
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approaches based on the emphases of their instruction (Ai, 2000; Chen, J. F., 2004; 

Huang, 2003; Lin, X. Y., 2005; Wang, et al., 2005; Wang, 2006; Zhou, 2003).  

First, the Grammar-Translation Method (the GTM) is adopted much more often 

in the junior high schools, while the elementary school teachers apply TPR and the 

Direct Method much more frequently than the junior high schools. Moreover, except 

for the GTM, the elementary schools apply the other teaching approaches 

significantly more often than the junior high schools do. 

The differences might be a result of the pressure the junior high school teachers 

are under to prepare their students for the BCT, hence, they are likely to adopt the 

GTM as an efficient and familiar approach to teach their students necessary 

knowledge and skills for scoring higher in the tests. By contrast, the elementary 

school teachers have much more flexibility in planning their teaching, and because 

they aim to stimulate the students’ learning interests and also young children incline 

to learn through experiencing, the teachers utilize more diversified instructional 

approaches, particularly those that involve more physical movements and interactions.  

The differences in the teaching approaches might influence the curriculum 

continuity because they lead to the demand for adjusting the students’ learning habits 

and strategies to catch up with the new curriculum. Therefore, modifications are 

required to improve the continuity problems.  

      Types of activities. 

   The results show that apart from writing activities, the elementary and junior high 

school teachers are significantly different in employing listening, speaking, and 

particularly reading tasks. The elementary schools employ more listening and 
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speaking activities, while the junior high schools adopt reading activities much more 

often than the elementary schools do. The results comply with the Grade 1-9 English 

curriculum guidelines, which suggest that English education of elementary schools 

should prioritize listening and speaking capabilities, while junior high schools should 

equally develop the four skills. Therefore, to improve the curriculum continuity, it is 

necessary to gradually adjust the proportion of activity types, particular reading 

activities.  

    Teaching activities. 

    According to the results, the favored teaching activities of English teachers in the 

elementary and junior high schools are quite different. The elementary schools 

significantly apply more pronunciation instruction, communicative activities, 

rhythmic activities, games, dramas and role plays than the junior high schools do, 

whereas the latter employ grammar instruction and reading much more frequently 

than the former. The reasons for the differences in application of teaching activities 

might be the same as those for the divergences in adoption of teaching approaches. 

Also, the disparity of the students’ psychological characteristics should be another 

reason. Therefore, modifications of teaching activities are suggested to be made to 

promote the English curriculum continuity.   

Types of assessments. 

    The results show that the two groups are similar in the frequency of utilizing 

written tests and portfolios, yet the elementary schools exert much more activity 

assessments and oral tests than the junior highs do. The results correspond to another 

study which indicates that most of the elementary school English teachers apply 
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multiple assessments among which written tests are most frequently employed (Zhan, 

2004). The differences in their assessments might mainly result from the constraint of 

the BCT for the junior high school teachers. In addition, the difference in the teachers’ 

focused language skills should be another reason. However, the application of written 

test of the two groups needs no adjustment, only the junior high schools might employ 

more alternative assessments to enhance the curriculum continuity. 

 Pronunciation instruction. 

    In the elementary schools, phonics instruction is most frequently applied, and the 

K.K. phonetic system is rarely instructed. By contrast, the junior high school English 

teachers most often instruct the K.K. phonetic system, and then phonics rules. The 

pronunciation instruction is significantly different between the two groups, particular 

in the instruction of the K.K. phonetic system. The findings are consistent with the 

Grade 1-9 English Curriculum Guidelines which suggest that phonics rules should be 

introduced in elementary schools and the K.K. phonetic system should not be 

instructed until junior high school in case the younger students get confused by the 

K.K. phonetic symbols. 

 

The English Teachers’ Perception of the Seriousness of the Problem of  

English Curriculum Continuity 

    According to the result, the junior high school teachers consider the continuity 

problem as more serious than the elementary school teachers do. The major reason for 

the discrepancy might be because the latter have to solve the problem, while the 

former could only help to improve the curriculum continuity. Because the two groups 
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of teachers significantly differ from each other in their teaching practices, the junior 

high school teachers are confronted with many challenges when coping with the 

continuity problem. For example, the junior high school teachers emphasize the 

reading and writing skills necessary for the BCT, while the elementary school 

teachers emphasize the listening and speaking skills required for communicative 

capabilities. Therefore, communication between the two groups of teachers is urgent 

to reach the consensus on the continuity related issues and on the coping strategies for 

the continuity problem.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


