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CHAPTER 1 

INTRODUCTION 

 

Backgrounds 

 

It has long been noticed that verbal interaction is not a sequence of sentences 

randomly formed and arranged, but a structured exchange of utterances are adjusted 

by contextual influences. Therefore, to attain communicative competence, speakers 

should not only have linguistic ability, which controls the accuracy of the language 

form, but also have the knowledge of pragmatic principles and sociolinguistic rules, 

which determine the appropriateness of language use (Leech, 1983; Wardhaugh, 

1986; Wolfson & Judd, 1983). Although the importance of sociopragmatic 

competence cannot be denied, it is the most neglected practice in classroom 

environment (Omaggio, 2001). The phenomenon of neglecting sociopragamtic 

aspect is particularly obvious in EFL environment in many non-English countries, 

with Taiwan being one of them. EFL learners in traditional classroom are taught 

mostly, if not only, the structural aspect of the target speech acts in order to achieve 

the objectives of foreign language teaching, rather than offered the association with 

interpersonal functions (i.e. expressive, relational and metacommunicative 

functions), which are frequently expressed in learners’ native language (Kasper, 

1982). Without sufficient knowledge of sociolinguistic rules of the target language, 

non-native speakers tend to ignore cross-cultural differences and be trapped in their 

L1 norm (Yu, 2008). Also, because many cultural universals with respect to 

communication are subject to be constrained by culturally specific features, 

non-native speakers have difficulty in “transfer[ing] the conversational rules of 

their first language into the second” (Scarcella, 1990, p. 337). 

Although many scholars (Manes, 1983; Rubin, 1983; Wolfson, 1989) have 

advocated the need of the transfer of communicative competence in order to 

perform L2 speech acts appropriately, senior high school students in Taiwan hardly 

have a chance to learn the sociopragmatic aspects of verbal communication. Instead,
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they study English primarily for the purpose of passing examines, which have been 

designed to test on students’ linguistic competence. More disappointingly, course 

designers and teachers, in order to satisfy academic need of this kind, are persuaded 

to construct and conduct English courses which are far more structure-oriented than 

function-oriented (if language use is taught in the EFL classrooms at all). As a 

result, it is very likely that these students can perfectly produce grammatical 

sentences but they can not use them appropriately in real communication. 

 

Purpose of the Study 

 

In Taiwan, sociopragmatically well-designed English courses are seldom 

conducted in secondary education to help the students to understand the 

relationship between linguistic forms and their functions. Even in college education, 

according Yu (2008), although some sociocultural oriented classes of universities in 

Taiwan are offered, students’ sociolinguistic competence is generally not too 

different from that formed in traditional classrooms. Due to the fact that students in 

Taiwan are low in their L2 communicative competence, the purpose of this study is 

to investigate the possibility and the effectiveness of teaching sociopragmatic 

aspect of L2 (in this case, English) use in secondary education.  

In this study, the speech act of invitation was chosen to be tested since 

invitational situation occurs frequently in daily life and is thus a speech act suitable 

for students to practice functional control on choices of language forms. In order to 

provide a more effective course of teaching American ways of invitation, the 

teacher are supposed to sequence the teaching process according to learning 

difficulty and complexity of the language. Most importantly, in addition to 

sufficient language learning practices, learners should be given an explicit 

instruction of sociopragmatic concepts to activate their awareness of cross-cultural 

differences and reduce L1 negative transfer (House, 1996). Therefore, EFL teachers 

should also incorporate cross-cultural differences into the course because although 

the concepts of function may be universal, but the verbal realizations of the same 

functional concepts would vary from language to language. The results of this study 

are expected to provide language educators, who are responsible for facilitating 

EFL students to achieve communicative competence, with a general design in 

integrating language functions into the teaching of language forms. 

 


