
‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

 

109 

CHAPTER 4  

 

RESULTS AND DISCUSSIONS 

 

Internationalization is a term being used more and more to discuss the 

international dimension of higher education. It is a term that means different things to 

different people and is thus used in a variety of ways (Knight, 2006b). While it is 

encouraging to see the increased use and attention being given to internationalization, 

there is also the importance of measuring its performance. The following section will 

discuss the current internationalization efforts of Taiwan’s HEIs. The first section will 

involve the results regarding the survey questionnaire, while the second part will involve 

the interview results with the local internationalization officers. 

 

Measuring Taiwan’s HEIs Internationalization 

 

To measure Taiwan’s HEIs internationalization, a total of 164 survey 

questionnaires were sent out (one survey questionnaire to each HEI). The survey 

questionnaires were addressed to the institution’s international affairs centers or offices. 

However, for those institutions that does not have an official international affairs office, 

the survey questionnaires were sent to their R&D division, the admissions department or 

campus liaison offices.  

The survey questionnaires stage resulted in the collection of 34 HEIs data. Table 

4-1 shows more detailed information regarding the respondents’ profile. Table 4-1 shows 
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that of the 34 respondents around 15 or 44% are government owned public HEIs and 

around 19 or 56% are privately owned HEIs. 

 

Table 4-1. 

Detailed survey questionnaire respondent’s profile (N = 34) 

         Respondents      Population 

  Items     n  %  N  % 

Ownership 
National (government/public)  15  44   55  27 
Private     19  56 109  17 

Institution type 
Typical     19  56   62  31 
Normal college      3    9     8  38 
Technical/vocational college  12  35   94  13 

Included in the Project to Develop First-Class International University Research 
Centersa 

Yes       6  18   11  55 
No     28  82 153  18 

International students 
Yes     28  82 113  25 
No       6  18   51  12 

International faculty 
Yes     27  79 128  21 
No       7  21   36  19 

Internationalized curriculum programs 
Yes     34           100 161  21 
No       0    0     3    0 

Foreign language programs 
Yes     33             97 151  22 
No       1    3   13    8 

International school partners (sister schools) 
Yes     34           100 163  21 
No       0    0     1    0 

Source: Taiwan’s HEIs websites (as of May 2009) 
Note: aFor more information on the Project to Develop First-Class International 
university Research Centers, please see Taiwan’s MOE Website. 
(http://english.moe.gov.tw/ct.asp?xItem=7131&ctNode=505&mp=1) 
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Table 4-1 also shows that 19 or 56% are typical institutions, 3 or 9% are normal 

colleges, and 12 or 35% are technical vocational institutions. In addition, 6 or 18% of the 

respondents are institutions which are included in the Project to Develop First-Class 

International University Research Centers; these are selected HEIs that are awarded with 

funds to assist in the improvement of their international competitiveness (MOE, 2006d).  

After further analysis of the HEIs websites, result reveals that the 15 government 

owned public HEI respondents represents around 27% of the total 55 government owned 

public HEIs in Taiwan. While the 19 privately owned HEI respondents represents around 

17% of the total 109 privately owned HEIs in Taiwan. Similarly, Table 4-1 also reveals 

that 19 of the typical institutions represent around 31% of the total 62 of the typical 

institutions in Taiwan. While the 3 normal institutions represent around 38% of the total 

8 normal institutions in Taiwan and the 12 technical vocational institutions represent 

around 13% of the 94 technical vocational institutions in Taiwan. Lastly, table 4 also 

reveals that 6 of the HEIs who are included in the Project to Develop First-Class 

International University Research Centers represent around 55% of the total 11 member 

HEIs (D. F. Chang, Wu, Ching, & Tang, 2009). 

Table 4-1 also shows that 28 or 82% of the responding institutions have foreign or 

international students enrolled in their campus, while 27 or 79% have foreign or 

international faculties teaching in their campus. In addition, all of the responding 

institutions claimed that they have some course programs that are internationalized and 

the existence of international partner schools (sister schools) through the signing of 

MOUs and MOAs, while all but one of the responding institutions have foreign language 

courses availability.  
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The survey questionnaires stage resulted in the collection of 34 HEIs data. Even 

though that the 34 responding HEIs only represented 21% of the total HEIs in Taiwan, 

however, upon further analysis the 34 responding institution represents a variety of HEIs 

groupings. Similarly, table 4-1 also shows that although some of the HEIs did not have 

international students and faculties in their campus, these HEIs still claimed that they 

have in some ways internationalized their curriculum program contents. More evidently 

is the offering of foreign language courses and the signing of MOUs and MOAs, which is 

found in almost all of the responding HEIs. 

 
One of the more important roles of an international coordinator is to 
actively seek partner schools. Having partners schools (sister schools) by 
means of signing MOUs (memorandum of understanding) and MOAs 
(memorandum of agreement). This is then followed by academic exchange 
programs such as exchange students, faculty exchanges, and study abroad 
activities. Having such kind of activities is the start of having an atmosphere 
of internationalization in the campus (L-INT3). 
 

In addition to offering international courses such as International Master in 
Business Administration (IMBA). Our school also has a mandarin language 
study program which is quite popular to both the international students and 
international faculties alike (L-INT4). 
 

The survey questionnaire also asked how important is internationalization to their 

institution? Result shows that 24 or 71% mentioned that institutional internationalization 

is one of their top priorities. Table 4-2 also shows that around 7 or 21% of the responding 

institution mentioned that they considered institutional internationalization as moderately 

important, while the remaining 3 or 8% claimed that internationalization is their lowest 

priority.  
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Table 4-2 also shows that approximately 35% or 12 of the responding institutions 

have a department or division of the institution primarily dedicated to supporting the 

institution’s internationalization efforts. After a thorough analysis of the HEIs websites; 

result shows that between the previous analysis (Taiwan’s HEIs websites) there seems to 

be some significant changes in the department or division of the institution primarily 

dedicated to supporting the institution’s internationalization efforts. Results also reveal 

that these 12 responding institutions also represent 26% of the total 47 HEIs who have an 

international affairs department or center. In addition, approximately 65% or 22 

institutions have a small group of people or some designated persons whose main task is 

to support the institution’s internationalization efforts. Similarly, these 22 responding 

institutions also represent 27% of the total 83 HEIs who have a small group of people 

who handles their institution’s internationalization efforts. 

Table 4-2. 

Importance of internationalization (N = 34) 

            Respondents     Population 

  Items          n  %  N  % 

Importance of internationalization 
Top priority        24  71 
Moderate priority         7  21 
Lowest priority          3    8 

Internationalization efforts 
International affairs department/centera     12  35 47  26 
International office/groupb      22  65 83  27 
Nonec           0    0 34    0 

Source: Taiwan’s HEIs websites (as of May 2009) 
Note: aA department or division of the institution whose main purpose is to support the 
internationalization efforts of the institution. 
bA small group of people or some designated persons whose main task is to support the 
internationalization efforts of the institution. 
cInternationalization efforts of the institutions are channeled through other personnel 
departments. 
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Further analysis of the result reveals that there is a positive correlation between 

the institutions’ importance of internationalization and their internationalization efforts 

with r (34) = 0.405, p < 0.05 (for more details, please refer to table 4-3). These results 

suggest that HEIs who considers internationalization as a top priority will most likely 

establish a department or division specifically to handle the internationalization efforts of 

the institution. Similarly, this factor also holds true to HEIs who are included in the 

Project to Develop First-Class International University Research Centers. This also 

coincides with interview results from the international scholars/experts and the local 

internationalization officers. 

 
A major factor for having a successful internationalization program is the 
existence of an administrative level international affairs office. Having 
appropriate staff and resources to support internationalization and the 
presence of supporting systems in terms of funding, infrastructure, and staff 
are deemed important. Not only do they need to coordinate the 
internationalization efforts to all the different levels and departments of the 
institution, they are also task with the responsibility of disseminating the 
correct information to the school community (I-INT2). 
 
Actually, the school places much importance on the internationalization 
efforts of the institution. Just recently, the school decided to upgrade the 
international education exchange center into the Office of International 
Cooperation (OIC), which is a department level division of the institution. 
Having these changes, the OIC will now have more staffs and funding to 
further pursue the institution’s internationalization (L-INT5). 
 

Table 4-3. 

Correlation between the respondents’ importance of internationalization and 
internationalization efforts (N = 34) 

  Items    Mean  SD  r 

Importance of internationalization  1.38  0.65 

Internationalization efforts   2.09  0.90  0.405* 

Note: *p < 0.05 
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Institutional Commitments 

 

Institutional commitments are articulated dedications to internationalization 

efforts, such as inclusion in the mission and vision statements, school objectives, and 

reiteration in the institution’s prospectus or student recruitment literature (Green, 2005; 

Green et al., 2008). This also indicates the support provided by top administrative 

leadership, which is critical to the success of the institution’s internationalization efforts 

(Davies, 1995, 1997; Ellingboe, 1998; Neave, 1992a, 1992b). In addition, the institution’s 

efforts to join HEI organizations, whether locally or internationally are also included. 

Table 4-4 shows that 29 or 85% of the responding HEIs mentioned that having 

membership in national HEI organizations as the most common activity for HEIs in 

Taiwan. Being a member in HEI organizations actually helps in achieving 

internationalization; collaborative internationalized activities such faculty and student 

exchange, research partnerships, and international conferences are some of the frequent 

undertakings of HEI organizations (Marden & Engerman, 1992; Shutina, 2008).  

Another common item is the university president mentions international 

education in speeches with 26 or 77% of the responding HEIs agreeing. Institutional 

leadership is by far one of the most important factors in internationalizing HEIs 

(Neubauer, 2007). In addition, the frequent reiteration of issues regarding 

internationalization efforts by top HEI administrators affirms the institutions’ 

commitment to internationalization (Ellingboe, 1998; Neave, 1992a, 1992b; Paige, 2003). 
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Internationalization is indeed an important issue in our school. In a lot of 
our activities (activities for international students), I can really see the 
support from the school’s administration. Besides giving us the funding, the 
school always assigns somebody to assists us. During the activities, 
sometimes even the schools’ president will attend (FGT2). 
 
What I really tell is that internationalization is indeed an important issue in 
our school. In most of the activities that we organized (international affairs 
department), surely there will be someone from the top ranking officers of 
the school gracing the occasion. Besides these the school president always 
includes the issue of internationalization in his speeches, hence, I can tell 
that he too shares the vision of internationalization (L-INT6). 
 
 
In addition, the items mission statement specifically refer to internationalization 

and institutional funding for international activities, staff, and offices both are found in 

25 or 74% of the responding HEIs. In the literatures regarding internationalization, the 

presence of such factors are typically used to measure and distinguish highly 

internationalized HEIs from other, less internationalized HEIs (Green, 2005; Green et al., 

2008; Green & Olson, 2003). Table 4-4 also shows that for the rest of the items regarding 

the indicator institutional commitments; around 53% to 68% of the responding HEIs 

claimed that the remaining items are also found in their institution. These results indicate 

that most of the responding HEIs are quite internationalized in the indicator institutional 

commitments. Furthermore, in one of the interview sessions with a local 

internationalization officer; indication on the importance of internationalization was 

clearly mentioned as well. 

 
One more thing I noticed recently is the focus on internationalization; 
during budget committee meetings our center (international affairs 
department) is always the first to be considered. This is also true during 
evaluations; our center is always among the first departments to be visited. 
With these examples, we can really see the importance of 
internationalization in HEIs (L-INT7). 
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Table 4-4. 

Survey results for international commitments (N = 34) 

Items n % 
1. Mission statement specifically refer to 

internationalization 
25 74 

2. Internationalization is stated as one of the top 
institutional priorities 

22 65 

3. Formal evaluation on the impact or progress of 
internationalization is periodically done 

19 56 

4. International education programs, activities, and 
opportunities are highlighted in the student 
recruitment literature 

22 65 

5. Written materials describing internationalization 
opportunities for faculty, staff, and students are 
available 

23 68 

6. The university president mentions international 
education in speeches 

26 77 

7. Institutional funding for international activities, staff, 
and offices 

25 74 

8. An administrative level position for international 
Education is present 

18 53 

9. Membership in national HEI organizations 29 85 

10. Membership in international/regional HEI 
organizations 

23 68 

Note: Figures in bold represents values higher than 70% or lower than 30%. 

 
 

Strategic Planning 

 

Strategic planning is the long term and short term plans for internationalization at 

the institution, department, faculty, and student levels. This also includes an 

internationalization timeline, which highlights plans such as establishing branches and 

seeking partnerships with both the academic community and private industry. 

Internationalization scholars all claimed that a good strategic plan is an indispensable part 
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of internationalization (Paige, 2005). However, more importantly institutional strategic 

plans should be based on the institution’s mission vision, goals, or objectives. The 

institutional strategic plans should also serve as a rallying standard internally and 

simultaneously served as an indicator of the institution’s intentions to its external 

constituencies (Davies, 1995, 1997). 

Table 4-5 shows that the item international academic partners, which is the plan 

to have sisters schools by signing MOUs and MOAs is found in 31 or 91% of the 

responding HEIs. This finding is similar with the previous findings regarding the 

Taiwan’s HEIs internationalization strategies, which is mainly the seeking of 

international academic partners (for more details, please refer to section regarding table 

4-1 and L-INT3). This is then followed by the item government sector partnership (local 

or foreign) with 29 or 85% of the HEIs agreeing. However, further interviews revealed 

that most Taiwan HEIs partners with local government entities. 

 
With regards to the projects in partnership with government offices, in our 
school most professors have National Science Council (NSC) sponsored 
projects. I believe this is a kind of collaboration or partnership with the 
government sector. Similarly, the MOE and other government departments 
such as Ministry of Finance and many others, usually sponsors projects or 
studies related to their undertakings (L-INT8). 
 
 
In addition, table 4-5 also shows that the items the plan provides budget resources 

for international activities and the plan lists specific internationalization activities for the 

university both are common to 28 or 82% of the responding HEIs. These are quite 

important for HEIs planning to become internationalized,  Neave (1992a, 1992b) 

mentioned that both the administrative structures and strategies planning are key to 

successful institutional internationalization. These are then followed by the items the plan 
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sets international education goals for the university and the plan sets for periodic 

internal and external performance evaluation both are common to 27 or 79% of the 

responding HEIs. 

 

Table 4-5. 

Survey results for strategic planning (N = 34) 

Items n % 
1. The plan sets international education goals for the 

university 
27 79 

2. The plan set international education goals for faculties 
and departments 

23 68 

3. The plan provides budget resources for international 
activities 

28 82 

4. The plan provides staff resources for international 
activities 

22 65 

5. The plan lists specific internationalization activities 
for the university 

28 82 

6. The plan lists specific internationalization activities 
for faculties and departments 

7 21 

7. The plan sets for periodic internal and external 
performance evaluation 

27 79 

8. The plans establish timelines and targets for 
internationalization 

10 29 

9. International academic partners 31 91 

10. Private sector partnership 22 65 

11. Government sector partnership (local or foreign) 29 85 

12. Plan to establish foreign branches 3 9 

Note: Figures in bold represents values higher than 70% or lower than 30%. 

 

Looking at the least common item in institutional planning; the items the plan 

lists specific internationalization activities for faculties and departments, which is only 

common in 7 or 21% of the responding HEIs, indicates that internationalization in 
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Taiwan’s HEIs are mostly concentrated in the university levels. Evidently, most of the 

coordination of exchange programs is in the university levels. However, a large amount 

of student exchange programs are in collaboration with the institutions’ department such 

as the Department of Business and Foreign Language Departments, which are clear 

indications of internationalization (Daly & Barker, 2005; Paige, 2003). Lastly, the item 

plan to establish foreign branches is the least common with 3 or 9% of the responding 

HEIs agrees. This clearly suggest that Taiwan’s HEIs are more focused on in-country 

development than venturing in another country, however, the result suggest that the item 

plan to establish foreign branches is being considered by some HEIs. 

Lastly, the overall results show that most Taiwan HEIs already has an overall 

internationalization plan or if not, is in the process of developing one. This is seen as one 

of the most important factor in the internationalization efforts of a HEI. Furthermore, this 

priority should be aligned with most universities’ overall objective of internationalization, 

which are viewed as both a necessity to the quality of higher education and, increasingly, 

as a core element of their institutional strategies. 

 

Funding 

 

Funding represents the effort that institutions put forth to seek funds specifically 

earmarked for internationalization activities from organizations, government, and other 

private entities. Obviously, as public funding decreases and the cost of higher education 

increases, funding higher education continues to be a growing concern around the world 

(HEDDA, 2007; Mok & Tan, 2004). Kelo (2008) mentioned that for the coming decade 
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higher education will be concern with issues regarding student mobility, alternative 

delivery of international education, funding of higher education, and the impact of labor 

market changes on higher education. In essence, much concern will be on funding and 

internationalization efforts of HEIs (Hayward, 2000; Siaya & Hayward, 2003). 

Table 4-6 shows that around 9 or 27% of the responding HEIs receive funds from 

private foundations, corporations, and/or alumni, while 5 or 15% of the responding HEIs 

mentioned that they receive funds from foreign international sources. Similarly, around 

15 or 44% of the responding HEIs mentioned that they actively seeks fund specifically 

earmarked for internationalization efforts. With the current global economic situation, 

the cost of education abroad (study abroad/student exchange programs), is one of the 

major reasons students cite for not joining (L. Y. Chen, 2007). Hence, the reasons why 

HEIs are actively taking part in assisting both the incoming and outgoing students in the 

exchanges (Ko, 2008; MOE, 2006a). 

 

Table 4-6. 

Survey results for funding (N = 34) 

Items n % 
1. Actively seek funds specifically earmarked for 

internationalization efforts 
15 44 

2. Received funding from foreign international sources 5 15 

3. Received funding from the government 20 59 

4. Received funding from the private foundations, 
corporations, and/or alumni 

9 27 

Note: Figures in bold represents values higher than 70% or lower than 30%. 
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In addition, table 4-6 also shows that around 20 or 59% of the responding HEIs 

receives funding from the government. Taiwan’s MOE has long been viewing 

international academic and cultural exchanges as effective ways for promoting 

understanding of peoples of different nations. The MOE considers these opportunities 

helpful in cultivating education, which serves as the foundation of any nation, and in 

producing educated individuals, who make up the cornerstone of national development 

(MOE, 2006a). Taiwan’s MOE have actively sponsored programs for foreign students 

coming to Taiwan and Taiwanese students going abroad - for cultural exchanges and for 

learning with a focus on one of four different areas, which include visiting schools, 

providing services, gaining experience and obtaining skills (M. L. Lu, 2003). 

 

Institutional Policy and Guidelines 

 

Institutional policy and guidelines includes faculty policies and guidelines 

regarding hiring, rewards, sanctions, and codes of conduct. This also includes student 

policies and guidelines regarding admission, rewards, sanctions, and opportunities. The 

focus of institutional policy and guidelines is to ensure equality with regards to 

opportunity and benefits among local and international students and scholars alike. In 

addition, several large studies by the IAU mentioned several important indicators such as 

organizational support systems and institutional policies that deemed important indicators 

in the internationalization of HEIs (Knight, 2003, 2005, 2006a). 

Table 4-7 shows that the item recognition of international degrees and credit is 

common in 27 or 79% of the responding HEIs. This is actually related to the item seek 
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ways to certify local courses for international accreditation, which is common in 26 or 

77% of the responding HEIs. In addition, these two items are highly correlated with r (34) 

= 0.918, p < 0.01 (for more details, please refer to table 4-8). 

Twinning programs are degree course where in there is a collaboration with an 

international (foreign) universities at the degree level (AIPCE, 2009). Typically, students 

will pursue their first two years study of a degree program at host college or university 

and the last two years in abroad (another country); the degree is then awarded by the 

foreign university. An example of this is the International Dual Degrees Program of 

National Taiwan University (NTUOIA, 2009b). Wherein the purpose of the International 

Dual Degrees Program is to strengthen National Taiwan University’s ties with foreign 

partner universities and to provide students on both sides a valuable option to broaden 

their academic experience (NTUOIA, 2009a). 

 
One of the responsibilities of an internationalization officer is to seek 
opportunities in creating new international partners, opening up 
collaboration opportunities, and coordinate to certify local courses or open 
dual (twinning) course programs; of course I can’t do this by myself, 
however, with the signing of the MOUs and MOAs, then through 
coordination with the head of academic affairs and with the various deans 
and directors of both institutions. The recognition of degrees and credits 
will then be achieved (L-INT9). 
 
 
At first I was hesitant in joining the student exchange programs in Taiwan, 
because I was worried about the quality of instruction and if whether my 
school would recognize the extra credits I took in Taiwan. However, after a 
few months in Taiwan, I found out that the education quality is quite high, 
courses are taught in English, and most of all through the MOAs that was 
signed between the schools, my extra credits were all credited (FGT3). 
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Table 4-7. 

Survey results for institutional policy and guidelines (N = 34) 

Items N % 
1. Policies/guidelines that specify international work or 

experience as a consideration in faculty hiring, 
promotion and tenure decisions 

17 50 

2. Policies/guidelines which ensures students can 
participate in approved study abroad programs 
without delaying graduation 

18 53 

3. Foreign language admission requirement for 
incoming students 

14 41 

4. Foreign language graduation requirement for students 21 62 

5. Similar code of conduct for international/local faculty 23 68 

6. Similar code of conduct for international/local student 25 74 

7. Similar policies/guidelines for international/local 
faculty regarding rewards/sanctions (penalties) for 
accomplishments/offenses 

24 71 

8. Similar policies/guideline for international/local 
students regarding rewards/sanctions (penalties) for 
accomplishments/offenses 

25 74 

9. Equal opportunities for international/local faculty 
regarding: awards, grants, tenure, promotions 

25 74 

10. Equal opportunities for international/local student 
regarding: awards, grants 

25 74 

11. Recognition of international degrees and credit 27 79 

12. Seek ways to certify local courses for international 
accreditation 

26 77 

Note: Figures in bold represents values higher than 70% or lower than 30%. 

 

 

In addition, the following items similar code of conduct for international/local 

student, similar policies/guideline for international/local students regarding 

rewards/sanctions (penalties) for accomplishments/offenses, equal opportunities for 

international/local faculty regarding: awards, grants, tenure, promotions, and equal 
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opportunities for international/local student regarding: awards, grants; were all common 

to 25 or 74% of the responding HEIs. Similarly, the item similar policies/guidelines for 

international/local faculty regarding rewards/sanctions (penalties) for 

accomplishments/offenses were common in 24 or 71% of the responding HEIs. These 

results indicate that there are no special treatment with regards to foreign (international) 

students and faculties. Similarly, opportunities for both the local and international 

students and faculties alike are all equal. 

 

Table 4-8. 

Correlation between the items recognition of international degrees & credit and seek 
ways to certify local courses for international accreditation (N = 34) 

  Items    Mean  SD  r 

Recognition of international degrees   0.79  0.41 
and credit 

Seek ways to certify local courses   0.76  0.43  0.918** 
for international accreditation 

Note: **p < 0.01 

 

 

Furthermore, the items foreign language admission requirement for incoming 

students and foreign language graduation requirement for students is common in only 14 

or 41% and 21 or 62% respectively. These results indicate that Taiwan HEIs are 

becoming concerned with the importance of learning an additional language (English) 

besides the native language. Common with many countries throughout Asia, Taiwan 

regards English language education as a critical factor in its future. Indeed, 80% of 

respondents in a public opinion survey published in January 2006 reported that they 

hoped that the Taiwanese government would designate the English language as the 
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second official language (Graddol, 2006). Hence, English language education has been a 

compulsory part of secondary schooling (junior high school) in Taiwan since 1968. 

Starting 2001, English was introduced at the elementary level of Grade 5, and later on in 

2005, at the elementary level of Grade 3 (GIO, 2007a; Oladejo, 2005). 

 

Organizational Infrastructure and Resources 

 

Organizational infrastructure and resources indicates the availability of an 

internationalization supporting system. This includes physical facilities such as office 

space; human resources such as professionals and staff; and communication and 

technological resources. The presence of professional staff and personnel responsible for 

specific aspects of internationalization is seen as a highly important factor needed for 

achieving internationalization. In many countries, internationalization activities are now 

recognized as highly specialized activities that requires professional staff with proper 

academic training and years of international education experience (Paige, 2005). 

Table 4-9 shows that the item having an institutional committee, center, or office 

in place that works solely for the advancement of internationalization was common in 25 

or 74% of the responding HEIs. This is actually the presence of a dedicated division or 

group of people, tasked to handle the internationalization efforts of the institution. This 

item was deemed important by the interview results with the internationalization 

scholars/experts and international students (for more details, please refer to section 

regarding table 8 and 9).  
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Table 4-9. 

Survey results for organizational infrastructure and resources (N = 34) 

Items n % 
1. An institutional committee, center, or office in place 

that works solely for the advancement of 
internationalization 

25 74 

2. Faculty and department committees responsible for 
international education 

9 27 

3. Full-time staff to assist in administering international 
activities and programs 

21 62 

4. Staff responsible for data collection and analysis 
regarding international activities 

20 59 

5. Staff responsible for the achievement of timelines and 
targets 

11 32 

6. An international student and scholar office with 
qualified professionals 

15 44 

7. A study abroad office with qualified professionals 12 35 

8. An international programs office with qualified 
professionals to support university initiatives 

15 44 

9. E-mail or information about international activities is 
regularly sent out to faculty and students 

18 53 

10. A newsletter or news bulletin regularly distributed 
whose content focuses on international opportunities 

11 32 

11. A platform for communicating the experiences of 
study abroad students to other students on campus 

17 50 

12. A hyperlink from school’s main-page to its 
international office or programs and events web-page 

23 68 

Note: Figures in bold represents values higher than 70% or lower than 30%. 

 

For the least common item, around 9 or 27% of the responding HEIs mentioned 

that the item faculty and department committees responsible for international education 

are only practiced in some of the HEIs. This also coincides with the previous result in the 

internationalization indicator strategic planning (for more details, please refer to section 

regarding table 4-5); wherein the responding HEIs, indicated that internationalization in 

Taiwan’s HEIs are mostly coordinated in the university levels. Although, this result 
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indicates that the internationalization efforts are centralized in the university level 

administration, faculty and departmental level internationalization are also deemed 

important. De Wit (2002) mentioned that internationalization is becoming an integral part 

of HEIs, changes in the strategies are increasingly placing both the faculty and students 

as the center of such activities.  

In addition, table 4-9 also shows that most of the responding HEIs are quite 

equipped with the factors needed to assist in the institution’s internationalization efforts; 

which is common from 11 or 32% to 23 or 68% or the responding HEIs. More 

importantly, the responding HEIs are familiar with the importance of information 

dissemination regarding the institution’s internationalization efforts and presence of 

qualified personnel to handle such internationalization tasks. 

 

Academic Offerings and Curriculum 

 

Academic offerings and curriculum are considered to be amongst the most 

important facets of HEIs’ internationalization efforts. Almost all of the relevant studies 

reviewed mentioned the importance of internationalized academic programs. Efforts 

regarding the availability of professional language courses and the presence of staff 

responsible for internationalization curriculum development are key items in this 

indicator. 

Internationalization of the curriculum is defined as the effort to introduce an 

international, intercultural or global dimension into course content and materials and into 

teaching and learning methods (AUCC, 2007). Many scholars mentioned that the 
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bringing an international dimension to the curriculum and teaching/learning process is a 

strategic priority (Bond, Qian, & Huang, 2003; Bonfiglio, 1999; Ellingboe, 1998; 

Mestenhauser, 2002; Paige, 2003).  

Table 4-10 shows that the item availability of foreign language programs is 

common in around 24 or 71% of the responding HEIs. This finding indicates that 

Taiwan’s HEIs curriculum internationalization is mostly concentrated in the availability 

of foreign language course programs. In addition, although the following items 

availability of programs which are international in character like area studies, 

international studies, and the like and general education requirement includes courses 

that primarily features perspectives, issues, or events from foreign countries, which is 

found in only 20 or 59% and 16 or 47% of the responding HEIs respectively; these results 

indicate that almost half of the responding HEIs are have an internationalized curriculum. 

These findings also coincide with the interview results with the international 

scholars/experts and international students (for more details, please refer to section 

regarding table 8 and 9). 

In addition, the item gives credit to international activities like study abroad, 

international internships, international service opportunities, and the like was common 

in 27 or 79% of the responding HEIs. This result indicates that the responding HEIs gives 

importance to such internationalization activities, while, the rest of the items is quite low 

from 6 or 18% to 9 or 27% of the responding HEIs. These results indicate that there are 

still some items that need to be improved in order to enhance further the 

internationalization of the curriculum. 
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Lastly, the item giving scholarships and awards for graduate students to conduct 

research abroad, which is found in 17 or 50% of the responding HEIs, indicates that 

most HEIs not only encouraged their students to conduct researches (study) in another 

country, but most HEIs in cooperation with Taiwan’s MOE gives scholarship and awards 

to deserving students (for example the National Science Council’s Thousand Mile Horse 

Program). This strategy is deemed as one of the most competitive program for the local 

graduate students in Taiwan (NSC, 2003). 

 

Table 4-10. 

Survey results for academic offerings and curriculum (N = 34) 

Items n % 
1. Availability of foreign language programs 24 71 

2. Availability of programs which are international in 
character like area studies, international studies, and 
the like 

20 59 

3. General education requirement includes courses that 
primarily features perspectives, issues, or events from 
foreign countries 

16 47 

4. Gives credit to international activities like study 
abroad, international internships, international service 
opportunities, and the like 

27 79 

5. Scholarships and awards for graduate students to 
conduct research abroad 

17 50 

6. An international education curriculum committee 6 18 

7. Funding for international course development 7 21 

8. Faculty grant program for international curriculum 
development 

7 21 

9. Provides faculty release time for international 
curriculum development 

8 24 

10. Provisions for faculties to conduct international 
course 

9 27 

Note: Figures in bold represents values higher than 70% or lower than 30%. 
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Offering academic programs with an international focus is an important factor of 

the internationalization of the curriculum. The increasing commitment to 

internationalizing the curriculum is indicated by the increasing number of internationally 

oriented programs. As internationalization of the curriculum becomes a more important 

indicator of the HEIs internationalization, efforts to lead and support it should become 

more integrated as well. Hence, the process of internationalizing the curriculum should 

involves either university level responsibility or shared responsibility between the 

university and the department level offices. 

 

Performance Evaluation and Accountability 

 

Performance evaluation and accountability is the availability of a monitoring 

system wherein both internal and external performance evaluations are conducted. This 

includes a committee involved in reporting on and making recommendations for the 

improvement of the institution’s internationalization efforts. It also seeks out research and 

studies being conducted on internationalization. This indicator focuses on the importance 

of assessing and enhancing the quality of the institution’s international dimension, which 

is evaluated according to their stated institutional aims and objectives. 

Table 4-11 shows that all of the items were common to less than forty percent of 

the responding HEIs; ranging from 8 or 24% to 13 or 38%. These would indicate that 

although HEIs are undergoing frequent evaluation by the HEEACT, however, the factor 

regarding the internationalization of HEIs are mostly concentrated in the performance 
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statistics, such as: qualitative and quantitative statistical analysis of scientific journal 

papers published by each institution, employers' satisfaction of graduates from each 

institution, numbers of patent received by each institution, and studies on performance of 

industry collaborations by each institution (HEEACT, 2009). In essence, performance 

evaluation and accountability tasks are seemed to be more a third-party (government) 

responsibility, rather than an in-campus activity.  

 

Table 4-11. 

Survey results for performance evaluation and accountability (N = 34) 

Items n % 
1. A formal performance evaluation procedure is in 

place 
12 35 

2. Designated staffs for performance monitoring 8 24 

3. Presence of internationalization performance 
indicators 

8 24 

4. Conducts internal reviews of internationalization 13 38 

5. Conducts external reviews of internationalization 10 29 

6. Scheduled performance reporting 9 27 

7. Sponsoring researches regarding internationalization 
efforts 

8 24 

8. Administrative committee responsible for reviewing 
the annual reports, making suggestions for future 
activities, and making suggestions for revisions of the 
strategic plan 

13 38 

Note: Figures in bold represents values higher than 70% or lower than 30%. 

 

Further analysis of the results also reveal that most member institutions of the 

Project to Develop First-Class International University Research Centers are correlated 

with the performance evaluation and accountability items, with the exception of only two 
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items namely: designated staffs for performance monitoring and administrative 

committee responsible for reviewing the annual reports, making suggestions for future 

activities, and making suggestions for revisions of the strategic plan (for more details, 

please refer to table 4-12). These results indicate that the member institutions of the 

Project to Develop First-Class International University Research Centers are indeed 

more thorough in their internationalization efforts. 

 

Table 4-12. 

Correlation between the member institutions of the Project to Develop First-Class 
International University Research Centers and performance evaluation and 
accountability (N = 34) 

  Items    Mean  SD  r 

Member institutions of the Project to  0.18  0.387 
Develop First-Class International  
University Research Centers  

A formal performance evaluation   0.35  0.485  0.465** 
procedure is in place 

Designated staffs for performance   0.24  0.431  0.107 
monitoring  

Presence of internationalization   0.24  0.431  0.471** 
performance indicators 

Conducts internal reviews of    0.38  0.493  0.430* 
internationalization  

Conducts external reviews of    0.29  0.462  0.378* 
internationalization 

Scheduled performance reporting  0.26  0.448  0.598** 

Sponsoring researches regarding   0.24  0.431  0.835** 
internationalization efforts 

Administrative committee responsible  0.38  0.493  0.271 
for reviewing the annual reports,  
making suggestions for future  
activities, and making suggestions  
for revisions of the strategic plan 

Note: **p < 0.01, * p < 0.05 
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Internet Presence 

 

Internet presence is the easy availability of important information on the 

institution’s website. This includes links to international liaison or foreign student 

admission offices, bilingual information regarding important dates, fees, and news. Clear 

information on admission requirements together with programs and course offerings 

should be easily located on the institution’s webpage. This indicator is notably important 

to East Asian nations in which English is not the first language. In order to attract 

international students, the importance of accessible bilingual information is imperative. 

This indicator is the window and gateway of HEIs in Taiwan to the world. 

Table 4-13 shows the item link to the English version of the institution’s webpage 

is common to 29 or 85% of the responding HEIs. This indicates that most HEIs have an 

English version of their websites. Regarding the other items, all of the responding HEIs 

claimed that these items common ranging from 11 or 32% to 23 or 68% respectively. 

Indicating that more than 30% of the HEIs have looked into the following items, however, 

many international students still mentions the lack of timely and accurate information 

availability (for more details, please refer to section regarding table 9 and FGT1). 

 
 
When I was still back in my home country, I actually had a hard time 
looking for the right school. I have noticed that only the large schools have 
a well organized website. I hope that Taiwan schools would improve this. I 
believe having an English website would really increase the school’s 
exposure to the international market (FGT4). 
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Table 4-13. 

Survey results for internet presence (N = 34) 

Items n % 
1. Main webpage (Chinese) contains: Link to the 

International Office’s webpage 
22 65 

2. Link to the International students’ admissions 
webpage 

14 41 

3. Link to the English version of the institution’s 
webpage 

29 85 

4. Main webpage (English) contains: Link to the 
International Office’s webpage 

18 53 

5. Link to the International students’ admissions 
webpage 

19 56 

6. International Office’s webpage contains: Contact 
information on staffs and officers including their 
corresponding duties 

23 68 

7. Directions on how to reach the school 18 53 

8. List of sister or partner schools 23 68 

9. Current internationalization news and activities 20 59 

10. Link to the International students’ admissions 
webpage 

12 35 

11. Webpage has both English and Chinese versions 20 59 

12. Links to other important website like Ministry of 
Education, Visa applications, and the like 

17 50 

13. International students’ admissions webpage contains: 
Schedules of important dates like opening of classes, 
tuition tee deadline, applications dates, and the like 

14 41 

14. Admission procedures 17 50 

15. Degree courses and programs 21 62 

16. Language studies programs 15 44 

17. School facilities 16 47 

18. Tuition fees 15 44 

19. Scholarship information 17 50 

20. Links to other important website like Ministry of 
Education, Visa applications, and the like 

11 32 

Note: Figures in bold represents values higher than 70% or lower than 30%. 
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Further in-depth analysis of the Taiwan’s HEIs websites (during the May of 2009) 

revealed that around 154 or 94% of the total HEIs actually have an English website. 

However, this result indicates that there is a decreased of the number of English websites 

(from 2 to 11 HEIs) in comparison to the previous analysis of all the Taiwan’s HEIs 

websites done in the summer of 2008 (for more details, please refer to section regarding 

table 6).  

In addition, around 102 or 62% of the total HEIs have a hyperlink in the English 

version of their website to the international students’ admissions webpage. This result 

indicates that most HEIs do provide admission information for international students, 

even though this hyperlink is found in the English version of the website. Such result is 

considered appropriate and quite logical with respect to an international students’ point of 

view. 

 

Table 4-14. 

Analysis of Taiwan’s HEIs’ websites results for internet presence (N = 164) 

Items N % 
1. Main webpage (Chinese) contains: Link to the 

International Office’s webpage 
5 3 

2. Link to the International students’ admissions 
webpage 

3 2 

3. Link to the English version of the institution’s 
webpage 

154 94 

4. Main webpage (English) contains: Link to the 
International Office’s webpage 

29 18 

5. Link to the International students’ admissions 
webpage 

102 62 

6. No English website (link not active) 11 7 

Note: Figures in bold represents values of interest. 
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Faculty and Staff Development 

 

Faculty and staff development is the availability of support given to local 

personnel regarding collaboration, research, conferences, and other activities related to 

internationalization. Faculty involvement is the key to internationalization (Green, 2005). 

Faculties have the most direct contact with students and are responsible for the 

curriculum. In addition, the classroom remains the primary means by which to expose 

students to international issues, events, and cultures. This indicator measures the 

professional development opportunities available to faculty and staff members. In 

essence, these opportunities help them increase their international skills and knowledge. 

Table 4-15 shows that the item funding for inviting foreign faculties either short-

term or long- term visits is common to 24 or 71% of the responding HEIs. This result 

indicates that the responding HEIs are highly active with regards to visiting scholars. 

Visiting scholars can enhances faculty collaboration and cooperation, which is deemed an 

important factor in internationalizing an institutions (for more details, please refer to 

section regarding table 8 and I-INT1). 

In addition, table 4-15 also shows least common item orientation for faculty with 

regards to all available internationalization activities with 6 or 18% of the responding 

HEIs. This indicates that there is a need to increase the information dissemination 

regarding the internationalization efforts of the institution to the faculties. With regards to 

the other items, the responding HEIs scored from 13 or 38% to 23 or 68% respectively. 



 

138 

These results indicate that more than 40% of the responding HEIs do indeed practiced 

such items relevant to the indicator faculty and staff development. 

 

Table 4-15. 

Survey results for faculty and staff development (N = 34) 

Items n % 
1. Funding for internationalization related activity like 

leading students on study abroad, teaching at 
institutions abroad, and the like 

22 65 

2. Funding for international collaborative projects 22 65 

3. Incentives for foreign publications 23 68 

4. Funding for inviting foreign faculties either short-
term or long-term visits 

24 71 

5. Workshops geared towards internationalization like 
technology, foreign language, and the like 

14 41 

6. Awards specifically for international activity 14 41 

7. Orientation for faculty with regards to all available 
internationalization activities 

6 18 

8. Faculty exchange agreements with partner 
universities which enables faculty members to work 
abroad 

17 50 

9. Release time for faculty to work on international 
grants/contracts 

15 44 

10. Release time for faculty to work on university 
sponsored development assistance projects 

13 38 

Note: Figures in bold represents values higher than 70% or lower than 30%. 

 

 

International Students and Scholars 

 

International students and scholars indicate the availability of funding, 

scholarships, housing, office spaces, facilities, and other supporting systems. This also 
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includes student and language partners for international students, which helps newcomers 

settle easily and helps promote inter-cultural activities. The IIE definition of an 

international student is, one who undertakes all or part of his/her higher education 

experience in a country other than the home country (Project Atlas, 2004). 

Recently, the cuts in public funding have forced HEIs to look abroad for financing 

(Green, 2005; Green & Olson, 2003; Mok & Tan, 2004). Under the policy of 

internationalization, many universities have been following aggressive strategies to 

attract international/foreign students, who are charged fees above the per student costs 

(Altbach, 2005). International students, thus helps subsidize the higher education of local 

students. It is sad that even some of the best universities in the world, such as Oxford and 

Cambridge, also seem to be adopting the same approaches, which is contrary to what they 

have been doing earlier, namely offering scholarships to foreign students to attract and 

promote the best talent (Tilak, 2005). In essence, universities are fast becoming 

commercialized institutions both domestically and internationally (D. F. Chang et al., 

2009). 

Table 4-16 shows that the items scholarships for international students and 

presence of international faculties/scholars were common to 25 or 74% and 24 or 71% of 

the responding HEIs. Trends in Taiwan reflect traditional East Asian patterns; in recent 

years the influx of international students to Taiwan has increased significantly, rising 

from 6,380 in 2001 to 21,005 in 2007 (Ko, 2008). Between 2001 and 2005 incoming 

international student enrollments from Central and South America increased 208 percent 

and 95 percent from European nations. Incoming students from Vietnam comprise the 

largest group, followed by Malaysia, Indonesia, Japan and the United States. Scholars 
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attribute the rising population of incoming international students to the global popularity 

of Mandarin studies, the growing reputation of Taiwan universities as world class 

institutions, and availability of scholarships administered by the Taiwan Ministry of 

Education (MOE) (Ko, 2008), thus, the reason why such strategy is deemed as an 

important factor for the internationalization effort of Taiwan’s HEIs. 

 

Table 4-16. 

Survey results for international students and scholars (N = 34) 

Items n % 
1. Funding allocated to the recruitment of international 

student 
19 56 

2. Recruitment strategy for international students 21 62 

3. Scholarships for international students 25 74 

4. Tuition waivers for eligible international students 19 56 

5. An arrival orientation program for international 
students 

17 50 

6. A professional second language program on campus 
for international students 

18 53 

7. Academic programs that utilize international students 
as learning resources 

12 35 

8. Funding provided for students to participate in 
international opportunities like symposia, 
conferences, and the like 

19 56 

9. Funding for in-campus international activities like 
speaker series, language tutors, and the like 

20 59 

10. Student buddy program which pairs a local student 
with an international students 

14 41 

11. Language partner program which pairs a local student 
with an international students 

13 38 

12. Presence of international faculties/scholars 24 71 

13. Housing for international faculties/scholars 18 53 

14. Office or research room for international 
faculties/scholars 

21 62 

15. A channel for international scholar like Fulbright, 
ERAMUS, and the like 

14 41 

Note: Figures in bold represents values higher than 70% or lower than 30%. 
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Table 4-16 also indicates that the remaining items scored ranging from 12 or 35% 

to 21 or 62% respectively. These results indicate that numerous efforts have been 

undertaken in order to enhance the internationalization of HEIs with regards to the 

indicator international students and scholars. More so, the cross-border mobility of 

international students constitutes a critical element of the internationalization of higher 

education (Teichler & Jahr, 2001).  

 

Study Abroad 

 

Study abroad is the availability of academic and non-academic travels. In addition, 

options for travel subsidies, orientation, and an in-campus facility at which to share 

incoming and outgoing student experiences are included. Study abroad had been active in 

HEIs for quite some time (de Wit, 2002), however heightened interest in recent decades 

has shifted traditional mobility patterns from an elitist experience characterized by 

scholarship or fellowship recipients to the mass movement of individuals and groups 

(Teichler & Jahr, 2001). 

Table 4-17 shows that the item student exchange agreements with partner 

universities abroad is common in 31 or 91% of the responding HEIs. This indicates that 

the responding HEIs are quite internationalized in this indicator. In fact, further analysis 

of all the Taiwan’s HEIs websites; almost all (163 or 99% of the total 164 HEIs in 

Taiwan) of the HEIs mentioned that they have exchange activities not only in the 

departmental levels but also in the university levels as well.  
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Academic study abroad program is the most common in Taiwan’s HEIs; wherein 

students’ goal to study abroad is to earn academic credit. Table 4-17 shows that around 

22 or 65% of the responding HEIs have academic study abroad programs. One important 

factor that needs mentioning is the availability of scholarships, stipends, or financial 

supports (around 19 or 56% of the responding HEIs) for both in-coming and out-going 

study abroad (exchange) program students.  

 
 
The exchange program with my school here and at home, allows me to come 
to Taiwan and study for a semester. I was quite impressed that the school 
(host school) actually gives me a monthly stipend (allowance). Recently, I 
also found out that the out-going local Taiwanese students to my school for 
the same exchange program, also has some financial support. I think this is 
why Taiwan is so internationalized (FGT5). 
 
 

Table 4-17. 

Survey results for study abroad (N = 34) 

Items n % 
1. Study abroad programs which earns academic credit 22 65 

2. Non-academic programs abroad such as work and 
tourism programs 

14 41 

3. Academic study abroad programs designed for 
specific departments and faculties 

19 56 

4. Scholarship for study abroad students 19 56 

5. Student exchange agreements with partner 
universities abroad 

31 91 

6. Pre-departure, in-country, and re-entry orientation 
programs for study abroad students 

14 41 

Note: Figures in bold represents values higher than 70% or lower than 30%. 

 

 



 

143 

 

Campus Life 

 

Campus life is the availability of academic and extracurricular activities geared 

towards internationalized themes. This includes the presence of a campus life office and 

officer and the availability of organizations or clubs with internationalized themes. This 

indicator focuses on making the campus life of both local and international students and 

scholars more accessible and comfortable. 

 

Table 4-18. 

Survey results for campus life (N = 34) 

Items n % 
1. Campus life office or similar office responsible for 

the international aspect of students’ life 
16 47 

2. Student organizations with international focus 14 41 

3. Funding for student organizations to sponsor 
international activities 

14 41 

4. International and intercultural programs on campus 17 50 

5. International leadership opportunities for students 10 29 

6. Career development center with international job 
placements and advising 

6 18 

7. Residence facilities wherein international and local 
students live together 

18 53 

8. Cafeteria served international cuisine 12 35 

9. Campus information, signage, billboards, and the like 
are written in bilingual language 

20 59 

10. An international lounge for informal gatherings and 
interactions 

17 50 

Note: Figures in bold represents values higher than 70% or lower than 30%. 
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Table 4-18, shows that the item campus information, signage, billboards, and the 

like are written in bilingual language is common in 20 or 59% of the responding HEIs. 

This is actually the highest item in the indicator campus life. While the least common 

items are the career development center with international job placements and advising 

and the international leadership opportunities for students with 6 or 18% to 10 or 29% of 

the responding HEIs. These results indicate that the responding HEIs have been 

internationalizing their campus with regards to its facilities and activities. However, there 

is still a need for some improvement regarding the students’ career and leadership 

development. 

 

Overall Internationalization Performance 

 

Internationalization is a process; a cycle of planned and spontaneous initiatives at 

both the program and policy levels (Knight, 2004). A process approach responds to the 

growing needs, resources, and priorities of the institution (Knight, 2004, 2006b). In 

addition, fundamental to the process approach is that both organizational structures and 

systems of the institution, as well as academic activities, are all together involved (Knight, 

2006b). This differs from other approaches, which place more emphasis on 

internationalization of specific activities or outcomes (Arum & Van de Water, 1992).  

In order to measures the overall internationalization performance of an institution, 

the total scores within the twelve indicators where all added together. The measure of 

reliability as internal consistency of the survey was computed to have an overall (Lee 

Cronbach’s (1951) coefficient alpha) alpha of 0.974, which is considered quite good 
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(Nunnally & Bemstein, 1994). A total of 129 items would equal to a 100% 

internationalized HEI. An assumption that all of the twelve indicators and subsequent 

items are all equal in weights (meaning each item present is count as one point). Table 4-

19 shows the summary of all the 34 responding HEIs (for more details, please see 

appendix E). In addition, the overall grand percentage mean was also computed to be at 

52% indicating that with regards to the responding HEIs, their performance can be 

described as moderately internationalized. 

Table 4-19. 

Overall internationalization performance (N = 129) 

Institution n % Institution n % 
# 1 76 59  # 18 116 90  

# 2 110 85  # 19 27 21  

# 3 39 30  # 20 87 67  

# 4 105 81  # 21 72 56  

# 5 83 64  # 22 89 69  

# 6 119 92  # 23 91 71  

# 7 71 55  # 24 39 30  

# 8 58 45  # 25 32 25  

# 9 21 16  # 26 49 38  

# 10 27 21  # 27 42 33  

# 11 40 31  # 28 95 74  

# 12 26 20  # 29 60 47  

# 13 47 36  # 30 69 53  

# 14 124 96  # 31 57 44  

# 15 73 57  # 32 89 69  

# 16 77 60  # 33 65 50  

# 17 37 29  # 34 85 66  
Note: Figures in bold represents the top 5 internationalized HEI amongst the responding 
34 HEIs. 
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Table 4-19 shows that the top five internationalized HEIs are #14 with 124 points 

or 96%, #6 with 119 points or 92%, #18 with 116 points or 90%, #2 with 110 points or 

85%, and #4 with 105 points or 81%. Table 4-20 shows the summary of highly 

internationalized HEIs tabulated with regards to institution type and ownership. 

 

Table 4-20. 

Summary of highly internationalized HEIs (N = 129) 

Items Institution n % Rank Overall
Overall      
 # 14 124 96  1 1 
 # 6 119 92  2 2 
 # 18 116 90  3 3 
 # 2 110 85  4 4 
 # 4 105 81  5 5 
Private      
 # 18 116 90  1 3 
 # 2 110 85  2 4 
 # 28 94 73 3 6 
Public (Government)     
 # 14 124 96  1 1 
 # 6 119 92  2 2 
 # 4 105 81  3 5 
Typical university      
 # 14 124 96  1 1 
 # 6 119 92  2 2 
 # 18 116 90  3 3 
Normal colleges      
 # 32 89 69  1 9 
 # 33 65 50  2 19 
 # 31 57 44  3 22 
Technical/vocational colleges     
 # 5 83 64  1 12 
 # 1 76 59  2 14 
 # 7 71 55  3 17 
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Strategies, Rationales, Risks, Benefits, and Barriers to Taiwan’s HEIs 

Internationalization 

 

Besides the internationalization efforts of Taiwan’s HEIs, this research also aims 

to look at the different strategies, rationales, risks, benefits, and barriers to Taiwan’s HEIs 

internationalization. Along with the survey questionnaire regarding Taiwan’s HEIs 

internationalization, questions regarding the strategies, rationales, risks, benefits, and 

barriers to Taiwan’s HEIs internationalization were also asked. Analysis of the Taiwan’s 

HEIs websites was also included in the analysis. Results were then analyzed in the 

following section. 

 

Taiwan’s HEIs’ Internationalization Strategies 

 

The in-depth analysis of the Taiwan’s HEIs websites (during the May of 2009) 

resulted in the tabulation of additional information regarding the HEIs 

internationalization. Table 4-21 shows that around 155 or 94% of Taiwan’s HEIs have 

included internationalization as part of their mission vision and/or institutional objective. 

Around 113 or 69% have international students enrolled in their institutions, while the 

remaining 51 or 31% doesn’t have any international students enrolled in their institution. 

Similarly, around 128 or 78% have employed international faculty, while the remaining 

36 or 22% doesn’t have any international faculty in their institution. 
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In the literature review process, numerous researchers emphasized that the 

internationalization of the curriculum and the teaching learning process are vital elements 

of institutional internationalization (Bond, 2003; Bond et al., 2003; Green & Olson, 2003; 

Knight, 1994, 1997b, 2000). Knight (1994) mentioned that the curriculum is the 

backbone of the internationalization process. In addition, it is important to have an 

internationalized curriculum in order to provide a student-centered learning experience 

and prepares them to be successful in today’s increasingly interdependent global society 

(Bonfiglio, 1999; Leask, 2001). 

 
Besides the availability of a professional foreign language program, an 
institution should also have some internationalized course programs in 
order to attract international students. Internationalizing the curriculum is 
the effort of introducing an international, intercultural or global dimension 
into the course content and materials into the teaching and learning 
methods. One such example is the International Course Studies and 
International Business Course Programs (I-INT3). 
 
 
Table 4-21 also shows that 161 or 98% of the HEIs have internationalized 

curriculum programs, while the remaining 3 or 2 % doesn’t have such programs. These 

internationalized programs are courses which are either taught in English or the program 

content contains an international, intercultural or global dimension. Further analysis of 

the HEIs’ websites reveals that only 23 or 14% of the HEIs have international degree 

programs availability. International degree programs are programs conducted entirely in 

English, which are basically designed for international students. However, a lot of HEIs 

maintains a 50/50 student population consisting of international students and local 

Taiwanese students. Some example of these international degree programs are National 

Chengchi University’s International Master’s Program in Taiwan Studies (IMTS, 2009) 
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and the International Master in Business Administration (IMBA, 2005), National Tsing 

Hua University’s International Master in Business Administration (IMBA, 2007), and 

National Taiwan University’s Global Master in Business Administration (NTU, 2005). 

Analysis of the Taiwan HEIs’ websites also shows that around 151 or 92% offers 

foreign language programs. These are further differentiated into foreign language 

departments (41); mostly found in typical universities, language centers (73), and applied 

language departments (107); mostly found in technical/vocational colleges. Table 4-21 

also shows that around 13 or 8% of the HEIs doesn’t offers foreign language programs. 

Foreign language departments are typically placed under the College of the 

Liberal Arts. Foreign languages such as English, Japanese, and French are the most 

common course program available. Some examples of foreign language departments are 

the National Taiwan University’s Department of Foreign Languages and Literatures 

(NTUDFLL, 2009) and Asia University’s Department of Foreign Languages and 

Literatures (FLTS, 2009).  

The foreign language centers are small scale learning centers, which is devoted to 

the teaching non-credit language courses for international students and overseas Chinese 

students (Mandarin study center) and local Taiwanese students (English or other foreign 

language study centers). In addition, these foreign language centers are mostly operated 

in cooperation by the HEIs’ foreign languages and literature departments. Example of 

these are the National Chengchi University’s College of Foreign Languages and 

Literature (NCCU, 2009b); Chinese Study Center (NCCU, 2009a) and the National 

Cheng Kung University’s Department of Foreign Languages and Literature (NCKU, 

2009b); Chinese Language Study Center (NCKU, 2009a).  
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Table 4-21. 

Taiwan’s HEIs websites internationalization information (N=164) 

Items      n   % 
Mission vision and school objectives 

Yes      155   94 
No          9     6 

International students 
Yes      113   69 
No        51   31 

International faculty 
Yes      128   78 
No        36   22 

Internationalized curriculum programs 
Yes      161   98 
No          3     2 

International degree programs 
Yes        23   14 
No      141   86 

Foreign language programs 
Yes      151   92 

Foreign language department     41 
Language center (Mandarin study center)   73 
Applied language department   107 

No        13     8 

International school partners (sister schools) 
Yes      163   99 
No          1     1 

Exchange programs (study abroad, includes faculty exchange) 
Yes      163   99 
No          1     1 

Internationalization efforts 
International affairs department/centera      47   29 
International office/groupb       83   51 
Nonec          34   20 

Source: Taiwan’s HEIs websites (as of May 2009) 
Note: aA department or division of the institution whose main purpose is to support the 
internationalization efforts of the institution. 
bA small group of people or some designated persons whose main task is to support the 
internationalization efforts of the institution. 
cInternationalization efforts of the institutions are channeled through other personnel 
departments. 
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The applied language departments are departments which taught mostly the 

English language with a special focus on skill applications in professional areas through a 

selection of courses intended to facilitate the students’ competency in English. Some 

example of these are the National Taiwan University of Science and Technology’s 

Department of Applied Foreign Languages (AFL, 2009) and Ming Chuan University’s 

Department of Applied English (MCUAE, 2009). 

Further analysis on the type of foreign language program employed by Taiwan’s 

HEIs reveals that there is a strong correlation between institution type with r (164) = 

0.522, p < 0.01 (for more details, please refer to table 4-22). This means that typical 

universities tend to have foreign language departments, while the technical/vocational 

colleges tend to have applied foreign language departments.  

 

Table 4-22. 

Correlation between institution type and foreign language program (N = 164) 

  Items    Mean  SD  r 

Institution type    2.20  1.12 

Foreign language program   2.21  0.96  0.522** 

Note: **p < 0.01 

 

Regarding the foreign language centers, many international students believed that 

the availability of established and highly recognized foreign language centers (Mandarin 

study programs) was rated as an important deciding factor (Roberts, Chou, & Ching, n.d.). 

The significance of this factor is not surprising given that nearly all institutions of higher 

education receiving international students offer intensive courses in the primary 
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languages of host nations. That said the importance of this factor suggests that Taiwan is 

globally profiled as a viable host destination. 

 
 
I believed that the availability of quality Mandarin Study Center is one of 
the competitive advantages of Taiwan’s higher education institutions. 
Actually, I have studied in other countries in East Asia; it is only in Taiwan 
that I truly learnt the Chinese language (FGT6). 
 
 
The foreign language center in my school is an important gateway for 
international students, like us, to truly grasp the Taiwanese (Chinese) 
culture. The teachers are quite professional and class sizes are small. These 
programs should be well promoted, information are scarce. With a little 
advertisement these foreign language centers should be able to attract a 
good number of international students (FGT7). 
 

 

Table 4-21 also shows that around 163 or 99% of Taiwan’s HEIs have 

international school partners or sister schools and participates in exchange program 

activities such as study abroad. These findings further gives ground to previous claims 

that Taiwan’s HEIs internationalization strategies consists of seeking international 

partners and participate in exchange program activities (for more details, please refer to 

section regarding table 6 and 27). Furthermore, after an in-depth analysis of the Taiwan’s 

HEIs websites, finding shows that around 47 or 29% of Taiwan HEIs internationalization 

efforts are course through an international affairs department or center. While around 83 

or 51% of Taiwan HEIs have a small group of people or some designated persons whose 

main task is to support the institution’s internationalization efforts. Lastly, around 34 or 

20% of the institutions channels their internationalization efforts through other personnel 

departments. 
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In addition, the results of the survey questionnaire regarding the 

internationalization strategies were also tabulated. Table 4-23 shows the overall 

internationalization strategies with the most frequent strategies the exchange student 

programs with partner schools and the signing of memorandum of agreements with 

international partner schools, both practiced by 28 or 82% of the responding HEIs. 

These are actually the same with the results of the analysis of all the Taiwan’s HEIs 

websites (for more details, please refer to section regarding tables 27, 31, 47 and L-INT3). 

Table 4-23 also shows that the strategy inviting international scholars is common 

to 25 or 74% of the responding HEIs. This result also confirms the previous findings in 

the internationalization indicator international students and scholars (for more details, 

please refer to section regarding table 4-16). In addition, the strategy study abroad 

opportunity for students is also common to 24 or 71% of the responding HEIs. The 

remaining strategies that are worth mentioning are the scholarship grant for in-coming 

international students, international academic activities, inter-cultural activities, 

international research collaboration, and recruitment of fee-paying international 

students, which  are all common to almost 20 or 59% of the responding HEIs. The least 

used internationalization strategies are the establishment of branches abroad and distance 

education with 4 or 12% and 8 to 24% respectively. Lastly, these results are confirmation 

of previous findings in other sections.  

  



 

154 

 

Table 4-23. 

Overall internationalization strategies (N = 34) 

Institution n % 
1. Area studies and/or international focused programs 

and/or courses 
17 50 

2. Distance education 8 24 

3. Establishment of branches abroad 4 12 

4. Exchange student programs with partner schools 28 82 

5. Formal language centers 18 53 

6. Inter-cultural activities 20 59 

7. International academic activities 23 68 

8. International development projects 12 35 

9. International research collaboration 20 59 

10. Internationalized curriculum 12 35 

11. Inviting international scholars 25 74 

12. Joint/dual degrees with partner schools 12 35 

13. Language buddy programs 9 27 

14. Outward mobility opportunity for faculties 16 47 

15. Recruitment of fee-paying international students 20 59 

16. Recruitment of international faculty 18 53 

17. Recruitment of international researchers 12 35 

18. Scholarship grant for in-coming international students 21 62 

19. Signing of memorandum of agreements with 
international partner schools 

28 82 

20.  Study abroad opportunity for students 24 71 

Note: Figures in bold represents values higher than 70% or lower than 30%. 
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Taiwan’s HEIs’ Internationalization Rationales 

 

The reasons for internationalizing higher education in general are many and 

diverse, rationales are changing and closely linked to each other; they can be 

complementary or contradictory, especially as they can differ according to the interests of 

diverse stakeholder groups (Knight, 2004). An examination of the motivation for 

internationalizing the higher education sector is a complex task, however, rationales for 

internationalization can be categorized into four groups: political, economic, academic, 

and social–cultural (de Wit, 2002). 

With regards to perceived rationales of Taiwan’s HEIs internationalization, a list 

of common rationales coming from the previous review of relevant literatures and 

interview outcomes from local internationalization officers where compile. Respondents 

were asked to select a maximum of three choices. Table 4-24 and 4-25 shows the 

perceived internationalization rationales for HEIs and Taiwan by the responding HEIs.  

Table 4-24 shows that the most relevant rationales for Taiwan’s HEIs 

internationalization are the raising of academic standards and quality with 13 or 13%. 

This is then followed by the strengthen research collaboration, knowledge capacity and 

production with 12 or 12%, international and intercultural understanding, and student 

exchanges and mobility both with 10 or 15%. These results clearly indicate that Taiwan’s 

HEIs internationalization is mostly perceived as to an academic rationale approach; this 

approach is directly linked to enhancing the teaching and learning process and achieving 

excellence in research and scholarly activities (de Wit, 2002). In addition, these results 
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also suggest the importance of preparing internationally knowledgeable and inter-

culturally competent students was also perceived as one of the HEIs internationalization 

major objectives. 

 

Table 4-24. 

Institutional internationalization rationales (N = 102) 

Items n % 
1. Academic standards and quality 13 13 

2. Co-operation and development assistance 5 5 

3. Create international profile and reputation 6 6 

4. Curriculum development and innovation 2 2 

5. Development of twinning programs 0 0 

6. Diversify source of faculty and students 5 5 

7. Diversity income generation 2 2 

8. Establishment of branches abroad 0 0 

9. Faculty exchanges and mobility 0 0 

10. International and intercultural understanding 10 10 

11. International development projects 5 5 

12. International student recruitment 7 7 

13. Joint academic programs with international partners 3 3 

14. Promotion and profile of institution 5 5 

15. Regional issues and integration 1 1 

16. Strengthen research collaboration, knowledge 
capacity and production 

12 12 

17. Student exchanges and mobility 10 10 

Note: Figures in bold represents the top three choices. 
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For the perceived national internationalization rationales, table 4-25 shows that 

the most relevant items are the following: Increase competitiveness (scientific, 

technological, and economic) with 24 or 24%, Global recognition with 21 or 21%, and to 

Promote international solidarity and cooperation with 13 or 13%. These results indicate 

that the perceived national internationalization rationales are close related to an economic 

and political approach.  

 

 

Table 4-25. 

National internationalization rationales (N = 102) 

Items n % 
1. Build country’s human resource capacity 7 7 

2. Contribute to regional priorities and integration 1 1 

3. Develop strategic alliance (political, cultural, 
academic, trade) 

6 6 

4. Further cultural awareness and understanding 7 7 

5. Global recognition 21 21 

6. Increase competitiveness (scientific, technological, 
Economic) 

24 24 

7. Promote international solidarity and cooperation 13 13 

8. Strengthen education export industry 7 7 

Note: Figures in bold represents the top three choices. 

 

 

The economic rationale has increasing importance and relevance in Taiwan and in 

other developed countries around the world. The impact of globalization and the 
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advancement of technology, countries are focusing on their economic, scientific, and 

technological competitiveness (Altbach, 2005). Therefore, an effective way to improve 

and maintain a competitive edge is to develop a highly skilled and knowledgeable work 

force and to invest in applied research (Knight, 2003, 2004, 2005).  

In addition, the political rationale is often considered more important at the 

national than at the institutional level. For reasons that the internationalization of  higher 

education has historically been seen as a tool for foreign policy, especially with respect to 

national security and peace among nations (de Wit, 2002; Knight, 1997a; Knight & de 

Wit, 1995). Lastly, both of the economic and political approaches involve the 

participation of the higher education sector. Thus, at the national level, there is a clear 

connection between internationalization of HEIs and the economic and technological 

development of the country. 

 

Perceived Risks of Taiwan’s HEIs Internationalization 

 

With regards to perceived risks of Taiwan’s HEIs internationalization, a list of 

common risks coming from the previous review of relevant literatures and interview 

outcomes from local internationalization officers where compile. Respondents were 

asked to select a maximum of three choices. Table 4-26 shows that the most relevant 

risks involved in Taiwan’s HEIs internationalization are the following: Access inequality 

to international education opportunities with 18 or 18%, the Increased in costs with 18 

or 18%, and the Commodification, marketization, and commercialization of education 

with 9 or 9%. These results indicate that the perceived risks are highly related to the 
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issues of equal access. Results also indicate that of the responding HEIs around 18% 

perceived that there are risks involved in the internationalization of HEIs.  

 

Table 4-26. 

Perceived risks on internationalization (N = 102) 

Items n % 
1. Access inequality to international education 

opportunities 
18 18 

2. Brain drain 8 8 

3. Commodification, marketization, and 
commercialization of education 

9 9 

4. Endangers the quality of education 8 8 

5. Homogenization of curriculum 3 3 

6. Increased costs 18 18 

7. Increased numbers of degree mills (mass productions 
of degree) 

7 7 

8. Increased numbers of low quality education providers 6 6 

9. Loss of cultural identity 6 6 

10. Overuse of English as a medium of instruction 6 6 

Note: Figures in bold represents the top three choices. 

 

Perceived Benefits of Taiwan’s HEIs Internationalization 

 

With regards to perceived benefits of Taiwan’s HEIs internationalization, a list of 

common benefits coming from the previous review of relevant literatures and interview 

outcomes from local internationalization officers where compile. Respondents were 

asked to select a maximum of three choices. Table 4-27 shows the most relevant benefits 

involved in Taiwan’s HEIs internationalization are the following: the Increased in overall 

competitiveness with 22 or 22%, gaining International recognition with 12 or 12%, and 
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to Strengthen research and knowledge production with 12 or 12%. These results clearly 

indicate the relationship between the perceived benefits of internationalization with both 

the institutional and national internationalization rationales.  

The results also indicate that of the responding HEIs, around 22% perceived that 

there are indeed benefits involved in the internationalization of HEIs. The number one 

ranking benefit is the increase in overall competitiveness, which is highly related with the 

internationalization rationales.  

 

Table 4-27. 

Perceived benefits on internationalization (N = 102) 

Items n % 
1. Brain gain 0 0 

2. Diversity of education programs and qualification 8 8 

3. Foster national and international citizenship 3 3 

4. Greater international cooperation and solidarity 11 11 

5. Improved academic quality 7 7 

6. Increased overall competitiveness 22 22 

7. Increased revenue generation 2 2 

8. Innovation in curriculum, teaching and research 6 6 

9. International recognition 12 12 

10. International oriented students and faculty 9 9 

11. Strengthen research and knowledge production 12 12 

Note: Figures in bold represents the top three choices. 
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Perceived Barriers of Taiwan’s HEIs Internationalization 

 

With regards to perceived barriers of Taiwan’s HEIs internationalization, a list of 

common barriers coming from the previous review of relevant literatures and interview 

outcomes from local internationalization officers where compile. Respondents were 

asked to select a maximum of three choices. Table 4-28 shows that the top three barriers 

were lack of financial support with 19 or 19%, administrative difficulties with 16 or 16%, 

and insufficient qualified staff with 15 or 15%.  

These results suggest that the most common barriers in the internationalization of 

Taiwan HEIs would be lack of funding or financial support. Since, with the availability of 

additional funding, the problem with the insufficient qualified staff would be solved. 

However, with regards to the administrative difficulties, this can only be resolved with 

the availability of a strong institutional commitment together with enough strategic 

planning. Hence, coordination and communication with all the relevant and different 

levels and offices of the institution, in order to paved the way for the smooth operation of 

the internalization efforts of the institution. 
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Table 4-28. 

Perceived barriers on internationalization (N = 102) 

Items n % 
1. Administrative difficulties 16 16 

2. Competing priorities 8 8 

3. Insufficient qualified staff 15 15 

4. Insufficient in understanding of strategies and 
objectives 

9 9 

5. Issues of non-recognition of work done abroad 5 5 

6. Lack of financial support 19 19 

7. Lack of opportunities 4 4 

8. Lack of policy/strategy to facilitate the process 12 12 

9. Lack or reliable and comprehensive information 4 4 

Note: Figures in bold represents the top three choices. 

 


