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國立政治大學英國語文學系碩士班 

碩士論文提要 

 

 

論文名稱：解析英語學習社群:國際演講協會對大學生英語自學之研究 

 

指導教授：招靜琪教授 

 

研究生：陳伊寧 

 

論文提要內容： 

 

    本研究旨在了解台灣大學生如何應用校內可及資源－國際演講協會分會，來

發展自主學習與加強英語能力。本研究以情境學習理論(Situated Learning Theory)

為基礎，採用民族誌(或稱俗民誌、人種誌)研究方法探討國際演講協會社團、社

團活動以及其成員們三者之間的互動關係。本研究進行於九十八學年度第二學

期，並持續一學期之久，當學期的四十五名社團成員為本研究的研究對象，其中

四名社團成員為本研究的焦點研究對象，這四名焦點研究對象各擁有一到四學期

不等的國際演講協會社團年資。研究資料透過半結構性訪談、現場觀察和文件資

料收集而得，並根據情境學習理論做分析解釋。 

    研究發現此社團提供大學生課外的英語學習環境，並提供多樣化的資源和社

群活動讓其成員透過自發性參與來加強英語溝通能力。四位焦點研究對象皆意識

到社團所提供的學習機會並自發地參與社團活動以增進英語溝通能力; 然而，各

成員參與社團活動的程度受其對社團的認同感、經驗和年資而有所不同。對社團

有著較高認同與較深資歷的成員較常參與社團活動並表現出較多的自主英語學

習行為，而這四位焦點研究對象在一學期的參與活動過程中也各自遭遇到問題與
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衝突。此外本研究也發現，身處學習社群情境脈絡的成員們各自相互影響其社群

參與和自主學習，而社群所舉辦的社交活動有助於提升社群凝聚力，並隨之影響

成員的活動參與和學習。最後，研究者也提出幾項在學習社群裡學習的重要議題

並進一步提供建議，以作為學習社群與英語自學之參考。 
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Abstract 

 

This study aimed to obtain an understanding of how a group of Taiwan college 

students as EFL learners made use of the attainable resources on campus, that is, a 

Toastmasters International club, to work on autonomous learning and develop English 

proficiency outside the classrooms. Ethnographical methodology was adopted to 

explore the relationship among the setting (the club), the activities (club activities), 

and the persons (the learners as members). All of the club members were the 

participants of this study, but four of them with diverse experiences in the club were 

invited to be the focal participants. The data collection stage lasted for one semester 

(fall, 2009). During this period, qualitative data were elicited from interviews, on-site 

observation, and document collection, and situated learning theory served as the 

theoretical and analytic framework.   

The findings of this study indicated that this club functioned as a valuable 

environment where members took advantages of its resources and social engagements 

to develop autonomous English learning. The four focal participants of this study 

were aware of the affordance of this club and valued the opportunities to engage in 

the club activities, but the degree of participation among them was influenced by 

individual commitment and the length of membership in the club. It was found that 

the seasoned members with higher commitment tended to participate more in the club 

activities, and they demonstrated more autonomous behaviors in developing language 

proficiency. During the process of participating in the club activities, all of the four 
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participants encountered diverse problems and conflicts. In addition, members of the 

learning community exerted influence on one another members’ learning in terms of 

autonomous behaviors and degree of participation. Moreover, social contacts were of 

vital importance in strengthening the cohesiveness of the learning community, which 

influenced members’ participation and learning afterwards.   

It is suggested that, first, teachers and professors alike could encourage the 

establishment of learning community since the social and interactive support from the 

peers in the community is of vital importance for learners’ development of language 

proficiency and learner autonomy. Second, teachers and experienced members of a 

community could encourage help-seeking behaviors in an autonomous learning 

community and pay more attention to learners’ concerns of face-saving. It is hoped 

that this study could cast light on autonomous language learning community as a 

structure for future English education in Taiwan. 
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CHAPTER 1 

INTRODUCTION 

 

Background 

During the past few decades, the concept of autonomy has gained increasing 

attention in the field of Second Language Acquisition (SLA). The concept of autonomy 

originated from the field of education, and autonomy is often defined as “the ability to 

take charge of one‟s own learning” (Holec, 1981, p. 3) or “the capacity to take control 

of one‟s own learning” (Benson, 2001, p. 47). Because of such definitions, people 

assume that autonomy implies learners working in isolation in order to meet their 

individual needs and achieve goals. Since the concept of autonomy was introduced into 

the field of SLA under the influence of Communicative Language Teaching (Benson, 

2002), autonomy has been viewed as a communicative capacity rather than a cognitive 

capacity. The language itself is the medium and the content for learning. In other words, 

autonomy in SLA does not refer to learning the language alone; instead, it refers to 

using the target language to interact with others in society and to learn knowledge in 

daily life (Holec, 1981; Little, 1991, 1994, 1997; Littlewood, 1996). Following this 

rationale, social interaction is naturally a necessity in the process of developing 

autonomy.  

Most English teachers agree that it is important to help learners develop 

autonomy in the process of language learning since autonomous learning is successful 

learning (Little, 1991). In recent years, researchers on autonomous language learning 

have found that autonomy develops effectively in a supportive community 

(Ryan,1991), and they have made efforts to advocate developing collaborative and 

collective learner autonomy in the context of classroom where learners can use the 

target language to interact with teachers and peers towards common goals (Benson, 

2001). In view of this, many English teachers in Taiwan have encouraged 
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collaborative autonomy through authentic tasks and authentic interaction in class. A 

few researchers (e.g., Chou, 2003; Sun, 2008) and some high school teachers used the 

model of Toastmasters club meeting (TM club meeting) in classrooms. This model 

features practice-based learning and forms learning communities where learners are 

provided with authentic audience for honing public speaking skills. These 

practitioners further acknowledged the positive impacts of this model on language 

learning. For example, Chou (2003) applied it in an advanced speaking training 

course at a language center of a national university and found that this model 

facilitated the development of communicative competence and learner autonomy. 

Similarly, learners in Sun‟s tertiary English class (2008) also stated that they had 

made great improvements in terms of autonomy, linguistic competence, affective 

competence, and social competence after using the model of TM club meeting. These 

findings made it clear that learners developed autonomy and communicative 

competence at the same time in a class adopting the model of TM club meeting.  

 

Statement of Problems 

Standing on the shoulders of these innovative practitioners, it is possible to 

move a step forward to researching how a learning community like a TM club fosters 

autonomous language learning in an out-of-class informal learning context. Since the 

participants in Chou‟s (2003) and Sun‟s studies (2008) were students who enrolled in 

speaking training courses, no one but students on the roster of the classes were 

admitted to enter the communities. The two communities were self-contained without 

outsiders‟ supports, and thus new insights or inspirations to the development of 

communities were outside of the door. However, in the natural context of a 

conventional TM club, guests are welcome to participate in activities and encouraged 

to share their views with members. Learning in the natural context of TM club is not 
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as fixed as it is in the context of a class using the model of TM club since new ideas 

and inspirations are shared by any person at any moments in any meetings of the club. 

In another previous study, Chen (2000) took a great step ahead to investigate a 

conventional TM club and showed members‟ public speaking anxiety was greatly 

reduced as a result of many facilitative factors in the club. However, she studied the 

functions of TM club only from the perspective of members‟ public speaking anxiety 

and employed questionnaires to collect answers to the research questions, irrespective 

to the developmental process of learning and psychological transformation of 

members. Mostly, how a learning community like a TM club functions as a social 

arena to support learners‟ autonomous language learning has also not been thoroughly 

explored. More studies need to be conducted to investigate how learners take 

initiatives in using a conventional TM club to develop English proficiency and learner 

autonomy.  

 

Statement of Purpose  

Recognizing the missing piece in the literature on autonomous language 

learning in a learning community like a TM club, this study aims to explore how an 

out-of-class informal learning community, a university-based TM club, functions and 

supports members‟ autonomous English learning from the perspective of situated 

learning theory, which helps capture members‟ gradual movement of making process 

from peripheral members to full members in a community (Lave &Wenger, 1991). In 

other words, this study explores how members take advantages of the TM club to 

develop autonomy in English learning and to transform the identity from a novice to 

an expert in the community. In order to better capture the multiple aspects of the TM 

club and the transformational learning processes that the members experience, 

ethnographical approach was applied to help arrive at a deep understanding of the 
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club since such a research method emphasizes the context, people, and activities. 

Besides, the process of how a new member becomes a full participant is examined by 

the lens of four focal members possessing diverse length of membership. In this way, 

the systems of the club, the learning opportunities provided by the club, and the 

developmental changes as well as the conflicts that occur to individual members could 

be described in detail. It is hoped that the results of this study can provide new 

insights into autonomous language learning and make preliminary contributions to the 

design of learning community as a structure for English teaching and learning in 

Taiwan. 

 

Research Questions 

The study was guided by the following three research questions.   

(1) How does a university-based TM club serve as a learning community to support 

members‟ autonomous language learning? In particular, what resources, 

opportunities for social engagement, and club functions are there and how do they 

work together to support English learning? 

(2) How do four individual members take advantage of the TM club in developing 

their language proficiency? How is their participation changed during the club 

activities in one semester? 

(3) In the TM club‟s attempt to support language learning, what conflicts, challenges 

and problems do the four participants encounter? 
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Significance of the Study  

Seeing that learning community gradually plays an important role in EFL 

learners‟ development of language proficiency, this study is the preliminary one that 

captures the picture of how a club supports its members‟ language learning with its 

resources and how a group of Taiwan college students participate in the club activities 

and develop English proficiency out of autonomy through ethnographical 

methodology. The results of this study also provide some insights to encourage 

community-based autonomous language learning in Taiwan.   

 

Definition of Key Terms 

Since this club is an affiliate of a historical international organization, some 

terms concerning the working of club meeting are used among members. In this study, 

the researcher also adopted the terms used by the club members to authentically 

present the picture of members‟ learning in the club. In order to provide readers with 

general understanding, brief definitions of these terms are given in the following.   

Meeting Roles 

TME: TME stands for Toastmaster of the Evening. TME is the chairperson and the 

host/hostess conducting the whole club meeting and controlling the pace of each 

meeting session. To ensure a well-conducted meeting, three helpers and several 

session masters take specific duties from the TME. The three helpers are Timer, Ah 

Counter and Vote Counter. Timer is the one who records how much time a speaker 

spends on a speech. Ah Counter is the one who counts the unnecessary vocalize 

pauses and the mixing usage of “he” and “she” uttered by the speakers. Vote Counter 

is the one collecting the ballots near the end of each meeting and dealing with the 

awards.      
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Session Master: A TM meeting comprises several sessions, and each session is 

charged by a member called session master. In other words, session masters are like 

the deputies of TME in TM meetings.   

IE: IE stands for Individual Evaluator. Members of this TM club take turns delivering 

speech in front of the audience. Each speaker is assigned one fellow evaluator, that is, 

the IE. The duty of an IE is to pay close attention to the content of the fellow 

member‟s speech and the stage manner performed by the member and then to provide 

the fellow member with constructive suggestions as well as sincere encouragement 

during the Evaluation Session.  

LE: LE stands for Language Evaluator. LE is like a grammarian who picks out the ill 

usage and wrong pronunciation from members‟ speeches. In this particular TM club, 

the role of LE is always taken on by a guest native speaker of English or the very 

experienced members from other TM clubs.  

GE: GE stands for General Evaluator. GE pays attention both to the general 

performance of each speaker and the efficacy of the meeting. In this focused TM club, 

this role is always taken on by a guest member from other TM clubs.     

    

Officer Roles 

President: The president is the leader of the club and the bridge among the university, 

area headquarters, division headquarters, and TM Taiwan Headquarters. Three vice 

presidents work with the president, and each of them is given different officer duties. 

EVP: EVP stands for Education Vice President. He/she is responsible for weekly 

agendas and club‟s educational activities. EVP also pays attention to each member‟s 

progress in the club and sends an invitation e-mail to all members and guests on the 

list before the meeting every week.    
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PRVP: PRVP stands for Public Relation Vice President. PRVP invites guests to take  

on the role of LE and GE every week. Also, PRVP promotes the activities organized 

by TM Taiwan Headquarters to members at the meetings. Moreover, the PRVP is 

responsible for the Club Fair on campus at the beginning of each semester.  

MVP: MVP stands for Membership Vice President. MVP deals with anything related 

to interaction among members. To be specific, what a MVP does is to arrange Family 

System and Mentor-Mentee System at the beginning of each semester, to send a 

thank-you note to members after each meeting, and to arrange Study Groups as well 

as outings during the semester.   

SaA: SaA stands for Sergeant at Arms. SaA is responsible for all the snacks, drinks 

and facilities before each meeting.    

 

Club Activities 

Joint Meeting: Joint meeting is a regular and formal activity among TM clubs. 

Members of a TM club pay a formal visit to another TM club, and the two TM clubs 

holds a meeting together. In this way, the meetings roles are shared among them.  

Club Visiting: Club Visiting can be understood as members‟ private visit to other TM 

clubs. Members of a TM club spend their free time visiting other clubs and take on 

some meeting roles sometimes.   

Study Group: Study Group in this club refers to a mini regular meeting. The purpose of 

Study Group is to provide members with extra opportunities to speak English outside the 

regular club meetings. Study Groups are arranged periodically in one semester.  
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CHAPTER 2 

LITERATURE REVIEW 

 

The purpose of this study aims to understand how college students develop 

autonomy in language learning in the context of a learning community: Toastmasters 

club. In view of this purpose, this chapter firstly reviews literature on the fundamental 

issues of autonomy and then deals with literature on learning communities. The last 

part of this chapter offers backgrounds of Toastmasters International (TI) and reviews 

related studies on the Toastmasters clubs (TM club).  

 

Autonomy 

Definition of autonomy  

The concept of autonomy originated from the field of education (Boud, 1998; 

Knowles, 1975; Tough 1971; Benson, 2001) and has received growing attention in 

SLA for a few decades (Gremmon & Riley, 1995). Of the varied definitions of 

autonomy, the definition given by Holec (1981) is most often quoted. He defined 

autonomy as “the ability to take charge of one‟s own learning” (p. 3) and stressed that 

learners should be having and holding the responsibilities for making all decisions in 

every stage of learning. In other words, it is learners who possess full controls and 

responsibilities for determining the learning goals, the content, the pace of learning, 

the method and techniques, monitoring the process of learning, and evaluating the 

outcomes of the learning (Holec, 1981). This sense of autonomy is further called 

“proactive autonomy” in Littlewood‟s work (1999: 75).  

Holec‟s definition focused on a learner‟s cognitive dimension, but for Little 

(1991), autonomy was not just a matter of cognitive capacities; instead, autonomy 

concerned a learner‟s psychological relation to the learning content and learning 

process. He defined autonomy as “a capacity for detachment, critical reflection, 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

      

 

9 

decision-making, and independent action” (p. 4). On the basis of Holec‟s and Little‟s 

definitions, Littlewood (1996) once analyzed the components of autonomy and 

proposed that the manifestation of autonomy depends both on a learner‟s “ability” and 

“willingness” (p. 428). That is, an autonomous learner is able and willing to take 

charge of learning. The first component, ability, refers to a learner‟s “knowledge” and 

“skills” (Little, 1996, p. 428), and both of them are necessary for carrying out 

whatever choices concerning learning. The other component, willingness, refers to a 

leaner‟s “motivation” and “confidence” (Little, 1996, p. 428) to take responsibilities 

for the choices that have been made. In 1996, Benson went beyond these definitions, 

and he argued that a learner‟s control over the learning was under the impact of 

society. In his view, a learner‟s control over learning is not achieved by individual 

preferences but heavily dependent on the collective decision-making as well as 

interaction with others in society during the process of learning. It is obvious that 

Benson set out to define autonomy from sociocultural aspect.   

Nature of autonomy  

     According to Benson (2001), measuring learner autonomy is not an easy task. He 

attributed the difficulties to the nature of autonomy for the following reasons. First, 

autonomy is a multidimensional construct so that it is difficult to identify a particular 

set of behaviors which manifest autonomy. In other words, autonomy can manifest 

itself in diverse ways, and the form of autonomy is performed differently in individual 

learners. Second, autonomy is a capacity or ability, but possessing the capacity does not 

always lead to action. Just as Littlewood (1996) proposed, autonomy is composed of 

ability and willingness, so the performance of autonomy also hinges on the learner‟s 

willingness. Third, the acquisition of autonomy is a developmental process, and 

autonomy is a matter of degree. However, there is still little literature, if any, about the 

developmental stages that learners will go through in the process of developing 
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autonomy (Benson, 2001).  

Autonomy in language learning 

Autonomy entered the field of language learning through the work of the Council 

of Europe‟s Modern Languages Project, which was established in 1971. This project 

aimed to provide adults with learning opportunities to develop second language 

proficiency through the wide establishment of self-access learning centers where rich 

materials and resources were given (Benson, 2001). Its rise in the field of language 

learning was connected to the advocacy of communicative approach in SLA (Benson, 

2002). The early connection between the concept of autonomy and the communicative 

approach was made by Holec (1981). He claimed that being a linguistic expert was not 

the goal of those adult learners who used self-access centers to develop language 

proficiency; instead, these learners oriented their efforts to develop communicative 

competence and to synthesize both personal and situated communicative goals in the 

process of learning. Another link between autonomy and communicative approach was 

developed by Little (1991, 1994, 1997). In his view, autonomy implied using the target 

language to communicate meanings and to fulfill communicative purposes during the 

process of learning. In these communicative contexts, the target language serves as the 

medium and the content of learning. Also, autonomy implies learning the knowledge of 

target language within the context of language use. Later, Littlewood (1996) suggested 

three elements of autonomous learners: autonomy as a “communicator,” a “learner,” 

and a “person” (p. 431). The learner as a communicator, one possesses the ability to use 

the language creatively and to use appropriate communicative strategies to invoke 

successful communication. As a learner, one is able to carry out independent work and 

to employ strategies which assist learning whenever necessary. As a person, the learner 

possesses the ability to express personal meaning in the target language and to create 

personal learning environments. These elements of autonomy proposed by Littlewood 
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(1996) were similar to Little‟s view on autonomy (1991, 1994, 1997).  

In line with these perspectives above, Ryan (1991) proposed the concept of 

“relatedness” for fostering the development of learner autonomy. Relatedness refers to 

a learner‟s contact, support and community with others. In Ryan‟s view, the positive 

feeling of relatedness facilitates the development of autonomy. He further suggested 

that autonomy would develop most effectively in a supportive environment which 

offers concrete support like help as well as resources, personal concerns, opportunities 

for making choices, and the freedom of being an agent. On the basis of these 

perspectives, autonomous language learning should be carried out interdependently in 

an interactive environment and viewed as interdependent achievement for learners who 

are involved in the process of learning (Breen, 1986; Breen & Candlin, 1980; Kohonen, 

1992; Little, 1994). Since autonomous language learning implies learning how to use 

the language authentically with others, providing learners with a supportive and 

interactive environment seems to foster the development of learner autonomy. In view 

of this, the next part reviews literature on communities in service of learning in order to 

understand the development of learner autonomy in a learning community, and this is 

the focus of this study.  

 

Learning Communities 

Theoretical background on learning in a community 

The most salient theoretical perspectives supporting the idea of learning in 

communities are Vygotsky‟s sociocultural theory (1978) and situated learning theory 

(Lave & Wenger, 1991). The fundamental concept of sociocultural theory is the idea 

that human‟s development happens when individuals build interrelated relationships 

with the world under the mediation of tools or social artifacts (Lantolf, 2000). In 

Vygotsky‟s view (1978), any higher mental development, including learning, is a 

two-phase development. It appears first in interpersonal plane as a socially collective 
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product generated from learner‟s active interaction with others or artifacts of the 

society, and then appears in intrapersonal plane as internalization generated from the 

previous mediated interactions. Vygotsky‟s emphasis on social interaction can be 

further captured by his idea of Zone of Proximal Development (ZPD), which is often 

understood as the difference between the level of what a learner can achieve alone and 

the level of what the same learner can reach with assistance from more able persons in 

society. Aljaarfreh and Lantolf (1994) contended that ZPD involves expert-novice 

interaction only, and for Lantolf (2000), society is the key to mental development 

since it provides learners with more capable others to interact with and to gain 

collaboratively constructed opportunities for development. Such one-to-one 

interaction with more able persons in society is further termed “apprenticeship” in 

situated learning theory (Lave & Wenger, 1991), which is developed under the 

umbrella of sociocultural perspectives. However, the experts-novices relationship 

embedded in the concept of ZPD and apprenticeship are extended to encompass any 

interpersonal interaction in any culturally organized activities nowadays (Lantolf, 

2000; Rogoff, 1995). 

Based on the idea of one-to-one apprenticeship, Lave and Wenger (1991), two 

leading figures of situated learning theory, further contended that a community is an 

ideal context for learning. They believed learning is integrated in real world activities, 

so participation in social activities is learning, and a community is the exact place 

providing various social engagements for development. When new members enter a 

community and actively participate in organized activities with assistances from other 

members, apprenticeship is taking place and making the new members gradually 

advance their current level of development. For the sake of capturing the gradual 

advancements on new members, Lave and Wenger (1991) further proposed that 

learning is a situated activity that features a process called “legitimate peripheral 
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participation” (LPP). LPP describes the process of learner‟s gradual movement of 

making progress from being a peripheral participant to a full participant in a 

community. In other words, learning is a process in which learners as apprentices 

gradually increase participation in real world activities and then become full 

participants in a community rather than passively receive a body of knowledge. 

Compared with peripheral participants, full participants in a community have more 

accesses to on-going activities, latest information, resources and opportunities for 

learning, and they keep relationship with other members more steadily than peripheral 

participants. When peripheral participants long to move towards full participants, they 

need to devote a greater commitment of time and take upon more responsibilities as 

well as challenges. Their identity will be transformed gradually from a novice to an 

expert in the process of participation in the community activities (Lave & Wenger, 

1991). Therefore, the state of a peripheral participant and a full participant is a relative 

concept, which is subject to transformation in nature. A peripheral participant will 

become more experienced after engaging in the community for a period of time, and 

he is closer to the state of a full participant than another member who just enters the 

community (Goody, 1989) 

Elements of a community 

According to Barab et al. (2004), community is often viewed as a substitute for 

“group” because it has not been credited with a clear definition. For Barab and Duffy 

(2000), a community in service of learning is not simply a group of learners, and it 

should include fundamental elements like shared goals and beliefs, significant history 

and heritage, and reproductive cycles. Besides, it should be socially interdependent 

because community itself implies members working towards common goods. In 

Wenger‟s view (1998), a shared repertoire like routines, gestures, and ways of 

behaving will develop and shape over time after a complicated process of collective 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

      

 

14 

negotiation among members in a community. In fact, members in a learning 

community not only work towards shared intellectual goals but develop emotional 

bonds with one another and a sense of belonging to the community (Heath, 1995). 

Such a psychological attachment is what McMillan and Chavis (1986) termed: “sense 

of community” (p. 9). They defined sense of community as “a feeling that members 

have of belonging, a feeling that members matter to one another and to the group, and 

a shared faith that members‟ needs will be met through their commitment to be 

together” (p. 9). They also suggested that sense of community is composed of four 

elements: integration and fulfillment of needs, membership, influence, and shared 

emotional connection. People join a community for certain reasons, and the attraction 

of the community to people depends on to what extent the community can fulfill their 

desired needs. When people perceive that their desired needs can be fulfilled in the 

community, they are more likely to join the community and become a member. The 

membership serves as an important boundary of a community. A community 

distinguishes itself from others by setting up boundaries, and these boundaries are 

marked by, for example, paying member fee or developing a set of rituals and 

language. Also, during the course of participation, the club exerts influences over its 

members, and at the same time, members are also empowered and motivated to 

influence the development of the community. In addition, members gradually form a 

shared emotional connection to others after contacting and interacting with other 

members. The experience of undergoing shared history increases the strength of 

emotional connection among members as well. The gained emotional connection and 

sense of safety make members identify more with the community that they live in. 

This feature (i.e., shared emotional connection) is regarded as “the definitive element 

for true community” by McMillan and Chavis (1986, p. 14). Therefore, for many 

researchers like Boyd and Hord (1994) and Graham (1972), learning communities are 
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supportive and caring environment in nature. The criteria suggested by the National 

Institute of Education‟s Study Group of the Conditions of Excellence (in White, 1989) 

also clearly marked that a learning community is the place where common themes are 

shared, psychological isolation reduced, interaction between people increased, 

curriculum integrated, and group identity developed. All these definitions pinpoint the 

positively convergent elements of a learning community, suggesting cognitive 

growths as well as psychological needs are catered with learning as the core theme in 

a learning community.  

Although community itself implies positive experience on members in general, 

in learning communities, harmony and coherence are expected but not guaranteed to 

members as heterogeneity exists among members with various backgrounds and 

belief systems. Disagreement, conflicts, and tensions surely occur in the process of 

negotiation, but these conflicts are believed to become facilitative conditions for 

negotiation of meaning and thus for learning (Wenger, 1998).   

Types of learning communities   

With an attempt to understand learning in communities, Riel and Polin (2004) 

pointed out that there are three distinct but overlapping learning communities: 

task-based learning community (or product-based learning community), 

practice-based learning community, and knowledge-based learning community. They 

employed a four-dimension framework which provided a common ground for 

understanding the similarities and differences among these three types of communities. 

The four dimensions are membership, task features or learning goals, participation 

structure, and reproduction as well as growth mechanisms. The first dimension, 

membership, concerns about issues like who joins the community and how they get 

access to the community. The second dimension, task features or learning goals, 

focuses on the enterprise of the group, including what people do in the community, so 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

      

 

16 

this aspect can be understood from community activities or product, if any. The third 

dimension, participation structure, focuses on the extent that the community offers 

members access to the community‟s activities and the extent that members take part in 

these activities. The fourth dimension, reproduction and growth mechanisms, aims to 

understand the means by which the community sustains its life and goes beyond the 

current development. These four dimensions are used to differentiate the three types 

of communities, and the features of these three types of communities are described as 

follows. 

In Riel and Polin‟s view (2004), task-based learning community is organized 

around well-specified goals that propelled members to achieve understanding of 

well-defined issues, to carry out solution to certain problems, or to complete certain 

products within time limit. This kind of community is organized temporarily, and its 

life ends with the fulfillment of the temporary group goal. The products of the 

community would be disseminated and assessed by other people after they are 

produced. Practice-based learning community arises from a profession or field of 

endeavor and works around a shared activity. It differs from task-based community in 

that members voluntarily participate in practice-based community and that members 

are formally acknowledged. Learning in this type of community is increasing 

participation and responsibilities, and knowledge is embodied in practice and 

performance. In addition, a member‟s identity is defined by the extent of participation 

in the community. In order to have members engage in the practice as much as 

possible, open assess to the activity structure is essential in this kind of community. 

Knowledge-based learning community endeavors to construct reusable knowledge 

base in continuous cycles. It seeks to advance current collective knowledge of 

members by conducting intellectual conversations which in turn support the growth of 

each individual in the community. Knowledge-based learning community shares 
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many features of practice-based learning communities, and it can be seen as a 

practice-based learning community since the construction of an ongoing knowledge is 

the practice of a knowledge-based learning community.  

 

Toastmasters Clubs as Learning Communities 

This part provides background about Toastmasters clubs (TM clubs), and the 

information serves as the fundamental stone for understanding the particular 

university-based TM club of this study. The information includes the history of this 

international organization, its mission and feature, its development in Taiwan, and its 

development in Taiwan universities.    

History 

Toastmasters International (TI) is a worldwide non-profit organization which 

began its development from a social club in Santa Ana, California, in 1924. Ralph C. 

Smedley, the founder of this club, perceived that most of the young men lacked training 

in public speaking, so he organized his training program in the form of a social club. He 

believed that young men would be more interested in learning in a social environment 

than a formal context such as a classroom. Then he entitled his social club “The 

Toastmasters Club” since the word “toastmaster” referred to the person who gave a 

toast and introduced speakers in public. In view of this, “The Toastmasters Club” 

suggests a supportive and pleasant environment for members to practice public 

speaking skills. Smedley‟s attempt seemed to be welcomed and the model of his club 

was gradually extended to other neighboring communities, states, and even other 

countries. In 1932, Smedley‟s club was renamed “Toastmasters International” when it 

incorporated with a club from Canada (Toastmasters International, n/d). To date, 

Toastmasters International has extended to five continents with a headquarters located 

in California. The number of members and charted clubs are still growing, and this 
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organization has nearly 260,000 members in more than 12,500 clubs in 113 countries so 

far (Toastmasters International, n/d). 

Mission and features 

According to the information on TI‟s home, TI aims to help people around the 

world become better public speakers and leaders. It tries to fulfill the mission by 

establishing worldwide TM clubs which offer a supportive and enjoyable environment 

for training public speaking and leadership skills. Generally speaking, each club holds 

a regular meeting weekly or biweekly for one to two hours, and the operation of each 

club differs slightly. Each regular meeting is like a learning-by-doing workshop where 

members practice and learn skills of communication as well as leadership by taking 

on meeting roles, which range from a speaker of prepared speech or an impromptu 

speaker to a timer or even a chair. With several decades of development, an 

educational system that incorporates communication and leadership training has been 

well developed by TI, and it offers members two tracks of learning: communication 

track and leadership track. These two tracks are carried out in the form of projects, 

called “Competent Communication Project” (CC Project) and “Competent Leadership 

Project” (CL Project). Members go through these two projects by delivering speeches 

and serving a role at meetings, according to their own goals and paces of learning. 

The following figure depicts the two tracks of TI‟s educational system, and after the 

figure follows some explanations. 
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Figure 1 Toastmasters International‟s Educational System (Toastmasters International, 

n/d) 
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New members start learning in a TM club from working on Competent 

Communication Project (CC Project) and Competent Leadership Project (CL Project). 

Taking part in the club‟s regular meetings is the way to undertake these two projects. 

CC Project is a series of ten speaking projects with defined objectives, which serve as 

guidelines for developing basic techniques for public speaking. After the tenth speech is 

delivered, the speaker completes CC Project and is granted Competent Communicator 

status. Furthermore, members who have completed CC Project would receive a 

Competent Communication Award, two free Advanced Communication manuals and a 

letter of recognition from the TI Headquarters. Then the Competent Communicator is 

entitled to start the Advanced Communication project (AC Project), which includes a 

series of fifteen topics focusing on different speaking situations. For example, the 

topics include storytelling, public relations, facilitative discussion, communication on 

TV, and so on. These Competent Communicators can select two from these topics 

based on their future needs and continue pursuing the status of an Advanced 

Communicator Bronze, an Advanced Communicator Silver, or even Advanced 

Communicator Gold. Only after a member goes through the Communication Track and 

the Leadership Track would he/she be granted the status of “Distinguished 

Toastmaster” (DTM), which is the highest honor for all worldwide Toastmasters. Table 

1 below is the well-specified objectives and time requirement for the ten speeches in 

the CC Project, and Table 2 shows the ten projects of CL Projects. All the wordings are 

taken directly from TI‟s Competent Communication manual (CC manual) and 

Competent Leadership manual (CL manual).  
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Table 1 Toastmasters‟ Competent Communication Project  

Level of CC Project Title Time requirement 

C1 The Ice Breaker 4~6 minutes 

C2 Organize Your Speech 5~7 minutes 

C3 Get to the Point 5~7 minutes 

C4 How to Say it 5~7 minutes 

C5 Your Body Speaks 5~7 minutes 

C6 Vocal Variety 5~7 minutes 

C7 Research Your Topic 5~7 minutes 

C8 Get Comfortable with Visual Aids 5~7 minutes 

C9 Persuade with Power 5~7 minutes 

C10 Inspire Your Audience 8~10 minutes 

 

Table 2 Toastmasters‟ Competent Leadership Project  

Project Content 

1 Listening and Leadership 

2 Critical Thinking 

3 Giving Feedback 

4 Time Management 

5 Planning and Implementation 

6 Organizing and Delegating 

7 Developing Your Facilitation Skills 

8 Motivating People 

9 Mentoring  

10 Team Building 
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Regular meetings 

Each regular meeting in all the worldwide TM clubs comprises three essential 

sessions: Prepared Speech Session, Table Topics Session, and Evaluation Session 

(NCCU Toastmasters New Member Manual, 2009). It is in the Prepared Speech Session 

that members could work on their CC Project. Three to four members take on the role 

of prepared speech speaker at each meeting. These speakers would prepare a speech 

based on personal progress on the CC Project, and then deliver their speech one by one 

in this session. On the other hand, the Table Topics Session helps train members‟ 

impromptu speech skills with the technique of impromptu Question and Answer. In this 

session, the session master prepares several questions of the same topic and randomly 

picks some members to share their answers or opinions on the assigned question for 

one to two minutes. Unlike most English learning environment, there is no teacher or 

instructor in a TM club although feedback is necessary for members in the process of 

learning. Therefore, the Evaluation Session is designed to provide members with 

feedback. This session includes Individual Evaluation, Language Evaluation, and 

General Evaluation. Three to four fellows take on the role of Individual Evaluator (IE) 

who evaluates a certain fellow speaker of prepared speech. Their evaluation focuses on 

what fellow speakers have done well and provides suggestions for improvement in 

encouraging manners. After that, Language Evaluator (LE) and General Evaluator (GE), 

who are guests invited by the club, start their evaluation from different respects. The LE 

is like a grammarian who pays attention to all speakers‟ English use, shares any good or 

poor language, and specifies any mispronounced words in public. As for the GE, he/she 

orients the evaluation towards the efficiency of the meeting and the club as a whole. 

What has been done well and what can be improved might be pointed out.  
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Toastmasters Clubs in Taiwan 

According to TM Taiwan Headquarters‟ home, Taiwan TM clubs are in District 67, 

Region Thirteen of TI. The first TM in Taiwan was established in Taipei in 1958, and 150 

clubs have been founded island-widely thus far. The languages used in TM clubs are 

diverse, but most of the clubs in Taiwan are English clubs (120). Also, there are four 

Taiwanese clubs, five Japanese clubs, one Hakka club, and twenty bilingual clubs, which 

speak English-Mandarin Chinese, or English-Taiwanese, or Mandarin Chinese-Taiwanese. 

The Taiwan TM clubs are either community, university-based, or corporate clubs. Among 

these three types, community clubs are the majority. They are formed by a group of adults 

living in neighboring communities, and the size of these clubs are relatively small 

compared to that of corporate clubs or university-based clubs. Corporate clubs are 

established by corporations and usually named after the corporation. The membership is 

built from employees of these corporations. Most of these corporate clubs are English clubs, 

but few are not. University-based clubs are established on university campus, and students 

of the campus are the major source of membership. All the university-based clubs in 

Taiwan are English clubs.  

University-based Toastmasters Clubs         

     A university-based TM club is usually established by a group of pioneering students 

of a university or a college with the support from TM Taiwan Headquarters and the 

university. According to the information by TM Taiwan Headquarters, nineteen 

university-based TM clubs have been chartered in Taiwan. Half of these university-based 

clubs are located in Taipei, and the rest of them are in the western and middle parts of 

Taiwan, including Keelung, Taoyuan, Taichung, Nantou, Yunlin, Tainan, and Kaohsiung.  
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Research on Toastmasters Clubs 

Many English teachers and professors in Taiwan agree that an interactive and 

authentic environment is facilitative for the development of autonomy in language learning, 

and they have put this idea into practice with extensive use of authentic tasks and 

promotion of collaboration on tasks in classrooms. Learners are also encouraged to use the 

target language as much as possible in the classroom and to express who they are as well as 

what they think about on different issues instead of studying the language as a subject 

matter in school. Many teachers and professors in Taiwan have also experienced TM clubs, 

and TM clubs attracted them for the reason that it gave learners clear purposes of learning, 

authentic tasks, and audience to interact with. Therefore, some of these teachers and 

professors (e.g., Chou, 2003; Sun, 2008) were inspired to corporate the model of TM club 

meeting into tertiary English courses, attempting to establish a learning environment for 

EFL learners in Taiwan. 

The results of these studies (Chou, 2003; Sun, 2008) indicated that the model of TM 

club meetings was highly welcomed by most learners as it was a powerful and supportive 

environment for polishing their public speaking skills. For instance, Chou (2003) applied 

modified Toastmasters International Speech Training Program (TISTP) to an adult English 

speaking training course at a language center of a national university, and through 

ethnographical investigation, she found most learners welcomed this program which 

featured constructive tension and lower oppression. Most important of all, learners also 

showed positive learning outcomes in becoming more communicative, more independent, 

and more autonomous. Sun (2008) also adopted the model of TM club meetings in her 

tertiary English speaking training class and called it the Toastmasters Approach. Her 

findings showed that learners made great improvements not only in public speaking skill 

but also in overall English proficiency, affective competence, and social competence in 

such a cooperative, autonomous, and student-centered learning environment. Also, this 
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approach created an authentic learning environment for the students to practice what they 

had learned in class.       

     From the results shown in these studies, it seems that the positive effects of such a 

learning community on English public speaking skills and the development of autonomy 

has been recognized by both these researchers and learners themselves. Its effectiveness 

and uniqueness in classroom context were revealed, but little research has explored how 

learning happens in a learning community like a conventional TM club. Some strides were 

made by Chen (2000) in her attempts to understand how members‟ public speaking anxiety 

(PSA) was reduced in a conventional TM club. Chen oriented her efforts to study the 

relationship between members‟ PSA and many variables like age, genders, and occupations, 

to explore whether members‟ participation in the club affects their PSA, to document the 

characteristics of members with low level of PSA, and to understand how the leader of a 

TM club helps members reduce their PSA. The results from questionnaires showed that 

most members‟ PSA decreased as a result of many interrelated factors. The researcher also 

pointed out that the leader as well as some systems and activities in the club played 

indispensable roles on members‟ PSA reduction. However, learning in a community is so 

complicated and dynamic that it can not be fully understood without comprehensive 

investigation of learners‟ behaviors and the context where these behaviors occur. Besides, 

how EFL learners in Taiwan take initiatives in making use of a TM club to learn English 

autonomously and how their identities are transformed in the context of a TM club have 

not been fully explored. Therefore, this thesis aims to investigate how a university-based 

TM club facilitates EFL college students‟ development of autonomy in learning English by 

employing ethnographical approaches. The use of ethnographical approaches is expected to 

map out the multifacets of this TM club with in-depth descriptions of members‟ 

autonomous English learning in the club. The detailed methodology of this study is 

presented in the next chapter. 
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CHAPTER 3 

METHODOLOGY 

 

A detailed description of methodology is presented in the following sections, 

including the context of the study, participants, instruments, data collection, and data 

analysis.  

In this study, ethnography was employed to collect data. Ethnography is the 

research method that roots in anthropology and sociology (Wilson, 1982). 

Ethnographical study puts emphasis on the natural context in which human behaviors 

occur. In order to capture human behaviors in a holistic way, this method collects data 

from the context unobtrusively and longitudinally, so the participants‟ subjective 

perceptions and beliefs can be obtained. Since the purpose of this study was to 

understand why and how these college students use this club to develop English 

proficiency and learner autonomy outside the class and to depict how this club supports 

their language learning, ethnographical method rather than experimental method was 

employed. 

The Context of the Study 

The campus  

The particular university-based TM club was located in a research-oriented 

university which was established in 1927 and located in the northern part of Taiwan. 

According to the information on the web site of this university, this university contained 

nine colleges and thirty-three departments, housing 9050 undergraduates, 3250 master 

students, 910 Ph. D. students, 1940 on-the-job master students, and 400 international 

students in the year of 2010. It is famous for humanities and social science disciplines, 

and in particular, its College of Commerce was highly regarded nationally as well as 

internationally. The prosperousness of the College of Commerce played an important 

role on the birth of this particular TM club on campus. 
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The TM club 

This focused TM club was founded in 2005 by a group of commerce majors with 

support from the TM Taiwan Headquarters and the university Office of Student Affairs. 

Since it was formed as an English learning club on campus, students from various 

disciplines voluntarily made use of it to cultivate English speaking proficiency by 

participating in the two-hour meeting every Wednesday evening. These weekly 

meetings were organized by a group of experienced members who regularly took turns 

forming the Officer Team. Each semester, 18 to 20 members would serve as the 

Officers, and these officers were responsible for leading the club and creating an 

enjoyable learning environment where members developed both communication skills 

and leadership skills.  

Participants 

The participants of this study included all of the club members during the fall 

semester of 2009. Forty-five members in total were on the member roster, and most of 

them were undergraduate students from this university with a few from nearby 

universities. In this study, 8 members who have been the club for at least two semesters 

and already served as the Officers were considered full members, and 13 members who 

have been in the club for one semester were viewed relatively experienced members. 

As for those who just joined the club, they were viewed peripheral members. There 

were 24 peripheral members in total when the study was conducted. In order to clearly 

understand how these members take advantages of this club, the researcher identified 

each member‟s experience in the club and disciplines first, and then purposely selected 

four members with various lengths of membership and different backgrounds to 

become the focal participants. In this way, the picture of how full members, relatively 

experienced members and new members developed English proficiency and autonomy 

could be obtained. 
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Introduction of the four focused participants 

The peripheral member: Stella 

Stella was a new member when the study was conducted in the fall semester of 

2009, so she was considered a peripheral member in this study. She was a junior and 

majoring in history, but she had been a Chinese major studying in another nearby 

national university for one year. She transferred to the department of History of this 

university in September, 2008 when she was going to begin her sophomore year. 

Speaking of English proficiency, Stella did not have a clear sense to self-evaluate her 

proficiency level because she did not get any certificate, but she had much more 

confidence in her speaking ability than writing, reading, and listening skills.    

The relatively experienced member: Wayne 

Wayne was a sophomore majoring in law. He had not been confident in his 

English public speaking owing to an uncomfortable experience happened in his sixth 

grade. Wayne joined the club in the spring semester of 2009, and when the study was 

conducted, he was going to start his second semester in this club. Due to his 

one-semester membership, he was considered a relatively experienced participant in 

this study. Wayne had passed GEPT High-Intermediate Level as well as the requirement 

of graduation from this university before the study was carried out.  

The full member: Clare 

Clare was a junior who majored in English. She joined the club in the fall 

semester of 2008, going to begin her third semester in this club when the study was 

conducted. In this study, she was considered an experienced participant. She had served 

as the deputy of Education Vice President (EVP deputy) of this club in her second 

semester of participation, and she was going to serve as the Public Relations Vice 

President (PRVP) as the study started.  
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The full member: Olivia 

Olivia was a sophomore majoring in political science. When she was a second 

grader, her family moved to the Netherlands. She studied at the International school in 

the Netherlands for two years. She joined the club in the spring semester of 2008 when 

she was a freshman majoring in Arabic Language and Literature. After studying the 

Arabic languages for two years, she decided to transfer to another department because 

she did not have great interest in the Arabic languages. She just transferred to the 

department of Political Science and studied as a sophomore when the study was 

conducted. She was an experienced officer since she had served as the deputy of 

Membership Vice President (MVP deputy) and the deputy of Public Relationship Vice 

President (PRVP deputy) in her second and third semester of participation. She served 

as the deputy of Education Vice President (EVP deputy) in her fourth semester, the 

period of data collection. She was the most experienced member of the four.  

The role of the researcher 

Before the formal date collection, the researcher had conducted 

one-semester-long on-site observation in this particular club by attending the weekly 

two-hour meetings in the spring semester of 2009. The researcher sat in the back of the 

classroom, video-taping each meeting for another project to which she served as a 

research assistant. She also noted down all the significant episodes without 

participating in any meeting sessions. This on-site observation enabled the researcher to 

practice taking logs, and the role of a regular guest gave the researcher access to the 

club in the coming semester when the data of this study was collected. Mostly, the 

on-site observation provided the researcher with a general understanding of this club, 

such as the club protocols, the size of this club, and the members‟ backgrounds.  

In the formal date collection stage (fall, 2009), the researcher paid the new 

member fee and became a formal member. She acted as a participant-observer 
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participating in each of the regular meetings and extending club activities, such as Club 

Visiting and outing, while observing both the members and the club as a whole 

unobtrusively. The researcher closely observed, audio-recorded the eleven regular 

meetings, and took notes during each of the meetings. She did not video-record the club 

as she did not want to break rapport established with all the club members.   

Instruments 

Semi-structured interviews 

Semi-structured interviews were employed as an important instrument for 

collecting data from the four focused participants. These semi-structured interviews 

were segmented into the First Interview, Follow-up Interview, and Post-observational 

Interview, depending on time and focuses. Each of the four participants was 

interviewed for three times. The First Interviews with each of them were conducted in 

November, 2009 in order to gather these participants‟ background information, such as 

personal learning experience, English learning experience, motivation for joining this 

club, and their perspective as well as impression of the community (see Appendix A for 

the First Interview questions). The Follow-up Interviews were carried out with each of 

the four participants in December, 2009. One purpose of the Follow-up Interviews was 

to clarify any confusion in on-site observation and to ask follow-up questions like their 

experiences with recent speeches. Another purpose was to discuss more profound issues 

like changes that had occurred to them recently and the significances of what had 

happened in the meetings. The other purpose of the follow-up interviews was to keep 

track of four focal participants‟ autonomous English learning in the club (see Appendix 

B for the Follow-up Interview questions). The Post-observational Interviews with them 

were conducted in the middle of January before the winter vacation began. These 

interviews had the four members reflect on the things that they had done during the data 

collection period (i.e., fall, 2009) as well as the ways that they made use of this club to 
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learn English, express their opinions on the club activities, evaluate their own 

performances in the club, and state changes as well as progress that had been made by 

them during the past semester, if any (See Appendix C for the Post-observational 

Interview questions). Since Chinese was the mother tongue for the four members, it 

was used in all interviews. Each of these interviews lasted for one to one and a half 

hours, and all of the interviews were audio-taped for later transcription.   

On-site observation 

In the fall semester of 2009, the researcher entered the community with the identity 

of a formal member and conducted on-site observation. She sat in the crowd of members 

and participated in every meeting session with other members. She audio-recorded each 

meeting and took logs for the purpose of providing a clear description of each meeting. 

The on-site observation focused on the operations and functions of this club that 

supported and discouraged members‟ learning and on the attempts made by the club to 

offer opportunities for English learning. Particularly, the performance of four focused 

members was carefully documented and served as the basis for the Follow-up and 

Post-observational Interviews. The observational data obtained in the spring semester of 

2009 for another study as discussed earlier was also referred to when the researcher 

perceived any changes made by the club in the fall semester of 2009.   

Document collection  

For the sake of establishing trustworthiness, multiple sources of data were 

collected. Apart from interviews and on-site observation, all the documents circulated at 

the time in the club were also collected. Formal documents came from both the 

Toastmasters International and the particular TM club. For instance, the formal 

documents from Toastmasters International included the web pages, a formal member 

kit, and monthly magazines, while the formal documents of this club included the 

member‟s manual, weekly agendas, and journals. The first journal of this TM club 
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came out at the beginning of fall semester of 2009, and it collected members‟ speech 

scripts, members‟ reflection on all club activities, and the pictures taken during the past 

semester. On the other hand, the informal documents such as weekly invitation emails, 

the interaction as well as discussion on BBS, and the club‟s blog were also collected 

and systematically analyzed for the purpose of the study.  

Data Collection 

The formal data collection lasted for one semester, following the schedule of the 

university in which the particular TM club was located. In order words, this study 

began from the end of September, 2009 to the middle of January, 2010. The data 

collection period was divided into two stages (see Table 3 for a research timeline), 

including the Preparatory Stage and the Formal Stage. The earlier one-semester on-site 

observation conducted for another study in the spring semester of 2009 was called the 

Gaining Access Stage because it gave the researcher access to the club in the fall 

semester of 2009.  

During the Preparatory Stage (September, 2009), the researcher firstly identified 

three seasoned members with different lengths of membership by referring to the 

previous on-site observational data gathered in the Gaining Access Stage (spring, 2009). 

Then, the researcher approached these three members: Wayne, Clare, and Olivia, inviting 

them to join the study. All of them showed willingness to be a part of this study. During 

the Formal Stage (October to January), the researcher participated in each of meetings 

and carried out on-site observation at the same time. Any significant event and critical 

episode occurred in the meetings were also noted down by the researcher for further 

investigation. In the middle of October when new member‟s roster came out, the 

researcher referred to it and inquired Stella‟s willingness to be the focused participant of 

this study. Stella was willing to become one of the focused participants as well. Later, the 

researcher informed all the club members of the study and obtained their formal consent 
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form (see Appendix D). All the club members also generously gave the consent to the 

data collection for this study, allowing the researcher to observe and audio-record each of 

the weekly meetings.  

As the on-site observation went on, the researcher conducted the First Interviews 

with the four focal members in November in order to understand their English learning 

backgrounds, motivation for joining the club, and perspectives on the club. The 

interview with each of the four focused members lasted for about one hour. In the 

middle of December, the researcher conducted the Follow-up Interviews with the four 

focused participants, and each of them lasted for one and a half hours. The purpose of 

these Follow-up Interviews were to inquire about the four participants‟ current 

perspectives on this club, personal relationships with other members, participation in 

club activities, and experience on public speaking.  

The last meeting of this club ended in the end of December, 2009. The on-site 

observation and document collection terminated along with the end of the last meeting. 

In the middle of January, 2010, the researcher carried out the Post-observational 

Interviews with the four participants in order to help arrive at a deeper understanding of 

each participant‟s experience on the club activities and social engagement for learning. 

Besides, the interview had them reflect on the past semester and reveal what kinds of 

changes had been made by them for English learning as well as participation in the club 

during this semester (i.e., fall, 2009). The Post-observational Interviews with each of 

the four members also lasted for one hour and a half.  
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Table 3 Schedule for Data Collection 
 

Stage Data collection activities 

Gaining Access  

(March-June, 2009) 

 The researcher as a guest observed, video-taped, and kept logs for each meeting. 

 Obtained a general understanding of the club 

 Had members get used to the presence of the researcher 

 Got access to the club 

 

Preparatory 

 (September, 2009) 

 The researcher entered the club as a formal member and established good rapport with TM members. 

 Identified three members (Wayne, Clare, and Olivia) with different lengths of membership, and invited them to 

become the focused participants of this study 

 

Formal 

(October, 2009-January, 2010) 

 The researcher collected documents, observed, audio-recorded, and kept logs for the regular meetings. 

 Invited a new member (Stella) to be the focused participant in the middle of October after the new member roster 

came out 

 Informed all club members of this study and obtained their formal consent in the middle of October 

 Conducted the audio-taped First Interview with each of the four participants in the end of November 

 Conducted the audio-taped Follow-up Interview with each of the four participants in the middle of December 

 Conducted the audio-taped Post-observational Interview with each of the four participants in the middle of January 
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Data Analysis 

After conducting interviews with the four participants, the transcripts of the 

interviews were done as soon as possible. The data collected from the interviews, 

observation, and documents was analyzed and segmented into three parts.  

The first part concerned how the club functioned as a supportive learning 

community which helped members defeat stage fright, developed autonomy in 

English learning, and established interdependent relationships with one another. The 

four dimensions used by Riel and Polin (2004) to portray the multiple facets of a 

learning community were adopted in this study since this TM club was also a 

learning community in nature. This framework helped systematically analyze the 

data and holistically describe the learning community, and it included: (1) 

membership, (2) group goals and task features, (3) participation structure, and (4) 

growth mechanisms and reproduction. The formal and informal documents, the 

researcher‟s observational logs, and interview transcripts were constantly reviewed, 

compared, and contrasted, and then coded, described within the framework, and 

discussed in depth. 

The second part focused on the stories of the four participants. Long-term 

observation and semi-structured interviews helped reconstruct the stories of these 

four focused participants. The descriptive categories were developed on the basis of 

the research questions of this study, so each story contained: (1) background and 

English in daily life, (2) access to and perspective on the club, (3) participation in 

the club, (4) English learning in the club, (5) relationships with other members, and 

(6) problems and conflicts. Any significant episode that happened to the four 

focused members during the semester were put under the related categories and 

highlighted in chronological order.  

The third part was assertions for discussion. After reviewing the description 
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of the club and the four focused participants‟ participation in the club with 

development of learner autonomy and language proficiency, some significant 

themes concerning language learning in a learning community emerged, and thus, 

the researcher raised four assertions for in-depth discussions.   

Trustworthiness of the study 

In order to validate the findings and avoid biases, triangulation of data was 

done whenever necessary. Trustworthiness of this study was also established with 

the work of long-term on-site observation, multiple sources of data collection, and 

member-checking on interview transcripts. The stories of the four participants were 

validated after having them check the correctness and completeness of the interview 

transcripts and the researchers‟ written interpretation (Gall, Borg, & Gall, 1996).         
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CHAPTER 4 

FINDINGS 

 

THE COMMUNITY AND FOUR FOCUSED PARTICIPANTS 

 

The findings of this study are presented in two parts. The first part begins with 

the description of the focused university-based TM Club as a whole. Since the club 

functions as a learning community for cultivating college students‟ English proficiency, 

the four dimensional framework used by Riel and Polin (2004) to describe learning 

communities is adopted here to help present the club. Thus, Research Question One is 

addressed. The second part presents the four participants‟ learning in this community, 

and the order of the presentation depends on the length of their membership, from 

novice to veteran. Through the presentation of the four participants‟ voices, the 

Researcher Question Two and Three are answered.  

 

The Community: The Focused University-based TM Club 

Riel and Polin‟s framework (2004) serves as the descriptive structure for 

presenting the findings. Just as mentioned in Chapter Three, the framework includes: 

(1) membership, (2) group goals and task features, (3) participation structure, and (4) 

growth mechanisms and reproduction. Several descriptive subtitles also serve as bricks 

to construct each of the four dimensions.  

I. Membership 

Members 

As a university affiliate of the Toastmasters International (TI), this club was open 

to people who wanted to improve public speaking skills and to cultivate leadership skills. 

It was founded in March, 2005 by a group of commerce majors and was open to students 

from the College of Commerce only in early days. After two to three semesters, a few 
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students without commerce background joined the club as well. The huge number of 

commerce majors in this club put certain pressure on those from other disciplines. 

Members who were from other disciplines were also surprised at these commerce majors‟ 

remarkable performance in the club. For example, the most seasoned participant that this 

study interviewed, Olivia, stated,  

When I joined the club (spring, 2008), almost all of the members were 

commerce majors. They were all fabulous, and I was afraid that I could 

not continue the membership because I was not a commerce major… 

(Olivia_Follow-up/14, Dec., 2009)   

The other seasoned participant, Clare, also experienced that particular period of the 

club and stated,  

Most of the members were commerce majors when I joined the club 

(fall, 2008). These commerce majors were active, positive, diligent, and 

ambitious. They seemed to be very experienced, just like real 

businesspeople... (Clare_Follow-up/18, Dec., 2009) 

Within few years, the size of this club grew and fluctuated more or less within a 

quota of fifty, depending on seasoned members‟ willingness to renew membership 

and the club‟s efforts to attract new members at the beginning of each semester. 

When the researcher entered the club as a guest in the spring semester of 2009, 40 

members were on the roster. Most of them were undergraduates with a quarter of 

members being master‟s students of this university. Among these members, 

commerce majors occupied fifty percent of the total members. All the previous 

presidents of this club were from the College of Commerce, and they were all 

females. However, this situation changed in the fall semester of 2009 when a male 

law major took office as the president.   

In the fall semester of 2009 (i.e., the date collection stage of this study), 45 

members in total were on the roster, and most of them were still undergraduates 

with a few master‟s students. As more and more students from other colleges joined 
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the club, the distribution of members‟ background was totally different from that of 

previous semesters. The commerce majors were not the majority of the club 

anymore, and the president was no longer from the College of Commerce only. 

Table 4 shows the distribution of members‟ backgrounds during fall, 2009.  

Table 4 Distribution of Members‟ Backgrounds in the Fall Semester, 2009 

Fall, 2009  

Forty-five members in total 

thirty-seven  

undergraduates 

 

College of Foreign Languages and Literature: 9 

College of Social Science: 7 

College of Commerce: 6 

College of International Affairs: 4 

College of Liberal Arts: 4 

College of Law: 3 

Colleges of Science: 2 

College of Communication: 2 

six  

master‟s students 

 

College of Commerce: 3 

College of Foreign Languages and Literature: 1 

College of Science: 1 

Other university: 1 

one  

Ph. D student 

 

College of Science: 1 

one  

from a corporate company 

a male working in a corporate company 

As the table shows, members‟ backgrounds were diverse during the data collection 

stage. Members also showed more openness to anyone who wanted to polish 

English speaking skills, just as the four participants of this study voiced in the 

interviews. 

In my opinion, people who want to come here are all welcome. Some 

people have too many scruples and worry that their English isn‟t that 

good. But I don‟t think it‟d be a problem. (Olivia_Post/17, Jan., 2010) 
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If you want to learn something, just come and join us. Nobody‟s born 

with good abilities. I feel that most people are passive in seeking 

learning opportunities. So, there‟s no need to worry about English 

proficiency if you really want to improve it. (Clare_Post/14, Jan., 2010) 

 

People who want to lean English are welcome. (Wayne_Post/17, Jan.,  

2010) 

 

There‟s no particular requirement or threshold. You can join us if you‟re 

not confident in English speaking, or if you want to polish English 

proficiency, or if you want to cultivate leadership skills. Even if you 

want to seek partners whose English proficiency is as good as you, you 

can find someone here for sure. (Stella_Post/17, Jan., 2010) 

Access to the community 

To ensure its continuation and development, this community, like other 

student clubs on campus, revealed itself to all students in the Club Fair, which was 

an official event held by the university in the first week of each semester to 

showcase all the clubs on campus. All registered clubs were assigned a stand in the 

fair, and members of each club took turns introducing the club at the stand. The 

Club Fair provided students of this university with access to the club and helped 

them make decisions about joining a club. As students approached the TM stand, 

members of this club would introduce the club, answered questions, and invited the 

inquirers to the upcoming Demonstration Meeting.  

One week after the campus Club Fair at the beginning of each semester, the 

Demonstration Meeting would be held by the TM Club. Members demonstrated 

how the regular meeting was conducted every week by running the meeting 

thoroughly, having guests experience the meeting directly. During the meeting, the 

Officer Team would make a brief introduction of the club. Experienced members 

and officers also invited potential members‟ contribution by giving them 

opportunities to make self introduction and say something in English before the 
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audience. During the intermission of the Demonstration Meeting, seasoned 

members walked around, chatted with potential members, and answered their 

questions about club protocol. After the Demonstration Meeting, potential members 

were encouraged to participate in the following two regular meetings as guests.  

By the end of the second regular meeting, these guests needed to decide whether 

they would become a member or not. The membership started by paying a new 

member fee of NT$1,700 for the first semester, and the membership was renewed 

by paying a renewal due of NT$1,100 for the following semesters. The major part 

of the collected new member fee and renewal due was turned in to the TI. According 

to TI‟s released annual financial report, most of member dues were used as the 

expenditure on publication of monthly magazines, official expenses like board 

meetings, regional conferences, marketing, establishment of new clubs, and 

technology service. The rest of the collected member fee became the budget of the 

local clubs, serving as the expenditure on weekly refreshment and materials. As for 

people who did not pay new member fee but had an interest in this club, they were 

welcome to constantly join the meeting as a guest having limited participation in 

club activities such as at the Table Topics Session. 

Member rights 

      The membership started or renewed by paying member fee every six months. 

The membership was acknowledged by all TM clubs around the world, and 

members had rights to join any meetings in other TM clubs if they would like to. 

Besides, members would receive monthly magazines and the New Member Kit 

from the TI. The kit contained Competent Communication Manual, Competent 

Leadership Manual, and guidebooks for effective evaluation, body languages and 

vocal variety. Apart from the rights acknowledged by the TI, members of this 

focused club were also entitled to the following rights, according to its introduction 
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published on the campus Bulletin Board System. First, this club ensured each 

member two chances of delivering speeches and three chances of taking on meeting 

roles in one semester. Second, members would receive birthday celebration as well 

as a small gift in the months of their birthday. Third, members could enjoy the 

prepared drinks and snacks at all regular meetings. Last, member would receive 

subsidy for participating in extended activities or outings if the club had sufficient 

budget.  

Club binding    

Seeing that members were college students in the same university, most of 

them had ample opportunities to keep in touch with one another after weekly regular 

meetings. Some of them stayed in the same dorm building, took the same courses, 

or spent leisure time together. Apart from daily face-to-face interaction on campus, 

another way to maintain intimacy was through cyberspace tools, such as the BBS 

and Facebook. On the campus Bulletin Board System are brief introduction of the 

club, fellows‟ contact information, the officers‟ announcements and activity 

highlights, and a chatting area. This club also organized some social activities to 

bind the community. For example, the Officer Team organized two- to three-day 

outings in the summer vocation of 2009 and in the winter vocation of 2010. Potluck 

parties were also given from time to time during the semester. 

When it comes to regular meetings, the club also made efforts to bind the 

community. Monthly birthday celebration would be held in the first meeting of each 

month, aiming to establish a warm and caring community for members. Through 

these social engagements, the relationships among members were strengthened, and 

such a harmonious relation among members played an indispensable role in 

maintaining membership. As Clare stated, 
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The main reason for my continuing the membership is that I like the 

people here a lot. We get along well and always have a good time. I also 

made good friends with some members, and we usually do something 

together in our free time. (Clare_First/27, Nov., 2009) 

The deep relationships among members were clearly illustrated in Wayne‟s retrospect 

which described how members helped out at the time of one member‟s tragic 

experience:  

I remember that someone made a phone call to Becky after the farewell 

potluck party at the end of last semester (spring, 2009). Becky was 

informed that a fire had happed to her family. All her family were fine, 

but their house was destroyed. The fire left Becky homeless, so Grace 

arranged a space in her dorm for Becky, and I lent her my mattress. 

Other fellows also lent her daily necessities. (Wayne_Post/17, Jan., 

2010) 

 

II. Group Goals and Task Features 

Group goals 

     Helping people around the world become better speakers and leaders is the 

goal of this organization. Thus, the TI set up Communication Track and Leadership 

Track for worldwide TM members to follow. Members cultivated communication 

and leadership skills through undertaking the Competent Communication Project 

(CC Project) and Competent Leadership Project (CL Project). The two projects 

served as trajectory to ensure that members were on the track of the shared goals.  

As EFL learners in Taiwan, members joined the club mainly for the reason 

that the club provided them with a valuable environment for practicing 

communication as well as leadership skills. “The first reason for my joining the club 

is that I want to conquer my stage fright. I always perform badly in public English 

speaking,” said Wayne. As an English major, Clare also perceived the need to polish 

her impromptu speech skills, which was the reason why she joined the club. She 

stated the following in the First Interview.  

 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

 

 

44 

I was called upon to share my answer to an assigned question in the 

Table Topics Session when I attended the meeting as a guest for the 

first time. I was very nervous, so I didn‟t perform well on the stage. 

Although I‟m an English major and my speaking isn‟t too bad, I still 

feel nervous and chaotic in the impromptu sessions. So I feel that I 

need to improve my impromptu speech skills. (Clare_First/27, Nov., 

2009) 

Apart from these general goals, members of this club shared interests in establishing 

an unthreatening and encouraging environment for members. As EFL learners, 

members needed a supportive community which tolerated mistakes when they stood 

on the stage and gave an English speech to the audience. Therefore, this club did not 

work towards members‟ linguistic improvements only but develop members‟ 

emotional bonds and a sense of belonging at the same time. In this community, 

members learned by listening or observing fellow members‟ speeches. Members also 

learned by undertaking their own communication projects. For the purpose of 

relieving speakers‟ nervousness, the club tried to enliven the original business-like 

meeting atmosphere to a gathering-like atmosphere. For example, seasoned members 

on the stage endeavored to lighten up the atmosphere by increasing interaction 

among the audience. They might think of some interesting ideas and puns or bring 

some interesting activities that they had experienced in other TM clubs to the 

meeting. The importance of a relaxing meeting lay in that members were more likely 

to participate, and thus they learned. Clare expressed her opinion this way:  

The current atmosphere of meetings is great and delightful. I remember 

that it was more formal and serious before…But now, we [seasoned 

members] would like to put something new into the meeting. We don‟t 

want to make the meetings serious. In this way, the atmosphere will be 

enlivened and fellows will be more likely to talk and to participate, I think. 

(Clare_Follow/18, Dec., 2009)  

The encouraging atmosphere was highly promoted particular through awards 

presenting and feedback giving. Since everyone was required to deliver speeches, there 
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was mutual respect and understanding of how struggling it would be to sign up for the 

position of a speaker, how nervous to stand on the stage and speak English in the time 

limit before an audience, how relived to complete a speech, and how warm to receive 

feedback as well as encouragement from fellow members. Every member got the 

ballots and pieces of blank notes with the agenda before each meeting. The ballots were 

used to vote for those who did a wonderful job on their duty, and awards would be 

presented to them later for encouragement, while pieces of blank notes were used to 

write down anything warm, encouraging, and constructive to fellows who had spoken 

on the stage. For most members, the notes were main sources of the club‟s encouraging 

atmosphere. Clare and Stella expressed their appreciation of encouraging notes in the 

following statements, 

It‟s really wonderful and warm. I can know from the feedback that fellows 

do pay attention to my speech. When I was a novice, I was very delighted if 

I got pieces of notes from the fellows. And I‟ve kept all the notes that I got 

since I joined the club. (Clare_Post/14, Jan., 2010) 

 

I like these notes. Fellows can offer comments to me and I can, too, to 

others. I don‟t need to offer comments in a rigid way. Either praises or 

suggestions are fine. Besides, these notes can be kept, and I can review 

them from time to time. (Stella_Post/17, Jan., 2010).  

The sense of a supportive community was also clearly seen in the club‟s 

definition for the term “family,” which was an acronym for a combination of several 

common values promoted by the club. A family for members in this club was the place 

“where you can Find support, Arouse confidence, Maintain relationship, receive 

Immediate response, Look for helps, and Yell out „congratulations‟.” (Family System 

Introduction/7, Oct., 2009) One of the best examples of this sense of family was 

observed on Dec. 9, 2009, the ninth meeting of the fall semester, when a new member 

delivered her first speech. This new member had had great fear for speaking English 

because of a shameful experience in her childhood. That evening, she stood on the 
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stage, taking several deep breaths and making attempts to speak out her first sentence 

for nearly one minute, but she just could not. At that moment, the audience applauded 

and yelled encouraging remarks to her. They yelled, “Amy, go!” Hearing this, she made 

greater efforts to start her speech, and this time, she did it. She completed her first 

speech with tears in her eyes and a long burst of applause followed her last sentence. 

Two of the seasoned members even came to the stage and gave her a tight hug. It was 

obvious that this learning community spared no effort to establish a supportive and 

caring environment for members. 

Fellows as the audience provided encouragement and companionship to 

speakers by writing them encouraging comments and suggestions. For members 

who gave a speech on the stage, the supportive atmosphere could usually reduce 

their anxiety, particularly at the moment when they forgot their lines or made 

grammatical mistakes. The encouragement and support were also given by 

evaluators. Individual Evaluators always pointed out what the speakers had done 

well and gave constructive suggestions for improvement during the Evaluation 

Session. These efforts made by the club were recognized and appreciated by 

members. The three focused members expressed their perspectives on the 

supportive and encouraging atmosphere of the club in the following statements:  

     It‟s inevitable that we‟d forget our lines on the stage because of 

nervousness. But the atmosphere here makes me feel that it‟s not a 

shame when I make mistakes. It‟s OK. Nobody will laugh at me. 

(Clare_Post/14, Jan., 2010) 

 

TM is the place where we fellows grow together and where mistakes are 

excused. Fellows never laugh at me or look down on me when I say 

something wrong in public. Besides, encouragement and praise are 

always given here. (Wayne_First/27, Nov., 2009) 
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The first feeling that I got after coming to the club for the first time was 

that we needed to appreciate others‟ strengths and then provided them 

with suggestions in encouraging manners. It‟s the reason why I wanted 

to join the club. I always need praises to face difficulties, and I know that 

what I can get here aren‟t criticisms. To be frank, I‟m a picky person, 

and I used to criticize others. After joining the club, I‟ve gradually 

learned to appreciate others‟ good points before I offer them suggestions. 

This makes me feel that the club is a warm club. (Stella_Follow/17, Dec., 

2009) 

The other group goal for members was to promote this TM club on campus 

and in Taiwan. Members of this club spared no efforts to reveal the club to other 

students on campus. As mentioned earlier, they introduced the club to students of 

this university in the Club Fair at the beginning of each semester. Also, they posted 

information about the club on the campus BBS, aiming to make more students know 

more about the club. Still, when members chatted with friends or anyone who had 

interested in the club, they seized the chance to invite friends to experience the club 

meeting in person. Clare said, 

Sometimes I feel that it‟s a pity for those who don‟t join our club… I 

always introduce our club and invite people to come when chatting 

with other people…I don‟t expect that they would join us immediately, 

but I want them to know that there‟s such a great club. (Clare_Post/14, 

Jan., 2010) 

Moreover, this club always got an A+ Award in the university‟s Club Evaluation 

Fair, and it also strived for the sponsorship of Campus English Speech Contest in 

2009. This club also sponsored the Fifth Taiwan Toastmasters Campus Union 

during the winter vacation of 2009. The Campus Union was an official activity for 

all university-based TM clubs in Taiwan, and it aimed to have members from 

different universities meet, share experiences, and work out solutions to problems. 

The history of Campus Union was less than five years, and it was held twice a year. 

For members of this club, the experience of sponsoring the Fifth Campus Union was 
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glorious. Clare reflected the experience in the interview.  

We sponsored the Fifth Taiwan Toastmasters Campus Union during the 

winter vacation of 2009. It was the most wonderful Campus Union that 

I‟ve ever attended…We set up rituals and norms for it. After that, I 

attended the Sixth Taiwan Toastmasters Campus Union held by another 

university, but I felt that it wasn‟t that good… (Clare_Post/14, Jan., 

2010) 

Obviously, members of this club sought to advance the current development of the 

club and enhance its reputation not only on campus but also to the nation.  

Facilitative mechanisms  

This club devised several mechanisms to assist new members in learning in 

this club. The first semester for most new comers was spent on establishing a sense 

of safety and confidence in the club. Everything at the meeting was totally new to 

them, so they were not usually interested in taking on leadership roles at meetings. 

Instead, these new comers were highly expected to deliver their first speech as soon 

as possible and to play the role of helpers for meetings or volunteers in specific 

sessions such as the Table Topics Session. To help newcomers become used to the 

culture of this learning community as soon as possible, the Family System was 

developed to eliminate new comers‟ anxiety as well as stage fright and to help them 

build confidence. With the subordinate Mentor-Mentee System and Family 

Competition, the Family System exerted its influence on each of the members.  

To be more specific, all members on the roster were equally divided into six 

families with relatively experienced members serving as the parent of families. The 

parent of each family was responsible for arranging family gatherings and paying 

attention to each of the family members‟ learning. The subordinate Mentor-Mentee 

System was designed to help new members speed up the process of 

novice-becoming-veteran. The parent and the other two relatively seasoned members 

of each family were given the identity of mentors, and these mentors were like 
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personal coaches who offered knowledge, guidance, insights, and encouragement to 

help new members learn and progress quickly. New members as mentees could chat, 

ask questions, seek for resources as well as suggestions, and rehearse their first 

speeches with their mentors. As a new comer in this community, Stella stated the 

following in her retrospect:  

Wayne told me that I could seek for his help if I had problems in 

writing my speech scripts. He was also willing to help me proofread my 

lines and rehearse my first speech... (Stella_Follow-up/17, Dec., 2009) 

The other mechanism, Family Competition, was a kind of positive competition 

among the six families in the community. It was devised to encourage members‟ 

participation in club activities like delivering speeches, visiting other TM clubs, 

joining Study Group, and so on. When members took part in any of the assigned 

club activities, they earned points for their individual family. Accumulated points 

were summed up at the last meeting of each semester, and the families that got the 

first and the second place could get a subsidy of NT$500 and NT$200, respectively, 

for family gatherings use. 

Rituals and norms  

Members of this club relied on the norms and routines set by the TI for the 

practice of communication and leadership skills. Each TM club set up individual 

meeting time, and members of this club met every Wednesday evening for two 

hours. Each regular meeting was roughly divided into two parts with a ten-minute 

intermission in the middle. The first part always opened with the president‟s 

greetings and brief introduction of guests like Language Evaluator (LE) and General 

Evaluator (GE). Then the control would be handed from the president to the chair of 

the evening, the Toastmaster of the Evening (TME). The duty of a TME was to 

enliven the meeting first, state TME Question, and introduce his/her three helpers in 

the fixed order of the Timer, the Ah Counter, and the Vote Counter. The TME‟s 
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questions were diverse, depending on the individual TME. The TME questions 

given in the fall semesters of 2009 were as follows: “If you are alone on the Moon 

Festival, what would you do?” ( 2
nd

 meeting/7, Oct., 2009) or “What‟s the most 

beautiful scene that you have ever seen on campus?” (5
th

 meeting/28, Oct., 2009) 

After being introduced by the TME, the three helpers needed to answer the TME‟s 

question first and explained their duty clearly to the public. When these were done, 

the “Baking Session” started. The session masters answered the TME‟s question 

first as well, and then took the control from the TME. The Baking Session was a 

warm-up session aiming to make members know more about each other, and the 

session master would give questions like, “How was your last Christmas?” (8
th

 

meeting/8, Dec., 2009) Fellows walked around the room and chatted with peers 

randomly in order to collect their answers to the question given by the session 

master. The chatting would be given three to five minutes, timed by the session 

master. When the time was up, the master randomly chose some fellows to share the 

answers that they had collected. After the Baking Session was the Prepared Speech 

Session, in which three to four speakers gave their prepared speech one by one. The 

more speeches a speaker had delivered before, the later he delivered the speech in 

this session. When this session ended, the TME asked for the helpers‟ brief report on 

the amount of time that each of the speakers spent as well as the number of ahs 

uttered by speakers, and then he wrote all the information down on the blackboard 

for everyone‟s reference.   

The second part usually opened with the Table Topics Session, in which the 

session master designed several questions based on one topic, such as “H1N1” (4
th

 

meeting/21, Oct., 2009), “part-time job” (5
th

 meeting/28, Oct., 2009), “Travelling” (8
th

 

meeting/2, Dec., 2009), and “the end of the world” (9
th

 meeting/9, Dec., 2009). Five to 

six members would be randomly called upon to answer the assigned questions, and 
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they needed to express their opinions in one to two minutes. Then Evaluation Session 

commenced with Individual Evaluation Session. The number of individual evaluators 

depended on the number of speakers of prepared speech. Each of the individual 

evaluators evaluated one speaker for two to three minutes and offered comments as 

well as insights for individual speakers one by one. After that, the meeting moved on 

to a special activity relating to the theme of meeting, such as “TM Experience 

Sharing” (1
st
 meeting/30, Sep., 2009), “Family System Introduction” (2

nd
 meeting/7, 

Oct., 2009), “New Member Induction” (4
th 

meeting/21, Oct., 2009), and “Fall 

Conference Promotion” (5
th

 meeting/28, Oct., 2009). In addition to these fixed 

sessions, an optional session such as the Joke Session, the Quiz Session, and the 

Words of the Week Session would be put into the agenda if time allowed. At the end of 

the meeting was the time of Language Evaluation and General Evaluation. Finally, the 

TME handed back the control to the president. The president presented certificates to 

speakers of prepared speeches for their completing individual projects, and s/he also 

gave awards to winners of prepared speeches, individual evaluators, and impromptu 

speakers on the basis of the results of the ballots. Before adjourning the meeting, the 

Officer Team showed the scores of Family Competition on the blackboard, and then 

the president put an end to the meeting with a toy hammer in symbol of ending.   

It is worthy of noting that each of these sessions was charged by a volunteer 

called session master. They came to the front after being invited by the TME in 

appointed time. Before taking over the control from the TME, each session master 

had to shake hands with their master first (i.e., the TME) and then answered the 

TME Questions. Fellows who were called upon to the stage in these sessions were 

also expected to shake hands with their session masters first, then took the control as 

well as the microphone, if necessary, and then gave out their opinions in English. 

The procedure of each regular meeting was similar. Since regular meetings are the 
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core of learning in a TM club, it is necessary to understand the procedure of the 

meeting and functions of each meeting roles. The following tables are a sample 

regular meeting agenda and a brief introduction of meeting roles. 
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Date March 4
th

, 2009 (Wed.) 

Subject Demo Meeting 

Time Program Participant/Host 

18:40-19:00 Reception  Sergeant at arms (SaA) 

19:00~19:10 Opening and Guest Introduction President 

19:00~19:15 Toastmaster of the evening (TME) Toastmasters of the Evening (TME) 

 

3 Helpers 

Timer  Timer‟s name 

Ah counter  Ah counter‟s name 

Vote counter  Vote counter‟s name 

19:15~19:25 Baking Session Session Master‟s name 

19:25~19:50 Prepared Speech Session 

(4~6 mins) Speech Title  C1 Speaker‟s name 

(4~6 mins) Speech Title  C1 Speaker‟s name 

(5~7 mins) Speech Title  C3 Speaker‟s name 

(5~7 mins) Speech Title  C6 Speaker‟s name 

(1 min) 1
st
 Report of Timer and Ah counter 

19:50~20:00 Intermission 

20:00~20:10 Table Topics Session  Session Master‟s name 

20:10~20:25 Evaluation Session 

 Individual Evaluation 

(2~3 mins)  For C1-The Ice Breaker  Individual Evaluator‟s name 

(2~3 mins)  For C1-The Ice Breaker  Individual Evaluator‟s name 

(2~3 mins)  For C3-Get to the Point  Individual Evaluator‟s name 

Table 5 A Sample Regular Meeting Agenda 
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(2~3 mins) For C6-Vocal Variety  Individual Evaluator‟s name 

20:25~20:40 Special Activity Session Master‟s name 

(1 mins) 2
nd

 Report of Timer and Ah counter 

20:40~20:50 Overall Evaluation 

(5~7 mins) Language Evaluation Language Evaluator‟s name 

(5~7 mins) General Evaluation General Evaluator‟s name 

20:50~21:00 Award Presenting and Closing President 
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Session Activities Roles Introduction and Duties 

Reception About half an hour before 

each meeting, it is the time to 

greet members and guests. 

Members sign in, and guests 

fill out the personal 

information form with the 

assistance from Sergeant at 

Arms.    

Sergeant at Arms 

(SaA)  

SaA is the officer responsible for 

arranging all the facilities and 

snacks. He is also required to 

serve as receptionist before the 

meeting start.   

Opening and 

Guest 

Introduction 

The opening of the meting is 

hosted by the president. Also, 

guests such as Language 

Evaluator and General 

Evaluator are invited to make 

a short self introduction.  

the president  The president is the leader of this 

club. He makes opening remarks 

and introduces the guests.  

Toastmaster of 

the Evening 

It is the session hosted by the 

chair of the meeting. The 

chair usually remarks the 

appreciation of being the 

chair and then introduces 

his/her 3 helpers: Timer, Ah 

Counter, and Vote Counter.  

Toastmasters of the 

Evening (TME) and 

3 helpers: Timer, 

Ah Counter, and 

Vote Counter  

 

Anyone who is interested in the 

role of TME can sign up for it. 

TME is the host of the meeting, 

and his duty is to make sure the 

meeting is conducted smoothly 

with the help from Timer, Ah 

Counter, and Vote Counter.  

After the opening, the TME 

needs to invite his/her 3 helpers 

to explain their individual duties.  

Baking Session 

 

This is a warm-up session in 

which members walk around 

and chat with fellows in 

order to collect their answers 

to the question given by the 

session master. 

Session Master and 

Members as 

impromptu 

speakers 

 

The Session Master prepares 

several questions that enable 

members to know more about 

one other. In this session, s/he 

selects some fellows to share the 

answers that they have collected 

from peers. 

Prepared Speech 

Session 

This is one of the cores of 

each regular meeting. Three 

to four members deliver 

speeches in this session.  

Speakers of 

Prepared Speech  

Speakers of prepared speech 

prepare a speech in advance and 

deliver it in this session in order 

to make progress on individual 

CC Project.  

Table 6 Introduction of Regular Meeting Sessions and Roles 

6troduction of Regular Meeting Sessions and Roles 
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Table Topics 

Session 

This is also a core of each 

regular meeting. This session 

trains members‟ impromptu 

speech.   

Session Master and 

Members as 

impromptu 

speakers 

The Session Master prepares 

several questions on the same 

topic in advance and selects 5 to 

6 fellows to answer these 

questions. The selected fellows 

need to stand on the stage and 

express their opinions for at least 

1 minute.  

Special Activities This is an optional session, 

and it can be carried out as 

the Quiz Session, the Joke 

Session, or the Words of the 

Week Session.  

Session master,  

Members as 

speakers or joke 

tellers  

 

Evaluation 

Session 

This session is made up of 

Individual Evaluation, 

Language Evaluation, and 

General Evaluation. Each 

session focuses on different 

aspects such as public 

speaking skills, grammar, 

and efficacy of the meeting. 

Individual 

Evaluator (IE) 

Three to four members take on 

the role of IE, and each IE needs 

to evaluate a certain speaker of 

prepared speech in an 

encouraging manner.  

Language Evaluator 

(LE) (a guest) 

The LE orients his/her 

evaluation to grammar and 

pronunciation. The LE points out 

the sentences that are good or 

awkward and then provides the 

correct form for members. 

Usually, the officers would invite 

a native speaker of English to 

play this role.  

General Evaluator 

(GE) (a guest) 

The role of GE is usually taken 

by an experienced TM member 

from other TM clubs. S/he 

evaluates the efficacy of the 

meeting with an outsider‟s view.  
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Task features 

Creating a public forum for sharing, interaction, and growth 

According to an introduction on agenda at the Demonstration Meeting of the fall 

semester of 2009 (Sep. 23, 2009), this club aimed to provide a mutually supportive 

and positive learning environment in which every member has the opportunity to 

develop communication and leadership skills, which in turn foster self-confidence and 

personal growth. Members were given a stage to practice public speaking skills as well 

as listening skills, to conquer stage fright, to train impromptu speech skills, and to 

cultivate proper stage manners with the support from fellows and more able persons 

such as the LE and GE. Clare voiced her opinion about some members‟ accents in the 

interview: 

Our meetings can help polish listening skills even though none of us are 

native speakers…I think it‟s also a good chance to know different accents 

and imperfect English because we can‟t assure that we won‟t meet people 

with these problems in the future…It‟s impossible that we encounter with 

Americans only… Besides, the meetings provide us with an English 

environment. Although we might switch to Chinese during the 

intermission, we still practice English most of the time… 

(Clare_Follow/18, Dec., 2009) 

In this club, members were given chances to practice prepared speeches and 

impromptu speech before a group of audience. Both of prepared speech and 

impromptu speech were a kind of sharing, which made the audience know more about 

the speakers. The fellows as audience created an authentic environment where 

interaction came out naturally and immediately. The interaction between the speakers 

and fellows was carried out in the form of spoken language, written language, 

laughter, nodding, or even eye contact. The audiences were also the evaluators who 

provided speakers with constructive feedback as well as suggestions by writing the 

notes. At the same time, the audiences were also given the right to select the most 
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competent winners for the five awards: (1) Best Prepared Speaker, (2) Most Improved 

Speaker, (3) Best Table Topics Speaker, (4) Best Individual Evaluator, and (5) Best 

Session Master. Some members even signed up for the position of individual 

evaluator in advance and evaluated speakers systematically from their own 

perspective in designated session (i.e., the Evaluation Session). These individual 

evaluators usually used a so called “sandwich” approach to evaluate the fellows‟ 

speeches. They usually said something encouraging first, pointed out what was good 

about the speakers‟ practice, and explained why it worked. Then they provided the 

speakers with constructive suggestions for improvement. Last, they motivated the 

speakers to do better next time at the end of evaluation. No criticism was the thumb of 

rule in this club.    

Viewing each member as a valuable contributor 

Each of the regular meetings required members‟ contribution and participation. 

Both new and seasoned members were expected to make a contribution to a meeting by 

being a helper, a session master, a speaker, or an individual evaluator. For new 

members, it was uncommon to take on leadership roles at a meeting since they might 

not have been used to the culture of the club or not have cultivated the required skills of 

conducting the meeting smoothly. They usually started from being a helper such as a 

Timer or an Ah Counter, being an impromptu speaker who briefly shared their personal 

experience and views in the Table Topics Session or Baking Session. They were also 

expected to give a prepared icebreaker speech for fellows to know him/her better as 

soon as possible. Meanwhile, seasoned members undertook individual communication 

projects and played leadership roles at meetings. At the beginning of each semester, it 

was usually the seasoned members who signed up for leadership roles such as session 

masters, individual evaluators, or TME. As long as new members felt that they had 

gained enough confidence and skills, they were welcome to take on these leadership 
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roles. In the process of novice-becoming-veteran, most members would enter the 

Officer Team and devoted time as well as efforts for the club. Moreover, members of 

this club came from various departments and possessed different expertise, so fellows 

could learn and gain inspiration from the interaction with the fellows sitting next to 

them at meetings and from listening other fellows‟ speeches. As for weekly guests like 

the LE and GE, they contributed to the meeting as well by bringing their perspectives 

and experience into the community. Members of this club were inspired during each 

meeting since different fellows and guests made contributions to each of the regular 

meetings.  

Responding to members‟ learning needs 

Learning in this club was mainly embedded in the regular meetings, and the 

officers often tried their utmost to respond to members‟ emergent learning needs. For 

example, many members were eager to take on the role of TME, but there were 

seldom enough vacancies for them. Therefore, the role of co-TME was established by 

the officers after they had visited another university-based TM club in the fall 

semester of 2009. With the device of co-TME, more members could experience being 

a leader at a meeting, and having a peer on the stage might also serve as a facilitator 

for those who were relatively new or shy. 

In addition to the regular meetings on Wednesdays, Study Group was an 

important extended learning activity of this club. Study Group was developed several 

semesters ago when many members complained that attending regular meetings was 

not enough for improving English. In response to this complaint, Study Group was 

developed to provide an extended opportunity and environment to train public 

speaking skills. Clare said,   
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Study Group is good. It‟s small-sized, so every participant has the 

opportunity to speak English in public…In addition, being a session 

master in Study Group is more attainable than that at a regular meeting. 

Positions for our regular meetings are always popular. If you don‟t sign up 

for the positions as early as possible, there‟ll be no vacancies soon. 

(Clare_Follow/18, Dec., 2009) 

Although Study Group had been there for a period of time, the content of the Study 

Group was revised semester by semester so as to meet members‟ changing needs. 

According to Clare, the issues discussed in early Study Group were too difficult. She 

remembered that they once discussed the issue about legalization of prostitution, and 

most of the participants thought issues like that were too difficult and not interesting 

at all.   

The Study Group in the fall semester of 2009 was held once a month for ninety 

minutes during lunch break. It consisted of four sessions: the Warm-up Session, the 

Tips of the Day Session, the Say It Out Session, and the Issues Discussion Session. 

The chair of Study Group was called “Toastmaster of the Noon” (TMN), responding 

to the Toastmaster of the Evening (TME) at regular meetings. Each session was 

charged by a master as well. In the Warm-up Session, the master brought some 

vocabulary games to enliven the atmosphere. In the Tips of the Day Session, the 

master shared individual expertise or public speaking skills. The Say It Out Session 

was exactly the Table Topics session at the regular meetings. Three to five attendants 

were selected to speak out their opinions on the given questions. Last, the Issues 

Discussion Session was a two-stage activity. Attendants were equally divided up into 

two groups, and each group had a group discussion on a given issue or a given stance 

first. Then members from two opposite sides took turns expressing their stances. The 

percentage of hard issues was greatly reduced in response to the members‟ voice, and 

most of the issues were more everyday life-related. For example, the two issues 

discussed in the fall semester of 2009 were “social networking” and “gender care.” 
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Table 7 was a sample agenda for Study Group.  

Table 7 A Sample Study Group Agenda 

    Schedule              Session                       Master         

12:30~12:35      Opening & Introduction     Toastmaster of the Noon (TMN) 

12:35~12:45         Warm-up Session                 A 

12:45~12:55         Tips of the Day                   B 

12:55~13:10           Say It Out                     C 

13:10~13:50     Issue Discussion & Debate              D 

13:50~14:00           Evaluation          Toastmaster of the Noon (TMN) 

Sharing leadership 

Leadership was mutually shared in this club. Fellows who wanted to experience 

leadership just needed to contact with the officers and signed up for the position of 

session masters or TME in advance. However, rotation of these roles was emphasized 

in this club since there were few vacancies for these roles at each meeting. The club 

also promoted rotating leaderships in the Officer Team. The president of the club was 

elected every semester, and members who had joined the club for at least two 

semesters were qualified to join the Presidency Campaign. Once a new president was 

elected, s/he started to recruit fellows into the Officer Team. For seasoned members, 

they might advance to higher positions in the Officer Team, such as the position of 

vice presidents. For new members, they still had the chance to enter the Officer Team 

after participating in the club for one semester, starting from minor positions like 

Sergeant at Arms (SaA) or deputy of Vice President. The frequent rotation of the 

Officer Team accelerated new members‟ progress towards the state of full participant 

in the community.  
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III. Participation Structure 

Regular meetings and Study Group 

Regular meetings were the most influential sources for members to cultivate 

public speaking skills, and attending regular meetings was the most direct way to 

learn and participate in the club. As this club was an autonomous learning community 

and a college student club, it did not exert strong force on members. As a result, some 

members participated in all the regular meetings in one semester, while others showed  

up at the meetings less than three times.  

In terms of participation in regular meetings, first, the club assured all members 

of equal rights in delivering two speeches in one semester, but not all members 

achieved this goal. Members might be too busy with schoolwork, or there were no 

vacancies for them when they decided to sign up for the position of speakers. On the 

other hand, some of the members made good use of the provided resources and 

delivered more than two speeches in one semester. For instance, Olivia, the most 

experienced participant of this study, delivered four speeches in the fall semester of 

2009 without hurting other fellows‟ rights. She delivered her first speech in the 

In-house Contest, which was held in the first week of each semester when new 

members had not been recruited yet. Her second and the forth speech were done at 

regular meetings, but the third one was given when she visited a community TM club, 

which did not take up the club‟s position, either. Another new member who joined the 

club in the fall semester of 2009 delivered four speeches in one semester as well: two 

in this club and the other two in other TM clubs. Therefore, individual members‟ 

determinations as well as efforts were crucial to their progress in this club. Second, 

the club tried to provide each member with chances of talking in impromptu sessions 

like the Baking Session and the Table Topics Session. In fact, new members were 

more likely to be selected in these sessions. According to the experienced participants, 
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they were more prone to call on new members than seasoned ones in these impromptu 

sessions for the purpose of making new ones get used to impromptu speech as soon as 

possible. So, it was observed that the more experienced a member was, the less likely 

s/he would be picked in impromptu sessions. Third, speaking of the role taking at 

each meeting, new comers were likely to be helpers and impromptu speakers, while 

more seasoned members were prone to be session masters who demonstrated how to 

play a leadership role for new members. 

Apart from the regular meetings, the Study Group was organized to provide 

social engagements and opportunities for learning. Because Study Group was always 

held at noon once a month, some members might have to attend classes and thus 

could not take part in it. The number of attendees in the Study Group usually ranged 

from eight to fifteen, and the size of the Study Group was much smaller than that of a 

regular meeting. Despite fewer participants and smaller size, Study Group served as 

another valuable opportunity for the practice of impromptu speech skills since each 

participant would definitely be called upon in each session. Also, new members were 

expected to play the leadership role, such as session master or the TMN, in the Study 

Group, which assisted them in playing leadership roles at regular meetings in return.  

The Officer Team 

The officers of this community rotated every semester, and it was the 

Presidency Campaign that triggered the rotation. The Presidency Campaign was held 

two weeks before the last regular meeting of each semester, and candidates were 

allowed a few minutes for promoting their individual policy during that special 

session. After the policy promotion, attending members voted for their ideal candidate 

anonymously with a ballot. Once a new president was elected, s/he would start 

recruiting members into the Officer Team by the coming of the last meeting. S/he 

made phone calls or used a simple questionnaire to inquire members‟ willingness to 
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enter the team. In this way, new members were given access to the Officer Team, 

while seasoned members might change their positions in the Officer Team, according 

to their preferences. 

Generally speaking, members were qualified to enter the Officer Team after 

one-semester membership, but the president-to-be would take members‟ willingness 

and preference into consideration when recruiting officers. The principle for the 

components of the Officer Team was that the new members of the current semester 

might be recruited to be deputies of Vice Presidents or positions like Treasure, 

Sergeant at Arms (SaA) or Webmaster. More seasoned members became the core 

officers such as Education Vice President (EVP), Membership Vice President (MVP), 

Public Relation Vice President (PRVP), and Secretary. The structure of the Officer 

Team for the fall semester of 2009 was presented in Figure 2. The actual number of 

deputies was not fixed all the time and was subject to the circumstances.  

 

Figure 2 Structure of the Officer Team 

The value of the Officer Team lay in that the team ensured each meeting could 

be well-functioned, and members who entered the Officer Team could work on 

leadership project at the same time. Besides, being an officer influenced members‟ 

participation in the club to a certain extent. Compared to those who were not officers, 

President 

Secretary SaA MVP Treasure PRVP EVP Webmaster 

Deputy*3 

Deputy*2 Deputy*2 

Deputy*1 Deputy*1 

Deputy*1 
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the officers had higher attendance at meetings, and they were more willing to devote 

greater commitment of time and efforts for the development of the club. For these 

officers, the club was a top priority for them. Olivia experienced such a change in the 

process of participation in the club and said the following:  

Sometimes my friends invite me to have dinner together on Wednesday 

evening, but I always turn down their invitations because I need to 

participate in the club. I have responsibilities here, so I can‟t be absent at 

my will. (Olivia_Follow/14, Dec. 2009) 

Clare also shared the same perspective on her officer duties:  

TM plays an important part of my daily life, and it takes much of my 

time...When I was a new member, I thought Joint Meeting and Club 

Visiting were very troublesome, so I didn‟t want to join these 

activities…After becoming an officer, I‟ve been much busier than before, 

but I must take part in the activities organized by our officer partners…I 

think the officers should give support to each other. (Clare_Follow/18, 

Dec., 2009) 

Extended social activities 

In order to bind the community, this club made some attempts to unite members 

after weekly regular meetings. The activities held for this purpose were all social in 

nature, such as outings and potlucks.  

At the end of each semester, there would be an outing held in the summer or 

winter vacation, and the outing would last for two to three days. Members of this club 

took this activity seriously and participated greatly in it. During the semester, potlucks 

and family gatherings would also be held occasionally, but the size of these social 

events was smaller than that of the outing. These extended social activities played 

vital roles in making members, especially new members, become acquainted with one 

another.  
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IV. Growth Mechanisms and Reproduction  

Growth mechanisms 

As this club was an affiliate of an international club, and the membership was 

acknowledged worldwide, this club was not an isolated one focusing on its internal 

practices only. Rather, there were abundant interaction between this club and other 

affiliated TM clubs. For instance, there were at least two Joint Meetings with other 

TM clubs in one semester, and this was based on reciprocal relationship. In the spring 

semester of 2009, this club and another neighboring university-based TM club, the TU 

TM club, held a Joint Meeting. As the guest club, this club was invited by the TU TM 

club to join their regular meeting. Members of this guest club did not just come and 

leave; instead, the president of this club was invited to be the GE for the TU TM club, 

and some meeting positions like helpers or speakers of prepared speech were also 

released to the members of this club. In the fall semester of 2009, this club served as 

the host club and invited the TU TM club to its regular meeting in return. The 

president of the TU TM club also played the role of the GE that time, and two guest 

members delivered their speech at this Joint Meeting. With the mechanism of Joint 

Meeting, both host and guest clubs experienced different club cultures, learned club 

management skills from each other, and got inspiration from each other. Such a 

reciprocal interaction usually brought about development of tools and activities in  

both clubs. Clare stated the following:  

Our TME was more formal in early times. When we had a Joint Meeting 

with the TU TM club, we found that they had two TMEs at the 

meeting…It was not bad! We also adopted “Second Round” form the FU 

TM club. Second Round allows fellows to chat and have night snacks 

together right after our regular meetings. Besides, when experiencing 

interesting activities in other clubs, we also kept them in mind and apply 

them later at our meeting. (Clare_Post/14, Jan., 2010) 

Another growth mechanism was Club Visiting. Club Visiting allowed members 

to voluntarily participate in the meeting of other affiliated clubs in their free time. In 
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line with Joint Meeting, members of this club could act as helpers or speakers of 

prepared speech and receive inspiration as well as suggestions from members of other 

clubs. To members of this club, Club Visiting served as a valuable chance to know 

more experienced members of other clubs, especially those of community TM clubs 

and corporate TM clubs. In these occasions, the officers of this club were usually 

active in approaching those seasoned members of other clubs, and then invited them to 

come to the club as the LE or GE afterwards. Olivia recalled an inspiring experience 

of visiting another club:  

We once visited a corporate TM club, and I delivered my speech there. 

One of   their seasoned members was my individual evaluator. I really 

appreciated his suggestions. He was very experienced, and he clearly 

pinpointed my insufficiencies. I did learn a lot from his suggestions. 

(Olivia_Post/17, Jan., 2010)  

Besides, Olivia voiced her thoughts about Club Visiting: 

I think it‟s based on reciprocal relationships. We visit other clubs, and 

they will visit us one day. Each club has different ways to run the 

meetings, and we can always learn something from the experience. For 

example, the idea of clapping for speakers who completed their icebreaker 

speech was from a certain LE or GE of another TM club… 

(Olivia_Post/17, Jan., 2010) 

     The other growth mechanism for the individual members and clubs were 

organized periodically by TM Taiwan Headquarters. First, there were Spring 

Convention and Fall Conference every year. During the convention and conference, 

distinguished TM speakers such as the champion of the world speech contest were 

invited to be the keynote speaker, and some workshops were also released to members. 

Different district speech contests were also held during the convention or conference. In 

tradition, District Prepared Speech Contests and District Table Topics Contest were held 

in the annual Spring Convention, while District Humorous Speech and District 

Individual Evaluator Contest were in the Fall Conference. The journey of a contestant 
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started from the In-house Contest of individual TM clubs, then the winner represented 

his/her club for the Area Contest, and then the winner of the Area contest represented 

the area for the Division Contest. In TM‟s system, there were nine divisions in Taiwan, 

so the nine division champions competed for the District Champion in Spring 

Convention and Fall Conference. Second, Judge Training, Officer Training, and Campus 

Union were also organized by TM Taiwan Headquarters. Judge Training was especially 

organized for members who had delivered at least six speeches and aimed to prepare 

these experienced members to become qualified judges for the In-house Speech 

Contests of individual clubs. Clare stated,  

…The most special one is called Jude Training, and I joined it right before 

the beginning of this semester (fall, 2009). This program had been 

canceled for many years. It wasn‟t until this summer that it was organized 

again…Seeing that many judges weren‟t qualified enough, members who 

had completed C6 speech were welcome to join this training program. 

They can learn how to be a qualified judge, how to use the evaluation 

sheet, and how to command the keys to evaluation. This activity is quite 

special, I think. (Clare_Follow/18, Dec., 2009) 

Compared to Judge Training, Officer Training and Campus Union were held more 

regularly. Both of them were held twice a year. The former aimed to prepare members 

who were going to enter the Officer Team for the coming duties and responsibilities. 

It gathered many clubs to discuss issues concerning club management, such as how to 

recruit new members or how to make the club better. The latter had members from 

island-wide university-based TM clubs meet and share their individual learning 

experience.  

Reproduction of the club 

In order to become a multigenerational community, this TM club, of course, 

developed some ways to sustain its continuity independent of members‟ joining and 

leaving. Basically, the sustainability mainly relied on the commitment of a core group 

of seasoned members and the ongoing recruitment of new members. The ongoing 
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recruitment of new members at the beginning of a new semester was crucial to the 

reproduction of the club, and thus, the community invested lots of efforts to attract 

new members each semester, particularly through the Club Fair and the Demonstrating 

Meeting.  

The one-semester presidency also had valuable impact on the sustainability of 

the club. Members of the previous semester usually entered the Officer Team if they 

showed willingness. Once members were in the Officer Team, they would not leave 

the club at will but develop a stronger sense of belonging and commitment to the club. 

Furthermore, the chance to be officers was a shortcut to penetrate into the core group 

of the community, and this was an attraction to some members. Compared to other 

college student clubs on campus, it was much easier for members of this club to 

penetrate to the core group because of higher rotation of both presidency and the 

Officer Team. The frequent rotation of leaders was a pulling force for people who 

were eager to cultivate leadership skills and to prepare themselves for future careers. 

With the ongoing recruitment of new members and the high rotation of leadership, 

this club sustained its life and had a new look every semester.  

Tensions between members 

A learning community is not a harmonious environment free of tensions and 

conflicts (Goody, 1989; Wenger, 1998). During the observation, it was found that 

tensions existed between newcomers and old-times and among old-timers.  

In seasoned members‟ view, the new members of the fall semester of 2009 were 

relatively passive in terms of their participation compared to those new members of 

the spring semester of 2009. Although twenty-five new members were on the roster in 

the fall semester, most of them did not participate in the club meetings regularly. 

When the parent of each family tried to contact them through Instant Message or 

phone calls, they could not receive positive response from these new members. 
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Besides, some members did not show great interest in connecting with the fellows of 

the club. Clare expressed her uncomfortable feeling in the following: 

 To be honest, I strongly feel that some fellows don‟t want to chat with 

me when I attempted to do so with them…Besides, some members even 

ignored me and turned blind to my greetings when I met them on campus. 

Some of them even revealed embarrassing facial expression to my 

greetings. This really made me upset. (Clare_Follow/18, Dec., 2009) 

Mostly, as the coming president in the spring semester of 2010, Clare said that most 

of the new members were unwilling to enter the Officer Team when she inquired their 

willingness and that she was even not sure whether these new members would  

stayed in the club in the upcoming semester (i.e., spring semester of 2010). Also, for 

some seasoned members, some of the new members also seemed to think too highly 

of themselves. For instance, the first lesson for newcomers in worldwide TM clubs 

was to deliver a speech on self-introduction. It was the norm set up for all worldwide 

Toastmasters. However, some new members responded that giving a speech on 

self-introduction was a little boring and unchallenging, so they wanted to give 

speeches that were more challenging. This annoyed some experienced members. 

Clare shared her unpleasant experience in the interview:  

     These new members seem to consider themselves outstanding English 

speakers. For example, someone once asked, “Can I sign on the role of 

individual evaluator before delivering my first speech?” or “Can I talk 

about something challenging rather than delivering an icebreaker? ... In 

my opinion, these people consider themselves superior to others just 

because their pronunciation is better, but, in fact, they still need training 

on stage performance…I really think so. (Clare_Follow/18, Dec., 2009) 

Undoubtedly, contradictions and conflicts also existed among seasoned members, 

especially in the Officer Team. “I don‟t know why I‟m always a deputy officer and 

Mina is always my chief. I‟m not sure whether she designates me as her deputy all the 

time or not,” said Olivia. (Olivia_Follow/14, Dec., 2009) Olivia could not figure out 

why she had always been the deputy while the other full participant had always been her 
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chief. She was confident that her ability and experience in the club could compete with 

any other full participants, but she had always been like the loser due to unknown 

reasons. Another participant, Wayne, served as Sergeant at Arms (SaA) in the fall 

semester of 2009 and had a deputy to share the officer duties. However, his deputy was 

absent from most of the meetings because of his own academic considerations. Wayne 

complained that he had to shoulder all the responsibilities on his own. He said, “…My 

deputy didn‟t help me with the officer duties. In this semester, he only participated in 

two or three meetings.” (Wayne_Follow/18, Dec., 2009) The conflicts and tension in 

this club were glimpsed through these seasoned members‟ experience.  

In sum, this club supported members‟ autonomous learning by providing an 

environment with various resources and opportunities for social engagements. Members 

set their individual goal for learning, modified the pace of learning, chose the resources 

and opportunities for social engagements that were facilitative to their individual 

learning, and evaluated the efforts taken by themselves through the feedback from the 

fellow members. Also, this club facilitated members‟ language learning not only by 

providing members with diverse resources but also by establishing a warm and 

encouraging community in which members‟ mistakes on language use could be excused, 

which made learners feel more comfortable on the stage. Next, this club attempted to 

meet members‟ needs as much as possible, and thus, changes were made and 

mechanisms developed in one semester. Furthermore, in this club, leadership was 

shared so that members were empowered to experience being a leader both at the 

meetings and in the Officer Team, which also facilitated members‟ learner autonomy.     

The next section presents the four participants‟ learning experience in this club. 

Through the presentation of their stories, how they take advantages of this club and 

participated in the club could be understood, and both of the Research Question Two and 

Three answered.  
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The Four Focal Participants 

 

This section presents the four participants‟ learning experience in this club. The 

order of the presentation is from the novice to the most seasoned member, and the order is 

as follows: (1) Stella, (2) Wayne, (3) Clare, and (4) Olivia. The story of each participant 

focuses on the following six parts: (1) background and English in daily life, (2) access to 

and perspective on the club, (3) participation in the club activities, (4) English learning in 

the club, (5) relationship with other members, and (6) challenges and conflicts.  

 

Voice of a Newcomer: Stella 

 

Background and English in Daily Life 

Not like typical students of her age, Stella did not receive English education in 

children‟s English language schools. Instead, she joined the basic English class organized 

by the local library. After the elementary stage, Stella entered a private junior high school 

which put much emphasis on English education. The school assigned some English 

magazines for students to read as outside reading materials as well as a way to practice 

listening skills. English conversation classes for students to practice speaking with foreign 

teachers were also organized by the school. Students also needed to take a lot of tests 

which examined students‟ memorization of vocabulary as well as mastery of grammar. 

However, these tests put Stella under great pressure because she would be punished if she 

did not do well on them. As a result, she hated taking English tests, especially those on 

textbook and grammar points. She said,  

I was much happier when I was listening to [English learning] magazine 

program. Taking tests on English textbook was really boring…I couldn‟t 

fully understand the grammar points. I wasn‟t good at grammar. I always 

failed to achieve my teacher‟s requirements and fell short of her expectations. 

(Stella_Pre/23, Nov., 2009) 
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Due to the experience of preparing for tests, Stella was used to studying English alone, 

and she did not have the experience of autonomously learning English with a group of 

people.  

Before joining the club, Stella‟s mother played an influential role in Stella‟s 

development of oral proficiency. As a public servant, her mother spared no effort to polish 

her English proficiency. She attended a conversation class and was under the teaching of 

foreign teachers in order to enhance her speaking ability. Sometimes she took Stella to the 

class and had Stella practice with the teachers. In the fall semester of 2009, Stella had one 

foreign roommate from Germany, and English was the language used to communicate and 

share life in Germany or in Taiwan among them. Because of these experiences, in the First 

Interview, Stella mentioned that she was not afraid of having conversations with 

foreigners even though she was not so good at English speaking. However, Stella felt that 

she was inferior to peers around in terms of English proficiency, and she had not been 

ready to take the required English proficiency test for meeting the requirement of 

graduation. In terms of advantages in learning English, Stella was active in seeking 

opportunities to chat with foreigners, which, in her opinion, was more efficient to enhance 

speaking ability. On the other hand, Stella felt that her vocabulary size was too small. She 

stated the following,   

     My advantages [in learning English] are that I‟m not afraid of conversing 

with foreigners, and I like talking with them in English…I can enhance my 

English proficiency by doing so. I know some people dare not to have a 

conversation with foreigners, but I am active in this aspect…As for my 

disadvantages, I‟m lazy and I seldom memorize new words. My vocabulary 

size is small, so I often have problems in talking with foreigners. I can‟t find 

the right words to express my ideas exactly, so I just try my best to describe 

my ideas with the words that I remember. (Stella_Pre/23, Nov., 2009) 

As a history major, Stella did not need to read many English textbooks since most 

of the assigned reading materials were written in Chinese. In view of this, she had kept 
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taking courses from the same foreign professor for three semesters in order to have more 

opportunities to practice English. In the class, English was the instructional language. Out 

of the class, the professor assigned thirty to forty pages of English history documents each 

week. Stella had been aware that English was important as she said, “It‟s the most 

convenient international language, and lots of books are written in English. I enjoy 

reading books about western history, so I can read more extensively if I have a good 

command of English…” (Stella_Pre/23, Nov., 2009) Even though Stella perceived the 

importance of English, it seemed that she did not persevere in polishing it. For example, 

Stella bought an English learning magazine monthly as an outside learning material, but 

she could not make it a rule to study the magazines and listen to the program every day. 

Her progress on the magazine was little after a month passed, and this bothered her a lot.   

 

Access to and Perspective on the Club 

This club left a deep impression on Stella in the Club Fair when she just transferred 

from another university to this one in the fall semester of 2007.  

     I noticed this club in the Club Fair when I had just transferred to this university     

was a little bit fascinated by the club at that time, but I was also afraid…In my     

opinion, a club should be like the Guitar Club or the Cooking Club, but the first     

impression that the TM club left on me was more like an academic symposium. 

(Stella_Pre/23, Nov., 2009) 

For this consideration, she chose another two clubs then. One was the Fencing Club, 

which she was relatively familiar with because she once joined a Fencing Club in the 

former university, and the other was the club for transferring students. At the beginning of 

her second semester in this university, she changed to the Photography Club and the club 

for students from the middle part of Taiwan.   

When the third semester began, Stella thought that it was time to prepare for the 

future and that she should join a club beneficial for her future study or career. At this 
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moment, two of her department mates were interested in this TM club and invited her to 

join it with them. She took this invitation seriously and thought that joining a new club 

with friends‟ accompany would be more interesting; however, she struggled to speak 

English in front of a group of strangers.  

For me, talking with a foreigner would be OK. But it‟s a little hard and  

embarrassing for me to speak English before a group of strangers. Besides, 

members in this club are professional, and their English proficiency is quite 

high. Compared to them, my English is not that good… (Stella_Pre/23, Nov.,  

2009)  

Stella did not take part in the Demonstration Meeting held at the beginning of the fall 

semester of 2009 because she was till thinking about whether she should join the club or 

not at that time. One of her department mates joined the Demonstration Meeting and 

shared what he had experienced with Stella. He encouraged Stella to give it a try because 

not all members he met in that evening were fluent speakers. Having been encouraged, 

Stella decided to attend the coming first regular meeting. 

To her surprise, the members that Stella met at the first regular meeting were 

surprisingly fluent in English. Every member acted like a professional and confident 

businessperson. They were well-disciplined and diligent to make the meeting smoothly 

conducted. At the same time, she was also aware that this club served as an ideal 

environment for the practice of oral skills, which distinguished itself from formal English 

courses. In her view, formal English courses provided few opportunities for developing 

oral skills, but this club provided greater chances to polish English speaking. Seeing these, 

Stella paid the new member fee.  

After joining the club for one semester, Stella felt that although this TM club was 

academic in nature, it was a warm and cheerful learning environment where fellows were 

not only professional but also kind and willing to encourage new comers. In addition, she 

felt that she could learn from each regular meeting, and it was worthwhile to participate in 
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the meeting. Mostly, she noticed that both seasoned and new members were equally 

treated here. In her retrospect, Stella said, “I think this club is great…It‟s well-organized, 

and I can learn something after each meeting rather than wasting my time here…Members 

are nice, and they don‟t judge a person from his/her English proficiency.” 

(Stella_Follow/17, Dec., 2009) 

 

Participation in the Club Activities 

Stella confessed that she did not take this club seriously at first, and she was not 

sure if she would renew the membership for the next semester. During this semester (i.e., 

the fall semester of 2009), she joined most of the regular meetings. Her first try was in the 

Table Topics Session at the third meeting when she volunteered to share the animals or 

creatures that she distasted most with members. She stammered when describing an 

episode with a cockroach in the dorm, and she used much body language to make herself 

understood. After the first try, she was neither a volunteer nor a speaker at the meetings 

for one month, which forced her to think seriously about her learning here. As a result, she 

volunteered to be a Vote Counter at the eighth meeting. As a Vote Counter, she needed to 

explain her duties in English at the beginning of the meeting, but she explained it quite 

incoherently because she did not fully memorize the example of duty explanation. After 

that, she signed up for the position of speaker of prepared speech and delivered her first 

speech at the tenth meeting. She entitled her C1 speech “History and Herstory,” trying to 

connect her story to her major. According to Stella, she was so nervous that she was 

shivering on the stage then, but she was more comfortable in speaking English this time. 

The nervousness made her forget nearly one paragraph of her speech scripts, and thus she 

failed to reach the time requirement of C1 speech. The experience of delivering speech 

was wonderful, so Stella seemed to be excited and ambitious to take more challenges for 

herself. She revealed her excitement in the following statements: 
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I‟d supposed that being an impromptu speaker at the Table Topics Session 

was interesting...But I found that being a speaker of prepared speech was 

greater. Although I need to spend a lot of time preparing for the speech, I 

like the feeling of talking on the stage… I want to play the role of a Timer 

next time... In addition, I also want to be a session master because I can ask 

fellows some questions and make comments after their answers. It‟s 

interesting and I like it! (Stella_Follow/17, Dec., 2009) 

As for the extended club activities, Stella participated in most of the social activities. 

For example, she joined the first TM Gathering at the beginning of the semester, the 

Family Gathering at the end of the semester, and the Outing during the winter vacation. In 

her opinion, these social activities were better than the regular meetings in acquainting 

herself with the other fellows because Mandarin Chinese was used for chatting. However, 

Stella did not participate in Club Visiting, Fall Conference, and Study Groups, which were 

totally different from those social activities. When being asked the reason for her absence 

in these occasions, she said she had other personal engagements on those dates of these 

activities. Moreover, she was not willing to enter the Officer Team in the coming semester 

because she was unconfident in being a competent officer and being an officer meant that 

she needed to devote more time and use English as a medium to handle the duties.  

After participating in the club for one semester, Stella had sensed that she was 

transformed from a member who just joined the meetings in order to practice listening 

ability to a participant who not only completed her duties here but also tried to encourage 

other fellows. She said,  

At the beginning, I wasn‟t sure whether I should stay in the club or not, and I 

thought it would be all right if I just came to the meeting and practiced 

listening skills…Now I feel that delivering speeches is very important. The 

experience of delivering speech is great, so I want to stay here…Besides, I 

transform from a person who used to receiving encouragement to one who 

tried to give others encouragement... (Stella_Follow/17, Dec., 2009) 

Besides, she was sure that she would continue her membership in the coming semester, 

which surprised her a lot indeed. She stated,  
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The clubs that I joined before never made me feel that I could stay in it for a 

long time, and that was why I changed the clubs every semester. But this TM 

club makes me want to stay longer. This really surprises me because I‟ve never 

thought about joining a club related to English before… (Stella_Post/17, Jan., 

2010). 

 

English Learning in the Club 

     In Stella‟s view, learning in this club was quite different from her past experience, 

but she liked these differences that this club brought to her. She said, “…Learning in the 

TM club is free and relaxing. TM emphasizes our impromptu use of language…I like TM 

because I don‟t want to learn English with burden and in a rigid way.” (Stella_Post/17, 

Jan., 2010) In the interviews, Stella could name many resources and opportunities for 

developing language proficiency that the club provided, but she confessed that she did not 

take good advantages of them since she had a tight schoolwork schedule. As a result, she 

was not particularly active in participating in club activities. However, the club still 

attracted her a lot in that it provided her with opportunities to speak English and learn 

from other fellows.  

This club facilitated her learning in the following ways. First, this community 

served as a platform and an advancing track for her to conquer stage fright and hone 

public speaking skills at the same time. There were some impromptu sessions which 

required members to convey ideas within a short time, and she was trained to express 

her ideas in clarity and in concise. Second, the club required new members to deliver 

their icebreaker speech by the end of their first semester. The pressure from the group 

pushed Stella to deliver her first speech at the tenth meeting. As a prepared speech 

speaker, she needed to think about how to organize her speech scripts, how to express 

them with proper body language, and how to deliver an attractive speech. The 

experience of preparing for an English speech was totally new to her, and she felt that 

she did learn a lot in the process. After her first speech in the club, she suddenly found 
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she liked being a speaker who stood on the stage and shared anything to the fellows. 

The positive experience of being a speaker changed her attitude and participation in the 

club. Third, the individual evaluators often provided inspiring insights to make 

speakers‟ speeches better. She said,  

We as a speaker of prepared speech usually begin our speech from a certain 

aspect, but individual evaluators would tell us that the speech could be better 

if we begin it from another aspect. For example, most of us might begin our 

speech by telling the audience what we are going to talk about, but the 

individual evaluator might tell us that it would be better and more 

attention-catching if we open with an appropriate anecdote. The individual 

evaluators create more possibilities for delivering our speech… 

(Stella_Post/17, Jan., 2010) 

Forth, the Language Evaluators always pointed out members‟ wrong pronunciation of 

certain words and wrong use of grammar at each of the meetings. Stella learned a lot from 

these evaluations since she felt that she needed someone help correct her language output 

in terms of pronunciation and grammar use. Fifth, the fellows‟ prepared speeches and 

impromptu speech also facilitated her language learning for the reason that she could not 

only polish listening skills by listening to them but also learn how to convey her meanings 

with appropriate words and structures from their use of language. “I‟m always surprised at 

fellows‟ use of English because I never think about using a certain word or phrase in that 

way,” said Stella in the interview. (Stella_Follow/17, Dec., 2009) Last, the ample 

encouragements and suggestions that she received from individual evaluators and other 

fellows were vital to her, helping her move forward in this community. She felt that she 

was more likely to take in suggestions from peer rather than teachers.  

Among these resources in the club, Stella highly valued the chance of speaking 

English, and she was very satisfied with the manner that the fellows provided suggestions 

and comments. In her view, the fellows and evaluators always provided comments and 

ways to improve her performance in an encouraging way－this was really important for 
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people like her, who was not confident enough to speak English before the audience and 

seriously needed encouragement for making progress.  

 

Relationships with Other Members 

As a new member, some of the old timers would greet Stella and had a short talk 

with her before each meeting or during the intermission of each meeting. At first, she 

viewed it just an act of courtesy, but after getting along with those seasoned members and 

making some attempts to have chats with them, she gradually found that they were really 

willing to chat with her and answered her questions without showing any impatience. 

However, for Stella, interacting with those seasoned members during the meetings was 

not that easy. This club required an English environment where Mandarin Chinese was 

not allowed, so Stella was not at ease when chatting with them in English. She said, 

“…I‟m under pressure because I always think that they [the seasoned ones] are superior to 

me in English proficiency.” (Stella_Post/17, Jan., 2010) She preferred the social activities 

like potlucks or gatherings because she could interact with fellows totally in Chinese 

without worrying about her influent spoken English. 

Stella also took initiatives in establishing relationships with other fellows. For 

example, she usually arrived at the meeting room fifteen minutes earlier in order to have a 

conversation with fellows, and she made good use of the ten-minute intermission to 

converse with as many fellows as she could. At the same time, she also received the 

fellows‟ greetings, which made her feel that she was really a part of the community. “Some 

members would come and chat with me. Or my mentor would ask me whether I need help 

or not. So, I think the chatting time is important.” (Stella_Follow/17, Dec., 2009) On the 

other hand, Stella encountered an unpleasant experience after delivering her first speech. 

After her icebreaker speech, Stella got many pieces of encouraging and warm notes. But 

she was upset by an unfriendly note on which only the sentence, “I dare not make friends 
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with you because you are so naughty.” was written. She recalled that evening and said,  

In my speech, I once mentioned that I was like a boy in my childhood. 

Everybody knew that I was just kidding. But that person seemed to take it 

seriously and wrote me such an impolite sentence. Although the other pieces 

of note teased me about my naughtiness, they still said something 

encouraging…So I was stunned when I unfolded the note and saw that 

sentence… (Stella_Follow/17, Dec., 2009)  

 

Challenges and Conflicts  

After staying here for one semester, Stella had been comfortable when interacting 

with both new and seasoned members most of time. However, sometimes she still felt that 

she did not belong to this club because of her short-term membership. The strong feeling 

of alienation occurred to her when she could not understand the jokes among the seasoned 

members or when the peers diligently pursue something in the club. In her retrospect, 

Stella stated the following, 

I still have a sense of alienation toward the club because I haven‟t been here 

for a long time. I didn‟t participate in many activities, either…Sometimes the 

seasoned members talked about something that only they themselves could 

understand at the meeting. I couldn‟t understand it, so I had the feeling that I 

haven‟t been a part of the club…In addition, when the fellows actively 

pursue something, I also have the feeling of alienation because I don‟t do so. 

I think this is my own problem… (Stella_Post/17, Jan., 2010) 

     Stella, as a junior in college and a history major, perceived the urgent demand for 

polishing her own language ability as she felt that majoring in history was not competitive 

enough compared to those who majored in commerce. This TM club functioned as an 

environment for her to practice English, and this was important for her since she had few 

chances to practice listening and speaking daily. In her view, learning English in such a 

club was economic and flexible. Besides, compared to learning English in a cram school, 

her attitude toward learning was more positive in this community, in her opinion. In other 

words, English to her was only a subject matter if she learned it in a cram school, while it 
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was a tool for her here since she did use it in the club. However, Stella met some problems 

concerning learning in the clubs. First, learning in a TM club was not the most efficient 

method because of its low degree of compulsoriness. If she was not aggressive and active 

enough, she could not get anything from here. Stella confessed that she did not dare to 

take her first step in delivering a speech and taking on a meeting role until the end of the 

semester. Second, she had lots of ideas about her speech at first, but she could not find a 

way to put them together in a structured way. Besides, she did not allow herself enough 

time to prepare for her speech scripts, so she finished her scripts hastily without 

rehearsing it to her mentor, Wayne. Third, the floor of speaking was not satisfying to 

Stella as a result of large number of members. She stated the following,  

Sometimes I‟m interested in some impromptu questions or sessions and want 

to be a volunteer. But for most of the time, the session masters have selected 

certain members in advance, so I had no chance to talk. (Stella_Post/17, Jan., 

2010) 

     To sum up, Stella had not totally immersed herself in this club, and sometimes she 

still felt that she was just an outsider who did not belong to this community. Also, Stella 

did not set up a clear learning goal for herself in this club despite knowing her weakness 

in English. Due to a lack of confidence and determination, Stella took advantages of this 

club in practicing listening skills for most of the time. It was not until she delivered first 

speech in the community that she showed her passion and ambition. She did not show any 

interests in entering the Officer Team in the coming semester, either. Stella‟s English 

learning experience in this club is summarized in Table 8.  
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Table 8 Stella‟ English Learning in the Club  

Before Joining the Club 

English in Everyday Life Access to the Club 

 Read magazines and listen to the programs occasionally 

 Took courses from the same professor who instructed in English 

 Conversed with her German roommate in English  

 Joined the club after being encouraged by her department mates 

  

※ Having company in this club gave her stronger sense of safety.  

After Joining the Club 

 At the beginning of the semester  

(the 1
st
~3

rd
 meeting) 

In the middle of the semester 

(the 4
th

~7
th

 meeting) 

At the end of the semester 

(the 8
th

~11
th

 meeting) 

 

 

Participation  

& 

 Learning in the Club 

 Attended most of the meetings  

 Played the role of volunteer in the 

Table Topics Session 

 Took part in the first Club Gathering 

 

 Attended most of the meetings 

 

 

 Attended most of the meetings 

 Played the role of a Vote Counter 

 Delivered her 1
st
 speech 

※  She showed greater passion and   

ambition after her C1 speech. 

 Took part in Family Gathering 

 Took part in the outing 
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Relationship with 

Other Members 

 

 

 

 Received warm greetings from others 

in this stage 

 Took initiatives in chatting with 

fellows before the meetings and 

during the intermission of each 

meeting 

 Began to give encouragement and 

feedback to speakers through the 

notes 

 Continued to chat with fellows 

before the meeting and during the 

intermission 

 Continued to give encouragement 

and feedback to speakers through 

the notes 

 Had the feeling that she really liked 

people here and wanted to stay here 

in the coming semester 

※  She received a harsh note after   

completing her 1
st
 speech. 

 

Facilitative 

Learning Resources 

in TM 

 A public platform which trained her impromptu speech, prepared speech, and listening skills 

 LE who picked wrongly-pronounced words and grammar mistakes from members‟ speeches  

 IE who gave comments and insights to improve speakers‟ speeches  

 Fellows‟ speeches that served as listening materials  

 Fellows who gave a lot of encouragement to her making progress in the club  

 

 

Conflicts / Challenges 

 Was not so self-regulated  

 Had difficulties in organizing her speech scripts  

 Was not so interested in attending extended learning activities like Study Group, Fall Conference, and Club Visiting 

 Longed to immerse herself in the club but still felt alienated because of her relatively short-tem membership 

 Was unwilling to take on the challenge of being an officer for the coming semester 
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Voice of a Relatively Seasoned Member: Wayne 

 

Background and English in Daily Life 

     Wayne started learning English in a chained children‟s English language school 

when he was in the second grade. The experience in the children‟s English language 

school was quite positive and joyful in general, and thus he held a positive attitude on 

learning English. However, a critical event happened when he was in the sixth grade. 

Wayne was forced by his teacher to take part in a speech contest held by the language 

school. The experience was a nightmare, and from then on, Wayne had great fear of 

public speaking. The unpleasant experience was recalled.  

     When I was in the sixth grade, the cram school held a speech contest…My 

teacher asked me to participate in the contest, so I joined it. I remember that 

the contest was held in a small classroom, and my parents were also there 

cheering for me. But I didn‟t make enough preparation for this contest, so I 

forgot most of my speech scripts on the spot. I couldn‟t help crying on the 

stage…I really felt ashamed. (Wayne_Pre/27, Nov., 2009) 

Later, Wayne entered a municipal senior high school in Taipei which he was not 

satisfied with. The first year in that senior high school was not happy for Wayne, and he 

felt the learning environment there was not desirable. Therefore, he transferred to 

another municipal senior high at the beginning of the second year. The new environment 

was more satisfying to Wayne because “…the climate of learning there was better, and 

the teachers were more earnest in general.” (Wayne_Pre/27, Nov., 2009) But he was still 

a little disappointed at his English teacher since he/she focused on the textbooks only; 

however, in the previous high school, his teacher provided them with extended reading 

materials like English novels and articles, and students were asked to write English 

reports, which was more interesting to Wayne.  

     For Wayne, the importance of learning English lay in that it gave him access to 

people from other countries. He had planned to study abroad and get a master‟s degree 

after college. Mostly, mastering English would extend his career from local Taiwan to 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

 

 

86 

the international since he aimed to become an international lawyer in the future. 

Although he had passed GEPT intermediate-high level, Wayne still felt his English 

proficiency was not that good if compared to people around. He said, “They [people 

around] have native-like pronunciation and good control on grammar,” (Wayne_Pre/27, 

Nov., 2009) and “my advantage is that my vocabulary size isn‟t bad, but I‟ve been 

weak at pronunciation since my childhood.” (Wayne_Follow/18, Dec., 2009) Due to 

these considerations, Wayne wanted to make himself prepared as early as possible. 

However, when asked about the resources for learning English in his department, 

Wayne pointed out that provided resources were not enough to meet his learning needs. 

All textbooks were written in Chinese, and the courses that he had taken so far were 

instructed in Chinese as well. Of course, sometimes they were asked to read articles 

written in English and to write English reports, but these was not enough for him at all. 

As a result, Wayne was quite autonomous in taking advantages from attainable 

resources on campus in daily life as he said, “Our university releases some free MyET 

accounts, so I register one. When I‟m free, I turn on MyET program and practice oral 

skills” and “…sometimes I also go to the video room in the library. I watch the same 

movies for many times, and I take the subtitles away in order to train listening skills.” 

(Wayne_Pre/27, Nov., 2009) In addition, Wayne also read some English news on the 

Net, listened to ICRT program as well as English songs sometimes. In short, Wayne 

intentionally worked on his language proficiency, and he was quite willing to learn 

from diverse resources.   

 

Access to and Perspective on the Club 

     After entering the college, Wayne had made up his mind joining a club which 

had something to do with English. He browsed the campus Bulletin Board System, and 

thus he noticed this TM club. He did not join it right away at that time as this club 
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focused on public speaking, which staggered him. He chose the wind band instead 

because he had played clarinet for two semesters during his senior high life. Wayne 

was under great pressure in the wind band because of his relatively little expertise. 

Also, the seniors in the band were quite demanding, and they might correct Wayne 

directly and harshly in public when he made mistakes. Besides, personal interactions 

were not emphasized in the wind band, and members seldom chatted with one another. 

Owing to these, Wayne dropped the wind club after one semester.      

     At the beginning of his second semester in college, Wayne participated in the 

Demonstration Meeting of this club, and he was warmly greeted by the seasoned 

members after he stepped into the room. The meeting was a desirable one which was 

smoothly conducted by those seasoned members, and those excellent members left him 

a deep impression. He perceived that the club provided its members with a great 

English environment to train public speaking. In addition, he really wanted to conquer 

his stage fright, wishing to become a confident and fluent English speaker on the stage 

in the near future. Therefore, Wayne decided to pay the new member fee at the coming 

first regular meeting.      

Wayne‟s perspective on the club changed along with his prolonged membership. 

He perceived that the atmosphere of the regular meetings became more and more 

delightful. The atmosphere in his first semester was a little bit serious, while that in his 

second semester was more joyful. For him, it was both psychological and physical 

changes that made these differences to him.  

In the past, I wasn‟t acquainted with other fellows, and the sense of 

alienation was stronger. At the beginning of this semester, we changed the 

venue of our meeting room. The new meeting room is more suitable for our 

meetings than the old one. Besides, we also arranged the seats to a U-shape, 

so fellows can see one others‟ faces clearly… (Wayne_Follow/24, Nov., 

2009) 
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Nevertheless, Wayne‟s impression on the fellows here did not change a lot during the 

two semesters. In his view, fellows here were more passionate than his classmates in 

learning English. They were also more willing to devote themselves to the club and 

spare no effort to make the club better. For example, “…the speakers and TMEs would 

try their best to enliven the meeting atmosphere and seek interactions from the 

audience.” (Wayne_Post/17, Jan., 2010) Wayne appreciated these efforts made by the 

fellows. Besides, those excellent members served as his role model, urging him to make 

progress in the club.  

 

Participation in the Club Activities 

     Wayne never skipped any club regular meetings during the two semesters. 

During the first semester (i.e., spring, 2009), Wayne as a new member played many 

roles at meetings. His first try was at the second meeting where he took on the role of 

the Timer and explained his duties to the audience. Because that was his debut in the 

community, he was so nervous that he had some slips of tongue (Video_972_TM2). At 

the fifth meeting, he delivered his first speech, sharing his painful experience of speech 

contest in the children‟s English language school, indulgence in computer games in 

junior high, and unhappy life in senior high. He was selected from the six speakers of 

prepared speech as the Best Prepared Speaker of that evening. At the following regular 

meetings, Wayne made contributions to the meetings by signing up for several roles. 

He shared his experience of joining Spring Convention with fellows at the sixth 

meeting, playing the role of Vote Counter at the seventh meeting, taking on the role of 

Table Topics Session Master together with another member at the eighth meeting, and 

being the Vote Counter again at the ninth meeting. His second speech was given in 

Joint Meeting with another corporate TM club the next day after the ninth meeting. It 

was obvious that from the middle of the semester on, Wayne increased his participation 
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in the meetings. Besides regular meetings, Wayne also experienced different club 

activities such as Spring Convention, Study Group, and Joint Meeting. In the end of the 

semester, he was recruited into the Officer Team and served as Sergeant at Arms (SaA) 

as well as the parent of family for the coming semester, which was the period of data 

collection.    

     Before the beginning of the second semester, Wayne delivered his third speech in 

the club‟s In-house speech contest. The theme of the speech contest was humorous 

speech, which was totally new and challenging to Wayne. In his retrospect, Wayne 

said,  

     Some people think I‟m a funny guy, so Olivia invited me to take part in the 

contest. She said, “Only four people showed the willing to join the contest.” 

Because of this, I decided to give it a try…I didn‟t have much time to 

prepare for it. I just wanted to entertain everybody and took it as my third 

speech. I searched the campus BBS for ideas. Then I got the idea and 

decided to entitle my speech “Delicacy Desert.” Then, I collected some 

food pictures on the Net and put them on the PPT. But when I was writing 

my scripts, I had trouble making my speech interesting. I wanted to do a 

role-play activity during my speech, but I didn‟t know how to make it fun… 

(Wayne_Follow/18, Dec., 2009) 

To Wayne‟s surprise, he got the champion in the In-house speech contest, and he 

delivered it again at the coming Demonstration Meeting. He said, “…That was my first 

try in humorous speech. Surprisingly, the result wasn‟t bad. I have more confidence in 

myself.” (Wayne_Follow/18, Dec., 2009) Because Wayne was the champion of this 

club, he was qualified to join the coming area-level contest. Wayne revised his speech 

scripts and modified ways of delivering after receiving suggestions from many people. 

In this area-level contest, he defeated other competitors as well, getting the champion 

again, and thus he was qualified to join the coming division-level contest. In order to 

make his speech better, Wayne made modifications again on his area-level speech 

scripts and added some gestures into the speech. This time, he competed with other 
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seven area champions, and the result was that he won the third place in the contest.  

As the SaA, Wayne needed to prepare drinks and snacks, rearranged the seats, and 

served as a receptionist before each regular meeting started. Being an officer, Wayne was 

given more responsibilities, but the identity of being an officer did not influence his 

participation in club activities. He stated that “ My attitude [towards learning] becomes 

more active as well after being an officer [SaA]…I participate in as many activities as 

possible, no matter I am an officer or not.” (Wayne_Follow/18, Dec., 2009) At the 

regular meetings, Wayne still played several roles. He took on the role of the Joke 

Session Master at the second meeting and a Table Topics Session speaker at the sixth 

meeting. At the end of this semester (i.e., the fall semester of 2009), he made his first 

attempt to be an individual evaluator and evaluated a new member‟s ice breaker speech. 

At the tenth meeting, the club held Speech Marathon where eight speakers of prepared 

speech gave their speech one by one. Wayne was one of the four judges who made 

judgments on these speakers‟ speeches. As for extended club activities, there were four 

Study Groups in this semester, and Wayne participated in the last three. He also took on 

the role of Issue Discussion Session Master in the fourth Study Group, guiding 

participants to discuss the issue that he had prepared in advance. He also joined the Fall 

Conference, gatherings, and the outing. It seemed that the roles Wayne took on in the 

second semester were totally different from those he played in the first semester. He had 

progressed from taking peripheral roles to leadership roles at regular meetings in the 

second semester. Also, he was willing to devote his time and efforts to the club. Wayne 

viewed things related to the club as the second priority, with his academic works as the 

top priority. He would decline other personal affairs in order to take part in the club 

activities.  
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English Learning in the Club 

This club emphasizes practice. We have to write speech scripts on our own 

and practice delivering speeches in front of many people. In junior and 

senior high English classes, the teacher always talked mostly in class, and 

what we did was to listen to the teacher and take notes. I think the degree 

of autonomy is different. (Wayne_Post/17, Jan., 2010)  

From the excerpt above, learning English in this club was totally different from learning 

it in classroom, to Wayne. In his opinion, both types of learning were beneficial to him, 

but he would be much more appreciate if he was given chances to practice what he had 

learned.  

     In Wayne‟s view, this club provided a public platform with abundant authentic 

audience, which served as a ready-made resource helping him conquer stage fright 

when he stood on the stage. He made good use of regular meetings to develop English 

proficiency. To be specific, he was active in taking on positions like helpers, speaker of 

prepared speech, and session masters at the meetings. By doing so, he forced himself to 

make good preparation for these positions in advance. He also practiced listening 

comprehension by paying attention to each speaker at each meeting, and he wrote down 

the good usages or sentences that he had heard for later memorization. He also practiced 

English writing by writing feedback to fellow speakers. When he was chosen to do 

impromptu speeches, he used the opportunities to cultivate his stage manners and train 

impromptu speech skills. Compared to being an audience, Wayne preferred being a 

speaker of prepared speech. He said, “…Although it takes more time to prepare for a 

speech, I think that I can learn more in the process of preparing for a speech than just 

listening to others‟ speeches.” (Wayne_Pre/27, Nov., 2009)  

Apart from the regular meetings, Wayne also made use of other resources in the 

club. For example, Wayne took advantage of the club‟s Mentor-Mentee System to 

rehearse his first speech with his mentor beforehand and to seek suggestions from his 

mentor when he was a new comer in his first semester. He also asked his mentor of some 
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grammatical usages that he was not quite sure at that time. For him, mentors were 

resource providers whom he could consult with whenever necessary. In his second 

semester, he challenged himself by taking on role of individual evaluator. He thought  

that being an individual evaluator was worthwhile and advantageous. He recalled the 

experience and said,  

I think everybody should play the role of individual Evaluator for at least 

once. I was very attentive to the speaker who I was going to evaluate at that 

time, writing down almost all key points on the paper. After the evaluation, 

I was still thinking about how to improve my performance and become a 

better evaluator. I think being an individual evaluator can train us to 

summarize key points in a short time. Individual evaluation is 

semi-impromptu in nature, so it‟s effective to train our impromptu speech. 

(Wayne_Post/17, Jan., 2010) 

In addition, Wayne also took good advantages of the resources provided outside the club. 

Of all the outside resources, speech contests and Club Visiting were especially influential 

to Wayne‟s English learning. After experiencing several contests and becoming a more 

experienced speaker, Wayne had higher standards toward his performance. He stated,  

In fact, I didn‟t perform well in the area- and division-level contests. During 

the division-level contest, Jeffery [the president] helped record my whole 

speech. I felt very ashamed after watching the video. My pronunciation was 

terrible, the content wasn‟t good enough, and gestures weren‟t natural. 

There was still room for improvement.” (Wayne_Follow/18, Dec., 2009)  

The other source for Wayne‟s higher self-expectation toward himself came from Club 

Visiting. Those excellent members of other clubs that Wayne met inspired him to a 

certain extent, and he took them as the goals that he wanted to achieve in the future. He 

talked about the experiences of Club Visiting in the interview.  

     I think Club Visiting influences me a lot. I was deeply impressed by the 

experience of visiting Legacy TM club. Members in that club had quite high 

level of English proficiency, and they were very passionate in learning 

English. Although most of them were at the middle age with few at their 

twenties, their English was very good and fluent…I can get to know many 

people and broaden my horizon by visiting other TM clubs. 
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(Wayne_Follow/18, Dec., 2009)   

When visiting other clubs, some vacancies for helpers and speakers of prepared speech 

were released to the guest members. Wayne took the chance and completed his second 

speech in one corporate TM club during his first semester. He experienced a new club 

culture and received suggestions from outside perspectives. Therefore, Wayne viewed 

Club Visiting as a good chance to challenge his courage and train stage manners.   

     The learning experience in the club had influenced Wayne‟s outside-club English 

learning. Having been recognized in the club, Wayne had more confidence in his oral 

proficiency, and after staying in the club for one semester, he decided to become a 

volunteer who helped the international students on campus deal with their house 

renting problems. As a house-renting volunteer, Wayne took two international students 

to do house hunting near the campus, and he enjoyed himself very much in such a 

meaningful job.   

 

Relationships with Other Members 

     During the first semester, Wayne as a new member felt uneasy before each 

regular meeting. He had stage fright so that he was afraid of being selected in 

impromptu sessions, such as the Table Topics Session. In addition, he had not become 

familiar with other fellows, and the alienation was the other source of his uneasiness. 

Gradually, with his increasing participation in the club, Wayne was aquatinted with 

more and more members, and he was no longer that uneasy as before. He stated,  

After I knew more members here, I wasn‟t that nervous as before. In this 

semester (his second semester), I feel happy before stepping into the 

meeting room because I know that I can learn English in a comfortable way. 

Besides, I have little stress now because I have got more and more familiar 

with other members. (Wayne_Follow/18, Dec., 2009) 

During the second semester, Wayne switched to be a relatively experienced member 

and became the parent of one family. Wayne felt that his relationships with his family 
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members was good, but he confessed that he had even better relationships with 

members of his family in the previous semester when he was a new member. Besides 

family members, Wayne was active in aquatinting himself with new members and 

maintaining good relationships with more seasoned members at the same time. He 

either made use of the ten-minute intermission to chat with the fellows, especially new 

members, or joined social activities to know more about these fellows.  

In Wayne‟s perception, members of this club were a group of interdependent 

people who were generous in giving support and encouragement to one another. He 

was very impressive and thankful to the support he received from some more seasoned 

members during the period of preparing for the speech contests. He said, “…Jeffery 

provided continuous assistance for me...One-third to half of my speech ideas were 

from him. His assistance inspired me, and thus some funny ideas were generated. He 

also helped revise my scripts.”(Wayne_Follow/18, Dec., 2009) On the other hand, 

Wayne had encountered an unpleasant experience in this semester. As a SaA, Wayne 

had one deputy to share the officer duties. However, his deputy seldom showed up at 

meetings, so Wayne had to shoulder all the responsibilities on his own, and thus he had 

some grumbles. Except this unpleasant experience with his deputy, Wayne‟s 

relationships with the fellows were quite good and positive. Wayne said “…I‟d like to 

keep learning with these people in the same environment.” (Wayne_Post/17, Jan., 

2010)  

 

Challenges and Conflicts 

     After staying in the club for two semesters, Wayne appreciated the learning in 

this club. It was his first time to learn English in an environment where there were not 

any teachers, and Wayne became used to it soon and did not have many problems 

adapting himself into the new learning environment. However, Wayne joined this club 
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for the purpose of polishing his public speaking skills and defeating his stage fright. 

This was his expectation toward himself at the beginning. With his progress in public 

speaking skills, Wayne wanted to improve the four skills at the same time since he had 

planned to study abroad in the near future. The reading and writing practices that this 

club provided with its members were not enough for him, and thus he had to seek more 

opportunities for practices in daily life. The other problem that he encountered in the 

club was concerning his identity as a mentor and a parent of one family. He became a 

mentor and a parent of one family in his second semester. Although Wayne had been in 

the club for one semester, it seemed that he had not figured out how he should assist 

his mentees after taking on this responsibility during the second semester. Furthermore, 

his proposal to modify the current Family Competition System was ignored in the 

Officer Team. To be specific, to encourage members‟ participation in club activities, 

each member‟s participation had been rewarded with points for individual family since 

the commencement of Family Competition System. However, in this semester (i.e., the 

fall semester of 2009), member‟s attendance at the regular meetings was not rewarded 

with points, which was unreasonable to Wayne. In his opinion, regular attendance at 

the meetings was necessary for members‟ learning, and it should have been rewarded 

with points as well. He made attempts to persuade the Officer Team to modify the 

system but in vain.  

     To sum up, Wayne was active in taking advantages of this club to developing his 

language proficiency. He had conquered his stage fright to a great extent. Besides, he 

had also played a wide range of meeting roles at the meetings and taken part in many 

club activities. He set up his goals of learning in the club and achieved them at his own 

pace. Mostly, he was moving toward the core members in the club after the 

two-semester membership and regular participation in club activities. Wayne‟s English 

learning experience in this club is summarized in Table 9.  
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Table 9 Wayne‟ English Learning in the Club  

Before Joining the Club 

English in Everyday Life Access to the Club 

 Developed oral skills with the MyET program provided by the university 

 Watched the same movies for many times and listened to ICRT  

 Read English news on the Net 

※ He had fear of public speaking because of an unpleasant experience in the 

childhood. 

 Knew this club through browsing campus BBS soon after entering 

the university  

 Attended the Demonstration Meeting at the beginning of his second 

semester in college   

    

After Joining the Club 

 1
st
 semester  2

nd
 semester 

 

 

 

Participation  

& 

 Learning in the Club 

 Attended all the meetings  

 Played the role of Timer, Vote Counter, Table Topics 

Session Master 

 Delivered his 1
st
 speech  

 Delivered his 2
nd

 speech in another TM club 

 Shared his Spring Convention experience with fellows  

 Took part in Study Groups 

 Attended Joint Meetings 

 Joined Spring Convention 

 Took part in the Family Gathering 

 Joined the outing 

 Was recruited into the Officer Team and served as SaA 

for the coming semester  

 Attended all the meetings 

 Played the role of Joke Session Master, IE 

 Served as the parent of one family and SaA  

 Delivered his 3
rd

 speech in In-house speech contest 

 Took part in the area- and division-level speech contest 

 Took part in Study Groups 

 Went Club Visiting 

 Joined Fall Conference  

 Took part in the Family Gathering 

 Joined the outing 

 Was recruited into the Officer Team and served as 

Membership Vice President (MVP) for the coming semester  
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Relationship with 

Other Members 

 Got acquainted with more fellows until the middle of 

the semester 

 Had good relationships with the family members 

 

 

  

 Maintained good relationship with more seasoned members  

 Took care of his family members 

 Was active in interacting with new comers 

 Received valuable supports and encouragement for his 

speech contests from the fellows, especially more seasoned 

ones 

※  He had complaints about his officer deputy. 

 

Facilitative Learning 

Resources in TM  

 

 A desirable environment which trained his English speaking 

 Authentic audience which helped conquer his stage fright 

 Fellows‟ speeches that served as listening materials  

 Mentors who served as resource person  

 Club Visiting and speech contest which provided extra learning resources  

 

Conflicts / Challenges 

 

 Was not clear about the duties of a mentor and a parent of one family  

 Proposed some suggestions concerning the working of the meetings but did not get high attention 
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Voice of an Experienced Member: Clare 

 

Background and English in Daily Life 

     Clare had learned English since her fourth grade. At that time, she studied in a 

private English cram school which focused on the acquisition of basic lexis and 

conversation. After two years, she transferred to another private cram school after 

passing the entrance exam held by the cram school itself. Clare did not know much 

about English grammar when transferring to the new cram school, and she even did 

not understand the differences between the present and past tense. However, the new 

cram school put much emphasis on the learning of grammar, so Clare spent a great of 

time catching on the lessons. Besides grammar learning, Clare was required to listen 

to the radio program of English magazines every day. Clare had studied in this cram 

school for six years until she graduated from senior high school, and she was admitted 

to the English department of this university through the entrance exam.  

     As an English major, Clare had more opportunities to use the language, compared 

to the other three participants of this study. She said, “Almost all of the courses 

provided by my department are instructed in English…” (Clare_Pre/27, Nov., 2009) 

However, she was neither interested in linguistics courses nor literature courses. She 

preferred courses focusing on the training of four skills since she thought they were 

more practical. Besides, these courses were small-sized, so there was more interaction 

among peers and between the teachers and students. Even though Clare had been 

provided with many opportunities to develop English proficiency on campus, in her 

view, these were still not enough for her. In daily life, she browsed Wall Street Journal, 

but she seldom browsed through English websites or listened to English radio programs.  

Speaking of her advantages in English, Clare was quite confident in her 

command of oral proficiency, which brought her great sense of achievement in return 

whenever she conversed with others in English. In contrast, she was not so confident 
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in her writing performance. She stated, 

I don‟t need to take the writing courses now because I‟m a junior. 

Sometimes when I need to fill out application forms in English, I always 

thought that I should have taken my writing courses more seriously. I‟m 

always worried that whether my writing skills backslide or not. Besides, 

there‟s no one helping check my written products… (Clare_Pre/27, Nov., 

2009) 

Although Clare was not confident enough in her writing ability, she believed that her 

language performance was still better than those who were not English majors. As an 

English major, Clare viewed English as her weapon. She said, “…English is my 

strength. I don‟t possess other expertise. Those commerce majors or law majors seem 

to have learned a field of knowledge when they graduate, but I don‟t. (Clare_Pre/27, 

Nov., 2009) 

 

Access to and Perspective on the Club 

The club was not attractive to Clare at all when she was a freshman. She heard 

about the club, but she viewed it as a boring club. During the summer vacation of her 

freshman year, Clare and her classmate, Rachel, joined the summer program at 

Berkeley University. Because of the program, both of them came to know Jeffery, a 

student from the same university who had been in this particular TM club for two 

semesters. Jeffery invited them to the Demonstration Meeting at the beginning of the 

coming semester, providing Clare an access to the club. The experience of this 

summer program motivated Clare to polish her English. She said,  

During the trip in the U.S., I felt that my English proficiency was that 

good…I had no problems in daily conversation for sure, but I couldn‟t 

response to teachers‟ questions immediately in class here… (Clare_Pre/27, 

Nov., 2009)  

Owing to these considerations, Clare decided to attend the Demonstration Meeting 

with Rachel in the coming semester (i.e., fall, 2008).  
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At that evening, Clare was quite impressed by the club. As she entered the room, 

there was someone serving as a receptionist who reminded her of taking the agenda and 

signing her name on the sheet. During the meeting, she admired those seniors‟ public 

performance. She was also called upon to the stage at the Table Topics Session. In her 

retrospect, Clare said,  

     I was nervous, and I talked rubbish on the stage. Although I‟m an English 

major and good at speaking, I still panicked and got nervous when I was 

on the stage… (Clare_Pre/27, Nov., 2009) 

Before this evening, Clare had not joined any clubs on campus. She, instead, had spent 

most of time on departmental activities. With some unpleasant experience, she made up 

her mind not to take part in departmental activities anymore. Therefore, Clare paid the 

member fee immediately in that evening. She stated,  

     I participated in lots of departmental activities when I was a freshman. But 

in those activities, everyone came and left at will. I felt very angry because 

I had spent my time here, and the efficiency of these activities was very 

bad. So, I told myself that I wouldn‟t take part in those activities where 

people weren‟t disciplined. When I joined the TM Demonstration Meeting, 

I felt that everything here was well-designed. Each officer was also 

responsible for his own part. It is a well-organized club. (Clare_Pre/27, 

Nov., 2009) 

 

I felt that I couldn‟t get anything or learn anything from departmental 

activities and that the coherence of our department was not strong enough. 

I was a little bit disappointed with our department… (Clare_Post/14, Jan., 

2010) 

Having stayed in the club for three semesters, Clare was aware that the atmosphere 

of the regular meetings became better and better, and she was sure that she could practice 

English and then get something from each regular meeting as well as extended learning 

activities such as Study Group. Besides, in her opinion, members of this club were 

passionate about learning English and willing to work together in order to make the club 

better. In her impression, TM members “…have the same traits and mutual goals. Most of 
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them are more open-minded and passionate…” (Clare_Follow/18, Dec., 2009) Because 

of these similarities, Clare enjoyed getting along with members here.  

 

Participation in the Club Activities 

Clare never skipped any meeting during her first and third semester in the club, 

but she was absent from two regular meetings in the second semester because she 

needed to attend the TOFEL courses provided by the language center on campus. 

During the first semester, Clare revealed herself to this community serving as the 

Timer and Ah Counter at the meetings. She delivered her ice breaker speech at the 

later half of that semester (fall, 2008). Near the end of that semester, she also 

volunteered to play the role of TME. Besides participation in regular meetings, Clare 

also served as a helper who devoted to the Fifth Taiwan Toastmasters Campus Union, 

which was sponsored by this club during the winter vacation of 2009. She was also 

recruited into the Officer Team being the deputy of Education Vice President (EVP 

Deputy) for the coming semester (spring, 2009). Also, she was going to become a 

parent of a family. “…I was very surprised when Becky invited me to serve as an 

EVP Deputy. I was in the club for only one semester, and this position was very 

important to the club. But I was very pleased to be recognized,” said Clare.  

(Clare_Post/14, Jan., 2010) 

During the second semester (spring, 2009), Cathy delivered her second speech 

in the In-house speech contest. Then she served as Words of the Week Session Master, 

introducing some vocabulary and related phrases to members at the second meeting. 

At the fourth meeting, she challenged herself by taking on the role of individual 

evaluator. It was her first time to play that role, and she evaluated a new member‟s ice 

breaker speech. At the fifth meeting, she took on the role of individual evaluator again. 

At the sixth meeting, Clare shared her experience of joining Spring Convention with 
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other fellows. After this sharing, Clare did not take on any roles at the meetings, and 

the reason was that she needed to attend the TOFEL courses and that she was busy 

with her EVP Deputy duties from then on. With her increasing responsibility in the 

club, Clare stated her changing attitude this way,  

I felt very relaxed in the first semester because I was not very active in 

delivering speeches. I just joined the meetings and listened to others‟ 

speeches. This wasn‟t bad and stressful. So I always had dinner with 

Rachel leisurely, and we always stepped in the meeting room when the 

meeting just started. In the second semester, I was the EVP Deputy and 

responsible for the content as well as the conduction of each meeting…I 

always worried about that some position-takers like Timer or speakers 

might be absent and that someone might call and ask me to revise the 

agenda at the last moment. Something likes those happened frequently... 

(Clare_Follow/18, Dec., 2009)  

Clare‟s regular attendance at the meetings during these two semesters was partially 

influenced by the Family Competition System. She said, “…The attendance at the 

meetings was rewarded with points during those two semesters. So I told myself that I 

should participate in the meetings frequently, or I might feel sorry for my family…” 

(Clare_Follow/18, Dec., 2009) Apart from regular attendance at the meetings, Clare 

also took part in a wide range of extended club activities like the Officer Training, 

Spring Convention, Club Visiting, Study Group, and outing in her second semester. 

Because of her high participation in the club, she was recruited to become Public 

Relation Vice President (PRVP) during her third semester in the club.   

     During her third semester, Clare became a highly visible member at meetings. 

She served as an individual evaluator for Wayne‟s third speech at the Demonstration 

Meeting and a new comer‟s second speech at the second meeting. At the first meeting, 

she took on the role of Table Topics Session Master. At the third meeting, which was a 

Joint Meeting with another university-based TM club (i.e., TU TM club), Clare was 

pushed by the fellows to deliver her third speech in which she shared her experience as 
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a telephone surveyor. Then she played the role of TME twice at the fourth and tenth 

meeting. At the fifth meeting, Clare as the PRVP introduced and promoted the 

approaching Fall Conference to the fellows. At the seventh meeting, which was the 

Speech Runway, Clare served as one of the four judges, making comments and gave 

suggestions for eight speakers. At the end of the semester, with the qualification of a 

three-semester membership, Clare decided to run for the president, so she joined the 

Presidential Campaign. She promoted her policy for the management of the club in 

public and competed with other two member candidates. Finally, she was elected as the 

next president and delivered Inaugural Speech at the eleventh meeting, that is, the last 

meeting of the semester.  

As the researcher observed, Clare was always willing to be a volunteer in 

impromptu sessions at meetings.  

I always raised my hand and volunteered to say something whenever there 

was a silence during the meetings, especially at the beginning of each 

semester. After that period, I wouldn‟t volunteer because I wanted to yield 

the right of speaking to new members. (Clare_Follow/18, Dec., 2009)  

She also tried her best to participate in the Officer Training, Judge Training, Study Group, 

and outing. Mostly, as a PRVP, Clare was responsible for inviting LE and GE for each 

meeting. Therefore, she used her free time to visit other clubs and got to know more 

distinguished members of other clubs. Some of these members were invited to the club 

meetings as LE and GE by her in return.  

     After joining the club for three semesters, Clare considered herself credible 

since she said this way,  

     I‟ve spent lots of efforts and time here. I hope the club could be better and 

better, so I always force myself to join the Officer Training each semester 

even though I‟ve served as an officer for many times. Besides, I even 

made phone calls to other members who I am familiar with and invited 

them to join the training together. Sometimes I would decline other 

appointments in order to take part in club activities or use the time to 
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handle club affairs… (Clare_Follow/18, Dec., 2009) 

After devoting so much to the club, Clare felt tired and had some complaints as well. 

She confessed her negative feelings in the interview. 

     At the beginning, I was very active in every activity. For example, in my 

first semester, no one wanted to join the Officer Training, but I did. But 

now, I feel a little bit tired. There have been three Study Groups so far this 

semester. I was absent from the first one. I joined the following two Study 

Groups because I wanted to support the fellows who were responsible for 

arranging them out of our friendship... But meanwhile, I couldn‟t help 

feeling that I could use the time to deal with my personal things. 

(Clare_Follow/18, Dec., 2009) 

Regardless of tiredness, Clare still viewed this club as her top priority. As an important 

officer in the club, the club had become an important part of her daily life. She said, “... 

As an officer, I should support the activities organized by other officers with my whole 

heart…Officers should support and assist each other…” (Clare_Follow/18, Dec., 2009) 

 

English Learning in the Club 

Learning in the club is autonomous. There‟s no teacher, and members 

practice speaking in the presence of other fellows…Its focus is on the 

practice of speaking…In senior high English class, teachers explained the 

points directly while students wrote down and then memorized. 

(Clare_Post/14, Jan., 2010)  

In this excerpt, Clare pointed out that learning in this club was totally different 

from that in her past experience. As an English major, Clare took the required oral 

training courses when she was a freshman and sophomore. In her view, the oral training 

course emphasized more on the acquisition of certain speaking skills, while the club put 

emphasis on the practice of public speaking, and the atmosphere of this club was much 

more relaxing than a classroom.         

Although this club provided lots of resources for language learning, and Clare 

had experienced each of them, she still felt that she profited most from the regular 

meetings. The reasons were specified. First, since members entered the club with 
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diverse levels of oral fluency, their speeches were valuable for the training of listening 

comprehension since Clare said,  

We can‟t ensure that the people we‟ll meet in the future are fluent English 

speakers. It‟s impossible that we talk with Americans only in the future, so 

we need to train ourselves to get used to various kinds of English accents. 

(Clare_Follow/18, Dec., 2009) 

Second, as an English major who had achieved advanced communicative proficiency, 

Clare thought that she still needed training of public speaking, especially impromptu 

speech. She highly regarded the club for the reason that this club offered a valuable 

environment for the training of impromptu speech. The authentic audience here was 

facilitative to defeating her nervousness, and the impromptu sessions were valuable 

for her to cultivate impromptu speech. Although Clare‟s step on delivering speech 

was behind those with similar or even shorter length of membership, she was quite 

interested and aggressive in taking on the roles like the TME or session masters, who 

needed to interact with the audience or use the language impromptu. In retrospect, 

Clare said, “I think being a TME is great. I can control the pace of the meeting and 

decide any theme I like for the meeting.” (Clare_Follow/18, Dec., 2009) She also 

expressed her affection for the impromptu Table Topic Session. She said,  

The Table Topics Session is very exciting. I always look forward to the 

creative questions that the masters have prepared…I want to be selected in 

this session at each meeting even when I was a new comer. In this way, I 

feel like really being in the meetings.”(Clare_Follow/18, Dec., 2009)  

Third, in a learning community without teachers, Clare thought LE and GE were 

facilitative to members‟ English learning. They pinpointed out members‟ fossilized 

mistakes and problems in English usage and pronunciation. Even though they were 

given only a few minutes to share their views at each meeting, some of them would 

have a private talk with members after the meeting or during the intermission. Mostly, 

Clare revealed her eagerness to try being a LE, which was the most challenging role 
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to her. She stated,  

     I want to give it a try. After all, I major in English. Sometimes I hear 

some ungrammatical and incorrect uses at meetings…LE might focus on 

the general parts like tense. But if I have the chance to be the LE, I will 

focus on the parts neglected by those native speakers of English. Since 

we‟re all English learners, I think I can specify some wrong usages that 

are not noticed before. (Clare_Follow/18, Dec., 2009)     

In addition to the regular meetings, Clare viewed that being an officer also 

provided her with other social engagements that were good for her English learning. 

When Clare joined the activities like Club Visiting or training courses organized by the 

TM Taiwan Headquarters, she took initiative in interacting with those distinguished 

members of other clubs as well as officers of the TM Taiwan Headquarters. Furthermore, 

the duties of a PRVP were to invite LE and GE before each regular meeting, so Clare 

needed to write lots of emails in English each week to those distinguished members of 

other clubs or to the native speakers that she had already known. This offered her 

extended chances to use English outside the meeting room.  

     After joined the club for three semesters, the experience here had exerted some 

influences on Clare‟s daily use of English. She felt that she had become bolder. “…I 

won‟t shut my mouth when encountering a foreigner. I‟ll offer my hand if he/she is in 

need.” (Clare_Post/14, Jan., 2010) She also pointed out that compared to the past, her 

use of English was much more related to life now.  

     I feel that my English is more related to life after joining this club. Before, I 

just wrote some compositions or read literary works for assignment. After 

joining the club, whenever I encounter some English phrases and sentences 

that are suitable for our meetings, I would write them down, memorize them 

and try to use them in everyday life afterwards. (Clare_Post/14, Jan., 2010) 

 

Relationships with Other Members  

     During the first semester, Clare as a new comer was silent and seldom took 

initiatives in interacting with other fellows. At that time, she just joined the meetings 
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each week without having any connection with the other members outside the meeting. 

Later, because of her participation in extended club activities, she started to become 

more familiar with the seniors, but those seniors were a simply a group of club friends 

to her at that time. During the second semester (i.e., spring, 2009), Clare became a 

relatively seasoned member. She maintained good relationships with those seniors and 

established relationships with new comers at the same time. Compared to the previous 

semester, Clare became more active in interacting with members, and she got along 

well with both seniors and new comers. Gradually, these people became more and 

more important to her life. They had potlucks and did leisure activities together from 

time to time. During her third semester (i.e., fall, 2009), most of the seniors left, and 

the new comers of the previous semester switched to relatively seasoned members. 

These relatively seasoned members and Clare became the core of the club who made 

decisions together for the club. As a result, these members and Clare became 

inseparable. Clare recalled an episode in the last interview. 

     At that time I was the EVP Deputy. Whenever there were vacancies for 

speakers of prepared speech or other meeting roles the day before the 

meeting, Jeffery and I would solve the problems together…For example, 

in this semester, a certain GE called me on Tuesday evening and informed 

me that he couldn‟t come to the meeting next day. To make matters worse, 

the LE also informed me that he couldn‟t join the meeting three hours 

before the meeting. So, Jeffery, Gloria, Rachel, Caspar, and I gathered in 

the courtyard of the Commerce Building. Each of us browsed the phone 

number list in craze and tried to fill the vacancies of that evening. 

(Clare_Post/14, Jan., 2010) 

They solved the emergency in the end, and Clare was touched by the fellows‟ kindness.  

     To Clare, these TM fellows led her to the outside world beyond the campus and 

extended her horizon as well. It was not until she joined the club and knew those embers 

that her college life became more meaningful. Clare stated it this way, 
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These people [TM members] were active in extracurricular activities, and 

I got some information from them…I always hope that I can be as 

excellent as them. My college life had become colorful since the later part 

of my sophomore year, and it‟s at its peak now in my junior year…Now I 

am indulged in UMUN [University Model United Nations]. I knew it from 

some of the TM fellows… (Clare_Follow/18, Dec., 2009) 

It seemed that these fellows shared some opportunities for learning English with Clare 

and thus created more possibilities for her learning and college life. 

On the other hand, Clare encountered some problems with the new members of 

during her third semester (i.e., the fall semester of 2009). A degree of tension existed 

between her and some of the new comers. She revealed that “…I‟m not particularly 

active in interacting with them. I used to be active in doing so, but I never got positive 

responses from them, so I just let it be...” (Clare_Follow/18, Dec., 2009).  

 

Challenges and Conflicts 

Clare preferred learning with a group of people. In her view, although the club 

was not the most perfect environment for learning English, the resources here were 

sufficient for her, and this was why she spent three semesters learning in the club and 

would keep staying here in the coming semester, that is, the spring semester of 2010. 

However, like the other three participants, Clare as a seasoned member still 

encountered some problems in this club. The major problem was concerning her 

communication project. Compared to the seasoned members and some new comers, 

Clare was still at the beginning of the project. She had completed only three speeches 

since she joined the club in fall, 2008. She said, “To be honest, I don‟t like delivering 

speeches because I don‟t know what kind of topic I should talk about…I can‟t come 

up with a good topic…” (Clare_Pre/27, Nov., 2009) She could not strike a good 

balance between her own communication project and the officer duties, either. She 

would postpone her project to fulfill her officer duties. For example, during her 
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second semester, Clare served as an EVP Deputy. She said, “... If there was a vacancy 

for a certain meeting role, I myself would fill in the vacancy. I would handle my 

officer duty first, so my speech was delayed.” (Clare_Follow/18, Dec., 2009) One 

problem related to the proceeding of regular meetings also affected Clare‟s learning to 

some extent. Too many new members joined the club every semester, and at least two 

vacancies of prepared speech were yielded to these new comers at each meeting, 

reducing other seasoned members‟ rights, including hers, for delivering speeches. In 

addition, since new members were given two vacancies for delivering speech at each 

meeting, the seasoned members were bored with so many icebreaker speeches every 

week. Icebreaker speech was a direct and effective way to get to know new members‟ 

glimpse of past life; however, it cause psychological fatigue on members after a 

period of time.  

To conclude, Clare had experienced the full range of club activities during her 

three-semester membership. Since Clare was an English major possessing an 

advanced level of oral proficiency, her focus of learning in the club was on the 

polishing of impromptu oral proficiency. Therefore, the club to her was a place to 

cultivate leadership skills and to train impromptu speech. Due to her devotion to the 

club, she had been in the core of the club and was going to ascend to the top role of 

this club, the president. Her English learning in this club is shown in Table 10. 

 

 

 

 

 

 

 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

 

 

110 

110 

Table 10 Clare‟ English Learning in the Club  

Before Joining the Club 

English in Everyday Life Access to the Club 

 Browsed Wall Street Journal 

 Used English to handle diverse courses in the department of English  

 

 

 Got access to the club from a member of this club during the trip to 

Berkeley University  

 Joined the Demonstration Meeting with her classmate at the beginning 

of her sophomore year 

 After Joining the Club  

 1
st
 semester  2

nd
 semester 3

rd
 semester 

 

 

 

 

 

Participation  

& 

 Learning in the Club 

 Attended all the meetings 

 Played the role of Timer, Ah 

counter, and TME  

 Delivered her 1
st
 speech  

 Participated in the Officer Training  

 Worked for the Fifth Taiwan 

Toastmasters Campus Union 

 Was recruited into the Officer Team 

and served as EVP Deputy for the 

coming semester  

 Attended most the meetings 

 Served as the EVP Deputy 

 Played the role of Words of the 

Week Session Master and IE 

 Served as the parent of one family 

 Delivered her 2
nd

 speech in 

In-house speech contest 

 Shared her Spring Convention 

experience with fellows 

 Participated in the Officer Training  

 Took part in Study Group 

 Went Club Visiting 

 Joined Spring Convention 

 Took part in Family Gathering 

 Joined the outing 

 Attended all the meetings 

 Served as the PRVP Deputy 

 Played the role of IE, TME, and Table 

Topics Session Master 

 Served as one of the judges in the  

Speech Runway 

 Was slightly pushed to deliver her 3
rd

 

speech at the Joint Meeting with TU 

TM club 

 Promoted Fall Conference to members  

 Joined Presidency Campaign 

 Participated in the Officer Training & 

Judge training  

 Took part in Study Groups 

 Went Club Visiting 
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 Was recruited into the Officer Team 

and served as PRVP Deputy for the 

coming semester 

 Joined Fall Conference 

 Took part in Family Gathering 

 Joined the outing 

 Was selected as the president for the 

coming semester 

 

 

 

Relationship with Other 

Members 

 Was more familiar with seniors 

※  Members were a group of club     

friends to her at this stage.  

 

 Maintained good relationship with 

seasoned members  

 Was active in interacting with new 

comers  

※  The seasoned and new members 

were becoming more and more 

important to her daily life.  

 Maintained good relationship with 

seasoned members  

 Was active in interacting with new 

comers  

※  She had some tensions with some new  

members. 

※  Members who had been in the club for 

two to three semesters and Clare 

became inseparable.  

 

 

Facilitative Learning 

Resources in the Club 

 

 

 A joyful environment which helped defeat her stage fright 

 Authentic audience and impromptu sessions which trained her impromptu speech 

 LE who corrected pronunciation and grammar mistakes for members 

 Fellows‟ speeches that provided her with speech ideas and trained her listening comprehension 

 Officer duties that provided extra social engagements for learning English  

 Fellows who provided information on English related activities outside the club 

Conflicts / Challenges  Was slow in completing CC Project 
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Voice of the Most Experienced Member: Olivia 

 

Background and English in Daily Life 

Olivia joined the club in the spring semester of 2008 when she was a freshman 

majoring in Arabic Language and Literature, so she was the participant who had a 

four-semester membership in this study. At the end of her sophomore year, she 

transferred to the department of Political Science. As a transferred student, she was 

downgraded to a sophomore in her third year in this university.  

Olivia had started learning English in a chained children‟s English language 

school when she was a first grader. When she was a second grader, her family moved 

to the Netherlands. She studied at the international school in the Netherlands for two 

years. Unsurprisingly, she confronted with difficulties in learning soon. 

I couldn‟t understand what my teachers said in classes at first. There were 

two to three teachers in one class at our international school, and one 

teacher taught the whole class on the stage while the other teacher taught 

me by my side at the same time. (Olivia_Pre/23, Nov., 2009).  

The life in the Netherlands was fundamental to the development of her oral proficiency. 

She had progressed from pronouncing single words only to conducting conversations 

with the teachers and classmates at ease before she left the school. Her family moved 

back to Taiwan after two years, and Olivia continued elementary education as well as 

junior high education in regular public schools in Taiwan. In order to have Olivia keep 

polishing English, Olivia‟s mother hired foreign tutors to converse with Olivia and guide 

her to read stories until the end of junior high. Later, Olivia was admitted to a high school 

that she was not satisfied with, so she stated that “…I was more self-regulated and more 

active in studying during senior high life. I didn‟t enter the top senior high school, so I 

needed to be very diligent to catch up with others…” (Olivia_Pre/23, Nov., 2009)  

The senior high stage was critical to Olivia‟s English proficiency as well. Olivia‟s 

English was superior to her peers in school, so she had more chances to take part in 
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various English related extracurricular activities. For example, she took part in the 

Exchange Student Program organized by the local government. Because of this program, 

she visited Dallas and lived with the local senior high students for two weeks. She also 

joined an English club which provided her with opportunities to listen to ICRT 

programs and join High School Model United Nations (HSMUN). The experience of 

joining HSMUN was glorious but tough for Olivia. She met a lot of excellent students 

from other high schools, and she felt they were much more fluent in oral fluency than 

her. She had difficulties in expressing herself clearly during the debate, and there were 

still lots of rooms for improvements on her English proficiency. In school, she produced 

an English play for her class on her own and directed the whole class from the 

beginning to the end. Moreover, during senior high period, Olivia also started working 

on English public speaking and was recognized in some speech contests.  

Owing to the learning experiences in the Netherlands and in senior high school, 

Olivia was very interested in learning English. However, she felt that few chances of 

using English were offered to students in the college courses, so she made use of her 

time to get in touch with English. For example, she had got the habit of reading 

English novels and listening to English songs since she was comfortable with using 

English. She also made use of English websites to search for information and read 

online articles like the biography of certain singers or artists. In her opinion, English 

was an important tool that she needed to polish because she had planned to study 

abroad after graduating from the university. Besides, English brought her much 

confidence and a sense of achievement since many people would praise her for her 

good and clear pronunciation. On the other hand, she felt that her grammar was not as 

good as her pronunciation, and she was not satisfied with her current English 

proficiency level and size of lexis, even though she had passed the GEPT 

Intermediate-high Level for the requirement of graduation from this university when 
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she was just a high school student. She stated,  

Sometimes when I encountered a foreigner and had a talk with him, I 

found that my vocabulary size was little. Maybe I knew those words in the 

depth of my brain, but I couldn‟t produce them immediately. At the end, 

the words that I used were always simple and imprecise. (Olivia_Pre/23, 

Nov., 2009) 

 

Access to and Perspective on the Club 

Olivia knew this club through the Club Fair when she had just entered this 

university. On that day, she approached the club and asked some questions, but she 

did not join the club in that semester (i.e., the fall semester of 2007) because lots of 

departmental activities were held on Wednesday evening, which was also the regular 

meeting time of this club. Therefore, Olivia decided not to join this club in the first 

semester. At that time, one of her roommates was a member of this TM club. In 

support of her roommate, Olivia attended the regular meeting in the evening when her 

roommate delivered her first speech. After that meeting, she also attended the last two 

regular meetings and had some chats with club members. In her view, each college 

student should belong to a club, but she was not interested in other clubs on campus. 

Besides, this club was an affiliate of an international organization, and this 

characteristic was very attractive to her. Due to these considerations, Olivia joined the 

club at the beginning of the coming semester (the spring semester of 2008). She said, 

TM is a good place to show my talents…I‟ve worked on English speech 

since I was in the senior high. I believe I can make more progress in this 

club. But the primary reason [for joining this club] is that TM is an 

international club. It seems to be very attractive! Teachers and my family 

all mention that if I want to have a competitive resume for future career, I 

should join good clubs and try to become one of the 

leaders…(Olivia_Post/17, Jan., 2010) 

As soon as she joined the club, she was a little shocked by the constituents of this club. 

She observed that eighty to ninety percents of members were from the College of 
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Commerce. This feature intimidated her to a certain degree since she said, “…Members 

were mostly commerce majors. They were all fabulous, and I was afraid that I couldn‟t 

continue the membership because I‟m not a commerce major.” (Olivia_Follow/14, Dec., 

2009) Her worries about her background quickly faded away as more and more students 

from other colleges joined the club in the following semesters.  

Having been in this club for four semesters, Olivia perceived some changes in the 

meetings and in the club, but the nature of the club did not change much. In her 

perspective, this club was an academic club in nature from the very beginning since the 

practice of public speaking was the shared goal among members. Members delivered 

speeches in practice of public speaking, and the topics of members‟ speeches were related 

to personal experience rather than serious issues such as global warming or political 

issues. Such a sharing of personal life infused joys to the regular meetings, and this 

feature did not change with time. Nevertheless, changes in members‟ background 

transformed the atmosphere of regular meetings from a little bit serious to more relaxing. 

Moreover, Olivia also pointed out that more interactional activities were held at the 

meetings and outings given for binding the relationships among members in the recent 

two semesters. Overall, though some changes were made for the regular meetings and the 

club with time, these changes were good for most parts in Olivia‟s view, and she firmly 

believed that she would benefit a lot from this club. 

 

Participation in the Club Activities  

     Olivia‟s participation in the club activities during the four semesters was high 

even though she skipped some of the regular meetings in the first three semesters. She 

confessed that her absence to those meetings was caused by her other engagements 

with friends, and that her participation in the club was gradually increased as a result 

of becoming an important officer in the club.  
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     In her first semester (spring, 2008), she revealed herself to the community by 

serving as a helper at several meetings, and she had tried being each of the three 

helpers. Then she delivered her first and second speech at the following regular 

meetings. At the end of her first semester, she challenged herself by playing the role 

of TME. Soon, she was recruited into the Officer Team and started working on 

leadership by serving as a deputy of Membership Vice President (MVP Deputy) for 

the coming semester. In the second semester (fall, 2008), she made arrangements to 

deliver her third and fourth speech in the club. She also tried the role of Table Topics 

Session Master and individual evaluator for the very first time. In the end of her 

second semester, she was recruited again into the Officer Team, and this time, she 

served as a deputy of Public Relation Vice President (PRVP Deputy) for the coming 

semester (spring, 2009). As for extended club activities in these two semesters, Olivia 

served as a helper for the Fifth Taiwan Toastmasters Campus Union, which was held 

in the winter vacation, 2009. She also went Club Visiting with some members and 

took part in Study Group in her free time. But she took part in neither the Spring 

Convention nor the Fall Conference in these two semesters. 

     During the third semester (spring, 2009), she became the parent of a family and 

a deputy of PRVP who was responsible for inviting LE and GE to the meetings.  

Olivia also participated much in the regular meetings by taking on many meeting roles. 

At the first meeting, she shared her experience of joining this club with new comers.  

At the third meeting, she delivered her fifth speech which was about her experience of 

playing basketball in college. She also served as the individual evaluator who provided 

insights and suggestions for one member‟s second speech at the second meeting and 

another member‟s fourth speech at the fourth meeting. At the ninth meeting, she gave her 

sixth speech and talked about her experience of directing class English Drama in senior 

high life. As for extended club activities, Olivia joined several Study Groups as well as 
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Club Visiting and took part in family gatherings. However, she did not take part in 

outings and Spring Conference, and the reason she gave was that she needed to take part 

in basketball games for her department. At the end of this semester, she was recruited into 

the officer team again and kept the role of an officer by serving as the deputy of 

Education Vice President (EVP Deputy) for the coming semester.    

     During the forth semester (fall, 2009), Olivia was a full-attendant who never 

skipped any regular meetings. She attributed her full attendance to her changing 

attitudes to the club.  

In early times, I would skip the meetings when I had appointments with 

my friends…In other words, when the club collided with my personal 

matters, I would scarify the club meeting. Later, I started to focus more 

on the club and declined other appointments. (Olivia_Posy/17, Jan., 

2010) 

 Her officer duties also influenced her participation to some extent as she said, “…In 

this semester, my duty is to take notes on what the LE and GE said every week, so I 

never skip any meetings.” (Olivia_Follow/14, Dec., 2009) At the regular meetings, 

Olivia was more aggressive than she was in the previous three semesters in assigning 

up for the meeting roles, especially the position of a prepared speech speaker. She 

was eager to complete her communication project before the end of this semester. 

Olivia stated,  

     I don‟t want to spend a long period of time completing my CC project. I‟m 

not so busy with my schoolwork this semester, so I can complete more 

speeches, I think. Besides, I once saw the CC name tag, and I thought it 

was cool! So I want to get it as soon as possible. It‟s always more effective 

to achieve the goal by keeping the goal in mind. (Olivia_Follow/14, Dec., 

2009) 

Olivia arranged four chances of delivering speeches for herself this semester. She took 

part in the In-house speech contest of this semester and gave her seventh speech. Her 

eighth speech was given at the fourth meeting, and the content of the speech was 
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about her trip to Shanghai during the summer vacation. She delivered her ninth speech 

in a community TM club which she visited at the end of the semester. Her project was 

completed with her tenth speech given at the last meeting in this club. Because of the 

completion of project, Olivia was eligible for the Competent Communication Award. 

It was obvious that though members were given two chances of delivering speeches in 

one semester, Olivia made use of other resources such as the In-house speech contest 

and Club Visiting to complete two more speeches and her project as well. In addition 

to delivering speeches, Olivia contributed a lot to the meetings by assigning up for 

many kinds of meetings role. For instance, at the Demonstration Meeting, she played 

the role of TME. Then she took on the role of individual evaluator in the fifth week. 

In the sixth week, Olivia, as the EVP deputy, explained the Competent 

Communication Project and Competent Leadership Project to all members. At the 

eighth meeting, she served as an individual evaluator for a member‟s third speech. In 

the tenth meeting, she was one of the four judges for the Speech Marathon in which 

eight fellows delivered their speeches. Since Olivia decided to run for the president of 

the coming semester, she joined the Presidential Campaign at the ninth meeting, 

competing with Clare and another one fellow. Her decision to run for the president 

was influenced by a distinguished Toastmaster (DTM) of another club. 

     My decision [about running for the president] was mainly from the 

encouragement that I got from Michael…I think I can challenge myself by 

doing so. After all, I‟ve been here for four semesters. (Olivia_Follow/14, 

Dec., 2009) 

Although she was not elected as the president for the coming semester in the end, Olivia 

decided to run for the president again in the near future.  

As for extended club activities, Olivia took part in the last Study Group and 

served as the Warm-up Session Master. She also participated in family gathering at the 

beginning of this semester and the outing in the winter vacation of 2010. It was her 
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first time to join the outing, according to Olivia herself. However, she was still absent 

from the Fall Conference of this semester. As a result, she had not experienced either 

Spring Convention or Fall Conference during the four-semester participation.    

 

English Learning in the Club 

     Olivia pointed out that learning in this club was different from her past junior 

and senior high English classes. Unlike junior and senior English classes, there were 

no textbooks and tests in the TM club, and there were no teachers forcing her to 

memorize new words or grammar points; instead, this club focuses on the cultivation 

of public speaking skills. She enjoyed these differences that this club brought to her 

because of her weakness in grammar and strengths in speaking.      

Of all resources provided by the club, Olivia highly valued the Competent 

Communication Project. This project served as a track guiding and spurring her to 

move forward.  

I think this [the project] can inspire people to climb higher. Without this, 

we might not be aggressive in delivering speeches… Besides, I could get a 

certificate for completing the CC Project after delivering ten speeches. 

(Olivia_Follow/14, Dec., 2009) 

Owing to the certificate, she expected herself to complete the project as soon as she 

could. Since this club guaranteed each member two chances of delivering speeches in 

one semester, Olivia grabbed these chances each semester. She delivered two speeches 

in her first, second, and third semesters but four in the fourth semester, and she was 

quite self-regulated in carry out her plan on schedule. “How can we not deliver speeches? 

We‟ve paid so much member fee, so we should earn the money back,” she insisted. 

(Olivia_Follow/14, Dec., 2009) Therefore, she made good use of other TM clubs and 

In-house speech contest to give speeches. She always arranged her pace of delivering 

speech by signing up for the position at the early beginning of each semester and began 
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preparing for the speech scripts two weeks before the date of delivering. It was not until 

four days before the designated date that she started to memorize the lines and practice 

the speech, and she gradually added some body languages to her speech after each 

practice and made some props for the speech, if necessary. After memorizing the whole 

speech scripts, Olivia rehearsed the speech in front of her friends sometimes since she 

often worried about forgetting lines before the audience. In her opinion, prepared speech 

was not so difficult as long as she made enough preparation for it. Also, after delivering 

speeches, she could get useful suggestions from the IE, LE and GE. She profited a lot 

from them, and she clearly remembered the suggestions from an IE when she delivered 

her speech in another corporate TM club. She said,  

I received suggestions from Harry [the evaluator in a corporate TM 

club]…I think he was really an excellent evaluator because … the 

suggestions that he gave me were very concrete. It was a whole new 

experience. I really learned a lot from his suggestions. (Olivia_Follow/14, 

Dec., 2009) 

The meeting roles that Olivia played also facilitated her cultivation of 

communication skills. Olivia took on the role of individual evaluator continually. To 

Olivia, being an individual evaluator were more challenging than a speaker of prepared 

speech since it was semi-impromptu in nature. After a certain speaker‟s speech, she had 

only a few minutes to extract the strong points that the speaker already had, find out what 

differences the speaker could make to improve the speech, and organize the content of 

her evaluation. Even though Olivia had been experienced in serving as the IE for fellow 

members, she still couldn‟t evaluate a speech without referring to her notes. Therefore, 

Olivia thought she still needed training on this part, that is, impromptu evaluation and 

speeches.  

Being an officer also influenced Olivia‟s English learning in the club. Olivia 

had served three kinds of officers in the four semesters. Among these roles (i.e., MVP 
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deputy, PRVP deputy and EVP deputy), being an EVP deputy was influential to her 

learning. She seldom took notes on what the LE and the GE said at the meetings 

before being the EVP Deputy.  

In this semester, I need to keep record of the corrections given by the LE 

and the suggestions from the GE at each of the meetings…I take notes on 

their suggestions roughly during the evaluation session and make a 

summary of these suggestions after the meeting. In this way, the fellows 

can review these points without efforts every week, and I get the chance to 

know some grammatical mistakes, which are exactly my weakness. 

(Olivia_Follow/14, Dec., 2009) 

As an EVP deputy, one part of her officer duties was to write down the points given 

by the LE and GE every meeting for the sake of providing all members with a 

hardcopy for reference. Therefore, she had got in the habit of writing down the key 

points given by these evaluators after she took on this role. The key points highlighted 

by the evaluators, especially the LE, provided her with opportunities to review 

English grammar. Still, she also mentioned that she became more attentive to fellows‟ 

speeches. Olivia stated,     

     I was easily distracted from the speeches that I didn‟t have great interest in 

before. After being the EVP deputy, I become more attentive to the 

fellows‟ speeches. Sometimes the LE and the GE, especially the LE, 

would point out some sentences from fellows‟ speeches. If I don‟t have 

general ideas about their speeches, I will have difficulties taking notes. 

(Olivia_Post/17, Jan., 2010) 

 

Relationships with Other Members 

During the first two semesters, Olivia just attended the meetings each week 

and joined Study Group as well as Club Visiting when she was free. At that time, 

few potlucks or outings were held by the club, so not so much interaction was there 

among members. In the third semester, Olivia served as the parent of a family who 

needed to take care of her family members and arranged family gatherings. Therefore, 

she established rapport with members in her family except one from a nearby 
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university. This family member attended the meetings at the beginning of the 

semester but started skipping meetings from the middle of the semester on. Olivia 

made attempts to contact him by phone but in vain. Apart from those family 

members and certain seasoned members, her relationships with other fellows of the 

club were not that close. In general, members of this club to her were the ones that 

she met once a week and that she could learn something from. In the fourth semester, 

she was more active in interacting with the fellows although she did not serve as the 

parent of a family and the mentor. In addition, some new comers turned to her, 

asking some questions about the club. They even sought for her suggestions for their 

icebreaker speech because of her experience in delivering speeches and her role as an 

officer.  

Even though Olivia had been in the community for a long time, none of the 

members had become her good friend; instead, all of these members were just her 

ordinary friends. She said, “…They‟re like the ordinary friends of my department. 

Our relationship isn‟t very close” (Olivia_Post/17, Jan., 2010), and she attributed this 

to her frequent absence from the past outings. In her view, joining the social activities 

like the gatherings and outings was very important because it helped members 

immerse themselves into the club in a short time.  

 

Problems and Conflicts 

In Olivia‟s view, the club provided an ideal environment for the practice of 

English speaking skills, but it would be much better if it provided more chances to 

cultivate reading and writing skills as well. In general, her learning in this club was 

quite relaxing since this club focused on English public speaking, which was not a 

problem for her. However, in the process of completing CC project, she encountered 

some difficulties. First, as this project set up objectives for each speech, members 
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needed to orient each speech towards the defined objectives. With her progress on this 

project, she found it became more and more difficult to come up with appropriate 

topics for speech of higher level. In addition, there were different voices concerning 

her word choice, and she could not figure out whether her word choice in speeches 

was proper or not. “…I felt that my word choice was shallow, but Tom [the LE at one 

meeting] praised me for my good word choice.” (Olivia_Post/17, Jan., 2010) 

During the long-term participation in the club, Olivia also encountered some 

problems in the Officer Team. The main problem was about her position in the 

Officer Team. Olivia always served as the deputy of another seasoned member. Some 

members with shorter length of membership had served as MVP, PRVP, or EVP 

while she never had the chance.  

I don‟t know why I‟m always a deputy officer and why Mina [one of the 

seasoned members] is always my chief. I‟m not sure whether she 

designates me as her deputy all the time or not. (Olivia_Follow/14, Dec., 

2009) 

She was confident that her ability and experience could compete with any other full 

participants, but she had always been like a loser due to unknown reasons. The other 

problem was about her officer duties. During her third semester, Olivia served as the 

Deputy of Public Relations Vice President (PRVP Deputy), and she needed to invite 

some people to be LE and GE for each meeting. 

I had to send emails to lots of people and invited them to come to the 

meeting each week. Many people didn‟t reply to my mail or just said they 

couldn‟t come to the meeting. So I had to turn to other people and ask 

them to come as soon as possible. This was really a difficult job. 

(Olivia_Post/17, Jan., 2010) 

When talking about the officer duties, Clare also mentioned a similar situation which 

she encountered as she served as a PRVP, but to Clare, this situation was not a 

problem, but it became a problem for Olivia.  
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In conclusion, Olivia as the most experienced focal participant spared no pains 

to work on her project and sought for the chance to serve as the leader of this club, but 

she was not so eager to experience extended social activities held by the club; as a 

result, she had not yet participated in the full range of club activities and had not 

established closer relationships with the club members. After the completion of her 

CC Project, Olivia continued her learning in the club with the work on Advanced 

Communication Project (AC Project) in the coming semester, that is, the spring 

semester of 2010. Olivia‟s English learning in the club is summarized in the following 

Table 11.
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Table 11 Olivia‟ English Learning in the Club  

Before Joining the Club 
English in Everyday Life Access to the Club 

 Read novels out of personal interests 

 Listened to English songs 

 Got information from the Net  

 

 Attended few meetings as a guest before joining the club 

 Joined the club at the beginning of her second semester in the college 

※  This club as an affiliate of an international organization attracted her a 

lot.  

After Joining the Club 
 1

st
 semester 2

nd
 semester 3

rd
 semester 4

th
 semester 

 

 

 

 

 

 

 

Participation 

 & 

 Learning in the 

Club 

 Attended most of the 

meetings  

 Played the role of helper 

and TME  

 Delivered her 1
st
 & 2

nd
 

speech 

 Was recruited into the 

Officer Team and served 

as MVP Deputy for the 

coming semester  

 

 Attended most of the 

meetings  

 Served as the MVP Deputy 

 Played the role of IE and 

Table Topics Session 

Master  

 Delivered her 3
rd

 & 4
th

 

speech 

 Took part in Study Group 

 Went Club Visiting 

 Worked for the Fifth 

Taiwan Toastmasters 

Campus Union 

 Was recruited into the 

Officer Team and served as 

PRVP Deputy for the 

 Attended most of the 

meetings 

 Served as PRVP Deputy 

and the parent of one 

family  

 Played the role of IE  

 Delivered her 5
th

 & 6
th

 

speech  

 Shared her TM 

experience with fellows  

 Took part in Study Group 

 Went Club Visiting 

 Joined family gathering 

 Was recruited into the 

Officer Team and served 

as EVP Deputy for the 

 Attended all the meetings 

 Served as EVP Deputy 

 Played the role of TME 

and IE  

 Served as one of the 

judges in the Speech 

Marathon 

 Delivered her 7
th

 speech 

in In-house speech contest 

 Explained CC/CL projects 

to members  

 Delivered her 8
th

 & 10
th

 

speech 

 Joined the Presidency 

Campaign 
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coming semester  

 

coming semester  

 

 Took part in Study Group 

 Went Club Visiting  

 Joined family gathering 

 Joined the outing   

 Was recruited into the 

Officer Team and served 

as EVP for the coming 

semester 

 

 

 

 

Relationship with 

Other Members 

 Asked questions of some 

seasoned members  

 Had fair relationships 

with fellows  

 Maintained good 

relationship with seasoned 

members  

 Established relationships 

with new members 

 Took care of members in 

her family 

 Maintained good 

relationships with 

seasoned members  

 Established relationships 

with new members 

※  Olivia was offended by a 

member of her family 

 Maintained good 

relationships with 

seasoned members  

 Served as a resource 

person for some new 

members 

 Established relationships 

with new members ※ Few social activities were held in these two semesters.  

 

Facilitative Learning 

Resources in TM 

 A platform where she could show her talents and get advanced trainings on English public speaking  

 Visible rewards (i.e., CC name tag and certificate) which spurred her to make progress in a short time   

 IE, LE, and GE who gave practical insights and suggestions for her speeches 

 

Conflicts /Challenges 

 Had some difficulties in preparing for speech scripts of speeches of higher level 

 Not sure about word choices for her speeches  

 Had been deputy in the Officer Team all the time 

 Was frustrated by some of her officer duties 
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CHAPTER 5 

DISCUSSION 

 

     This chapter deals with each of the research questions and elaborates four issues 

generated from this study. The first section addresses the three research questions with the 

presentation of the similarities and discrepancies among the four participants. The second 

section presents four assertions based on the TM club and the four focal participants of this 

study in order to highlight important issues of English learning in a learning community.   

 

Cross Case Findings 

Responding to Research Question 1: 

How does a university-based TM club serve as a learning community to support 

members‟ autonomous language learning? In particular, what resources, opportunities for 

social engagement, and club functions are there and how do they work together to support 

English learning? 

 

The function of this club lies in that it provides an informal but academic 

environment where members can cultivate communication skills, especially public 

speaking skills and listening skills, and keep learning English outside the formal English 

class. In this university, students who are not English majors do not have to take any 

English courses after completing the required College English courses. Some of the 

students want to take elective English courses after the required College English courses 

but face keen competition in getting into these elective courses since the vacancies are 

limited. Losing the opportunities to continuously learn English make these members 

anxious. In addition, all the four participants mentioned that the chances to use English in 

their departments were not enough for their English learning. Given that they lack exposure 

to English and opportunity to use English in daily life, they seek attainable resources on 
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campus in order to keep the “feeling of learning English” and a certain level of proficiency. 

This TM club is one of these attainable resources on campus.  

From the findings, it is clear that this club provides its members with diverse 

resources for developing communication skills, and the resources in the club are discussed in 

the following two respects. First, the visible resources that members of this club make use of 

include the regular meetings Study Group, Club Visiting, Joint Meeting, conference and 

convention, speech contests, monthly magazines, and educational training like the Judge 

Training. Among these resources, the regular meetings receive the most appreciation and 

participation. For members, joining the club‟s regular meetings is their primary concern and 

responsibility. It is the most direct way to participate in the club and develop language 

proficiency. The regular meetings structure a trajectory for members and ensure their being 

on the track of developing language proficiency. Members take turns delivering speeches 

and taking on meeting roles in an English environment, and those who do not sign up for a 

meeting role could cultivate listening skill and serve as authentic audiences providing 

feedback as well as encouragement for those on the stage. Having the chance of using the 

target language to interact with a group of fellows in an English environment makes 

language learning more interesting and meaningful to members since members could sense 

why the need to develop English proficiency. 

Second, this club itself is a supportive community which makes language learning 

happen as act of participation in the community. After gaining access to the community and 

paying the member fee, one is accepted as a part of the community and given an identity as 

a new comer. Being a new comer pushes one to participate in the community and 

experience different social engagements as much as possible, and a new comer gradually 

makes progress to an experienced member after participating in most of the activities and 

gaining a sense of belonging to the community. In the case of this club, as shown in the 
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previous chapter, the degree of participation in the club activities varies among the new 

comer, the relatively experienced member, and the experienced members. The process of 

moving to an experienced member in this club is accelerated not only by participating in 

the club activities but also by becoming an officer who exerts certain degree of influences 

on the club.  

 

Responding to Research Question 2: 

How do four individual members take advantage of the TM club in developing their 

language proficiency? How is their participation changed during the club activities in  

one semester? 

 

The four individual participants‟ use of resources in this club can be discussed in 

terms of their participation in in-club activities and extended club activities. The former 

refers to the frequency of attending club meetings and taking on meeting roles, whereas the 

latter includes their participation in Study Group, Club Visiting, Joint Meeting, the 

educational trainings organized by the TM Taiwan Headquarters and club‟s social 

activities. 

From Stella‟s self-report and the observation made by the researcher, Stella was 

absent for four meetings during the data collection period (i.e., fall, 2009), and her absence 

was due to her physical illness and schoolwork. The degree of her participation in regular 

meeting was not particularly high if compared to other new comers. To be specific, at the 

beginning of the semester, she was a volunteer speaker at the Table Topic Session, and that 

was her debut in front of the fellows. After that, she had been off the stage for a long time 

until the last few meetings of this semester. She signed up for the role of Vote Counter first 

at the eight meeting and then a speaker of prepared speech at the tenth meeting. She gave 

one speech in this semester, and the experience of delivering speech had a profound impact 

on her attitude toward the club since she found that having the chance to speak English in 
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front of the fellows was wonderful and that the fellows here were very supportive when she 

was on the stage, which helped her gain a sense of belonging to the club. Just as she 

confided in the interviews that she never thought about membership renewal for the next 

semester at the beginning of the semester, but she changed her mind at the end of the 

semester. She wanted to stay here longer because of the positive experience of the first 

speech.  

On the other hand, the three experienced participants‟ participation in in-club 

activities did not change a lot in the fall semester of 2009. All of them served as officers 

and took on several meetings roles during the data collection stage, and they participated in 

all regular meetings because they were aware of the responsibilities accompanying the role 

of an officer. As for the number of speech delivered in this semester, Olivia delivered four 

speeches, while Clare and Wayne delivered one. Olivia‟s extraordinariness reflects her 

strong degree of self-regulation. She set up the goal of completing her CC project at the 

beginning of this semester, and she carried it out by signing up for the positions of speaker 

of prepared speech in advance as early as possible. Mostly, she took good use of the club 

resources such as Club Visiting and In-house speech contest to compensate for the limited 

chances of delivering speech (i.e., two speeches in one semester). She also signed up for 

several meeting roles, for example, TME, individual evaluator, judge of Speech Marathon 

and so on. Clare‟s slow progress in the project results from her lack of ideas for speech 

topics. She was pushed by some seasoned members to deliver one speech, her third speech, 

in the Joint Meeting with TU TM club. Compared to playing meeting roles, Clare had little 

interests in delivering speeches. Thus, she was more active in taking on the meeting roles, 

and her interests in meeting roles was shown by the diverse meeting roles that she had 

taken on in this semester. For example, she played the roles of TME, individual evaluator, 

judge of Speech Runway, Table Topics Session Master and so on. Wayne delivered one 
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speech in the In-house speech contest at the very beginning of the semester, and he was 

qualified to take part in higher level of speech contests held by the TM Taiwan 

Headquarters. After serial advancement in two higher level of speech contest, he seemed to 

be too exhausted to deliver one more speech in the club. Although Wayne was not 

particularly active in delivering speech at meetings during this semester, he still played 

several meeting roles like Joke Session Master, individual evaluator and judge of Speech 

Marathon. It is obvious that these seasoned members tend to participate in the meeting by 

taking on meeting roles.  

When it comes to extended activities, Stella never participated in any Study Group, 

Club Visiting, Fall Conference and educational trainings in this semester, but she was a 

regular participant in most of club‟s social activities. To her, social activities are more 

relaxing and meaningful to her than those extended learning activities. In these occasions, 

Mandarin Chinese was the language used among the members. Being allowed to interact in 

Mandarin Chinese made her feel more comfortable, and thus she could acquaint with the 

fellows easier. On the other hand, the three experienced participants all took part in the 

Study Group, Club Visiting, Joint Meeting, educational training organized by TM Taiwan 

Headquarters and club‟s social activities in the fall semester of 2009. For example, Wayne 

participated in each of the activities mentioned above for at least once in the fall, 2009. As 

for Clare, she was the most loyal supporter for these extended activities since she never 

missed any of them in this semester. She participated in each of them in support of the club 

and the officers who were responsible for these activities. As the most experienced 

participant of this study, Olivia also joined each of them for at least once, but generally 

speaking, her participation in Study Group and Club Visiting was more frequent than that 

in club‟s social activities like outing. Also, she never participated in any Spring Convention 

or Fall Conference during her four-semester participation.  
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With the presentation of the four participants‟ participation, it is found that a 

member‟s participation in the community might have a lot to do with the length of 

membership, attitude toward the club, and the individual learning goals. The experienced 

members tend to participate more in both the in-club and extended activities than the new 

comer. Also, from Stella‟s experience, it is known that only when a new member completes 

the same required task as other fellows would s/he identifies with the environment and 

finds a role in the community. As for Olivia, setting up a clear goal and keeping it in mind 

make her more self-regulated in learning in an autonomous learning.  

 

Responding to Research Question 3: 

In the TM club‟s attempt to support language learning, what conflicts, challenges and  

problems do the four participants encounter? 

 

With the gaining experience in the club, learning in this environment is relaxing 

without pressure for the three experienced participants, but in the process of developing 

language proficiency and leadership skills, the four participants all confronted diverse 

problems, and interestingly, some common problems encountered in the club were shared 

among the participants with various length of membership. Stella and Wayne yearned for 

the chance of practicing reading and writing skills in the club. Both of them have little 

chance to read and write English in daily life, and although they might read English 

magazines or browse English news on the Net, they have not made it a rule. Mostly, they 

do not have opportunities, if any, to write in English. These two skills, that is, writing and 

reading skills, are important to them because they were preparing for taking the 

standardized proficiency tests when the study was conducted. Stella, as a junior, had 

planned to take the GEPT High-intermediate Level to meet the requirement of graduation 

from this university. Wayne had been preparing for the TOEFL test for a period of time 
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because he attempts to get the admission to an ideal graduate school in Western countries 

like the states. The two seasoned members, Clare and Olivia, have problems in preparing 

for the communication project as well. On the other hand, there are also discrepancies 

concerning the challenges and conflicts that the four participants confront in the club. These 

differences are related to their diverse lengths of membership and commitment to the club.  

First, as a new member, Stella‟s problems are mostly from psychological aspects. She 

was not as aggressive as some of the new members in cultivating public speaking skills, 

and thus, a feeling of loss attacked her when other fellows were active in participating in 

such club activities as Fall Conference and Club Visiting while she did not do so. She 

credited her absence from these occasions to her lack of time and being lazy, but it might be 

more appropriate to explain her absence with her lack of commitment to the club. Although 

she had been in the club for one semester, she was not totally immersed in the community 

and still had a sense of alienation. As a result, she did not participate much in the club‟s 

extended activities and did not want to devote herself to the club by entering the Officer 

Team and shouldering more responsibilities in the coming semester. Besides, she was not 

fully acquainted with the fellows of this club, so she turned to her friend for help instead of 

her mentor when preparing for her first speech.  

Second, having been in the club for two semesters, Wayne‟s sense of alienation 

seems to totally fade way. Compared to Stella, Wayne is much more committed to the club 

and more willing to participate in a wide range of club activities, including extended club 

activities. There is a strong link between the club and Wayne, and Wayne enjoys such a 

connection. Nevertheless, Wayne encounters problems in the Officer Team as his 

suggestion on the working of the club to the team is ignored, which makes him 

discouraged.  

Third, Clare, the experienced participant, confronts some pressure from peers 
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because she is still at the beginning of the communication project due to a lack of ideas for 

speech topics. So far, only three speeches are completed by her in three-semester 

participation, and this is unacceptable to some seasoned members. They always push Clare 

to deliver speeches as many as possible, but Clare dose not act to their expectation 

enthusiastically. Compared to delivering speeches, Clare is highly interested in dealing with 

the club affairs and cultivating her leadership skills. She was the most devoted one among 

the four participants and seldom skips club activities.    

Fourth, as the most seasoned participant, Olivia strikes a good balance between the 

cultivations of communication skills and leadership skills. Her focus of learning slightly 

shifted to leadership part during the fall semester of 2009, her fourth semester in the club, 

because she was about to complete the CC project. Just as the other three participants, she 

faces some challenges and conflicts even though she is the most experienced participant of 

this study. Her challenges and conflicts mostly came from the Officer Team. She has served 

as a deputy for three semesters. Her position in the Officer Team does not ascend with her 

increasing experience in this club. In other words, Olivia feels that she deserves a higher 

position such as one of the three vice presidents after being in the club for such a long time. 

She attributes this result to her past frequent absence in the social activities like the outing, 

and absence from the social activities bring about the distance between her and other 

fellows. In this way, she is less likely to be the chosen one when the president-to-be recruits 

the three vice presidents.   

Furthermore, Olivia faces some challenges in dealing with her officer duties. Inviting the 

guests to the meetings every week is a difficult job for her.  

     From the discrepancies among the participants, it is obvious that a sense of alienation 

would play a role on a new comer‟s participation in the club to some extent, and an 

effective way to eliminate such a feeling of alienation is to get acquainted with the 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

 

 

135 

 

members in social occasions. Moreover, after staying in the club for a certain period of time, 

members seem to be highly attached to the club and gradually shift their focus of learning 

from developing language proficiency to honing leadership skills. When participants 

cultivate leadership skills in the Officer Team, they also encounter some challenges and 

conflicts concerning their officer duties and relationship with other officers. In the process 

of cross-case analysis, four assertions were inspired and would be further discussed in the 

next section.   

 

Four Assertions for Discussion 

Assertion 1: Compared to learning alone, learning in such a community enhances 

members’ learning motivation and encourages learner autonomy. 

From the findings presented in the previous chapter, the club is a supportive and 

encouraging community from which member received much social support and confidence 

for developing oral proficiency and cultivating listening comprehension. The new member, 

Stella, was intimidated by the high language proficiency of club members at first and felt 

anxious about her language proficiency, but soon she received supports as well as 

acceptance from fellows, which made her more comfortable when practicing public 

speaking. Besides, the officers dedicate themselves to building rapport relationships among 

members and joyful club climate, which is moderate for developing language proficiency. 

Just as Stella stated, “The fellows have potlucks together or hold family gatherings 

sometimes outside the regular meetings.”(Stella_ Post/14, Jan., 2010) Also, in Wayne‟s 

view, the club is the place which “emphasizes interpersonal interaction” (Wayne_Post/17, 

Jan., 2010) and abundant opportunities for interaction are provided during the meeting 

sessions and outside the meetings. Clare also points out that she enjoys being around with 

these fellows both in and outside the club.  
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After entering the club and being around the fellow members, the participants of this 

study demonstrate higher motivation of learning English as well as autonomous behaviors. 

In fact, these participants have possessed a certain level of English proficiency and 

motivation of learning English before joining the club, but almost all of the four 

participants perceived their increasing motivation of polishing English after being in the 

club. Clare even confides she would become more diligent when she is in an environment 

where people are passionate about learning. The club fellows here serve as a benchmark for 

them to gauge their own levels of proficiency and to monitor their progress in the club. 

Besides, the excellent achievement made by other fellows and seniors are viewed as goals 

worthy of pursuing by the four participants, triggering their stronger motivation of 

polishing language proficiency. As members use the language in deed and perceive the 

purpose of learning a language, they are intrinsically motivated (Deci, 1996). 

In addition to the enhancement of learning motivation, members‟ degree of learner 

autonomy is also increased. Since this club is a learning community without teachers, 

members work on the development of communication skills on their own and exert total 

control on their learning in the club. They set up individual goals, decide when to deliver a 

speech or play a meeting role and what to talk about in the speech, modify the pace of 

delivering speeches, and evaluate the performance by the feedback from the fellows. 

Moreover, these members also demonstrate autonomous behaviors outside the club. For 

example, after being in the club for one semester, Wayne volunteered to help the foreign 

exchange students on campus deal with house renting problems. He took two exchange 

students to do house hunting and helped them negotiate with Taiwanese landlords. Clare 

takes initiatives in approaching international visitors and doing them favors if necessary. 

She also participates in University Model United Nations (UMUN), which needs a certain 

level of language proficiency. Like Clare, Olivia has the similar experience in using the 
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language to communicate with international visitors and helping them solve problems. She 

is also going to become a volunteer helping international exchange students coming from 

English-speaking countries next semester (spring, 2010).  

Just as Littlewood (1996) suggested, the exertion of autonomy hinges on learners‟ 

ability and willingness. Having the ability to carry out autonomy does not suggest 

autonomous behaviors, and willingness seems to play an important role on the 

demonstration of learner autonomy. From the findings of this study, it seems that these 

members not only possess the ability to carry out autonomous learning but also become 

willing to take greater control for their language learning. Mostly, they are willing to take 

initiatives in carrying over what they have learned in the club and demonstrating 

autonomous behaviors in daily life.   

The results of this study conform to the previous studies related to group 

cohesiveness. Group cohesiveness is taken from the theory of group dynamics (see Brown, 

1988; Forsyth, 1990; Shaw, 1981) which has its root in social psychology and studies the 

behaviors of small groups. Forsyth (1990) defined group cohesion as “the strength of the 

relationship linking the members to one another and to the group itself” (p. 10). When this 

concept was introduced to the field of foreign language education (see Dörnyei & Malderez, 

1997; Dörnyei & Murphey, 2003; Ehrman & Dörnyei, 1998), it concerned the behaviors of 

a teacher-led class rather than small groups during temporary class activities within the 

whole class. Besides the reference to the whole class groups in formal school settings, 

“group” also refers to study groups or communities (Chang, 2007). Members of a cohesive 

group are more productive than those in a non-cohesive group (Evans & Dion, 1991). That 

is, members who situate in a cohesive group participate more in group activities and 

attempt to advance the group goals. In the context of language learning, group cohesion 

does exert its importance on learners. Chang (2007) contended that group processes 
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influenced Taiwanese tertiary-level learners‟ autonomous behaviors to some extent but have 

little effects on learners‟ autonomous beliefs. In addition, group cohesion is known to be 

positively correlated to learners‟ L2 motivation (Clement et al., 1994). Students in a 

cohesive group had higher L2 motivation, and mostly, they demonstrated more autonomous 

behaviors than the counterparts in a non-cohesive group.  

 

Assertion 2: The form of a student club strengthens the relationship among members of the 

learning community, but it might obscure some members’ motivation to learn language.  

The TM club provides members with extended opportunities to hone communication 

skills out of class, and this is the reason given by each of the four participants when asked 

why they join the club. Another attraction of this club is that this club is a well-known 

international club, and one of the participants (i.e., Olivia) believes being part of it would 

benefit her future career. The other attraction mentioned by the participants is that this club 

is the place where they could make friends with members from other departments and learn 

English at the same time. Accordingly, language learning embedded in the form of a college 

student club exerts some influences on the members‟ decisions to join the club.  

Student clubs play an important role in Taiwanese college students. The form of a 

student club seems to foster the “positive intermember relation” (Dörnyei & Malderez, 

1997, p.73) in this club as a learning community. In-club opportunities for establishing 

intermember relation are given in warm-up Baking Session, intermission, birthday 

celebration, and encouragement giving. Also, it is common for a student club to arrange 

extended social activities frequently so as to make members get to know each other better 

outside the club. The extended interpersonal contacts are created through potlucks and 

outings. In these occasions, Mandarin Chinese is used among members, so members are 

quite at ease when interacting with one another. Even though these extended social 

activities seem to have nothing to do with language learning, in fact, they do strengthen the 
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interpersonal relationships among members in this club. For members of this club, potlucks, 

gathering, and outings are more attractive to them than the other extended activities such as 

Club Visiting, regular conventions, and conferences since “those [social] activities have 

more influences on relationship building than the formal club activities.” (Stella_Follow/17, 

Dec., 2009) These interpersonal contacts are believed to enhance the affiliation among 

members and to the community (Shaw, 1981), and thus they help form a “sense of 

community” (McMillan & Chavis, 1986, p.9), which is “a feeling that members have of 

belonging, a feeling that members matter to one another and to the group, and a shared faith 

that members‟ needs will be met through their commitment to be together.” (McMillan & 

Chavis, 1986, p.9) In addition, most of the members live in campus dorms, and some of 

them even take the same elective courses on campus, increasing contacts among members 

outside the club. The physical distance or the so called “proximity” (Shaw, 1981) is also 

one of the factors that might enhance group cohesion. Because of the positive interpersonal 

relationships that they have experienced here, Stella, Wayne, and Clare firmly confide in 

interviews that it is the fellows here that make them decide to renew the membership and 

keep learning in the club.    

However, the nature of a student club might obscure some members‟ motivation of 

developing language proficiency after a certain period of time. In the case of Clare and 

Olivia, the two most experienced participants, their focus of learning is on communication 

skills at first, but with the increasing length of membership, their focus gradually switch to 

the cultivation of leadership skill. They take on meetings roles and become an officer, and 

both of them pursue higher positions in the Officer Team. In addition, it is observed that 

those who are not active in delivering speeches and taking on the meeting roles are likely to 

participate in the meetings irregularly, and the motive of their coming to the meetings is the 

friends here instead of the purpose of cultivating communication skills. As Clare stated, 
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To be honest, I feel that some members who‟ve been here for a period of time 

have transformed their focus from learning to playing. Members here are all 

their good friends. They just pay the fee and come, and delivering speeches or 

taking on meeting roles becomes less important.” (Clare_Follow/18, Dec., 

2009) 

  

This phenomenon seems to be inevitable in a learning community since members 

themselves are the ones that exert control on their own leaning. Besides, not all members are 

equally motivated toward developing language proficiency and exert the same level of 

self-regulation. Therefore, there is a clear need for the TM club to encourage these 

low-motivated members.   

 

Assertion 3: Academic help-seeking behaviors are not common even though this club is a 

learning community in nature.  

The TM club develops the mechanism of Mentor-Mentee System to foster the 

process of novice-becoming-expert. Members with one-semester membership would be 

assigned to serve as mentors for one to two new comers. The mentors are like personal 

coach who provides knowledge, guidance, suggestions, insights and encouragement to help 

new members learn and make progress. For new members, mentors are like facilitators, 

resource persons, and supporters. When a new member has difficulties preparing for the 

speech or has questions about the club‟s protocol, a mentor is supposed to be available for 

addressing the concerns. In this study, Stella as the new comer did not make use of this 

system and did not seek help from her mentor in the process of preparing for her first 

speech, although her mentor, Wayne, was ready to offer her a hand. Clare and Olivia, the 

experienced members, also confessed that they never exploited this system during their 

history of participation and that few new members turned to them for help when they 

served as mentors. Among the four focal participants, only Wayne turned to his mentor for 

help when he was new member. It is found that members in this community are not active 
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in seeking help; instead, they are prone to rely on themselves when preparing for speeches 

and encountering problems.      

However, help-seeking (HS) behaviors have bee identified as one of the strategies 

which are important for self-regulated learning since they make the learning more 

effectively (Alexitch 2006; Chamot & O‟Malley, 1994; Newman, 2002). Chamot & O‟ 

Malley (1994) even suggested that HS makes learners become more autonomous in 

learning. Learners‟ HS behaviors have been explained from many aspects. Some scholars 

(e.g., Butler, 1998; Newman, 1990; Pintrich, 1997) contended that the behavior of HS has a 

link with learners‟ perceived self-efficacy, which plays leading roles in learners‟ decision to 

seek help. Learners with low self-efficacy are less frequent than those with high-efficacy in 

asking for help because their HS behaviors might reflect their low ability. Some researchers 

(e.g., Mok et al., 2008; Skinner & Madden, 2010) suggested that the occurrence and 

frequency of HS behaviors are context-conditioned. For example, Skinner and Madden 

(2010) suggested that learners demonstrate more HS behaviors in an informal and relaxing 

context than in a formal classroom situation. Nevertheless, the results of this study are not 

similar to Skinner and Madden‟s findings (2010). All of the four participants claimed that 

this club is a relaxing club, but HS behaviors are not common in it.  

Three explanations are provided here for the discrepancies. First, HS behaviors are 

thought to be related to the culture which learners live in. Chinese learners are viewed as 

passive and having more concern for face, and the concern for face-saving makes them 

avoid showing weaknesses in public (Morrison, 2006; Watkins & Biggs, 1996). Second, the 

participants‟ reluctance to seek help could also be explained from the view that these 

members do not want to cause troubles to their mentors whom they have not acquainted 

with thoroughly. These mentees might feel sorry for occupying their mentors‟ personal time 

if they rehearse speeches with their mentors. Third, HS behaviors might be related to 
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members‟ commitment to the community. New comers‟ low commitment to the club as 

well as the fellows makes them doubt whether they could receive the needed help and 

resources from mentors and the club. As a result, they would rather struggle with the 

problems alone or turn to the friends who might not be members of this club for help.    

 

Assertion 4: A member’s role assignment in the community might impact the degree of 

participation in community.  

     Learning takes place through participating and interacting with members in this 

community. In the process of participation, these college students as members develop 

language proficiency and transform their roles from new comers to full participants. In the 

case of this club, the legitimate peripheral participation (Lave & Wenger, 1991) is mainly 

achieved by joining regular meetings and participating in extended club activities. The 

process of legitimate peripheral participation is even accelerated with the assigned 

leadership roles in the club. Serving as an officer is one of the important means to immerse 

oneself into the club, and the responsibility accompanying the role of an officer tends to 

increase these officers‟ participation in the club.  

     The three seasoned members all perceived their changing attitude and increasing 

participation after serving as an officer. Wayne, serving as SaA in the fall semester of 2009, 

has gained a strong sense of responsibility and ambition to make the club better. Although 

SaA is a minor officer, in his view, Wayne is still aware of the responsibilities and thus 

willing to make contributions to the club. He is willing to participate in a wide range of 

club activities even though it might cost him more than NT$1, 500 to take part in some of 

the extended activities like the Fall Conference. Another seasoned participant, Clare, served 

as EVP deputy and PRVP in her second and third semester (the spring semester and fall 

semester, 2009), and taking on these roles means that she needs to shoulder more 
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responsibilities, triggering her nearly full attendance at the club activities even though some 

of the activities might cost money. Besides, the officer duties are her priority in the club, 

and when the duties clash with her own learning, she would scarify herself in order to make 

the meetings smoothly conducted. Furthermore, as she mentioned, she was quite at ease 

during her first semester. She would not step into the meeting room until the last moment 

when the meeting had started. After serving as the officer, she no longer feels so 

comfortable, and she is always worried that any unexpected episodes would happen and 

thus influence the meetings. The other experienced member, Olivia, was not a regular 

attendee to the meetings in her early participation. She would skip the meetings if her 

friends had an appointment with her. She did not participate much in the club‟s extended 

activities, especially social activities, either. Gradually, she starts to take the club more 

seriously, readjusts her attitude toward the club and tries to attend the meetings as much as 

she could after serving as an officer. She declines the invitation from her friends in order to 

participate in the meetings and join as many extended activities as she could.  

     In conclusion, this club functions as a trajectory for the college students of this 

university to develop language proficiency outside the formal English classroom. The 

environment and the resources that this club provides seem to enhance members‟ 

motivation of learning as well as autonomous behaviors. Members here are benchmarks 

which help these participants gauge their progress on language proficiency. Also, the 

learning community embedded in the form of such a student club might strengthen the 

relationships among members, but when members have spent a period of time here, their 

focus in this club would shift from developing language proficiency to cultivating 

leadership or social skills. In addition, this club as a learning community fosters the process 

of legitimate peripheral participation through some of its mechanisms such as 

Mentor-Mentee System and the frequent rotation of leadership in the Officer Team. 
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However, HS behaviors are not common in such a learning community which is claimed to 

be relaxing and encouraging.  
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CHAPTER 6 

CONCLUSION 

 

 

     To conclude the study, this chapter firstly summarizes major findings, then  

provides some suggestions for pedagogy, and finally points out the limitations of the  

current study and the needs for further research.   

    

Summary of the Study 

 

     The current study adopted ethnographical methodology to investigate how college 

dents make use of an autonomous learning community on campus－the TM club to develop 

English proficiency. The situated learning theory served as the theoretical and analytic 

framework in this study for the purpose of mapping out how these college students as EFL 

learners participate in the club activities in relation to their increasing experience and 

changing attitude towards the club. The results of this study showed that the club 

functioned as a valuable environment which supports members‟ English learning outside 

the formal English classroom since it offers numerous social engagements for members to 

participate in. The resources included the regular meetings, extended club activities and the 

resources provided by the TM Taiwan Headquarters. The four focused participants of this 

study were aware of the affordance of this club and valued the opportunities to engage in 

the club activities, but the degree of participation among the four participants was not 

identical. Influenced by individual commitment and the length of membership in the club, 

the new comer and the other three seasoned participants displayed different degrees of 

participation in the club activities. It was found that the seasoned members tended to 

participate more in the club activities, including in-club and extended club activities, and 

they possessed higher commitment as well as expectation for the club. During the process 

of participating in the club activities, all of the four participants confronted with diverse 
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problems or conflicts. The problems that they confided were related to the communication 

project assigned by this organization, affective factor, or the relationship with fellow 

members. Four assertions concerning learning in a community are also given for discussion 

after reviewing the findings constantly. First, compared to learning alone, learning in such a 

community increases members‟ motivation of learning and encourages members‟ 

autonomous behaviors. Second, the form of a student club strengthens the cohesiveness of 

the club, but it might obscure some members‟ motivation to learn language. Third, 

help-seeking behaviors are not common in this club even though this club is a learning 

community claimed to be supportive and encouraging. Last, a member‟s role assignment in 

the club might impact his/her participation in community.  

 

Pedagogical Implications 

 

The findings of the present study suggest some pedagogical implications. It is hoped 

that they could be taken into consideration when teachers and professors try to foster 

autonomy in English learning in EFL context.   

First, owing to the fact that autonomous learning is successful learning (Little, 1991), 

helping learners to develop autonomy in the process of learning is necessary. It was found 

that learning in a community facilitates the development of learner autonomy. The social 

and interactive support from the peers in the community is of vital importance for learners 

in the process of engaging in community activities and developing English proficiency. The 

persons in the community serve as benchmark for learners to gauge their efforts for 

learning, pushing learners to keep moving. Mostly, the social supports from the community 

help eliminate learners‟ negative emotions such as discouragement and face-losing. These 

negative emotions might constantly occur to learners in the process of learning a foreign 

language. Thus, teachers and professors could encourage and help learners form supportive 

learning communities in the process of learning, either in classroom or outside the 
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classroom. They could also help learners develop the awareness that they as learner exert 

the agency of their own learning. Having the awareness, learners would be more motivated 

and empowered to dedicate their proactive engagement to working on the development of 

learner autonomy.  

     Second, help-seeking behavior is an important strategy which makes learners more 

autonomous and learning more successful (Chamot and O‟Malley, 1994). It was found that 

help-seeking behaviors are not so common in this community due to diverse factors. 

Learners‟ concern for face is of vital importance to their help-seeking behaviors. To 

encourage help-seeking behaviors and collation in a learning community, teachers and 

experienced members or more able members of a community could pay more attention to 

members‟ concerns of face-saving and provide an early hand to those in need in a friendly 

way.  

 

Limitations of the Study 

 

          Due to the limited time for data collection, the current study was limited in two 

respects. First, the process of how a new member becomes a full participant in the club was 

portrayed through four focal participants with one to four semester of membership n the club. 

As a result, the efforts and changes made by the same new member in his/ her history of 

engaging in the club and developing English proficiency as well as learner autonomy were 

not clearly observed. Second, the findings of this study indicated that it was not the new 

member who confronted with problems and conflicts in the process of participating in the 

club activities only. Seasoned members also had their own challenges and problems during 

each semester of participation. These participants seemed not have come out with solutions 

to these problems which might influence their learning, participation, and commitment to 

the community within the data collection stage. Owing to this, the researcher could not pay 

much attention to how these participants solve the problems.  
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Suggestions for Further Study 

The current study explored how college students made use of a university-based TM 

club and worked on autonomous English learning outside the classroom context with the 

analytic lens of situated learning theory. This study is a preliminary one for further studies 

in exploring EFL learners‟ development of language proficiency and autonomy in the 

context of a learning community. Based on the limitation of the study, few suggestions for 

future research are provided. First, with an attempt to understand the whole transformational 

process that a new member or a group of new members might undergo in the history of 

participation, it is suggested that the length of data collection period could be extended so 

that the picture of how these new comers transformed to seasoned members could be 

obtained holistically. Second, the problems, conflicts, and challenges that the four focal 

participants of this study faced offer a basis for understanding the possible problems 

concerning learning in a community. Researchers could extend the period of data collection 

and dedicate their studies to explore how learners in a learning community overcome the 

problems, challenges, and affective conflictions. Third, the further research may find it 

useful to explore how learners participate as well as develop English proficiency in other 

university-based TM clubs or in other autonomous learning communities. More 

understanding can be obtained if more learning communities serve as the settings where 

different groups of learners participate, grow, and transform roles in the process of learning. 

If so, how the contextual factors impact individual members‟ perception as well as 

participation could be got holistically.  

Conclusion 

     By exploring how Taiwan college students use the TM club to work on autonomous 

language learning, this ethnographical study serves as a preliminary basis for understanding 

how language learning happens as an act of participation in a community. Since Internet 
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has become more and more important in human beings‟ lives, and learners rely heavily on 

the Net to get information every day, the study on learning community would definitely 

become indispensable. This study is just a beginning one, and it is hoped that more research 

could be dedicated to this respect in the near future.  
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Appendix A 

First Interview Guidelines 

(Completed in November, 2009) 

 

English Learning Experience  

 自我介紹。 
Please make a brief self-introduction.  

 各求學階段的學習經驗。 
Recall and talk about the learning experience in all stages of formal education.  

 從小到大的英文學習經驗(愉快的或是不愉快的經驗)。 
Please talk about your experience of learning English. Both pleasant and unpleasant 

experiences are appreciated.  

 習慣怎麼學英文？這習慣有改變過嗎？為何而改？ 
In what ways have you learned English? Do you make any changes on the ways of 

English learning? Why do you make such changes? 

 在英文這方面的優勢與劣勢。這些優勢和劣勢是否影響加入 TM？ 
In you opinion, what is your strengths and weaknesses in learning English?  

Do these strengths and weaknesses have any impacts on your beginning membership 

in the TM club? 

 對自己英文程度的認知。以何種標準來判定？ 
How would you describe your English proficiency? In what ways do you make such a 

judgment?  

 就讀的科系對英文的重視程度。有任何接觸或使用英文的機會嗎?能滿足學英文

的需求嗎？ 
Is English valued by your department? Are there any chances to contact English or use 

English in your department? Are these opportunities enough for your needs of learning 

English? 

 平常課外接觸英文的情況？是否有製造學習英文的環境？如何製造？ 

Do you have any contacts with English outside the formal English courses in daily life? 

Do you create an environment for learning English? How do you create such an 

environment?  

 英文是個負擔還是成就感的來源？舉例說明。 

Is English a burden or a source of achievement to you? 

 學英文的重要性。 
Why is learning English important to you?  

 

Impression on the TM Club 

 參加學校其他社團的經驗。 
Please talk about your experience of joining student clubs on campus, if you have any. 

 加入 TM 之前是否聽過或知道這社團？ 
Do you know this club before you join it? 

 在何種情況下第一次接觸到 TM？ 
How did you get access to the club? 

 TM 和其他社團有何不同？ 
Are there any differences between the TM club and other student clubs on campus? 

 是否有朋友在你加入之前就已經在 TM 了？ 這些朋友是否有影響你的加入？ 
Have any one of your friends joined the club before you did so? Do these friends play 

any roles in your beginning of membership? 
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 第一次參加 TM meeting 的印象。 

What is your first impression on the meeting? 

 對 TM 成員的印象。 
What is your impression on the members of this club? 

 

Personal Expectation 

 加入 TM 之後對自己的要求與期許？為何有這樣的要求和期許？ 
What is your expectation towards yourself after joining the cub? Why do you have 

such an expectation? 

 除了每學期發表兩次演說外，是否還有設定其他短期或長期的具體學習目標？ 
Except the given two chances of delivering speeches, do you set up any concrete short 

or long-term goals for your learning in this club? 
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Appendix B 

Follow-up Interview Guidelines 

(Completed in December, 2009) 

 

Participation in Club Activities 

 出席 meeting 的情況。 
What is your attendance at the regular meetings?  

 一共發表幾次演說？印象深刻的經驗？ 
How many speeches have you given so far? Do any of these speeches leave you a 

deep impression?  

 擔任過會議中那些角色？最喜歡哪些角色？還想嘗試哪些角色？ 
What kinds of meeting roles have you taken on? Which meeting role is your favorite? 

What else roles do you want to give it a try afterwards? 

 參與社團其他活動的情況？活動內容？無法參加的原因為何？ 

How is your participation in club‟s activities? What are these activities about? Why 

did you not participate in these activities?  

 

Sources Provided in the Club 

 TM 提供哪些學英文的資源和機會？是否利用過這些資源和機會？使用的頻率？

最喜歡哪些資源或機會？ 
What kinds of resources and opportunities does the club provide for learning English? 

Have you ever made use of these resources and opportunities? What is the frequency? 

Which resource or opportunity is your favorite?   

 TM 最寶貴的資源或制度？是否有使用過這資源或制度？ 
In your view, which resource in the club is the most valuable? Have you ever used it? 

 如何利用 TM 提供的資源來學習英文？舉例說明。 
How do you make use of the resources provided by the club to learn English? Please 

illustrate your experience with examples.  

 對 Mentor-Mentee 這制度的想法？這制度的用意？對英文學習的作用？ 

Please talk about your views on the Mentor-Mentee system. What is the function of 

this system? How can this system facilitate English learning?  

 對 Family System 這制度的想法？這制度是否影響社團參與程度和英語學習？ 

Please talk about your ideas about the Family System. Does this system influence your 

participation in the club and English learning? 

 對 Study Group 的想法？是否有參加過？它提供哪些英語學習的機會？ 
What is your opinion on Study Group? Have you ever taken part in it? What kinds of 

opportunities does it provide for learning English?   

 

Impression on the TM Club 

 TM 成員與系上同學的相異處？ 
Are there any differences between the members of this club and the classmates in your 

department? 

 自認是這團體的一份子？從哪些方面有這感覺？ 
Do your think you are a part of this club? Why do you have this feeling? 

 從 TM 這社團學到什麼？自己貢獻給這社團什麼？ 
What have you learned from the club? What have you given to the club? 

 在這社團不愉快的經驗。 
Do you have any unpleasant experiences in the club? 
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 TM 那些方面運作的還不錯？哪些地方需要改進？ 

In what ways does the club work well? On the other hand, is there any room for 

improvement?  

 整體而言，TM 是怎樣的地方？ 
In general, what kind of place is the club? 

 

Relationships with Other Members 

 和 family 裡的成員關係？ 
How are your relationships with your “family” members? 

 和其他成員的關係？ 
How are your relationships with other members? 

 與這社團的成員是否有發生不愉快？ 
Do you have any unpleasant experiences with members in this club? 

 TM 的成員們之間存在怎樣的關係？ 為何有這樣的想法？ 

What are the relationships among members in this club? Why do you say so? 
 TM 裡新舊成員是否平等？哪裡平等？哪裡不平等？ 

In your view, are the experienced and new members equal in this club? Why do you 

say so? 
 如何幫助新成員熟悉這團體？(for seasoned members) 

As a seasoned member, how do you help new members become familiar with the 

club? 

 

Experience in the Office Team 

 這學期擔任什麼幹部？工作內容？可以學習到什麼？當初為何想當這幹部？ 

Which officer role do you take on this semester? What are your officer duties? What 

can you learn from this officer role? Why do you want to take on this officer role? 

 當幹部是否有影響自己各方面的表現？ 

Does the role of an officer influence your performance in the club? 

 當幹部是否有影響活動參與程度和對社團的態度？ 
Does the role of an officer influence your participation in club activities and attitude 

towards the club? 

 

Example Questions Subjective to Each of the Four Participants 

 

Stella 

 擔任 helper 和 Table Topics speaker 的經驗。 
Please share your experiences of being a helper and a volunteer speaker in the Table 

Topics Session? 

 遲遲未發表第一次演說的原因。 
Are there any concerns that make you dare not to give your first speech? 

 這團體做了哪些努力讓你可以盡快融入？ 

Does this club make any efforts to make you become a part of it in a short time?  

 心態從剛開始加入到現在有怎樣的轉變？ 
What kind of changes on attitude have you made from the moment of entering the club 

to the present? 
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Wayne 
 為何想嘗試 humorous speech？ 

Why did you want to try humorous speech at that time? 

 參加 Area C2 speech contest & Division C speech contest 的經驗。 
Please share your experience of joining Area C2 and Division C speech contest. 

 為何會擔任 family 裡的 parent？需要做哪些事情？已經做了哪些事情？ 
Why are you the parent of one family? What do you need to do for your family? What 

have you done for your family? 

 是否有參加秋季大會？學到什麼？ 
Do you take part in the Fall Conference? What do you learn from this experience? 

 
Clare 

 上學期為何都沒發表演說？ 
You did not deliver any speeches during the spring semester of 2009, your second 

semester in the club. What was your reason for that?  

 上個月有發表 C3，當初如何決定要發表的？ 
You delivered your third speech last month. What makes you decide to give this 

speech?  

 發表 C3 的時候似乎有忘詞，腦中有何想法？台下成員的反應如何？ 

You seemed to forget some of your speech lines when you were giving your third 

speech. What was your action to this at that time? What were the fellow members‟ 

actions to your forgetting lines? 

 為何想競選下學期的社長職位？ 

Why do you want to run for the president for the coming semester?  

 

Olivia  

 發表演說次數多於其他同年資的成員，都是如何規劃自己在這社團的進度？ 

You have given more speeches than those with the same length of membership. How 

do you arrange your learning pace in this club? 

 隨著發表次數的增加，在準備演說的過程中有無不同？ 
With more and more speeches you have given, do you make any changes in preparing 

for speeches?   

 幾乎擔任過所有會議角色(除了 LE&GE)，從哪個角色學到最多？為什麼？ 
You have tried nearly all of the meeting roles except LE and GE during these four 

semesters. Which role do you learn most from? Why? 

 為何想競選下學期的社長職位？ 
Why do you want to run for the president for the coming semester?  
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Appendix C 

Post-observational Interview Guidelines 

(Completed in January, 2010) 

 

Awareness of Autonomous Language Learning  

 當初加入 TM 的想法和心態？ 
What was your motivation for joining the club then?  

 TM 能滿足哪些學習需求?  
In what way does this club meet your needs of English learning? 

 TM 和過去國高中以及大學英文課有何不同？喜歡 TM 帶來的不同嗎？ 
What are the differences of learning in the club and in junior, senior, and college 

English courses? Do you like the differences that this club brings to you?  

 TM 和一般的英語會話課程或口語訓練課程有何不同？ 
Are there any differences between this club and oral training courses?  

 現在和以前國中高學英文的方式是否有不一樣？ 
Do you learn English in a different way after entering the college?  

 在 TM 學習英文的經驗是否有影響日常接觸英文、使用英文的機會？ 
Does the learning experience in the TM club influence your contact with English or 

use of English in everyday life?  

 

Sense of Community 

 TM 目前氣氛如何？TM 有做了哪些努力營造這樣的氣氛? 
How is the climate in the club now? What does the club do to establish such a club 

atmosphere?  
 TM 是一個怎麼樣的社團？為何有這樣的感覺？ 

What kind of club is the TM club? Why do you have this feeling?  

 來觀摩的 guests 或是 LE&GE 在哪些方面會感到陌生或奇怪？ 

When the guests, IE, and GE visited the club, in what aspects would they feel 

uncomfortable?   

 

Shared History and Problems 

 共同經歷過很特別的事件或難關？ 

Do you and other fellow members get through a challenge or special episode?  

 這學期 TM 是否有遇到問題或困難？問題解決了嗎？如何解決？ 
Does the club face any problems and difficulties in this semester? Have the problems 

been solved? How does the club solve them?    

 

Participation Structure 

 TM 提供哪些機會讓一個新成員有機會變成有經驗的成員？ 
What opportunities does the club provide for making a new member become an 

experienced member?  

 TM 提供哪些人際互動的機會？喜歡這些互動機會嗎？ 
What opportunities does the club provide for interaction among members? Do you like 

these opportunities?  
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Reproduction and Growth Mechanisms 

 對 Joint Meeting 和 Club Visiting 的想法？這些活動對社團有何影響？ 
What are your opinions about Joint Meeting and Club Visiting? In what ways do these 

extended club activities affect the club?  

 對幹部半年一任的想法？這樣的制度對社團有何影響？對學習有何影響？ 
Please talk about your opinion on the system of one-semester presidency. What kinds 

of influences might this system bring to the club and members‟ learning?  

 

Reflection 

 什麼樣的人適合加入 TM？ 
In your opinion, what kinds of people are suitable for this club?  

 在 TM 是否有遇到學習方面的困難？如何解決？ 
Do you face any problems in developing language proficiency in this club? How do 

you solve them?  

 利用 TM 學英文是不是最好的方法？(為何是？ 為何不是？) 
In your view, is the TM club the best way to learn English ? Why?  

 TM 提供的資源足夠滿足學習需求嗎？ 
Are the resources provided in the club enough for your learning?  

 這學期已完成哪些事情和目標？覺得自己哪方面有進步？或是有做了哪些重要

的改變？ 

What have you done this semester? In what ways do you think you have made 

progress? Have you made any changes that are important for your learning?  

 社團哪些地方、流程、制度實施起來效果並不如預期？ 

Are there any places, systems, or proceedings which are not so fully carried out as you 

expected?  

 新成員發表 C1 之後，大家會站起來替他們鼓掌，覺得如何？如果你是新成員會

喜歡這個鼓勵方式嗎？ 

In this semester, fellow members would stand up applauding for the new members‟ 

completion of their first speech. What is your idea about this? Do you like this way of 

encouragement if you were a new member?  

 對這學期新增加的 Baking Session 有何想法？它提供哪些學習機會？ 
Do you have any thoughts on the Baking Session developed in this semester? What 

does it provide you with your learning?  

 對座位調整成 U 型的想法？ 
Talk about your ideas about the U-shaped arrangement of seat.  

 對小紙條的想法？喜歡收到小紙條嗎？ 
What are your opinions on the notes? Do you like receiving the notes?  

 對 awards & certificate 的想法？它們能增進學習嗎？ 
Please talk about your opinions on the awards and certificates. Would they facilitate 

your learning?  

 TM 這社團和 TM 的成員的重要性在哪？在日常生活中扮演何種角色？ 
What is the importance of this club and its members to you? Do the club and the 

fellow members play any roles in your everyday life? 
 願意繼續參加 TM 的原因？ 

What is your reason for continuing your membership next semester?  
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Example Questions Subjective to Each of the Four Participants 

 

Stella 

 準備 C1 speech 的過程？ 
Please talk about the process of preparing for your first speech. 

 發表 C1 speech 當天的情形？ 
Please reflect and describe the evening when you delivered your first speech.  

 下學期為何不願意擔任幹部？  
Talk about the reason why you do not want to enter the Officer Team in the coming 

semester.  

 

Wayne 

 這學期開始嘗試 IE 的角色，感覺如何？學到什麼？ 
You have been trying to take on the role of IE this semester. How is the experience? 

What do you learn from taking on this role?  

 自己花在 TM 的時間和心力是否有隨資歷的增加而增加？ 
Do you spend more time and make more efforts for the club with your increasing 

experience in the club?  

 為何願意付出越來越多的時間和心力？ 
Why are you willing to spend more and more time and efforts on the club? 

 
Clare 

 為何當 TME 的時候要出這個 TME Question: If you could bring one person from TM 

to accompany you on a deserted island, who would you choose? 

Why did you come up with the question for your TME question when you served  

as the TME －If you could bring one person from TM to accompany you on a  

deserted island, who would you choose?  

 為何願意花這麼多的時間和心力在這社團上？ 

    Why are you willing to spend so much time and efforts on the club? 

 

Olivia  

 自己花在 TM 的時間和心力是否有隨資歷的增加而增加？ 
Do you spend more time and make more efforts for the club with your increasing 

experience in the club?  

 心態從剛開始加入到現在的轉變歷程？ 
Please describe the changing process of your attitude towards the club from the 

moment you joined the club to the present.   

 C10 發表當天，投影機有問題，那時候的想法如何？問題如何解決？ 
The projector did not work when you delivered your tenth speech. What did you think 

about at that moment? How was the technological problem solved? 

 完成 CC project 的想法？之後在 TM 要如何繼續學習？ 

Do you have any thoughts after completing the CC project? In what ways will you 

keep learning in the club? 
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Appendix D 

 
 

研究資料採集與論文發表知情同意書 
INFORMED CONSENT STATEMENT 

 

 
國科會專題研究計畫 97-2410-H-004-126-MY2 

計畫名稱：邁向外語自學社群：以活動理論探究三階段外語自學社群之關鍵 

論文名稱：解析英語學習社群: 國際演講協會對大學生英語自學之研究 

 
 
 
國立政治大學英國語文學系副教授招靜琪與研究生陳伊寧邀請同學們參與一項國科

會專題研究計畫【邁向外語自學社群：以活動理論探究三階段外語自學社群之關鍵】，

本計劃之目的在了解大學生的外語自學態度與外語自學社群經驗，結論希望對國內英

語教學相關之老師與學生都有幫助。 
Prof. Chin-chi Chao and Anna Chen of the Department of English at National Chengchi 

University would like to invite you to participate in a study on university students‟ 

autonomy in EFL learning, sponsored by the National Science Council. 

 

 

 

研究目的 PURPOSE OF THE STUDY 

本階段研究針對的是政大學生如何建立自己的英語學習社群 Toastmasters，特別是同

學們如何感受活動、加強英語，及如何解決問題等等相關議題。 
This study aims at understanding how NCCU students manage their own Toastmasters club: 

How they use the experience to improve their English capability and how they handle 

difficulties and challenges. 

 

 

 
資料蒐集步驟 PROCEDURES 

本案採用的資料包括問卷調查、現場觀察(含錄影)、個別訪談等，所有活動進行均會

有專人進行觀察紀錄，現場活動與各項發表也會予以蒐集，四位個別會員也應邀接受

大約一個小時的訪談。訪談內容會予以錄音，以供本研究案後續之分析使用。 
You will be asked to fill out a questionnaire designed to elicit your English learning 

experiences, attitudes, and goals. In the following weeks as you engage in the TM activities, 

the researchers will be observing the process. Field notes will be taken focusing particularly 

on issues related to this study. You and your group will also be given group or individual 

interviews, which will last about 60 minutes each. The interviews will be audio recorded. 

The product and presentations that you created will also be used as supportive data for this 

study. 
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風險 RISKS    

本研究不致造成同學們任何風險。 
No risks are anticipated for participating in this study.  

 
 
 
隱私權之維護與保障 PARTICIPANT CONFIDENTIALITY 

論文發表時完全不會提及會員姓名。如有必要，研究人員會用代號或假名，或者取得

同學們進一步的同意。 
Your name will not be associated in any way with the information collected about you or 

with the research findings from this study. The researchers will use either a study number or 

a pseudonym instead of your name in this study. No information about you will be shared 

unless required by law or unless you give written permission.    

 

 

 
請於下頁同意書簽字同意本案使用蒐集到的研究資料。 
Permission granted on this date to use and disclose your information remains in effect 

indefinitely. By signing this form you give permission for the use and disclosure of your 

information for purposes of this study at any time in the future.  

   
  


