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CHAPTER 1 

INTRODUCTION 

     This study is aimed at exploring the effect of teacher written feedback on high 

school students’ writing performance and their attitude toward writing in a multi-draft 

setting. This chapter consists of four sections. The first section explains the 

background and motivation. The second section states the purpose of the study. The 

third section points out the significance of the study. Finally, the fourth section lists 

the research questions.  

Background and Motivation 

     Writing is crucial in terms of institutional requirements, exams, and personal 

development. In the school curriculum, English composition class is an elective 

course usually in the third year of senior high. And composition is a section in major 

exams like the General English Proficiency Test (GEPT), the Scholastic Achievement 

Test (SAT), and the Department-required English Test. As for lifelong personal 

development, writing enables a person to perform well in this trans-national and 

trans-lingual global village after he masters the practices and preferences of literacy 

(Purves, 1987). 

     As a high school teacher for 12 years, the author has noticed a common practice 

in writing classes. After all the writing instruction, students stuff their compositions 

with awkward expressions and disorganized ideas within a limited period of time. 

Then a teacher devotes great time and efforts to correcting students’ papers, hoping 

that students can pick up the usages and rules. Given the tight schedule and 

large-scale classes, this is a heavy workload for the writing teacher. On the other hand, 

when students receive their drafts with red ink, they look for the grade for the final 

judgment. Frequently, students are required to revise the drafts. Faced with errors, 
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students with better proficiency may refer to reference books and/or ask the teacher or 

their classmates for advice on revision. For those with poorer performance, they may 

be too shy to ask for help or feel it too troublesome to turn to others, and then they 

simply copy the teacher’s correction or comments in their own way. Then, it follows 

that a teacher cannot effectively convey his ideas through feedback and that students 

have a hard time revising their works. It is not surprising that the average score on 

composition in the college entrance exams is reported to be about seven to eight 

points, far below the passing score of 12 (Yang, 2003).  

     Many studies have dealt with the relation between teacher feedback and student 

revision. According to Chao’ (2004) and C. P. Wu’ (2003), high school students in 

Taiwan think highly of teacher feedback. With feedback, students can see what they 

have achieved and what they have to strive for (Goldstein, 2004). Chandler (2003) 

found that if students did not revise based on feedback, they made little progress in 

correctness as if no feedback had been given. Therefore, considering the struggle for 

student writers and teacher readers, the author wants to find out how teacher feedback 

may help students to improve their writing ability through revision and how teacher 

feedback may affect their attitude toward writing.  

Purpose of the Study 

     Studies have probed into different aspects of feedback, such as feedback on 

form and on content, cover sheets, grading, and their effectiveness. Research finds 

that giving feedback on form and on content simultaneously in multi-draft writing 

does not influence students’ performance. As for error correction, coded feedback and 

direct correction have their respective advantages. To be more specific, the former 

enhances students’ autonomy through discovery and acquaints them with linguistic 

forms, which is favored by students who are fond of self-discovery or who are more 
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proficient in English. The latter yields correct revision easily because students just 

write down the teacher’s answer. Considering comments, a combination of praise and 

suggestion is more effective than praise, criticism or suggestion alone. When giving 

comments, teachers can play many roles like interested readers to give students a 

sense of readership. One situation is worth concern. When students have difficulty 

understanding teacher comments, they may passively accept the teachers’ perspective 

due to teachers’ knowledge and authority. In light of this, research has noticed cover 

sheets can serve as a channel of teacher-student communication. Grades are suggested 

to be omitted or given later in the writing process. However, little research on teacher 

feedback is done on a comprehensive scale. 

    In this study, a model of teacher feedback is developed by combining the 

successful features of feedback found in related research. In a 3-draft writing setting, 

coded correction is given in the first draft, and direct correction is offered in the 

second and third drafts so that students, regardless of their proficiency, get a chance to 

work out problems on their own and later receive correct usages from the teacher. 

Besides, on each draft, marginal comments focus on form and end comments show 

the teacher’s response as a sincere reader. Through cover sheets, students can express 

their perceptions of teacher feedback, strengths and concerns of their writing, and so 

on. Grades are not assigned to each draft. Without the expectation of scores, students 

can concentrate on the teacher feedback more. It is hoped that, through this teacher 

feedback, students can have better performance in overall writing quality and 

accuracy and that they can take a positive attitude toward writing and teacher 

feedback. 

Significance of the Study 

     Truly, many studies have done on teacher feedback, but this study is significant 
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in incorporating the strengths of feedback to investigate the effect on high school 

students’ English writing through four writing tasks, pre-test and post-test, 

questionnaires, and interviews. It is hoped that this study can provide teachers with an 

effective method to give written feedback on students’ texts and to help students 

cultivate a positive attitude toward writing along the process. 

Research Questions 

     The research questions addressed in this study are as follows: 

     1. What is the effect of teacher feedback on overall writing quality? 

     2. What is the effect of teacher feedback on writing accuracy? 

     3. What are the students’ perceptions of teacher feedback? 

Definition of Terms 

     To facilitate the understanding of certain expressions, two phrases used in the 

present study are defined as follows. “Multi-draft writing” means 3-draft writing of 

the same topic. That is, a student’s composition is revised twice and all these three 

drafts are reviewed by the teacher. “Cover sheets” are a kind of revision-response 

technique which goes under many names like “student annotations.” Students 

comment on their own texts, and teachers can respond to students’ specific concerns. 

The term “cover sheets” is used in this project because students in this study are 

required to write their ideas on a separate piece of paper, not in the margins of the 

draft.  

 

 


