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CHAPTER SIX 

CONCLUSION 

The two participating teachers’ beliefs and actions on reading instruction are 

analyzed and presented in the previous chapter. It includes the consistencies and 

inconsistencies between teachers’ beliefs and practices as well as how the contextual 

issues, particularly students, impact the situated nature of their pedagogical beliefs 

and the instructional role that these two teachers play in class. In the final chapter, 

first presented is a summary of the study, which is followed by the implications, 

limitations and suggestions for further studies.  

 

6.1 Summary of the Study 

The present study aims to investigate two junior high school English teachers’ 

pedagogical beliefs and practices on reading instruction and how the teacher-student 

interaction in class impact the realization of teachers’ beliefs. The qualitative research 

methodology, that is semi-structured interviews with participating teachers and 

students and classroom observation, were adopted in the present study for 

investigation. The results have shown that there are indeed consistencies and 

inconsistencies between teachers’ beliefs and actions and students as co-participants 

in the teaching process do have their impacts on the teachers’ in-class presentation. 

These student issues help shape teachers’ actions in class and in turn reveal the 

situated nature of teachers’ pedagogical beliefs. Moreover, the investigation of 

teachers’ pedagogical beliefs also makes the instruction roles they play explicit. 

Angela, who appointed students to accomplish various reading activities and present 

their work, actually serves as the facilitator to assist and give feedback. On the 

contrary, Bernice, who proposed to encourage students’ voluntary responses, 

authoritatively takes over much of instruction time to present her reading instruction 
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focus. That is, the implicit teachers’ pedagogical beliefs on reading have impacts on 

their explicit instructional activities and roles, but the contextual factors particularly 

teacher-student interactions help teachers develop more contextualized adjustments to 

meet their individual teaching contexts.  

 

6.2 Implications 

What this study reveals is two foreign language teachers’ efforts to implement 

their teaching beliefs on reading instruction. Although they are unable to completely 

put their pedagogical beliefs into practices, the compromise that they made to respond 

to their specific teaching context may be necessary and important.  

Every teacher, regardless of her learning and teaching backgrounds, holds 

specific beliefs about principles and techniques of teaching when they enter the 

classroom, but various contextual factors will make the realization of beliefs difficult. 

Just as previous studies on teachers’ beliefs, the participating teachers in the present 

study have shown that there are discrepancies between their pedagogical beliefs and 

in-class actions. Particularly, students may constitute one of the most significant 

contextual factors which make each teaching and learning environment unique. 

Students’ in-class participation, their comprehension of teachers’ instruction, diverse 

English proficiency and their examination pressure can all present challenges to the 

teachers’ existing beliefs.  

Nevertheless, the discrepancies between teachers’ beliefs and practices can be 

regarded as opportunities for teachers to develop situated, contextualized adjustment 

based on each teaching context. During the process of the present study, both 

participating teachers learned to manage their contextual issues, modify their beliefs, 

and devise more appropriate teaching activities. In short, unlike the stumbling stone to 

impede teachers’ realization of beliefs, the contextual issues are more like the filter for 
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teachers to reconsider their teaching situations and develop their teaching expertise. 

Moreover, the underlying teachers’ roles are made explicit when they reflect their 

teaching. Thus, the unique interaction among students and teachers in each class 

necessarily shapes the teachers’ beliefs, making their practices more situated and 

contextualized to reflect the teaching and learning environment and to meet students’ 

needs.  

This is an important activity for teachers because only when the teachers take 

their contextual issues into consideration could they made the appropriate and 

“informed choice” for their learners (Larsen-Freeman, 1986). For example, 

learner-centeredness and the communicative language teaching method have been 

highly advocated in recent English teaching literature (Larsen-Freeman, 2000). 

Nevertheless, considering the passive attitude East-Asian students hold toward 

learning in class and mandated curriculum and syllabus, it seems impractical to make 

students take full control over learning. Instead, teachers as facilitators and resource 

persons provide necessary encouragement and assistance when students are actively 

in the process of accomplishing assigned learning tasks. Just as Larsen-Freeman 

(1986) proposed in concluding her discussion of language teaching methods that “it is 

you [the teachers], after all, who have to make the connections to your own teaching 

situation” (p.142).  

Thus, the results from this study have several implications, particularly for 

in-service teaching profession. First, the present study may enable novice English 

teachers to understand that the discrepancies between their prior teaching beliefs and 

in-class performance are expected and require adjustment based on each specific 

teaching context. In addition to their own pedagogical beliefs or assumptions, teachers 

should learn to incorporate teacher-student interaction in class when presenting 

instruction in class. For example, an English teacher in the junior high school context 
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should keep in mind students’ habitual passive responses in class when she expects 

students’ vivid participation in her activities. In this study, the two teachers’ 

experiences of dealing with the contextual factors could serve as the reference for 

novice teachers’ professional development. For experienced English teachers, the two 

cases in the present study provide them with a chance to reflect on their responses 

toward these contextual issues and how they present themselves as teachers. Some 

teachers tend to regard those contextual issues, such as students’ different levels of 

English proficiency or lack of interest to participate in the learning activities as 

unavoidable problems; some may have already become used to these situations, not 

willing to do anything about them anymore. The two teachers’ responses toward these 

issues may offer a mirror or provide a new perspective for these teachers to reconsider 

these issues. Moreover, novice and experienced teachers can further form regular 

workshops to learn from each other their opinions and experiences in terms of how 

they each respond to these contextual issues. This may help develop teaching 

expertise. Last, teacher educators at the same time should help pre-service teachers 

recognize the situated and contextualized nature of teacher beliefs and provide more 

opportunities for them to work in actual teaching contexts.  

 

6.3 Limitation of the Study 

There are several limitations to the present study. First, since one purpose of the 

present study is to provide an in-depth description of how students take involved in 

the teacher participants’ beliefs and actions, it is impractical to include many cases. 

Thus, the findings may only be applied to the similar context but not to all the EFL 

settings. Second, due to the busy working schedule of participating teachers, it was 

hard to adopt stimulated recalls to capture teachers’ immediate thinking and 

adjustment of teaching. Future research is suggested to use stimulated recalls as part 
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of the data collection method. Third, only four students of each observed class were 

selected for further interviews as the supportive data, which may not represent 

viewpoints held by every student. However, the opinions that these students expressed 

may still reflect some genuine responses of the learners. 

 

6.4 Suggestions for Further Research 

According to the result of the present study, here are some suggestions for future 

studies. First, as for the participants, teachers with more than ten years of teaching 

experience can be included to compare their beliefs and actions with the teachers in 

the present study. This may help researchers to gain better understanding of teaching 

expertise. Second, longitudinal studies on teachers’ pedagogical beliefs in their 

working contexts may reveal other important dimensions about how beliefs change as 

teaching expertise develops. Third, the influence of teachers’ education backgrounds 

or teaching experiences on their development of own instructional beliefs demands 

further investigation since one’s historical background is also one of significant 

factors to affect teachers’ instruction styles. Fourth, as discussed earlier, stimulated 

recalls can be adopted to get teachers’ rationales underlying their decisions or 

adjustments made in class. Last, the context where the present study is conducted is 

restricted in one school district; it is suggested to carry out similar studies in other 

settings. 

 

6.5 Conclusion 

The two junior high school EFL teachers in the present study hold their unique 

beliefs to make decisions of which reading activities to adopt or how to present their 

teaching focus, but the students, environments of instruction or even the whole school 

contexts enable them to reorganize their teaching activities which may deviate from 
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their original intentions. Rather than as the unavoidable obstacles, their contextual 

issues offer opportunities for them to reflect on their teaching beliefs and make the 

beliefs adapt to their teaching situations. In other words, during the process of 

teaching, the two teachers saw their efforts to interact with these issues and the 

modification they made as the ways to help students learn better. As Larsen-Freeman 

(2000) said in her book of English teaching methodology, “what makes a method 

successful for some teachers is their investment in it” (p.182). What teaching methods 

or activities a teacher believes to be useful for learners may not be suitable for all 

teaching situations. Nevertheless, the negotiation between teachers’ beliefs and their 

contextual issues are the ways to reach more students in class and to develop their 

teaching expertise. In short, teachers not only teach in the contexts but also learn from 

the contexts. It is hoped that other teachers could learn to reach a balance between 

their beliefs and their particular teaching contexts and further gain strength from the 

contexts. Moreover, it is expected that the findings of the present study offer a new 

perspective to understand the relationship between teachers’ beliefs and practices and 

enrich literatures on second/ foreign language teaching and learning.  


