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Chapter 6 

Conclusion 

In this chapter, the major findings of this study are briefly summarized. It 

focuses on how cultural norms may influence nonnative and native teachers’ speech 

act behavior. Next, pedagogical implications of this thesis are provided. At last, some 

limitations of the present study and suggestions for future research are addressed. 

Summary of the Major Findings 

The primary aim of this study is to know more about the directive speech acts 

between nonnative and native teachers and tried to find out whether cultural norms 

play a crucial role in the teachers’ directive behaviors. As the results showed, 

nonnative teachers’ directive behavior significantly differed from that of native 

teachers with regard to their directive response strategies. Cultural values were truly 

indispensable in their speech acts and interaction with the students. The patterns of 

directive response behavior might be determined by both cultural norms and social 

factors. Undoubtedly, the importance of cultural and social factors can never be 

neglected when evaluating their specificity of speech act behaviors.   

One of the main contributions of the present study is that both groups’ patterns of 

speech behaviors can be analyzed by examining them in the context. This finding 

helps us better understand Chinese and American speakers’ realizations of speech acts 

in cross-cultural communication. In addition, the comparison on nonnative and native 

teachers’ directive strategy types provides insights into the forms that speakers enact 

and into their different ways of thinking and attitudes towards students. This insight 

can be helpful because nonnative teachers have opportunities to understand how 

native teachers interact with students in classroom discourse and thus moderate their 

styles and sociolinguistic performance. As a result, their sociolinguistic competence 
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will be improved and thus facilitate their instruction to students. This study further 

points out how a culture may influence one’s speech acts, and it proposes evidence for 

examining the cross-cultural specificity of speech acts across Chinese and American 

societies.  

Indeed, language learners have to understand and be familiar with the culture of 

the target language, so that the intercultural miscommunication can be avoided. Since 

speakers’ language uses are often influenced by their native languages and cultures, 

there must be different language use ascribed to culture. The effect of cultural values 

can never be underestimated because a suitable speech behavior in one culture is 

likely to be very disagreeable in another (Yu, 2004, 2005). It is thus necessary to learn 

about the cultural conventions in the target language and to think about the overall 

applicability to different circumstances and their accompanying speech acts of the 

framework.  

What counts is that the expressions of politeness behavior may be different from 

culture to culture, but the politeness phenomenon is universal in all cultures.  

Implications of the Study 

The pedagogical implications of this study are as follows: First, cross-cultural 

pragmatic analysis may need to be carried out in L2 teachers’ teaching to show 

learners’ possible communicative problems (Canale & Swain, 1980). L2 teachers 

have to give more careful consideration to related socio-cultural factors in a given 

context, and hence help learners not to transfer the cultural norms of their native 

language into the target language unconsciously so as to avoid miscommunication or 

unintentional offense. Besides, they should teach students to be aware of pragmatic 

factors of the target culture in order to interpret speakers’ utterances appropriately and 

understand their illocutionary meaning. As a consequence, students know how to 
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maintain effective interaction with interlocutors of the target culture.  

But, before learning American culture, Chinese learners have to be familiar and 

identify themselves with their native culture. Recently, English learners in China have 

been reported to have “Chinese culture aphasia” (中國文化失語症) (Tsung, 2000), 

which reflects the learners’ negligence of their own native culture during the process 

of learning English. The students have been unaware of the importance of their native 

culture, so teachers are considered a good guide and director to help improve this 

situation. The cultural awareness that the teachers experience in their foreign culture 

learning provides experiences to instruct students. At present, some of the students 

admire and accept all the western culture but know little about their native culture. 

This is disadvantageous for them to form a correct and equal cultural value. And it 

also violates the objective of foreign language teaching to replace native culture with 

target culture. Only when nonnative teachers understand their own culture completely 

can they teach foreign culture well (Tsung, 2000). Moreover, the teachers have to be 

effective cultural learners by experiencing cultural learning on their own initiative, so 

that they can understand students’ feelings, troubles and needs in different phases of 

learning.   

Second, if nonnative teachers’ and native teachers’ patterns collected in this 

paper can be generalized, it will benefit language teaching methodology and the 

design and development of textbooks and teaching materials. Indeed, teachers, no 

matter native or nonnative, almost ignore pragmatic failure unconsciously (Thomas, 

1983; Wolfson, 1989). English teaching in Taiwan has long focused on the form 

(grammar) of a language, instead of the function (meaning) of a language. However, 

some language teaching research has suggested that the concept of speech acts should 

be applied to syllabus design (Wikins, 1976). It is a must that instruction in the 
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classroom needs to be practiced in context meaningfully and authentically. When 

teachers and textbook editors choose or design materials for students, language use of 

the textbooks should be taken into consideration. It is unnatural to use a fixed reply to 

all of the situations. For example, using I am sorry to apologize or How are you to 

greet. Therefore, teachers have to pay more attention to pragmatic competence 

because of its practical purposes of learning English and its possible 

misunderstanding and communication breakdown between language learners and 

native speakers. Likewise, students should have more access to learn how to express 

themselves in an acceptable way and apply appropriate pragmatic strategies according 

to different variables, like familiarity or social status.  

It appears to be impossible that the intercultural miscommunication and 

communication offenses can be eliminated entirely, but they may be minimized by 

well-designed instruction that places emphasis on the cultural meanings beyond 

speech act performance (Yu, 2004). Since teachers play a key role in students’ 

acquisition of pragmatic competence, much research has claimed the teachability of 

pragmatic competence. As suggested, effective teaching of the behavioral element is 

likely to minimize native cultural interference and prohibit learners’ impolite or 

inadequate behavior (House & Kasper, 1981). Billmyer (1990) provided evidence that 

instructions may improve learners’ speech act behaviors, such as more spontaneous 

and longer responses. It is encouraging that results have suggested that most 

pragmatic features are expected to be teachable (Kasper & Rose, 1999).  

Limitations  

In the course of this study, there were some difficulties. The first one concerns 

the generalizability of the findings. On account of the limited numbers of native 

teachers in senior high schools in Taiwan, the participants examined were rather 
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limited in size. Hence, it was difficult to eliminate all the variables that may 

distinguish the two groups, except the chosen variable, the participants’ native 

language. In fact, it will be somewhat dogmatic to ascribe the differences observed in 

this study to the participants’ different native languages and cultures. For example, the 

teachers’ teaching experiences and age may cause the discrepancy in their selection of 

directive response strategies. It cannot be easily determined which factors give rise to 

the divergences with certainty. Therefore, replication on larger populations and 

different teaching contexts will be needed, and other variables should be better 

controlled.  

The other concerns the research methodology. Like most existing literature, the 

findings of the present study were based on elicited data from DCT. Although such 

data may show the participants’ ‘explicit knowledge of the L2 socio-pragmatic 

norms’, it appeared that they were inefficient to reflect the participants’ pragmatic 

knowledge and competence in naturally occurring conversation (Huth & 

Taleghani-Nikazm, 2006).   

Recommendations for Further Research  

Since there were limitations in the present study, the findings outlined should be 

conducted further. In the following, some suggestions are provided. In this study, the 

nucleus discussed was the participants’ different native languages in spite of gender 

differences. First, it is suggested that further research may take teachers’ genders and 

students’ proficiency levels into account. The analysis of gender difference in male 

and female teachers’ directive behaviors for learners of different proficiency levels 

will make researchers get better understanding of directive speech acts. Second, the 

main material used in this study to collect data is DCT. The main disadvantage of 

DCT is that it may be questionable and there seems to be little real communication in 
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a one-turn questionnaire. It is contradictory to use a written questionnaire to collect 

oral responses. It is recommended that the research can be combined with 

ethnography, like classroom observation, tape or video recording. Ethnography has 

been considered a more authentic approach to collect spoken interaction of classroom 

discourse, and it will better reflect the real speech acts and enhance the validity of the 

research. Besides, longitudinal studies are suggested, so that the teachers’ long-term 

impact on students’ realizations of directives will be manifested and understood.  

Actually, if we make generalization about the directive response strategies of 

nonnative and native teachers only based on this study, it will be too assertive and 

may run the risk of overgeneralization and stereotyping. What counts is that English 

teachers, though differing in their interpretation of classroom discourse and settings, 

should facilitate students’ pragmatic competence and performance and help them to 

respond to different situation appropriately. As Medgyes (1999) suggested, “aptitude, 

experience, personal traits, motivation and love of students” (p.178) are all critical 

and essential to success. 

 

 

 


