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CHAPTER 6 

CONCLUSION 

 

A Summary of the Major Findings in This Study 

  

The purpose of this study is to investigate the effectiveness of teaching language 

functions of L2 use in secondary education, from sociopragmatic perspective. In this 

study, EFL learners in senior high schools in Taiwan were investigated to explore the 

necessity and feasibility of teaching language functions, including based on 

indirectness and politeness. Among the so many illocutionary acts, invitation was 

selected. Also, data of American speakers were collected and analyzed to obtain an 

American norm, based on which the program of teaching language function was 

designed and offered to the EFL learners. In comparing (1) the results of EFL learners 

with those given by American subjects, (2) the effectiveness of the two teaching 

methods, and (3) the performances of students from different schools, the research 

questions are answered. 

 To answer the first and the second research questions about whether indirectness 

and politeness are determinants that would affect linguistic choices for invitation, both 

the Chinese students’ and the American subjects’ ratings of the eight testing forms for 

invitation were examined. The results indicate that politeness and indirectness 

individually are influential in determining appropriate linguistic choice for invitation; 

however, these two functional functions are not found to be correlated with each other. 

This non-parallel relationship between indirectness and politeness is shared by 

Chinese culture and American culture.  

 As for the third research question—whether this teaching program is effective, 

the answer is positive. Related details are given below. First, before receiving this 

teaching program, although the Chinese student’s ordering of the eight sentences 

based on their indirectness strength is similar to that in the American norm, their 

groupings and the rangings of the eight sentences according to their indirectness 

strengths are found to be different in the two cultures. The disparities of grouping and 
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ranging of indirectness between Chinese culture and American culture, before the 

teaching, indicate clearly that this teaching is necessary. The test results display that, 

after the teaching, the Chinese students’ grouping and range of indirectness did 

approximate to those given by the American subjects. That is, the effectiveness of 

teaching language functions is verified. However, some cross-cultural differences still 

persist after the teaching. For example, the Chinese students’ rating of 

Modality-desire strategy (i.e., S3, or “I want you to come to my party.”) was not 

improved and even turned worse after the teaching. A possible reason is that S3 is 

regarded a less indirect sentence for invitation, since sentences with “want” is 

conventionally sued as a command. After receiving the teaching, the Chinese students 

considered S3 as a member in Modality strategy, a strategy which is commonly 

considered as more indirect than Direct strategy. Therefore, the Chinese students 

shortened the differences between S3 and other three members in Modality strategy 

for the sake of intra-group congruency. Another possible reason is that the teacher 

overemphasized the concept of strategy group, and neglected the differences between 

the nature of Modality-desire strategy and that of the other members in the same 

strategy group. 

 In addition, it was found that politeness was rated quite differently by the 

Chinese students and the American subjects. As presented in the findings, the Chinese 

students’ groupings and rangings of politeness are quite different from those by the 

American subjects. Specifically, as compared with that given by the American 

subjects, the Chinese students, even after receiving the teaching program, tended to 

overcategorize the sentences in the group of low indirectness and yield a wide range 

of indirectness. The reason may be that Chinese speakers seem to comply to 

Confucianism, and avoid employing impolite utterances to the addressees. In order to 

give a refined and cultivated speech, they felt necessary to differentiate the nuances 

reflected in the sentences of the low politeness group by enlarging the rage of 

politeness. To remedy the problem, teaching language functions with cross-cultural 

comparison is needed. 

Another finding in this study is related to the use of interrogative and affirmative 

structure for politeness. It was found that, for invitation, the Chinese students tended 

to rate interrogative structure of Modality strategy as more polite than affirmative 

structure of the same strategy. Such preference seems to flout mianzi (i.e., reputation 

given by the community) in Chinese culture, which comes prior to negative politeness 
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(giving individual freedom) in Chinese invitation. On the other hand, the results of the 

American subjects showed that they consider affirmative structure as more polite than 

the interrogative structure, which is also in conflict with the want of negative-face in 

American culture. The teacher should pay attention to the cross-culture differences, 

which may result in the Chinese students’ negative transfer from Chinese to English.  

 Moreover, before the teaching, interrogative and affirmative structures in Hinting 

strategy were considered to be similar in their politeness strengths by the Chinese 

students; after the teaching, there was little improvement. One possible reason for the 

ineffectiveness of teaching is that Chinese students ignore the differences of the two 

syntactic patterns of Hinting strategy which, in American culture, would induce 

different politeness strengths. 

 To investigate the comparative effectiveness of teaching language functions by 

different teaching methods, the Chinese students were divided into two groups to 

receive function-based teaching method and structure-based teaching method. The 

results indicate that although both methods bring forth improvement, function-based 

method overrides structure-based method.  

 Students’ proficiency level is also verified to be an influential factor in learning 

language functions. It is found that the Chinese students of higher-proficiency level 

surpass students of lower-proficiency level. 

In sum, politeness and indirectness are two influential factors to determine the 

appropriateness of linguistic choice in conducting invitation, function-based method is 

more effective than the structure-based method, and high English proficiency invites 

better development in teaching/learning language functions in English. 

 

Pedagogical Implications 

  

Based on the findings in this study, some pedagogical implications are offered. 

First, since the concept of language function is always neglected in English teaching 

in Taiwan, language functions should be incorporated into English courses in 

secondary education. As noted in this study, politeness and indirectness do not have a 

parallel relation, and these two functional concepts, individually as well as in 

combination, vary from culture to culture. In EFL learning environment, the learners 

do not have frequent chance to contact with the native culture of English, so they tend 

to dictate, unconsciously, the target language by the norm of their own culture, which 
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may lead to misunderstanding in communications. Therefore, the EFL teacher should 

provide explicit instructions of language functions to avoid incorrect transfer from the 

base language (in this case, Chinese) to the target language (in this case, English). By 

incorporating the concept of language use into language teaching, learners will 

become more aware of the fact that indirectness strength and politeness strength are 

different across linguistic strategies, pragmatic strategies, and cultures.  

 Second, in teaching language functions, the teacher should avoid 

overemphasizing the linguistic forms of the target speech act. It should be kept in the 

mind that teaching language structure alone is not sufficient to explain how to use a 

language appropriately. More specifically, a learner’s competence of a second 

language goes far beyond his/her linguistic competence of that target language; it is 

his/her competence in using that target language appropriately that pronounces 

him/her a competent speaker of that language. Therefore, what a language teacher 

should teach is not language forms alone, but how a linguistic form is associated with 

its intended meaning by means of function.  

 Third, although function-based method were proved to be more effective in 

teaching language functions than structure-based method, it cannot be denied that the 

Chinese students did improve in learning language functions through structure-based 

method. According to this finding, when teaching language functions, the teacher may 

start with employing function-based method to obtain a better achievement in 

teaching language functions, and then re-enforce the teaching with structure-based 

method. In other words, the two teaching methods need not be applied individually; 

instead, they both can be used to teach the same thing at the same time, as long as 

they are arranged in a linear ordering, preferably with function-based method coming 

prior to structure-based method. 

 Fourth, although the learners with low English proficiency show weaker 

improvements in learning language use, it does not means that they can not learn 

language function. Based on the finding of the relationship between low English 

proficiency and low improvement, the teacher may start with a simpler notion, such as 

indirectness, and then move on to a more complicated concept, such as politeness, 

instead of teaching these functional concepts at the same time in a short period. For 

the learner with high English proficiency, although they show a greater pragmatic 

development, they should be given sufficient time to digest and absorb what they 

were taught, to get ready to move on to the next, such as adding the concept of social 
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factors (such as gender, ranking, power, and intimacy) into their language learning. 

Fifth, from the students’ evaluations of this program, learning language function 

does not attract high school students very much. It is noticed that when the teaching is 

too academic-like, it will degrade students’ interest in learning. To remedy the 

problem, high school teachers should think about teaching language function through 

various activities, such as role play and games, to enhance students’ learning 

motivation. 

 

Limitations of This Study and Suggestions 

  

This study left a lot to be desired. The first limitation concerns with the scope of the 

Chinese subjects. This study focuses only on the first graders of senior high school, 

leaving EFL learners in other levels unexamined. As teaching language function is 

verified to be effective in the classroom in Taiwan, it is worth expending the scope to 

investigate students of different levels, including those of lower-level students, (e.g., 

junior high school students) and higher-level students (e.g., sophomores and seniors in 

senior high, or college students). By doing so, teaching/learning language functions 

can be re-examined to identify the most appropriate timing for incorporating language 

function into regular English course, and for determining the appropriate class load at 

each learning stage.  

 The second limitation is that only these linguistic strategies (or eight 

substrategies) were investigated on sentential level. As most of the communications 

are beyond sentential level, it is hardly possible to learn correctly and completely the 

functions of the target speech act (i.e., invitation) only by focusing on individual 

sentences. For example, when teaching the speech act of invitation, it is the responses 

to the invitation that determine the success of invitation. Likewise, pre-sequence, 

which is used to prepare for a joint action to set up an invitation, which is an essential 

means to give birth to a longer conversation, is totally ignored. Next, the eight 

linguistic forms tested in this study are the most fundamental skills for invitation. 

Learning only these eight linguistic substrategies is not enough to satisfy 

conversational needs in various situations. In other words, more advanced linguistic 

strategies should be offered in secondary education. 

 Third, because the limitation of time and the Chinese subjects’ English 

proficiency, only indirectness and politeness are examined, leaving out other social 
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factors, such as gender, ranking, intimacy and familiarity. Since linguistic choices are 

strongly related to contextual factors, social factors should be carefully examined and 

arranged in English secondary education. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  


