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Methodology 

As the researcher intends to gain a holistic and meaningful understanding of 

teachers’ attitudes and behavior toward Communicative Language Teaching, a 

qualitative research is conducted. Specifically, the primary focus of this study is on 

teachers who finished their MA degrees in the target language countries such as the 

US and the UK, and on teachers who received their MA degrees in Taiwan. The 

researcher examines these teachers’ beliefs about CLT and how they play a part in the 

adaptation of the use of CLT in classrooms.  

This chapter describes the methodology of the current study, including 

participant selection, instruments for data collection, procedure of the study and how 

data are analyzed.  

Participants 

18 English teachers in a national girls’ senior high school in northern Taiwan 

were contacted, explained to about the study and requested for voluntary 

participation. It was made clear that participation would be voluntary, and that no 

benefits would be given to selected participants. At this time, prospective 

participants were also given the opportunity to ask questions about the research. 

In the end, a total of six senior high school English teachers agreed to participate 

in this research. All of the six participants had an MA degree in TESOL or in 

Linguistics. Among them, one received her MA degree in the US (T1), the other two 

(T2, T3) in the UK, and the remaining three in Taiwan (T4, T5 and T6). The six 

teachers were similar in the following aspects. All the six teachers were experienced 

female teachers, with teaching years ranging from 6 to 20 years. Despite the age 

differences, basically, the six participants had similar English learning experience in 

Taiwan. They were all English majors while at universities in Taiwan. That is, 
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throughout the fostering of English educational background, in a broad sense, their 

experiences were analogous. During the period of the study, the participants, under 

the same teaching context, had to deal with the following challenges in teaching, 

including limited instructional hours, big classes, regulated grammar-based exams, 

and teaching overloaded. Therefore, the major difference between them was that 

some had the experience of studying abroad, while others did not. For the duration of 

this research, T1 and T4 were responsible for students in the second grade, and thus 

were assigned as group 1. T2 and T5 taught students in the third grade, and thus 

were assigned as group 2. T3 and T6 instructed students in the first grade, and thus 

were assigned as group 3. The reason for pairing one US/UK-trained English teacher 

with one locally-trained English teacher in the same grade was to observe whether 

teachers with different educational backgrounds would adopt different teaching 

strategies in a similar teaching context. For within different contexts, for example, 

teaching in different grades, one teacher may vary his/her teaching styles with a view 

to catering for diverse needs of students, such as the need for freshmen to gain 

orientation and the need for seniors to pass university entrance exams. 

Instruments 

The present study investigated teachers’ attitudes toward and experiences about 

the use of CLT in classrooms. Therefore, a qualitative research method was decided 

on, for it contains “unique strengths for research that is exploratory or descriptive, that 

assumes the value of context and setting, and that searches for a deeper understanding 

of the participants’ lived experiences of the phenomenon” (Marshall & Rossman, 

1999, p.60). The ultimate goal of qualitative research is to discover phenomena such 

as patterns of second language behavior not previously described and to understand 

those phenomena from the perspective of participants in the activity (Seliger & 
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Shohamy, 1989).  

Qualitative research utilizes a variety of means to collect data. Often several 

different methods are used in the same study in order to compile a more complete 

picture of the activity or event being described. The present study used questionnaire, 

classroom observations and in-depth interviews as sources of data collection. The use 

of a variety of methods to collect data allows the researcher to validate the findings 

through triangulation. Seliger and Shohamy (1989) defined triangulation as the 

collection of data from two or more separate observations or illustrations of the 

behavior being studied. In other words, in triangulation, the same pattern or example 

of behavior is sought in different sources. This was a significant tool used in this 

research to gather data.  

In the present study, data were gathered through questionnaires distributed to 

participants, observations of classroom activities and procedures, and interviews with 

participants that helped validate both the responses in the questionnaires and 

observations. 

Questionnaire. To effectively and economically elicit participants’ attitudes 

toward CLT, the researcher decided to construct a questionnaire with closed questions 

in this research. According to Seliger and Shohamy (1989), the use of questionnaires 

brings about a number of advantages. First, questionnaires are self-administered and 

can be given to large groups of subjects at the same time. Second, when anonymity is 

assured, subjects tend to share information of a sensitive nature more easily. Third, 

since the same questionnaire is given to all subjects, the data are more uniform and 

standard. What is more, since they are usually given to all subjects of the research at 

exactly the same time, the data are more accurate.  

In this research, the questionnaire consisted of two parts: part A was a 5-point 
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Likert scale, adapted from Karavas-Doukas (1996), for investigating teachers’ 

attitudes to the Communicative Approach, and part B involved background 

information about the participants and self-evaluation of their present teaching (see 

Appendix A). The reason for the attitude scale to take precedence over questions 

about background information and current situation was that to answer questions on 

the five-point scale demanded participants’ total concentration, so the researcher 

presented the scale in the first part of the questionnaire. The background information 

which did not require as much concentration was then moved to the second part of the 

questionnaire.  

The attitude scale was adapted from Karavas-Doukas (1996) with some 

modification. On the scale, 24 statements were constructed, including 16 favorable 

statements (i.e. statements consonant with principles of CLT). All the statements 

covered the main aspects of the communicative learner-centered approach. The items 

fell into eight thematic groups: the role of the teacher in the classroom, the role of 

learners in the learning process, activities, instructional materials, views on language 

teaching, role of native language, error correction and place of grammar. The rest 

eight statements were unfavorable items with strong correlations that fell into the 

eight thematic groups as well.   

 Classroom Observations. To examine a phenomenon or behavior while it is 

going on, or more exactly, to investigate participants’ teaching practices in regard to 

CLT, the researcher utilized classroom observations. Based on Seliger and Shohamy 

(1989), the main advantage of using observations for collecting data is that they allow 

the study of a phenomenon at close range with many of the contextual variables 

present. Therefore, observations are essential to the data gathering process, providing 

a source of documentation of activities, behavior, and teacher-student interaction. In 
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the present research, before the observations were carried out, it was made clear to all 

of the participants that they did not need to make any adjustments for the sake of the 

study. Instead, they should teach as the way they used to. The observations were 

performed by the researcher, acting as a non-participant observer, an outsider, who 

recorded in detail all the behavior which took place1. For each participant, one session 

of the same lesson, which the participant claimed to be a representative of her beliefs 

and practices about a CLT class, was videotaped or audiotaped. A checklist (see 

Appendix B) based on relevant literature was edited to identify specific CLT behavior. 

The checklist served as the focus of the observation of CLT characteristics. The 

checklist was used together with note taking of classroom interactions and behavior. 

Records were compiled either while the researcher observed the lesson, or by working 

from video, audio recordings, or written transcriptions.  

Follow-up Interviews about the Practices in CLT. The main purpose of the 

interviews is to provide the researcher with an in-depth understanding of teachers' 

perceptions of CLT use in classrooms. The interviews also serve as a way to 

triangulate the data during observations. Still another purpose of the interviews is to 

obtain information through one on one interaction with the participants. The 

interviewer can probe for information and obtain data that often have not been 

foreseen. In this research, the researcher conducted semi-structured interviews after 

classroom observations, to elicit participants’ perceptions of their own beliefs and 

instructional practices. Seliger and Shohamy (1989) suggested, “the ‘semi-structured’ 

interview consists of specific and defined questions determined beforehand, but at the 

same time it allows some elaboration in the questions and answers” (p.167). Thus, in 

these semi-structured interviews, there were specific core questions determined in 

                                                 
1 Some of the recordings were conducted by an intern teacher for the participant expected the absence 
of the researcher could result in less obtrusion and more comfort in the process of teaching. 
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advance from which the interviewer branched off to explore for in-depth information, 

probing according to the way the interview proceeded, and allowing elaboration, 

within limits (see Appendix C). The participants were requested to explicate their 

individualized beliefs about CLT and their own interpretations of the educational 

practices with/without respect to CLT. These interviews were audiotaped and later 

transcribed verbatim. 

Procedure 

 Pilot Study. Seliger and Shohamy (1989) stressed that before using any 

questionnaire, it is necessary to try it out and examine whether all the questions on the 

scales and all the scales provide an actual indication of the variables. In doing so, 

researchers obtain information about the relevancy and clarity of the questions, the 

format, and the amount of time required to answer the questions, so that they can 

revise the questionnaires if necessary. Therefore, the researcher invited 5 senior high 

school English teachers to complete the questionnaire to check whether there would 

be a need for the statements to be revised. This also gave the researcher the 

opportunity to find out if the questions could tap the kind of data required and to 

eliminate/revise any questions which may be ambiguous or confusing to the 

interviewees.   

 Main Study. Six of the teachers from the same senior high school were requested 

and agreed to complete the questionnaire at the first stage of the research. After 

returning the questionnaires, the participants were arranged for class observation. 

 At the second stage, the researcher entered each participant’s classroom to 

observe. Both participants in the same group, namely T1 vs. T4, T2 vs. T5, T3 vs. T6, 

were observed respectively for one session while they were teaching the same lesson, 

with their instructional practices video- or audiotaped, and the observations 
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transcribed later on. After the observations, the researcher reviewed notes taken in the 

observations to formulate additional questions for the post-observation interviews. 

Finally, after classroom observations, six participants were interviewed individually 

about their own interpretations of their beliefs and practices. The interviewer asked 

questions and the participants responded either in a face-to-face situation or by 

telephone2. The interviews were informal and personalized and therefore permitted a 

level of in-depth information-gathering, free response, and flexibility that could not be 

obtained by other procedures. Participants talked about various teaching experiences, 

specific observed situations, and material used in classes.  

 To sum up, the procedures of the present study are as follows: 

 

Figure 1 A flowchart of the procedures of the present study 

Data Analysis  

 Data were collected from three sources, questionnaire, observations, and 

interviews; each called for different types of analysis.  

                                                 
2 Tight schedules made the researcher and the participants unable to meet in a period to go on a 
face-to-face conversation. Thus, the participants agreed to be interviewed over the telephone. 
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 Questionnaire. The questionnaire was designed to give the researcher evidence 

of teachers’ general perceptions of the CLT approach as well as the background 

information about the participants. On the attitude scale, the respondents were asked 

to check the appropriate box, to indicate to what extent they agreed or disagreed with 

each item. The calculation of the scores on the attitude scale was adapted from 

Karavas-Doukas (1996). It was decided that a high score on the scale would imply a 

favorable attitude. Thus, favorable items would be scored 5 for ‘strongly agree’ down 

to 1 for ‘strongly disagree’; for the scoring of unfavorable items, the scoring was 

reversed. Unfavorable items scored 1 for ‘strongly agree’ up to 5 for ‘strongly 

disagree.’ In this way, the highest possible score that could be obtained on the attitude 

scale and the one indicative of the most favorable attitude toward the communicative 

approach is 120, by scoring 5, the highest mark on all 24 statements, while the lowest 

and the one indicating the least favorable attitude toward the communicative approach 

is 24. Respondents’ scores therefore fell within a continuum from 24 to 120, the 

middle (neutral) point of the continuum being 72 (achieved by being uncertain about 

all 24 items). For each participant, she was assigned a score based on her responses to 

the items on the scale, which reflected the orientation of her beliefs. To make the 

scores more reader friendly, the researcher converted each participant’s specific scores 

for favorable and unfavorable items in different thematic groups into agreement rates. 

The original score divided by the highest possible score for the (un)favorable item(s) 

in a thematic group would turn out to be the agreement rate. For example, suppose the 

participant's original score for favorable items in the thematic group of "Teacher's 

role" was 8. Since the highest possible score was 10 for favorable items in this 

thematic group, the original score would be converted into the agreement rate of 80 

per cent. When a participant's agreement rates in both favorable and unfavorable 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

 27

 

items of a thematic group were over 50 per cent, she would be viewed as having a 

favorable attitude toward CLT in that category. The results of the scores on the 

attitude scales will be presented in terms of agreement rates in chapter four. 

 As for the data from the questionnaire about background information, they were 

compared and analyzed to examine the similarities and differences of the participants’ 

perceptions of CLT. Besides, in the questionnaire, a system of four categories, as in Li 

(1998), was applied so as to explore the attribution of the possible constraints in 

adopting CLT.  

 Classroom Observations. Observations in this study served as a way to confirm 

responses from questionnaires with the actual events of the classroom. They also 

helped to “discover the recurring patterns of behavior and relationships,” (Marshall & 

Rossman, 1999, p.107) and provided a source for the formulation of additional 

questions for the interviews. The video- or audiotaped lessons were viewed and/or 

listened to discover what kind of patterns emerged. On the basis of the patterns which 

emerged, the researcher began to formulate or to develop models to explain the 

findings. The focus of the study was to investigate teachers’ beliefs about CLT and 

their practices in the classrooms. Therefore, the degree to which beliefs and practices 

were consistent was scrutinized for each participant. 

 Follow-up Interviews. As the researcher anchored the awareness of the 

participants and identified categories in which each participant’s practices were placed, 

questions were suggested by these recurring patterns which emerged from the data 

itself. Since the participants were asked to self-report the cognitive aspects in their 

minds in the interviews, the interview transcripts helped reveal the factors 

contributing to the discrepancy, if any, between beliefs and practices.  

 


