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Chapter One

Introduction

This chapter provides the rationale for and background of the study. The first section 

presents motivation and goal of the study while the second section introduces the purpose 

of the study. The third part of the chapter presents the significance of the study. Six 

research questions in the study are addressed in the fourth section. In the last section of 

the chapter, the terminology used in this study is defined.

1.1 Motivation and Goal

For decades, reading has played a crucial role in overall development in language 

skills and so does it have this important impact on academic success. A successful reading 

experience can not only help students become active learners with positive attitudes 

toward learning but also help them become independent readers. Therefore, it has always 

been a major concern for teachers and researchers to provide effective reading instruction 

to help students promote their reading comprehension. In an EFL environment, like in 

Taiwan, reading is a major language input for language learners; therefore, most English 

instructors would not deny the fact that reading ability is the most essential of the four 

language skills.

Even though most EFL teachers make all their efforts to enhance students’ reading 

competence, unfortunately the result is not always satisfying. The reasons may be owing 

to the fact that many Chinese EFL teachers put the decoding ability in the first place and 

there is limited reading strategy involved in the reading instruction. Instead being guided 

to read strategically, learners are usually guided to read word by word. According to 

Chang (2000), when reading in English, these EFL readers have less confidence about 

their reading abilities; therefore, they need to rely on some local reading strategies, such 



as vocabulary, sentence structures, and rereading to understand the L2 texts. Also, the 

situation that teachers in Taiwan put too much emphasis on vocabulary teaching and 

fragmental information makes reading instruction less effective.

There is no denying that word recognition is a primary prerequisite for 

understanding the meaning of text. Nevertheless, identifying every printed word doesn’t 

guarantee successful reading comprehension. In fact, it is believed that reading is a 

complex mental progress. Cognitively based views of reading comprehension emphasize 

the interactive nature of reading (Anderson, Reynolds, Shallert, & Goetz, 1977; 

Rumelhart, 1980; Spiro, 1980). It involves conscious and unconscious use of various 

strategies to build a model of meaning that the writer is assumed to have intended. Thus, 

except vocabulary and grammar, the utilization of reading strategies is believed to be a 

deciding factor for successful reading comprehension.

Existing research has indicated that a good reader not only has a repertoire of 

reading strategies but also knows at what point to use an effective strategy flexibly and 

appropriately. As Cohen (1990) noted, “reading strategies are not in and of themselves 

good. It depends on who is using them with what text, at what point in the text, under 

what circumstances, and with what purpose in mind” (p.84). This statement highlights a 

reader’s cognition of effective and available strategies and metacognitve awareness of

which strategy to use and when to apply it in the reading process. Sarig (1987) pointed 

out that good strategies do not necessarily lead to successful comprehension. Anderson 

(1991) stated that proficient and less-proficient might use the same strategies in the

reading process. This highlights the important fact that reading strategies alone can not 

account for the successful reading comprehension. Instead, readers need a higher-level of 

ability to utilize their reading strategies. And this ability is what we called

“metacognition”, correspondingly meaning the ability to know what has been done or 

what needs to be done and to match the new information and the prior knowledge. 



    Metacognition can be regarded as cognition about cognition or thinking about 

thinking, which refers to one’s understanding of any cognitive process. In reading, it plays 

a vital role in monitoring comprehension and also detecting comprehension failure. 

Therefore, metacognition urges the readers to use appropriate strategies to keep the 

cognition moving on and also to fix up the cognitive failure when meeting difficulties. 

Related studies on ESL/ EFL reading have indicated that high-proficient readers are more 

aware of their use of strategies in reading than low-proficient readers (Barnett, 1988; 

Chen, 1999; Chern, 1994; Devine, 1984; Paris & Myers, 1981; Sheorey & Mokhtari, 

2001). These studies indicate that there is a need to understand the readers’ metacognitive 

awareness as well as the function of metacognitive reading strategies in the reading 

process.

Therefore, it’s necessary for instructors to help learners to visualize the abstract 

thinking process in reading, to monitor reading difficulties, and then to choose the 

appropriate strategies to solve these problems. Recent research has also shown some 

evidence that students can become active readers with the help of metacognitive reading 

instruction. It is also suggested that explicit instruction and practice in using reading 

strategies could override the effect of language proficiency limitations. Researchers also 

point out that instruction strongly affects the students’ perception of the reading process, 

and that classroom- teachers overtly emphasize oral reading and decoding at the expense 

of comprehension. Accordingly, a systematic re-examination of classroom instructions in 

reading may eventually help those helpless and unmotivated readers. (Borko, Shavelson, 

& Stern, 1981; Duffy, 1982; Durkin, 1978-1979, 1981; Hiebert, 1983; Mosenthal, 1983).

There are many metacognitive strategies to be applied in reading instruction. Baker 

(1979) recommended that metacognitive reading skills help readers promote their reading 

comprehension by identifying the following strategies, such as (1) clarifying the purpose 

for reading, (2) identifying important aspects of a message, (3) focusing on the major 



content rather than trivia, (4) monitoring ongoing activities to determine whether 

comprehension is occurring, (5) engaging in self-questioning, and (6) taking correct 

action when failures in comprehension are detected. Based on above strategic plans, the 

reader’s task is to identify the pattern of the text and then select specific strategies to 

regulate and control one’s reading. Accordingly, three strategies are selected and applied 

in this study, including semantic mapping, prediction, and summary. 

However, the information available on the investigation of the relationship among

metacognitive awareness, metacognitive reading strategies, and reading comprehension is 

still needed. Block (1992) indicated that since L2 readers have a more limited knowledge 

of vocabulary and grammar and have to decode meanings of texts by using strategies, 

they also need comprehension monitoring to further examine whether the strategies are 

effective in solving reading difficulties. Block claimed that most related research has been 

conducted by native English speakers and argued that more studies are needed to be done 

on L2 readers. Furthermore, most of the previously related research has put the focus on 

elementary or college level readers, and some of the research has taken senior high 

students as their participants. Little have we known about EFL juniors’ perspectives of L2 

reading process and the effects of the instruction of metacognitive reading strategies on 

EFL junior learners.

In addition, recent research in L1 reading and metacognition has suggested good 

readers are better at monitoring and evaluating their comprehension (Baker, 1991), and 

also more aware of the used strategies in the reading process than poor readers (Anderson, 

1980; Block, 1986; Garner & Kraus, 1981-1982). Nevertheless, we know very little about 

the differences of strategy use between good and poor readers as well as the effect of the 

metacognitive reading strategy training on the EFL learners. 

Thus, the major goals of this study are: (1) to manifest the function of 

metacognitive reading strategies, (2) to identify unique features of metacognitive 



awareness of high-proficient and less-proficient readers, and (3) to explore the readers’

perspectives of reading and responses toward the whole program. 

1.2 Purpose of the study

The purposes of the study are three-fold. The first purpose is to find out whether

there are any differences between high-proficient and low-proficient readers’general 

metacognitive awareness of strategy use before and after the study. This study aims to 

implement metacognitive reading strategies training (MRST) and to investigate the 

effects of the MRST on both HPG and LPG readers in one class. To achieve the purposes, 

the four-week program is designed to provide modeling and practicing of selected reading 

strategies, including semantic mapping, prediction, and summarizing. By the instruction, 

students are expected to increase their awareness of reading strategy use in the reading 

process, to have significant changes of perceptions of reading, and to improve their 

reading comprehension at last. The second purpose is to investigate the relationships 

between the MRST and the participants’reading performances. The third purpose is to 

examine their evaluation and their personal responses which serve as the references for 

the researcher to improve reading instruction in the future.

1.3 Significance of the study

The present study is dedicated to examining junior high school students’

metacognitive awareness of strategy use and to assessing the effects of metacognitive 

reading strategy training program on their reading comprehension. With a thorough 

investigation, we can better understand EFL junior high school students’strategy use, 

properly assess the effectiveness of the MRST, and come up with teaching implications 

for instructors and curriculum designers as well. 



1.4 Research Questions

Specifically, six research questions are addressed as follows.

1. What are the differences and similarities between the high-proficient and the

low-proficient readers in the awareness of metacognitive reading strategy use before 

the MRST?

2. Is there any alternation occurring in the high-proficient and low-proficient readers’

awareness of metacognitive reading strategy use after the MRST? 

3. What’s students’perception of reading before the MRST?

4. What’s students’perception of reading after the MRST?

5. What are the relationships between the participants’reading comprehension 

performance and the MRST?

6. What are the high-proficient and the low-proficient readers’responses to the training 

of the three metacognitive reading strategies after the MRST? 

1.5 Definition of Terms

Metacognition: Flavell (1981) defines metacogniton as “knowledge or cognition 

that takes as its object or regulates any aspect of cognitive endeavor” (p. 37). This 

definition is intended to refer metacognition as cognition about cognition. If cognition 

involves perceiving, understanding, remembering, and so forth, then metacognition 

involves thinking back about one’s own perceiving, understanding, and the rest (Garner, 

1987).

Metacognitive Awareness: metacognitive awareness refers to a person’s knowledge 

about his or her own cognitive resources and the compatibility between the person as a 

learner and the learning situation (Baker & Brown, 1984).

Reading Strategies: Reading strategies are the mental operations that guide readers 

to approach a text effectively and make sense of what they read efficiently.



According to Dole, et al. (1991), the characteristics of strategies are: (1) Strategies 

emphasize intentional and deliberate plans; (2) Strategies emphasize reasoning and 

critical thinking with higher level thinking; (3) Strategies are flexible and adaptable to 

different kinds of texts; (4) Strategies imply metacognitive awareness.


