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CHAPTER 3 

METHOD 

 

   Among various versions of textbooks in Taiwan, some of them were published by 

local publishers, and others published by the governments or imported from overseas. 

It is hard to tell which version was compiled based on the guidelines of the Nine-year 

Integrated Curriculum. In this study, only the textbooks sent to be inspected by the 

National Institution for Compilation and Translation were analyzed and discussed.  

    Furthermore, in order to understand the use of textbooks across Taiwan, a 

questionnaire was developed for elementary school English teachers from the 

northern, central, southern, and eastern parts of Taiwan. Since the Nine-year 

Integrated Curriculum is inclusive of elementary and junior high school education, 

textbooks for elementary and junior high school English education should be well 

connected. Thus, the researcher chose to focus mainly on the versions of elementary 

school English textbooks with extended versions for junior high school English level. 

And, in order to understand if the content of elementary school English textbooks 

were connected with that of the junior high school textbooks, this researcher analyzed 

the textbooks for sixth graders only and sent questionnaires to the English teachers of 

sixth graders. Moreover, eight interviews were arranged for those elementary school 

English teachers who expressed their willingness to be interviewed. In addition, three 

junior high school English teachers were also invited to be interviewed to give 

comments on the elementary school English textbooks.
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    In this chapter, the data from the questionnaire were analyzed by T-test, ANOVA 

or frequency through the help of SPSS program. Not only the students’ textbook and 

workbook, but also teachers’ manuals and teaching aids were evaluated. Moreover, 

how teachers selected a textbook and what criteria teachers took into consideration 

when they were selecting the textbooks would also be discussed.   

 

3.1 Subjects 

The subjects of this study were the elementary school English teachers around 

Taiwan teaching six graders. Each subject was randomly chosen from every single 

school in four areas of Taiwan, that is, northern, central, southern, and eastern (see 

Table 3.1). Table 3.2 listed the number and percentage of schools in four areas in 

Taiwan (retrieved June, 2007, from the website of MOE: 

http://www.moe.gov.tw/index.htm).  

 

Table 3.1 Counties and cities in four areas in Taiwan 

Area Counties and cities 

Northern Taipei County, Taipei City, Keelong City, Hsinchu City, Hsinchu County, 

Taoyuan County, Miaoli County 

Central Taichung County, Taichung City, Changhua County, Nantou County, 

Yulin County 

Southern Kaohsiung County, Kaohsiung City, Chiai County, Chiai City, Tainan 

County, Tainan City, Pingtong County 

Eastern Taitung County, Hualien County, Hualien City, Ilan County, Ilan City 

 

Based on Table 3.2, the distribution of 300 schools and subjects across Taiwan 

was then arranged (see Table 3.3). As a result, 38% of those schools were in the 
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northern area of Taiwan, 17% in the central, 36% in the southern, and 9% in the 

eastern. In other words, among those 300 subjects, 114 of those were in the northern 

area of Taiwan, 51 of those in the central, 108 of those in the southern, and 27 of 

those in the eastern. 

 

Table 3.2 Distribution of schools in four areas in Taiwan 

Area Number of schools Percentage 

Northern  531  38% 

Central  236  17% 

Southern  508  36% 

Eastern  124  9% 

Total 1399 100% 

 

 

Table 3.3 Distribution of subjects in four areas in Taiwan 

Area Number of subjects Percentage 

Northern  114  38% 

Central  51  17% 

Southern  108  36% 

Eastern  27  9% 

Total 300 100% 

     Note: The distribution of subjects in four areas in Taiwan was the same as the 

distribution of schools in four areas in Taiwan, since each subject was 

chosen from every single school.  
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3.2 Instruments 

    The instruments used in this study included textbooks, questionnaires, and 

interviews with some elementary and junior high school English teachers. 

 

3.2.1. Textbooks 

In this study, the textbooks investigated were only those that had been reviewed, 

inspected, and approved by the National Institute for Compilation and Translation, 

with the extended textbooks for Junior High School English level. Those that met 

these two requirements in this research were Hess, Longman, Hanlin, Kang Hsuan, 

and Nani between year 2006 and 2007. However, more than one third of the subjects 

(37.2%) were not using textbooks published by any of these five publishers (see Table 

3.4). So, data from these subjects were regarded as invalid and not analyzed.  

    Meanwhile, none of subject shown in Table 3.4 chose to use the textbook, Go Go! 

A, B, C!, published by Nani, which, therefore, was not analyzed and discussed. 

Because of the rapidly changing policy, some textbooks were not completely 

compiled for third graders to sixth graders. Up to now, most publishers have compiled 

two series of textbooks, one for grades three and four, and the other for grades five 

and six. Thus, in order to investigate the connection between elementary and junior 

high school English education, this study focused on textbooks for grade six only. 

 

Table 3.4 Distribution of the in-use textbooks 

Version of the textbooks  (Publishers) Users (among 239 subjects) 

Happy English (Hess) 36 (16.98%) 

Go Superkids  (Longman) 54 (25.47%) 
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Super Cool (Hanlin) 11 (5.18%) 

New Wow English (Kang Hsuan) 59 (27.9%) 

Go Go!A, B, C! (Nani) 0 (0%) 

Others* 79 (37.2%) 

Total 239 (100%) 

Note: Those teachers did not use versions published by these publishers, Hess, 

Longman, Hanlin, Kang Hsuan, and Nani. 

 

3.2.2 Questionnaire 

The questions raised in the questionnaire were adapted from Chen’s (2002) 

questionnaire questions for Senior High School English teachers, Ma’s (2003) 

evaluation criteria for current elementary English textbooks, and also Wu’s (2002) 

and Lin’s (2006) questionnaire questions for Junior High School English teachers. 

Meanwhile, this researcher not only studied Shih’s (1999) and Chen’s (2002) 

checklists of English textbook evaluation in elementary schools, but also referred to 

Cunningsworth’s articles about textbook evaluation and selection (1984, 1995), 

Sheldon’s study on textbook evaluation (1988) for reference. Since those data for 

reference were developed at least four years ago, the subjects were not the same as 

those of this study. In addition, the English education policy and environment at that 

time had changed. Thus, the researcher then modified and developed the evaluation 

criteria and the questionnaire questions for this study. 

    To check the feasibility of the questionnaire, a pilot study was conducted. Forty 

copies of questionnaire were distributed to elementary school English teachers who 

were teaching six graders, with 10 copies for each of the four areas in Taiwan. Then, 

the reliability analysis was done using SPSS to see if there was any error of 
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measurement existing in the questions of the questionnaire. The reliability 

co-efficiency of the questionnaire was high (α = 0.8), indicating the high reliability of 

questionnaire. Then, the final revised copies of questionnaires in Chinese were 

modified and printed (see Appendix A). 

    The questionnaire comprised four sections, that is, teachers’ background 

information, textbook evaluation, textbook selection, and problems or difficulties 

teachers encountered. 

After collecting the data, the researcher received 239 copies of questionnaire 

back with the retrieval rate 79.67% (see Table 3.5). 

 

Table 3.5 Return rate of the questionnaire 

Area 
Number  

of the subjects 

Number  

of returned copies of the questionnaire 

Northern  114    82 (71.93%) 

Central   51    29 (56.86%) 

Southern  108   103 (95.37%) 

Eastern   27    25 (92.59%) 

Total 300 239 (79.67%) 

 

 

3.2.2.1 Questions for teachers’ background information 

In the first section of the questionnaire, teachers were asked about their 

background information, i.e., gender, teaching place, English educational background, 

and years of English teaching experiences, to see whether teachers’ background 
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information were related to textbook evaluation or selection. 

 

3.2.2.2 Questions about textbook evaluation 

The second section focused on textbook evaluation. English teachers had to 

evaluate the in-use textbooks on four parts as below: 

(1) the overall evaluation of the students’ textbooks; 

(2) the evaluation of teachers’ manuals; 

(3) the evaluation of teaching aids; 

(4) the evaluation of the design and printing quality of textbooks. 

 

    First, teachers should generally evaluate the whole set of the material, such as the 

connection between each unit and each level, the content, language components, and 

development of students’ levels of proficiency. After that, teachers evaluated the 

teachers’ manuals of the in-use textbooks, and then, teaching aids, i.e., CDs, VCDs, 

charts, flashcards, and puppets. Last, the design and printing of these textbooks were 

evaluated, including illustrations to see if they corresponded with the content of the 

textbook.  

 

3.2.2.3 Questions about Textbook Selection 

The third section was about textbook selection, developed to know how 

elementary school English teachers selected a textbook. Teachers had four choices, 

i.e., very important, important, not very important, and not important at all, to mark 

for the importance of each criterion or factor taken into consideration when they were 

selecting the textbook. In the section, the procedure of textbook selection was asked, 

i.e., teachers’ experiences of textbook evaluation and selection, members of textbook 
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evaluation committee in a school, and whether school used any indicator of textbook 

evaluation and selection. 

 

3.2.2.4 Questions about problems or difficulties teachers encountered 

    Last, teachers answered the questions about problems or difficulties they had 

encountered in using the textbooks. For the improvement of elementary school 

English textbooks, there were several open-ended questions about teachers’ 

suggestions and expectations. The answers to these questions would be provided for 

publishers of these textbooks. 

     

3.2.3. Interviews with English teachers 

    Interviews were conducted to investigate issues and concerns unrevealed in the 

questionnaire. In the last page of the questionnaire, teachers could leave their email 

addresses or cell phone numbers if they were willing to be interviewed. After all the 

questionnaires were collected, eight interviews were arranged. The researcher also 

interviewed three junior high school English teachers in order to have their opinions 

about the current elementary school English textbooks.  

After referring to elementary school English teachers’ perception on the current 

textbooks from Chen’s study (2004), and the points of view from junior high school 

English teachers listed in Wang’s study (2005), the researcher developed the 

interview questions adapted from Chang’s (2000) and Lin’s (2006) interview 

questions. The former was for senior high school English teachers while the latter for 

junior high school English teachers. After being modified several times, the interview 

questions for both elementary and junior high school English teachers were worked 

out (see Appendix D). 
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3.3 Procedures 

    The procedure of conducting this study began with the development of the 

questionnaire after reviewing the previous studies. Next, the pilot study was done by 

using the reliability analysis to ensure the low possibility of having any error of 

measurement. Then, 300 copies of questionnaire were sent out to the subjects. After 

that, the interviews were arranged individually after the questionnaires were collected. 

Last, the researcher analyzed all the collected data, presented the results of each item, 

and listed teachers’ suggestions at the end. The procedure is illustrated in Figure 1. 

 

Developing a set of questionnaire by adapting from the existing relevant 

questionnaires 

� 

Doing a pilot study by using the reliability analysis 

� 

Modifying the questionnaire 

� 

Distributing questionnaires 

� 

Collecting the questionnaires 

� 

Arranging interviews 

� 

Analyzing, explaining and discussing the statistic results 

 

Figure 3.1. The procedure of conducting the study 
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3.4 Data Analysis 

    The returned questionnaires were analyzed to find out the answers to the research 

questions raised in chapter two. The statistic programs, SPSS and EXCEL, were 

adopted to analyze the data.  

 First, teachers’ background information was analyzed and presented by 

descriptive statistics including frequencies and percentages representing the current 

elementary school English teaching environment. Second, data of textbook evaluation 

were analyzed in the beginning of the test of homogeneity of variances, which was 

done to assure the homogeneity of each item. In Appendix B, by using the test of 

homogeneity of variances, variances were all homogeneous, indicating that the 

underlying errors were all uncorrelated (α= .1). Then, multiple comparisons by Tukey 

HSD were conducted to see if there were any significant differences between the four 

versions of textbooks in every item. The result was shown by mean and standard 

deviation. Every criterion for each version of textbooks was compared and discussed. 

Third, the data of textbook selection were analyzed by using SPSS and the results 

were presented by frequency to see the current situation of textbook selection across 

Taiwan. Last, answers to the open-ended questions were classified and summarized 

by the researcher.  


