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Chapter 6 

CONCLUSION 

6.1 Summary of Findings 

      On the base of data analysis, this study has probed into EFL reading texts and 

decoded test passages in the light of thematic progression types. Since the reading 

texts selected are written by adults and revised by native speakers, the sentence rather 

than T-unit is adopted as analysis unit. Besides, Thompson’s (2004) thematic system 

is adopted to divide the sentence into two constituents, theme and rheme, from which 

the information progresses to either of the constituents in the next sentence. To trace 

the progression, Daneš’s (1974) four thematic progression types and Cloran’s (1995) 

suggestion of another two thematic progression types are applied in this analysis. In 

addition to the six thematic progression types, still one more type, Referential Type, is 

distinguished. Referential Type is involved with the use of cohesive devices this and 

that. Eventually, in this study, thematic progression patterns of Type 1 R>T and Type 

2 T>T are found to predominate in the frequency of occurrence, while thematic 

progression patterns of Type 5 T>R and Type 6 R>R follow behind, and Referential 

Type ranks third in terms of frequency, followed by Type 4 Split R outnumbering 

Type 3 Split T. Furthermore, while applying to the analysis of test passages, the 

outcome of progression types is roughly correspondent with what is mentioned above. 

As for cohesive ties, reference predominates the frequency of occurrence, followed by 

lexicon. Of all the cohesive devices, items of personal reference are found to appear 

most frequently, and then the second most are items of the same word.   

6.2 Pedagogical Implications 

The concept of thematic progression and cohesive devices as mentioned 

earlier is supposed to be viewed as linguistic and formal schema. As long as students 

are provided with the input of schema, their output of writing performance will be 


