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Introduction 

Background of the Study 

To take into consideration the English education in Taiwan, in general, most 

students are able to perform well on discrete-point tests. They, however, often react 

incompetently when required to incorporate their linguistic knowledge in real 

communication (Chang & Huang, 2001). In other words, students in Taiwan, for years 

have been structurally competent but communicatively incompetent. In an attempt to 

meet the challenge that traditional English education does not yield satisfying results, 

the Ministry of Education has begun a series of reforms in the English curriculum 

since the 1990s. As a result, among all the educational reforms, a common theme is 

the requirement that the standards of the curriculum be based on the principles of 

Communicative Language Teaching (CLT).    

CLT has received widespread adoption around the world since it emerged in the 

late 1970s. One of the reasons for its popularity is its function as a corrective to 

perceived shortcomings with other approaches and methods, such as Grammar 

Translation Method, and the Direct Method (Bax, 2003). However, several 

researchers (Chang, 2001; Chou, 2004; Hsu, 2003; Liao, 2003) indicated that with 

efforts to incorporate CLT into their beliefs and practices for more than a decade, 

senior high school English teachers in Taiwan tended to hold positive and favorable 

perceptions of CLT, but that they did not report frequent use of CLT activities. That is, 

there was incongruity between teachers’ beliefs and teaching practices in CLT in 

Taiwan. The revealed difficulties with regard to the implementation of CLT were the 

factors such as limited instructional hours, large classes, teachers’ lack of language 

proficiency, insufficient practical in-service training, and regulated grammar-based 

examinations. Yet, in spite of the known discrepancy between beliefs and practices, 
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little research has revealed the factors that influence the beliefs. Even less in the 

literature has centered on the impacts of teacher education on the construction or 

confirmation of teachers’ beliefs. 

In another aspect, encouraging students to acquire advanced education overseas 

has been a recurrent state policy in terms of the notion that international study is one 

of the best ways to produce globally literate citizens. Hence, there are more and more 

English teachers setting their goals in getting master’s degrees in the target language 

countries – the United States, the United Kingdom or Australia. According to the 

literature on study abroad, students who have received advanced learning abroad 

report positive changes in many aspects: their academic achievement, their language 

proficiency, the need to communicate in target language, and a sense of cultural 

enrichment, to name just a few. However, little is confirmed as to the impacts of 

education experience abroad on teachers’ beliefs and teaching practices. Specifically, 

a paucity of evidence is mentioned in the literature from the perspectives of 

non-native language teachers who once immersed themselves in the target language 

during their sojourn of study abroad. Therefore, the researcher has been intrigued to 

further investigate whether there are similarities or differences between 

foreign-trained and locally-trained English teachers in the aspects of beliefs and 

practices in CLT.  

Purpose of the Study 

The purpose of the study was to probe into both foreign- and locally-trained 

English teachers’ beliefs about CLT and their instructional implementation in the 

classrooms. By examining CLT as it was manifested in the classrooms, the researcher 

investigated whether locally-trained English teachers, as alleged in previous research, 

still had doubts or difficulties in adopting CLT in their classrooms. The researcher 
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also intended to reveal whether foreign-educated teachers professed commitment to 

CLT but followed more structural approaches in their classrooms. If so, what would it 

be that restrains teachers from applying CLT in their classrooms? If not, how would 

they deal with the problems that face their locally-trained peers in the classrooms of 

CLT?  

Research Questions 

The primary focus of this present study was on teachers and how they played a 

part in the adoption/adaptation of CLT in classrooms. Therefore, the researcher 

designed the present study with the following four questions in mind: 

1. What are US/UK-trained English teachers’ beliefs and practices in CLT?  

2. What are locally-trained English teachers’ beliefs and practices in CLT? 

3. What are the similarities in teachers’ beliefs and teaching practices between 

US/UK-trained and locally-trained English teachers? 

4. What are the differences in teachers’ beliefs and teaching practices between 

US/UK-trained and locally-trained English teachers? 

Significance of the Study 

Marshall (1973) suggested teachers cannot achieve the objectives of refining and 

improving their craft until they are fairly certain of their own value orientation, the 

purpose and objectives that grow out of their values, and a set of criteria anchored in 

something deeper than the convenience of the moment or a simple hunch. The 

researcher believes that any real improvement in schooling will occur only when 

teachers are experiencing belief-practice congruence. Through reevaluation, reflection 

and reexamination of their theoretical framework and the actualization of their 

educational philosophy in the teaching milieu, in-service teachers will have an 

opportunity to polish up on their teaching profession.  
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Furthermore, in terms of the influence of contextual factors on teaching 

communicatively, teacher training at home should make a change. For the past 

decades, the courses in EFL methods in preservice teacher education programs have 

mostly been lectured about. Seldom have the teaching methodologies been 

demonstrated to be as practical, prevalent and productive in ESL countries as in EFL 

countries like Taiwan. However, it is the hands-on experience that benefits novice 

teachers the most in using CLT. On top of changes in preservice teacher education, 

methods specialists and classroom teachers should be encouraged to develop teaching 

methods that take into consideration the political, economic, social and cultural 

factors, and most important of all, the EFL situations in their countries. In other words, 

a localized CLT may serve as an answer to the perennial deficiencies in using CLT.  

Hopefully, this research may shed some light on teachers’ beliefs and teaching 

practices in CLT. 


