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CHAPTER 4 

RESULTS 

    

    This chapter starts with subjects’ background information to facilitate our 

discussion. In line with the research questions, the results were presented in the order 

of teachers’ perspectives, problems or difficulties, the level of satisfaction with the 

materials, and the criteria for selecting the new material.  

 

4.1 Background Information 

    As shown in Table 4.1, most of the respondents were female teachers. 51.8% of 

the teachers were graduated from university. As to years of English teaching, only 

12.3% of teachers taught English for less than one year. 38.7% of teachers had one to 

three years of English teaching and 33.2% had four to six years of English teaching 

experiences. Still another 15.8% of teachers had great experiences in English teaching 

for more than six years. In terms of teachers’ major, there was a surprising finding. 

Only 36.3% of the elementary school English teachers were English majors, and 

13.9% of teachers took English as minor. A greater percentage of elementary school 

English teachers (49.8%) majored in other subjects, e.g., chemistry, computer science 

and information, engineering, industry, and economy.
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Table 4.1 Background information of the subjects (N=160) 

Background 

Information 
Items 

Number of subjects  

(Percentage of Respondents) 

Female teacher  133 (83.1%) Gender 

Male teacher 27 (16.9%) 

University  83 (51.8%) 

MA 43 (26.9%) 

Teachers’ College  30 (19.3%) 

40 Credits 3 (1.6%) 

Education 

Others 1 (0.4%) 

Others 80 (49.8%) 

Major in English 58 (36.3%) 

Major 

Minor in English 22 (13.9%) 

1 to 3 years 62 (38.7%) 

4 to 6 years 53 (33.2%) 

more than 6 years 25 (15.8%) 

Years of English 

teaching 

less than 1 year 20 (12.3%) 

 

    Shown in Table 4.2 is subjects’ use of the in-use textbooks. About 66.95% of the 

subjects were using textbooks published with the extended textbooks for junior high 

school English curriculum, while about one third of subjects were using textbooks 

only compiled for elementary English curriculum without any connection with the 

junior high school English curriculum. According to the questionnaires, a great 

number of teachers in southern area were using textbooks published by Tainan and 

Kaohsiung City governments.   
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Table 4.2 Subjects’ use of the in-use textbooks 

Version of the textbooks  (Publishers) 
Number of users  

(among 239 subjects) 

New Wow English  (Kang Hsuan) 59 (24.69%) 

Go Superkids  (Longman) 54 (22.59%) 

Happy English (Hess) 36 (15.06%) 

Super Cool (Hanlin) 11 (4.60%) 

Nani 0 (0%) 

Others 

   Melody 

   Kids Castle 

   Enjoy and Power-up* 

   Rainbow  

  Imported materials 

   Unknown** 

79 (33.05%) 

27 (34.2%) 

23 (29.1%) 

15 (18.9%) 

6 (7.6%) 

6 (7.6%) 

2 (2.53%) 

 

Note: 

* The researcher put Enjoy and Power-up together because they were published     

by Tainan and Kaohsiung City Governments respectively.  

    ** The teachers were not sure which version of textbooks they are using. 

 

    Following the basic information of respondents, the results of the four research    

questions ensued, including teachers’ perspectives, the problems or difficulties 

teachers encountered, the level of satisfaction, and the criteria for textbook selection.  
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4.2 Textbook Evaluation 

In response to research question 1: what are the teachers’ perspectives of the 

contents of the students’ textbooks, students’ workbooks, and teachers’ manuals?, this 

section was separated mainly into three parts, i.e., the evaluation of the students’ 

textbooks, the evaluation of students’ workbooks, and the evaluation of teachers’ 

manuals. 

 

4.2.1. The evaluation of the students’ textbooks 

The researcher separated this section into three parts. First, teachers evaluated 

the overall contents of students’ textbooks to see if there’s any difference among four 

versions of textbooks. Second, teachers evaluated more deeply the language 

components (alphabet, phonics, vocabulary, and sentence pattern) in the textbooks. 

Third, teachers evaluated the improvement of students’ language abilities (four skills 

and their application) in using the textbooks. 

 

4.2.1.1. Evaluation of the overall contents of textbooks 

The items in the overall evaluation of the contents of students’ textbooks were 

listed in the second part of the second section in the questionnaire (see Appendix A). 

The researcher made multiple comparisons of fourteen items in the second part 

of the second section in the questionnaire (see Appendix A), by following Tukey HSD 

(see Appendix C1) to see the performance of each textbook. The results indicated that 

there was no significant difference in all the criteria for each of the four textbooks.  

 Table 4.3 for the open-ended questions from 15 to 17 reported the forms of the 

textbooks. From this table, it is clear to see almost every form was used in each 

textbook as prescribed by the Guidelines of the Nine-year Integrated Curriculum. 
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However, among the four versions, stories were less used while games, songs, chants, 

and rhymes were used in a high frequency. Table 4.3 also indicated that all the 

publishers emphasized more on CLT components, e.g., games, rhymes, and dialogues, 

than on reading comprehension, e.g., menu, articles, and stories.  

 

Table 4.3 Forms used in the textbooks represented by frequency 

Item Hess Longman Hanlin Kang Hsuan 

Games 17.1 % 16.9 %  18.4 % 18.9 % 

Rhymes 15.7 % 16.0 % 18.4 % 18.3 % 

Dialogues 15.2 % 13.47 % 11.5 % 11.5 % 

Songs/chants 14.3 % 15.4 %  14.9 % 17.9 % 

Menus 9.0 % 12.5 % 9.2 % 12.5 % 

Tables 12.3 % 9.4 % 9.2 % 10.0 % 

Articles 8.6 % 10.0 % 10.3 % 6.8 % 

Stories 7.6 % 6.3 % 8.0 % 3.9 % 

 

    Table 4.4 for question 16 reported the types of teaching aids provided by the 

publishers. It is obvious that almost every publisher provided the same teaching aids 

except that Longman and Kang Hsuan, who provided other special aids, i.e., hammers, 

folders, dice, stickers, big books, and toys for games. The results also showed that the  

publishers sometimes had extra services in similar ways, such as providing related CD 

or VCD for teachers, and teaching materials for teaching articles about festivals or 

holidays. 
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Table 4.4 Teaching aids provided by the publishers 

Item Hess Longman Hanlin Kang Hsuan 

Flash cards 19.8% 20.5% 19.5% 20.5% 

Charts 17.5% 20.1% 19.5% 20.1% 

CDs 20.3% 20.1% 19.5% 20.1% 

VCDs or tapes 14.7% 11.7% 15.8% 11.7% 

Banners (sentence patterns) 18.1% 20.1% 19.5% 20.1% 

Puppets 9.6% 7.2% 6.1% 7.2% 

Others* 0% 0.3% 0% 0.3% 

    * Teachers who used versions published by Kang Hsuan and Longman pointed 

out that the publishers sometimes offered them with picture books and 

multiple resources to help them fulfill their English teaching. 

 

    In question 17, services provided by the publishers were evaluated. Table 4.5 

showed that the four publishers provided similar services except for Hess, who 

worked more on inviting teachers to point out mistakes in the textbooks and then 

posting them on the website.   

 

Table 4.5 Services provided by the publishers 

Items Hess Longman Hanlin Kang Hsuan 

Workshops on the introduction 

of the materials 

13.3 % 28.6 % 21.1 % 23.2 % 
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Teachers’ trainings  13.3 % 12.5 % 31.6 % 21.4 % 

Calling for mistakes in the 

textbooks and announcing them 

on the websites 

53.3 % 30.4 % 15.8 % 23.2 % 

Others* 20 % 28.5 %  31.6 % 32.1 % 

* (1) Some teachers pointed out that Hess and Hanlin provided them with extra  

learning sheet or simulated tests.  

 (2) Some teachers pointed out that Longman has many other useful English 

teaching materials, e.g., imported picture books, and picture dictionaries.  

(3) The workshops held by Kang Hsuan were not just for English teachers. 

Non-English teachers or even parents were also invited to participate in. The 

topics of the lectures were not limited in English learning and teaching. 

Educational issues were also included, e.g., psychological education, and 

parental education.  

 

4.2.1.2 Evaluation of language components in the textbooks 

The language components in the four versions of textbooks would be analyzed in 

two steps from item 1 to item 9 (see Appendix C2). In each item, Tukey HSD would 

be done first to see if there is any significant difference among the four versions of 

textbooks (α= .1). Tukey HSD is done when the comparison group is larger than two. 

Among the four textbooks, the program would separate them into two groups to 

analyze in the nine items. However, there was no significant difference in every item 

except for item 5, learning situation, which means that vocabulary learning in the 

textbooks was introduced and practiced in meaningful and realistic situation. Table 
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4.6 showed there was significant difference between Kang Hsuan and Hanlin in item 

5. In addition, Figure 4.1 showed that Hanlin has better performance than Kang Hsuan 

in item 5 while the other two textbooks, Hess and Longman, have no significant 

differences here. Since the result came out from the average value only, the researcher 

went on to the second step - multiple comparisons (see Appendix C2). The results 

were the same. There was significant difference between Kang Hsuan and Hanlin in 

item 5. Therefore, this result indicated that teachers think that Hanlin provided better 

learning situation in the content of the textbook than Kang Hsuan did. 

 

Table 4.6 Comparisons among four textbooks in item 5 (learning situation) by Tukey 

HSD  

Comparison Groups 
Textbook N 

1 2 

Kang Hsuan 40 3.15  

Longman 47 3.36 3.36 

Hess 33 3.39 3.39 

Hanlin 10  3.70 

Sig.  .545 .257 

 

Means for groups in homogeneous subsets are displayed. 

a   Uses Harmonic Mean Sample Size = 22.653. 

b   The group sizes are unequal. The harmonic mean of the group sizes is used. Type 

I error levels are not guaranteed. 
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Figure 4.1. The comparisons among four textbooks in item 5 by Tukey HSD. 

 

4.2.1.3 Evaluation of the improvement of students’ language abilities in the textbooks 

    Language abilities comprise four skills, i.e., listening, speaking, reading, and 

writing. Six items concerning the improvement of students’ language abilities were 

evaluated in four versions of textbooks. That is: (1) the ordering importance of four 

skills; (2) lively learning situation based on CLT; (3) active exercises in listening and 

speaking; (4) active exercises in reading and writing; (5) exercises for language use, 

and (6) improvement of students’ language abilities and enhancement of students’ 

learning motivation (see Appendix A). By multiple comparisons, the researcher found 

out that there was no significant difference in each of the six items among four 

textbooks (see Appendix C3), indicating that each textbook has similar performance 

in improving the language abilities of the students.  

 

4.2.2. Evaluation of the content of students’ workbooks 

    With regard to the content of students’ workbooks, five items were analyzed, 
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including the amount of exercises, levels of difficulties, types of exercises, the amount 

of exercises for listening and speaking, and effectiveness of students’ exercises (see 

Appendix A). As shown in Appendix C4, there was no significant difference in each 

of the five items among the four versions of the students’ workbooks.  

 

4.2.3. Evaluation of the teaching materials of teachers’ manuals 

 This section comprises three parts, i.e., the content of teachers’ manuals, their 

teaching aids, and their printing. As shown in Appendix C5, there was no significant 

difference in each of the seven items among four textbooks, that is, clear objective of 

each unit, appropriate activities, information of cultural background, key answers to 

the exercises, measurement samples, frequency of using the manual, and the 

effectiveness of the manual.  

 In Taiwan, publishers provided teaching aids together with teachers’ manuals. In 

evaluating the teaching aids among four versions of textbooks, the test of 

homogeneity of variances was done first. The results showed there was significant 

difference in teaching aids (Table 4.7). Figure 4.2 showed that teaching aids provided 

by Kang Hsuan had better performance than those provided by Hanlin in item 2. In 

other words, Kang Hsuan provided more useful teaching aids, say, charts, flash cards, 

puppets, and posters, than Hanlin. Again, to be more precise, multiple comparisons 

were done by Tukey HSD. As Appendix C6 showed, however, there was no 

significant difference in item 2. To conclude, there was still no significant difference 

in teaching aids among the four textbooks.  
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Table 4.7 Comparisons among four textbooks in item 2 by Tukey HSD  

Comparison Groups Textbook N 
1 2 

Hanlin 10 2.50  

Longman 45 3.00 3.00 

Hess 34 3.03 3.03 

Kang Hsuan 38  3.11 

Sig.  .089* .965 

 

Means for groups in homogeneous subsets are displayed. 

a  Uses Harmonic Mean Sample Size = 22.478. 

b  The group sizes are unequal. The harmonic mean of the group sizes is used. Type 

I error levels are not guaranteed. 

 

 

Figure 4.2. The comparisons among four textbooks in item 2 by Tukey HSD 
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4.3. The Problems or Difficulties Teachers Encountered 

    In response to research question 2: what are the problems or difficulties in using 

the materials?, this section concluded seven problems or difficulties teachers 

encountered when using the materials. From Table 4.8, among the four versions of 

textbooks, some teachers felt that the content was too much while others felt that it 

was not enough. It was hard to say the content of any textbook was really enough for 

students or not. However, it seemed that the content was not a big problem for the 

teachers. The most problems or difficulties English teachers faced were the different 

levels of students’ proficiency, which affected their teaching the most in class. 

 

Table 4.8 Problems or difficulties teachers encountered. 

Problems or difficulties Frequency 

1. The content of the textbook is too much. 26 

2. The content of the textbook is not enough. 15 

3. The content of the workbook is too much. 13 

4. The content of the workbook is not enough. 25 

5. Students’ levels of proficiency are too high. 9 

6. Students’ levels of proficiency are too low. 15 

7. The great difference in students’ levels of   proficiency. 137 

8. Others 15 
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4.4 The Degree of Teachers’ Satisfaction with Students’ Workbooks and 

Teachers’ manuals 

In response to research question 3: To what extent are those elementary English 

teachers satisfied or dissatisfied with students’ workbooks, and teacher’s manuals?, 

this section concluded the degree of teachers’ satisfaction with students’ workbooks 

and teachers’ manuals. In addition, the reasons why teachers were dissatisfied with 

students’ workbooks and teachers’ manuals were reported in Table 4.10 and 4.12 

respectively.  

Whether teachers were satisfied with students’ workbooks was investigated. The 

results showed that among four versions, most teachers were dissatisfied with the 

students’ workbooks (see Table 4.9). Teachers using Hess (69.4%) were dissatisfied 

with its students’ workbook the least while those using Kang Hsuan (85.2%) were 

dissatisfied the most. In conclusion, most teachers, no matter which version they were 

using, were dissatisfied with the students’ workbooks. 

 

Table 4.9 The degree of teachers’ satisfaction with the student’s workbooks 

Textbooks Satisfied Dissatisfied 

Hess 30.6 % 69.4 % 

Longman 20.4 % 79.6 % 

Hanlin  16.7 % 83.3 % 

Kang Hsuan 14.8 % 85.2 % 

 

Table 4.10 showed the reasons why teachers were dissatisfied with the students’ 

workbook. Most teachers agreed that the types of exercises or practices designed in 
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the students’ workbook were too boring for the students. Those types were not 

motivated enough to arouse students’ motivation of writing the workbook. In the 

textbook published by Hess and Hanlin, none of teachers agreed that the content of 

the students’ workbook was too difficult. 

 

Table 4.10 Reasons for being dissatisfied with students’ workbooks 

The Degree of Teachers’ Dissatisfaction 
Reasons 

Hess Longman Hanlin Kang Hsuan 

1. Too much content  5.4 % 17.3 % 11.1 % 8.1 % 

2. Too little content 22.2 % 13.5 % 11.1 % 21.6 % 

3. Poor types of exercises 59.3 % 48.1 %  55.6 % 39.2 % 

4. Too difficult  0 % 1.9 % 0 % 8.1 % 

5. Too easy  27.0 %  15.4 % 11.1 % 16.2 % 

6. Others 8.1 % 3.8 % 11.1 % 6.8 % 

 

 

After dealing with the degree of teachers’ satisfaction with students’ workbooks, 

the researcher proceeded to teachers’ manuals. As shown in Table 4.11, no matter 

which textbook was used, teachers being dissatisfied with teachers’ manuals were in 

high proportion. According to the survey, some teachers did not use teacher’s manual 

at all when teaching. For those teachers who used Hess, the activities provided in the 

teacher’s manual were not appropriate for students to do. For those teachers who used 

Hanlin, there was not enough information provided in its teachers’ manual for 
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teachers’ reference. For those teachers who used Longman and Kang Hsuan, the 

design of activities provided in teachers’ manuals were not effective. 

 

Table 4.11 The degree of teachers’ satisfaction with teacher’s manuals 

Textbooks Satisfied Dissatisfied 

Hess 13.9 %    86.1%    

Longman 12.96%    87.04%    

Kang Hsuan 11.86%    88.14%    

Hanlin 9.1%    90.9%    

 

    In Table 4.12, the researcher stated the reasons why most English teachers were 

dissatisfied with the teacher’s manuals. Most teachers agreed that the activities 

provided in teacher’s manuals were not effective, or not suitable in teaching. Secondly, 

teachers could not get enough background information related to the context in a 

teacher’s manual.  

In item 6, there were other reasons in a high percentage that made teachers 

dissatisfied with the teacher’s manual. Some teachers did not use teacher’s manual at 

all, so they did not know the pros and cons of a teacher’s manual, and some teachers 

claimed that the activities provided in the teacher’s manuals were not interesting 

enough to attract students’ attention and arouse their motivation in learning. What’s 

more, there was a special situation for those teachers using Longman. Teachers using 

Longman explained the reasons why they did not use its teachers’ manual. First, since 

Longman provided teachers a teachers’ textbook almost similar to students’ textbook, 

with a minor difference that teachers’ textbook contained additional information for 
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teachers’ reference, i.e., teaching tips, teaching activities, quiz, and short stories. Thus, 

teachers could use the teachers’ textbook in place of students’ textbook and at the 

same time ignore the teachers’ manual.  

Table 4.12 Reasons for being dissatisfied with teacher’s manuals 

Percentage of the performance 
Reasons 

Hess Longman Hanlin Kang Hsuan 

1. Unclear explanation 7.5 % 1.54 % 10.5 % 4.1 % 

2. Poor activity design 37.5 % 40 % 21.1 % 48.6 % 

3. Poor background information 12.5 % 20 %  31.6 % 18.9 % 

4. No content-related information  25 % 20 % 21.1 % 9.5 % 

5. No translation of the contents 5 %  4.6 % 5.3 % 8.1 % 

6. Others 12.5 % 13.8 % 10.5 % 10.8 % 

 

4.5. Textbook Selection 

    In response of research question 4: What are the criteria highlighted by teachers 

when they select a textbook?, this section first stated the importance of the criteria 

considered in textbook selection. Then, based on the survey, the researcher elaborated 

on factors affecting the decision of textbook selection, that is, the members and the 

procedure of selecting textbooks.  

 

4.5.1 The importance of the criteria considered in textbook selection 

    Based on the previous studies, the following items were criteria considered 

important by many scholars. The relative importance of these evaluation criteria to 
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these 160 English teachers was listed in Table 4.13. 

    Table 4.13 showed that most teachers emphasized items listed below when 

choosing textbooks. These items are presented below in the order of importance: the 

service and attitude of the publisher (8.15%); variety of themes (8.00%); activity 

design (7.99%); the correspondence to the curriculum guidelines (7.95); the content of 

students’ workbooks (7.85); size of vocabulary (7.77%); layout and printing (7.77%); 

publishers’ reputation (7.52%); content of teachers’ manuals (7.37%); publishers’ 

workshops for teachers (7.33%); first impression on the textbook when skimming 

(7.32%); and the compiler-in-chief’s expertise and his or her status in the academic 

community (7.21%).  

    It is interesting to find whether the publishers’ service and attitude are good may 

greatly influence the decision of textbook selection whereas the compiler-in-chief’s 

expertise and his or her status in the academic community were considered the least 

important. 

 

Table 4.13 The importance of each criterion considered in textbook selection 

Importance of each item 
Item 

4 3 2 1 N 

1. Publishers’ reputation 84 

 (52.5%) 

68 

 (42.5%) 

5  

(3.125%) 

1  

(0.625%) 

551 

(7.52%) 

2. Publishers’ service 

and attitude 

124 

 (77.5%) 

32 

 (20%) 

2 

 (1.25%) 

1 

 (0.625%) 

597 

(8.15%) 

3. Publishers’ workshops 

for teachers 

79 

(49.375%) 

64  

(40%) 

14 

 (8.75%) 

1 

 (0.625%) 

537 

(7.33%) 
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4. The compiler–in- 

chief’s expertise and 

his or her status in the 

academic community 

74  

(46.25%) 

66 

(41.25%) 

16 

 (10%) 

2 

(1.25%) 

528 

(7.21%) 

5. Correspondence to the 

curriculum guidelines 

109 

(68.125%) 

47 

 (29.375%) 

2 

 (1.25%) 

1 

 (0.625%) 

582 

(7.95%) 

6. Variety of themes 117 

(73.125%) 

38  

(23.75%) 

2 

 (1.25%) 

0  

(0%) 

586 

(8.00%) 

7. Activity design 113 

(70.625%) 

44 

 (27.5%) 

0 

 (0%) 

1 

 (0.625%) 

585 

(7.99) 

8. Difficulty levels of    

  grammar 

98 

 (61.25%) 

56 

 (35%) 

4 

 (2.5%) 

0 

 (0%) 

568 

(7.76%) 

9. Size of vocabulary 94 

(58.75%) 

63 

 (39.375%) 

2  

(1.25%) 

0 

 (0%) 

569 

(7.77%) 

10. Content of teachers’  

   manuals 

91 

(56.875%) 

48 

(30%) 

16 

(10%) 

0 

(0%) 

540 

(7.37%) 

11. Content of students’  

   workbooks 

108 

(67.5%) 

47 

(29.375%) 

1 

(0.625%) 

0 

(0%) 

575 

(7.85%) 

12. Layout and printing 98 

(61.25%) 

57 

(35.625%) 

3 

(1.875%) 

0 

(0%) 

569 

(7.77%) 

13. First impression on   

   the textbook when   

   skimming 

78 

(48.75%) 

67 

(41.875%) 

10 

(6.25%) 

3 

(1.875%) 

536 

(7.32%) 

 



  43 

 

Note: 4 = Very important;  

3 = important;  

2 = not very important;  

1 = not important at all;  

0 = no response 

    In order to obtain the detailed results, the researcher conducted a Chi-Square test 

to see if there is any significant difference among those criteria in the central, eastern, 

southern, and northern parts of Taiwan. As shown in Table 4.14, item 8 (difficulty 

levels of grammar), item 9 (size of vocabulary), and item 11 (content of students’ 

workbook) had significant differences (coefficient< .1), indicating that teachers from 

different areas had different points of view on those three items. 

 

Table 4.14 The importance of each criterion in textbook selection by Chi-Square Test 

Item Chi-Square df Asymp. Sig. 

1. Publishers’ reputation 0.72 3 0.868 

2. Publishers’ service and attitude 1.041 3 0.791 

3. Publishers’ workshops for teachers 0.818 3 0.845 

4. The compiler-in-chief’s expertise and his or her 

status in the academic community 
2.656 3 0.448 

5. Correspondence to the curriculum guidelines 1.759 3 0.624 

6. Variety of themes 0.221 3 0.974 

7. Activity design 1.618 3 0.655 

8. Difficulty levels of grammar 10.746 3 0.013* 

9. Size of vocabulary 8.297 3 0.04* 
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10. Content of teacher’s manuals 1.857 3 0.603 

11. Content of students’ workbooks 9.123 3 0.028* 

12. Layout and printing 2.792 3 0.425 

13. First impression on the textbook when skimming 3.041 3 0.385 

 

    The researcher conducted Tukey HSD to compare the teachers’ perspectives of 

items 8, 9, and 11, in the central, eastern, southern, and northern parts of Taiwan.  

First of all, as Table 4.15 showed, teachers in the eastern and southern parts of 

Taiwan had similar perspectives of item 8. However, teachers in the central and 

northern parts of Taiwan had different points of views. The former viewed the 

difficulty levels of grammar as an important criterion for textbook selection while the 

latter did not (see Figure 4.3).  

 

Table 4.15 Comparisons among the four parts of Taiwan in item 8, difficulty levels of  

         grammar, by Tukey HSD (α= .1) 

Comparison Groups 
AREA N 

1 2 

Central 16 3.25  

Eastern 23 3.39 3.39 

Southern 94 3.52 3.52 

Northern 60  3.67 

Sig.  .269 .256 
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Means for groups in homogeneous subsets are displayed. 

a  Uses Harmonic Mean Sample Size = 30.011. 

b  The group sizes are unequal. The harmonic mean of the group sizes is used. Type 

I error levels are not guaranteed. 

 

Figure 4.3. The comparisons among four parts of Taiwan in item 8 by Tukey HSD 

 

    Table 4.16 showed the same situation in item 9. Teachers in the eastern and 

southern parts of Taiwan had perspectives in common while those in the central and 

northern part of Taiwan had different points of views. The former viewed the size of 

vocabulary as an important criterion in textbook selection while the latter did not (see 

Figure 4.4).  

 

Table 4.16 Comparisons among the four parts of Taiwan in item 9, size of vocabulary,  

         by Tukey HSD (α= .1) 

Subset for alpha = .05 

AREA N 1 2 
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Central 16 3.25   

Eastern 23 3.52 3.52 

Southern 94 3.54 3.54 

Northern 60   3.65 

Sig.   .149 .788 

 

Means for groups in homogeneous subsets are displayed. 

a  Uses Harmonic Mean Sample Size = 30.011. 

b  The group sizes are unequal. The harmonic mean of the group sizes is used. Type 

I error levels are not guaranteed. 

 

 

Figure 4.4. The comparisons among four parts of Taiwan in item 9 by Tukey HSD 

 

    In item 11, the teachers in the eastern and central parts of Taiwan had different 

views on the content of students’ workbook (see Table 4.17). The former regarded the 

item as an important criterion while the latter did not (see Figure 4.5). 
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Table 4.17 Comparisons among the four parts of Taiwan in item 11, content of 

students’ workbook, by Tukey HSD 

Comparison Groups 
Area N 

1 2 

Central 16 3.38  

Northern 60 3.63 3.63 

Southern 94 3.71 3.71 

Eastern 23  3.87 

Sig.  .062 .300 

 

Means for groups in homogeneous subsets are displayed. 

a  Uses Harmonic Mean Sample Size = 30.011. 

b  The group sizes are unequal. The harmonic mean of the group sizes is used. Type 

I error levels are not guaranteed. 
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Figure 4.5. The comparisons among four parts of Taiwan in item 11 by Tukey HSD 

 

4.5.2 Members of textbook selection committee 

Based on the survey, not only English teachers but official administers were 

involved in selecting textbooks. However, even the English teachers themselves might 

not have knowledge of selecting a suitable textbook, not to say those non-English 

teachers or official administers. 

Table 4.18 showed that members of textbook selection committee in elementary 

schools were mostly English teachers (55.1%), the directors of school affairs (22.5%) 

and principals (10.5%). Unexpectedly, parents (7.9%) and even students (1.1%) got 

involved in the textbook selection. 

 

Table 4.18 Members of textbook selection committee (Value tabulated=1) 

Members of committee Responses (Percentage) 

English teachers 147 (55.1%) 

Directors of school affairs 60 (22.5%) 
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Principals 28 (10.5%) 

Parents 21 (7.9%) 

Others 8 (3.0%) 

Students 3 (1.1%) 

Total 267 (100%) 

         Note: 16 missing cases; 153 valid cases 

 

    To get into more details of the committee members in English textbook selection, 

the researcher listed the groups of committee members formed in the schools of the 

respondents as below (see Table 4.19). In 51.31% of the schools, English teachers 

were the only members who made the decision of textbook selection. There were two 

groups of committee members, one organized by English teachers, principals and the 

directors of academic affairs (13.82%), and the other by English teachers, directors of 

academic affairs, and parents (13.82%). Unexpectedly, two groups of committee 

members were organized without any English teachers, one organized by the directors 

of academic affairs (1.97%), and the other by teachers of other subjects in the school 

(1.97%). Meanwhile, some students got involved in the group formed by English 

teachers, directors of academic affairs (0.66%), and some others in the group formed 

by English teachers, principals, directors of academic affairs, and parents (0.66%). 

 

Table 4.19 Organization of the committee of textbook selection 

Group of members in the committee of textbook 

selection 
Responses (Percentage) 

English teachers only 78 (51.31%)  
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English teachers, principals and directors of students’ 

affairs  

21 (13.82%)  

English teachers, directors of academic affairs, and 

parents 

21 (13.82%) 

English teachers, directors of academic affairs, and 

homeroom teachers or other administers 

5 (3.29%) 

English teachers and principals 4 (2.63%)  

Directors of academic affairs 3 (1.97%)  

English teachers, directors of academic affairs, parents, 

and the representative teacher of each grade 

3 (1.97%) 

Teachers of other subjects in the school 3 (1.97%) 

English teachers and directors of academic affairs 2 (1.32%) 

English teachers and parents 1 (0.66%) 

English teachers, directors of academic affairs, and 

students 

1 (0.66%) 

English teachers, principals, directors of academic 

affairs, students, and parents 

1 (0.66%) 

English teachers and other teachers in the school 1 (0.66%) 

Total 152 100%  

Note: 17 missing cases; 152 valid cases 

  

Concerning teachers’ knowledge of textbook selection, Table 4.20 showed 

36.9% of teachers had the experiences of attending workshops on textbook evaluation 

and selection.  
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Table 4.20 Teachers’ experiences of attending workshops on textbook evaluation and 

selection 

Teachers’ experiences Responses (Percentage) 

Experience 59 (36.9%) 

Non-experience 101 (63.1%) 

Total responses 160 (100%) 

            Note: 9 missing cases; 160 valid cases 

 

4.5.3 The procedure of textbook selection 

    In Table 4.21, there were twenty five types of procedures developed from any 

one or two or even more of the following five steps: (1) skimming the textbooks; (2) 

holding seminar of introduction of the textbooks; (3) holding initial meeting of 

textbook selection; (4) holding final meeting of textbook selection; and (5) making a 

selection of textbook. As was shown, all types contained step 2, skimming the 

textbooks, indicating that all teachers at least skimmed the textbooks in the beginning 

of textbook selection. Out of this researcher’s expectation, in Type A, most schools 

(15.46%) only allowed teachers to skim the textbooks (step 1) without asking them 

for comments, not to mention their making the decision of selecting a textbook. It 

remained unknown whether a certain version of textbook had already been selected 

under the table. 

In Type A, 14.0% of the schools followed the most complete procedure of 

textbook selection, including all of those five steps. In Type B, 14% of schools 

ignored step 2, the procedure of holding a seminar on the introduction of textbooks. 

However, 36% of the schools, in Type A, D, G, I, and K all followed step 2, inviting 

publishers to the seminar to give English teachers a brief introduction of the materials 
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to facilitate them better understanding the textbooks.  

In Type H, 5.3% of schools got their teachers to skim the textbooks and then 

select one version of them. In types C and H, selecting an English textbook did not 

seem to be an important issue for those schools. 

In Type A, B, and F, inclusive of steps 3 and 4, 35.3% of schools held both 

initial and final meetings during textbook selection. Meanwhile, in Type D, E, I, and J, 

concerning step 3 or 4, 25.4% of the schools held only one meeting before the 

textbook was selected. However, in Type C, G, H, and K, 28.6% of schools did not 

hold any meeting when selecting textbooks.  

     

Table 4.21 The procedure of textbook selection 

Type Step Responses (Percentage) 

A 1 30 (16.48%) 

B 1,3,4,5 21 (12.54%) 

C 1,3,5 20 (10.99%) 

D 1,2,3,4,5 19 (10.44%) 

E 1,2 15 (8.24%) 

F 1,5 14 (7.69%) 

G 1,3 12 (6.59%) 

H 1,3,4 12 (6.59%) 

I 1,2,3,5  9 (4.95%) 

J 1,2,5  5 (2.75%) 

K 1,4  4 (2.20%) 

L 1,2,3  4 (2.20%) 

M 5  3 (1.65%) 
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N 2,3,5  2 (1.10%) 

O 1,2,3,4  2 (1.10%) 

P 2,5  2 (1.10%) 

Q 3,5  1 (0.55%) 

R 1,2,4,5  1 (0.55%) 

S 2,3,4,  1 (0.55%) 

T 1,2,4  1 (0.55%) 

U 3  1 (0.55%) 

V 3,4,5  1 (0.55%) 

W 2  1 (0.55%) 

X 3,4  1 (0.55%) 

Total  182 (100%) 

 

     Note: 1 = Skimming the textbooks;  

2 = Holding a seminar on the introduction of textbooks;  

     3 = Holding an initial meeting of textbook selection;  

4 = Holding a final meeting of textbook selection;  

     5 = making a selection of textbooks 

        * Those schools did not have a specific procedure of textbook selection. 

 

 As Table 4.22 indicated, most teachers (85.2%) skimmed the textbooks in 

textbook selection. In selecting textbooks, holding an initial meeting of textbook 

selection seemed to be more important than holding a seminar on the introduction of 

textbooks or a final meeting of textbook selection. 
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Table 4.22 The weight of each step in textbook selection (Value tabulated=1) 

Steps Responses (Percentage) 

1. Skimming the textbooks 144 (85.2%) 

2. Holding a seminar on the introduction of the textbooks 64 (37.9%) 

3. Holding an initial meeting of textbook selection 98 (60.0%) 

4. Holding a final meeting of textbook selection 63 (37.3%) 

5. Making a selection of textbooks 86 (50.9%) 

Note: 19 missing cases; 150 valid cases 

 

    As 4.23 indicated, a great percentage of the checklists used in textbook selection 

were from official resources (42.9%). 27.5% of schools used checklists developed by 

teachers involved in textbook selection of the school. 9% of publishers provided 

checklists for schools to use. 6.3% of schools used checklists developed by other 

schools. There were English teachers in 8.5% of schools developing the checklist of 

their own to meet the demands of individual English learning environment or 

students’ levels of proficiency. Only 5.8% of schools did not use any checklists in 

textbook selection.  

 

Table 4.23 Adoption of checklists in textbook selection (Value tabulated=1) 

Adoption of checklists in textbook selection 
Count 

Responses (Percentage) 

Official checklists developed by educational authority 81 (42.9%) 

Checklists developed by teachers involved in textbook 

selection 

52 (27.5%) 
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Checklists developed by publishers 17 (9.0%) 

Checklists developed from other schools 12 (6.3%) 

No checklists used 11 (5.8%) 

Others* 16 (8.5%) 

Total responses 189 (100%) 

 

Note: 21 missing cases; 148 valid cases 

    * English teachers in those schools developed the checklist on their own. 

 

 Most schools (94.2%) used checklists in textbook selection, the sources of which 

were listed as below. As was shown, in Table 4.24, 40.8% of checklists used were 

developed from teachers, and 30.3% from scholars and experts. Also, 17.2% of 

checklists were provided by MOE. Out of researcher’s expectation, 7.6% of directors 

of academic affairs in the school were the promoters of developing checklists. Even 

some principals (4.1%) were responsible for developing checklist in textbook 

selection.  

 

Table 4.24 The development of the checklist for textbook selection  

(Value tabulated=1) 

Promoters of developing checklists Responses (Percentage) 

Teachers 140 (40.8%) 

Scholars and experts 104 (30.3%) 

MOE 59 (17.2%) 

Directors of academic affairs in the school 26 (7.6%) 
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Principals 14 (4.1%) 

Total responses 343 (100%) 

Note: 17 missing cases; 152 valid cases 

 

4.5.4 Changing versions of in-use textbooks 

 After being used for a year, some textbooks were replaced by another version for 

the next academic year. Cross tabulation was done by SPSS program to analyze the 

raw data decoded from the 160 questionnaires (see Table 4.25) to delve into the status 

quo of changing versions of textbooks. As Table 4.24 showed, there were 80% of 

teachers who continued using the same version of textbooks for the new semester, 

while still 20% of teachers chose to change versions of textbooks after using them for 

an academic year.  

To understand why teachers would like to change the used textbooks to other 

versions, this researcher raised a question with 19 multiple items and an open-ended 

space for filling in other responses. The results was obtained by using SPSS (see 

Table 4.26). 

 

Table 4.25 The result of changing the version of textbooks by cross tabulation 

Original version Change No change 

Hess 7 (19.4%) 29 (80.6%) 

Hanlin 4 (36.4%) 7 (63.6%) 

Kang Hsuan 10 (16.9%) 49 (83.1%) 

Longman 11 (20.4%) 43 (79.6%) 

Total 32 (20%) 128 (80%) 

       Note: 160 valid cases; 6 missing cases 
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Table 4.26 Reasons why the original versions of textbooks were changed to others   

(Value tabulated=1) 

Percentage of Responses 

Items 
Hess Longman Hanlin 

Kang 

Hsuan 

1. The content was too much. 3 (12.5%)  0 (0.0%) 0 (0.0%) 0 (0.0%) 

2. The content was too difficult. 5 (20.8%) 1 (3.8%) 1 (12.5%) 2 (9.1%) 

3. The content was too easy. 1 (4.2%) 2 (7.7%) 1 (12.5%) 4 (18.2%) 

4. There was not enough lively 

content 

3 (12.5%) 2 (7.7%) 0 (0.0%) 4 (18.2%) 

5. The language was not fluently 

used 

2 (8.3%) 1 (3.8%) 0 (0.0%) 1 (4.5%) 

6. There were too many mistakes 

in the content. 

1 (4.2%) 0 (0.0%) 0 (0.0%) 0 (0.0%) 

7. Few schools adopted the 

version. 

0 (0.0%) 0 (0.0%) 0 (0.0%) 0 (0.0%) 

8. There were poor connections 

between grades. 

0 (0.0%) 2 (7.7%) 1 (12.5%) 0 (0.0%) 

9. There were poor connections 

between units. 

0 (0.0%) 1 (3.8%) 0 (0.0%) 2 (9.1%) 

10. The organization was badly 

designed. 

1 (4.2%) 1 (3.8%) 0 (0.0%) 0 (0.0%) 

11. The teacher’s manual was not 

efficient. 

0 (0.0%) 2 (7.7%) 0 (0.0%) 0 (0.0%) 

12. The design of students’ 3 (12.5%) 0 (0.0%) 0 (0.0%) 1 (4.5%) 
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workbook was not good 

enough. 

13. The teaching aids were not 

effective.  

0 (0.0%) 5 (19.2%) 39 (37.5%) 1 (4.5%) 

14. No test samples were offered. 1 (4.2%) 3 (11.55%) 0 (0.0%) 1 (4.5%) 

15. The service and attitude of the 

publisher was bad. 

0 (0.0%) 3 (11.5%) 0 (0.0%) 0 (0.0%) 

16. The layout and printing was 

poor. 

0 (0.0%) 0 (0.0%) 0 (0.0%) 0 (0.0%) 

17. The size of fonts was not 

proper (a little too small or a 

little too big). 

0 (0.0%) 1 (3.8%) 0 (0.0%) 0 (0.0%) 

18. The price of the textbook was 

too high. 

1 (4.2%) 0 (0.0%) 0 (0.0%) 1 (4.5%) 

19. Other reasons 3 (12.5%) 2 (7.7 %) 2 (25%) 5 (22.7%) 

 

    The results of overall measurement listed in Table 4.26 showed that none of the 

teachers changed their versions because of poor layout and printing, nor because of 

the small distribution of the textbooks. However, most teachers changed the versions 

of the textbook for the content too easy or too difficult, the topics not lively enough, 

and the teaching aids inappropriate.  

 

4.6 Results from the Interviews with the Teachers 

4.6.1 Results from the interviews with the elementary school English teachers 

    Based on questionnaires, the research has got a great amount of information 



  59 

 

about textbook evaluation and selection. Meanwhile, interviews with eight elementary 

school English teachers and three junior high school English teachers of willingness 

were arranged to go into details about textbook evaluation and selection (see 

Appendix D).  

 In the interview, teachers were asked about their points of view on the various 

versions of elementary school English textbooks. With the rapidly changing policy of 

elementary English education, as those teachers mentioned, it was unstable using 

English textbooks. Most teachers agreed that the official policy had changed so fast 

that there was not enough time for publishers to compile a set of complete textbooks 

for students. A teacher from Taipei, for example, mentioned that English education 

started at first grade in his school, four years in advance of official elementary English 

education in Taiwan. Thus, they had to select a set of textbooks, without the approval 

of MOE, for grade one to four, and then change to textbooks approved by MOE for 

fifth and sixth graders. Soon after that, the policy changed. Official elementary 

English education was announced to start at grade three. Again, they had to change 

textbooks to meet the demands of the policy. However, they are not alone; many 

teachers did get into the same trouble of using the new versions at the short interval 

Since there were various versions of textbooks to select from, teachers were 

asked about the possible factors influencing their decision of selecting textbooks. The 

possible factors they mentioned were students’ levels of proficiency, the focus of 

educational goals of schools, principals’ vision, parents’ attitude, and the price of 

textbooks. First, students’ levels of proficiency affected teachers’ decision in selecting 

textbooks. Some schools started English education from grade three while others 

started from grade one. As a result, students’ levels of proficiency definitely varied 

from school to school. For the same version of textbooks, for example, its content 
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might be easier for students in the northern part of Taiwan while it might be a little 

difficult for those in the eastern part of Taiwan. 

Second, the focus of educational goals of schools was taken into consideration in 

selecting textbooks. Some schools emphasized more on students’ physical education; 

some on students’ musical achievement; and some on students’ language skills. For 

those schools emphasizing more on students’ physical education, teachers were likely 

to choose the textbook with the content more about exercises or sports than other stuff. 

Similarly, teachers of those schools with an emphasis on musical achievement would 

select a certain textbook with well-compiled tapes, CDs or VCDs to arouse students’ 

interests in learning English. However, teachers of those schools focusing on building 

students’ language skills would choose a textbook with more language components. 

As a result, the different focuses of educational goals of different schools indeed 

influenced teachers’ selection of textbooks in some way.  

Third, some teachers pointed out that the vision of a principal played a crucial 

role in textbook selection. Although some teachers selected the textbook according to 

the complete procedure in textbook selection, it ended up with the result that the final 

decision was made by the principal alone for some administrative considerations. In 

another opposite case, some principals respected teachers’ decisions of selecting 

textbooks without being involved in textbook selection. Just take Kuan Dung 

Elementary School in Hsinchu City for example, the principal did not get involved in 

textbook selection because she trusted her English teachers’ expertise. It is interesting 

to note that the principal did not object to the textbook her English teachers selected, 

which was imported from the United States of America, at a price twice as the local 

textbooks, but approved by more than 80% of parents. Thus, they successfully chose 

the textbook they preferred.  
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Another factor influencing textbook selection, as some teachers mentioned, was 

the parents. It happened that parents insisted on using the same version of textbook 

for financial considerations because their children had brothers or sisters studying in 

the same school.  

The last factor mentioned by two other teachers was the price of English 

textbooks. They should consider the financial burden of parent. For example, their 

original choice of English textbooks was an imported textbook, which benefited 

students in English learning, but was much more expensive than local ones, though. 

Consequently, they were forced to give up their choice and chose one of the local 

textbooks instead. 

When asked the last question about the differences between the local textbooks 

and imported ones, teachers responded that the contents of imported textbooks were 

much more attractive than local ones while the price of former textbooks was much 

more expensive than the latter ones. Three of eight teachers were using imported 

textbooks published by famous overseas language publishers. They were Hip Hip 

Hooray and Go Go Loves English by Longman Pearson, and Let’s Go by Oxford 

University Press. They also pointed out that overseas publishers had better 

experiences than local publishers since they had compiled English textbooks for long 

years. For example, Let’s Go has been on market in Taiwan for more than one decade. 

Of course it had survived the hard trial in the textbook competition. The only problem 

of those imported textbooks was the price, which was too high for local students to 

afford. Compared with those overseas publishers, the local ones have the competitive 

edges in the price of their textbooks in the textbook market of Taiwan. 
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4.6.2 Results from the interviews with the junior high school English teachers 

 In the interview, junior high school English teachers were asked about their 

points of view on the various versions of elementary school English textbooks. They 

pointed out that not all versions of elementary English textbooks connected with 

junior high curriculum. They suggested that publishers should see the elementary 

school and junior high school English education as a united whole when compiling a 

series of textbook.  

Those teachers also pointed out that MOE should hold more seminars on 

textbook evaluation and selection, inviting both elementary school and junior high 

school English teachers to attend. In this way, teachers from elementary and junior 

high schools could exchange their ideas about the demands of students in English 

learning so that they could select the most appropriate textbook for students to use. 


