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國立政治大學英國語文學系碩士班 

碩士論文摘要 

論文名稱:日籍學生在台接受全英文授課之學習歷程與其信念之變化:個案研究 

指導教授: 招靜琪博士 

研究生: 蔡正文 

論文內容提要: 

本研究旨在了解日本學生的語言學習信念變化，並找出哪些因素在台灣和日本的 TESOL

環境中影響學生的學習信念的形成和變化。不同於傳統基於問卷的調查，只針對某些固定的學

生的學習信念特徵的研究，最近的研究更注重學習信念的動態變化過程。社會文化理論還強調，

社會文化環境在學生的思考過程中具有中介的效果。本研究旨在了解日本學生的學習信念是如

何受他們的學習經驗影響，而這些經驗在不同的環境如何影響他們的學習信念。本研究使用深

度訪談收集資料，採用半結構式訪談每個月針對學生的學習經歷和信念進行一學期五次的資料

蒐集。通過 Liblich(1998)的方法整理出訪談資料的整體與分類的內容，本研究希望找出在台灣

和日本學習語言的意識形態的不同，這些差異和參與者的語言學習信念之關係，以及在台灣的

日本學生面臨何種語言學習機會和挑戰。 

這項研究的結果是，三位參與者經歷了不同程度的語言學習信念轉變，同時形成新的學習

信念。來台灣之前，參與者對於自己的英文能力的自信心高低不一，但他們都相信能夠透過海

外留學加強英文能力。在台灣，由台灣以及西方學生所組成的團體使參與者能夠練習英文並表

達自己的意見，無須擔心被批評。ETP 課程給他們一個機會可以使用英文來學習並溝通。來到

台灣一年後，Yoshi 對英文能力變得較有自信，且相信策略運用比天生能力來的重要。Taka 變

得較不在意自己的發音且把注意力放在文化學習上。Ko 了解自己天生語言學習能力的極限並

開始發展自己的學習策略。在研究建議方面，當未來的研究採用 BALLI(Belief About Language 

Learning Inventory)(Horwitz,1999)分析時也應將親密團體和社會文化等因素加入。在英語教育

方面，台灣的大學英語培訓課程應該包括更多的跨文化差異教學，所以當國際學生參加一般

ETP(English taught program)時他們將面臨較少的文化衝擊。由於參與者提到與台灣和國際學生

的非正式交流對她們的英語學習大有幫助，在 ETP 課程中教授應考量國際學生的英語水平，
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並把他們分配在具有相應英語水平的小組中，使他們能夠更快克服學習困難。期望這項研究的

結果提供語言教學方法的調整建議，以滿足國際學生，特別是日本學生的需求。 

關鍵字:英語學習信念，語言學習歷程，ETP 課程，質性個案研究，敘事分析，深入訪談。 
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Abstract 

This study was aimed to understand the language learning belief change of Japanese students, 

and to find out what are the factors in the TESOL environments of Taiwan and Japan that lead to 

these changes. Unlike the traditional questionnaire-based research, which studied student’s learning 

belief based on certain critical characteristics; recent studies focused more on the changing process 

of language learning belief. Socio-cultural theories also stressed that the socio-cultural environment 

has meditational effects on the student’s thinking process (Furberg, 2009). This study tried to 

understand how Japanese student’s English learning belief was affected by their learning experiences 

and how these experiences in the different environments affected their learning belief reciprocally. 

This study adopted in-depth interviews to collect data, using semi-structured interviews per month 

for six months to discover how Japanese students’ learning experiences and belief changed in the 

process. By analyzing the interview data using the holistic-content method proposed by Liblich et al 

(1998), this study focused on how different language learning ideologies in Taiwan and Japan 

affected the participants’ learning belief, what opportunities and challenges the Japanese students 

faced in Taiwan in terms of language learning. Based on the result of this study, the three 

participants experienced different degrees of language learning belief changes and formed new 

learning beliefs in the process. Before they came to Taiwan, the participants had different levels of 

self-confidence and all believed that they could improve their English proficiency by studying 

abroad.   

In Taiwan, the supportive community formed by Taiwanese and Western students allowed the 

participants to practice English and express their ideas without being afraid of getting judged. The 

ETP (English Taught Program) offered them an opportunity to use English to both study and 

communicate on a daily basis. After one year of staying in Taiwan, Yoshi became more confident in 

his English proficiency and believed more in strategy use than innate language learning ability. Taka 

was less anxious about his Japanese accent and put more emphasis on learning cultural factors. Ko 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i Univ

ers
i t

y

ix 

 

realized the limitation of his innate language learning ability and began to develop his own language 

learning strategies. As for theoretical implication, factors like community and socio-cultural 

influence should be added to BALLI’s (Belief About Language Learning Inventory)(Horwitz,1999) 

model in analyzing language learning belief in future studies. In terms of pedagogical implication, 

English training programs in Taiwan’s university should provide more cross-cultural information so 

that when international students take English taught classes they will encounter less cultural shock. 

As the participants mentioned that the informal interaction with Taiwanese and Western students 

assisted their English learning, professors in the ETP classes should consider international students’ 

English proficiency and put them within groups of appropriate English levels so they can learn with 

less difficulty.  

Key words: English Language Learning Belief, Language Learning Experience, Qualitative Case 

Study, Narrative Analysis, In-Depth Interview, ETP Course. 
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CHAPTER 1  

INTRODUCTION 

Background 

It is widely acknowledged that learners’ attitude, experience, expectation and 

learning strategy are related to their language learning outcome. Moreover, language 

learning belief has a great influence on learners' learning process, including their belief 

of a language’s nature, of learning tasks, of learning outcomes, and of personal 

strength and limitation. Language learning belief is considered to stem from formal, 

informal learning experiences and interactions (Wenden, 1999; Woods, 2003). 

Language learning belief changes along with time and experience (Barcelos, 2008), 

and is related to students’ strategy use (Woods, 2003), their fluency (Tanaka, 2003), 

their autonomy (Winke, 2009), their self-control (Wenden, 1999), and their anxiety 

(Howitz, 1998). Learning belief has long been studied in different academic fields. 

Cognitive researchers consider belief as part of our meta-cognitive knowledge of 

ourselves as learners and thinkers (Amuzie & Winke, 2009). Constructivists assert that 

belief is the process in which learners constantly reconstruct their understanding of 

learning experiences (Tanaka & Ellis, 2003). Socio-cultural researchers consider belief 

as socially constructed and responsive to the environment, which changes based on the 

time and environment students stay in a foreign context (Woods, 2003). As for TESOL 

researchers, learning belief is learners’ ideas and conceptions toward language’s nature 

and learning process (Benson & Lor, 1999). It is consisted of the cognitive and 

affective factors which change constantly and affect learners' strategy use as well as 

decision making (Bandura, 1993). Among all these language learning beliefs, the 

belief that studying abroad may help students improve their language proficiency is 

widely perceived in Asian countries. Many students expect to gain international 
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experience in an ideal target-language environment and attain high language 

proficiency (Doughty & Long, 2003). The new environment provides a new set of 

language learning ideologies that can either help students become more capable of 

using the language or cause immense difficulty in their learning process (Kramsch, 

1993). 

From this perspective, Taiwanese and Japanese students share a set of similar 

English learning backgrounds and beliefs. However, the cultural and linguistic 

differences between the two countries call into question what are the elements that 

lead to different learning results and learning beliefs in the two countries (Butler, 

2005). 

 

Purpose of the Study 

This study combines the insights of language learning belief studies and recent 

qualitative study methods, including holistic and categorical analysis, to find out how 

Japanese students’ contact with the Taiwan’s ETP environment is related to their 

language learning belief change. The aim of this study is to understand the advantages 

and disadvantages of the Taiwanese TESOL environment from the perspectives of 

three Japanese students who were studying in Taiwan’s universities during the time 

when this study was conducted. The finding of this study may help ETP professors 

understand the factors that affect Japanese students’ English learning results in 

Taiwan. 

 

Research Questions of the Study 

1.      What kind of English learning beliefs and expectations did the three Japanese 

participants have before coming to Taiwan? 
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2.      To what extent did their English learning beliefs and expectations change after 

they came to Taiwan? 

3.      What perceived affordances and challenges does Taiwan serve as an 

English-learning context for these Japanese students? 

 

Definition of Terminology 

 Western students 

Students from European or Anglophone countries who have native level or near 

native level English proficiency. 

 Language learning ideology 

The general social idea on the importance of foreign language learning and the 

ideal language learning method. 

 Language learning belief 

The personal belief of the nature of language, the difficulty of language learning 

and the ideal language learning method.     

 Linguistic factor: linguistic differences and language learning as well as 

language speaking differences between Japanese and other English learners. 

 Belief as a language learner 

Learner’s reflections and evaluation of their learning ability and result based on 

their experiences. 

 Sociocultural belief 

General ideas and belief formed under the influence of social and cultural factors 

within a community.  
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CHAPTER 2 

LITERTURE REVIEW 

This literature review chapter discusses the following seven topics, including (1) 

the definition of language learning belief, (2) development of language learning belief 

study, (3) cross context language learning belief study (4) language learning ideology 

in Japan, (5) language learning ideology in Taiwan, and (6) contextual and language 

learning belief differences and similarities in Taiwan and Japan. 

 

The Definition of Language Learning Belief 

Researchers have tried to find a definition for language learning belief for years.  

Language learning belief by Horwitz’ (1985) definition is the idea and conception 

toward the language learning process. Barcelos (2003) considered language learning 

belief an entity consisting of socio-cultural and linguistic factors. Wenden (1999) 

defined language learning belief as a combination of cognitive knowledge, learning 

experience and affective factors.  

Woods (2003) agreed with Wenden’s definition by saying that language 

learning belief includes one’s knowledge of language learning. Combining all these 

insights, there are three categories of language learning belief definitions: (1) the 

belief of language structure and function, (2) the belief of learners' cognition and 

affection, and (3) the belief of language learning process and socio-cultural factors. 

Language learning beliefs are under the influence of ethnic, social, and economic 

backgrounds. In short, language learning belief is constantly transforming through 
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students’ interaction with the current environment and their previous experiences. All 

these factors will affect their learning belief change in the future. 

 

 

Development of Language Learning Belief Study 

Recent studies on language learning belief focused on how learners' thoughts 

are related to their language acquisition results and how students’ thoughts turn into 

actions in the language learning process (Barcelos, 2003; Mori, 1999). 

Many researchers proposed the proper elements that qualify a study as a 

language learning belief study. Horwitz’ BALLI (The Belief About Language 

Learning Inventory) (1999) suggested that a language learning belief questionnaire 

should consist of a survey on difficulty, talent, thought, strategy and expectation. 

Wenden (1999) considered a learning belief study should include questionnaire, 

semi-structured interview and narrative analysis. Barcelos (2003) proposed the 

normative approach and the metacognitive approach. The former suggested that the 

study on the preconception of language education and acquisition will affect certain 

learning results while the latter indicates that the conscious and unconscious logic of 

learners will lead to various learning results. 

In recent years, many scholars questioned the validity of language learning 

belief questionnaire. They doubted that these questionnaires are capable to discover 

student’s constant change of learning belief and personal perspective. But the current 

studies focused only on the influence of language learning belief, not on how the 

socio-cultural factors are related to students’ language learning belief. Mori (1999) 

stated that personal perception changes in different socio-cultural contexts and 

learners’ strategies change accordingly. Barcelos (2003) argued that the questionnaire 
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only focused on the influential elements in student's learning process and how they 

relate to their performances.  

Traditionally, there are two methods to develop a learning belief questionnaire. 

The first method is to group items a priori into logically-derived categories, with the 

analysis of data focusing on the similarities and the differences in response to items 

within a category (Sakui & Gaies, 1999; 475). The second one is to collect responses 

to a large set of items presumably tapping different beliefs and then to identify, on the 

basis of a statistical procedure, a set of empirically-derived categories (Sakul & Gales, 

1999; 475). 

However, even if most questionnaires like BALLI were carefully developed, 

questionnaire’s validity remained questionable. A lot of significant evidences 

evidences showed that researchers may not try to establish empirically the degree of 

stability, or consistency, of responses to questionnaires on belief about language 

learning. The fundamental psychometric requirement of a questionnaire is that 

instrument error should be measured, and thus a questionnaire on learners' belief 

should produce a stable measure of the belief unless the belief in fact changes. The 

reliability of learners' responses to questionnaire items on their belief about language 

learning should be examined empirically, not simply assumed. 

Although many researchers in recent years adopted questionnaires as a study 

instrument to examine student’s general language learning belief in language learning 

belief studies (Bernat, 2005),many researchers argued that questionnaires are unable 

to assess the interaction of student’s language learning belief within the environment, 

let alone assessing the individual variables and foreign context factors (Barcelos, 2003; 

Block, 2007; Mori, 1999; Woods, 2003).Thus scholars like Amuzie & Winke (2009), 

Barcelos (2003), Kalaja (2008) proposed multiple approaches, including context 
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approach, socio-cultural approach, narrative study, metaphor analysis, discourse 

analysis and observation.  

Recent studies also focused on how language learning belief develops and 

fluctuates, and how emotion and identity recognition interact. Based on narrative 

study, discourse analysis and observation, researchers tried to understand how the 

learners’ subjective situations and language learning belief are related to their 

language learning result (Barcelos, 2003; Kalajaet, 2008). These forms of qualitative 

study can be used to discover the language learning belief that a questionnaire cannot 

find. In fact, the more complex the context becomes, the more factors may affect 

student’s language learning belief. According to Kinginger (2004), students’ contact 

with different social communities, genders, ages, social classes, identity recognitions 

all affect their language developments, as language learning becomes a survival issue 

in the foreign context. Isabelli and Garcia (2006) suggested that the diary entries of 

social network logs showed that student’s language learning belief and learning 

attitude are related to their social network. Yang and Kim (2011) discovered from 

student’s diary, biography and interview that student's English learning process 

depends on their language learning belief and their purpose to use target language. 

Murray’s (2008) narrative study showed that learners' environment, tool and 

experience are associated with their motivations to study. Cotterall’s (2008) narrative 

study found out how learners' objectives, motivations, actions, and strategies are 

interconnected, and how they assist students in the learning process. The above 

studies showed that learners' attitudes, emotions, expectations and belief change along 

with their learning experiences.  

Recent studies that investigated university or adult language learners used 

different methods to collect data and analyze learners' belief. From classroom 

observation, interview and open-ended questionnaire (Barcelos, 1995), with 
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videotaping and follow-up stimulated recall (Brown, 1996), numerous innovative 

methods have been used to collect data. New methods like metaphor analysis of 

language learning, analysis of diaries, or case study approach on learners' belief came 

into exist as well (Ellis, 1998; Hosenfeld, 1999). Among all these data collecting 

methods, interviews and closed questionnaires are the most commonly used methods 

(Benson & Lor, 1999; Haw, 1999; Wenden, 1986). Qualitative study is necessary for 

the study of learners' learning process, including their interactions with the 

environment and their learning experiences. In order to find out the relation between 

students’ learning belief and their learning process from a long-term perspective, 

studies based on individual differences have been carried out by several researchers 

(Barcelos, 2003; Kalaja, 2011). Many studies have been carried out to understand 

how different cultural and linguistic factors in the local context affect the 

implementation of CLT (Communicative Language Teaching) and other innovative 

approaches, and how such practice results in different language learning beliefs and 

different levels of English proficiency. In fact, different ethnic groups have different 

values, expectations toward foreign language learning, and their language learning 

beliefs and ideologies change accordingly (Fujiwara, 2012; Horzitz, 1999; Nikitina, 

2006). Based on the above studies, this study adopted a holistic study approach to 

understand the influence of the environment on learners' language learning belief 

change. 

 

Cross Context Language Learning Belief Study 

Recently many studies have been done on the formation of cross-contextual 

language learning belief. Nikitina and Furuoka (2006) carried out a study on students 

who learned Russian and their belief related to Russian from different ethnic and 
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linguistic backgrounds. Other studies, such as Yang’s (1999) study on Taiwanese 

students’ language learning belief in English speaking countries and Rieger’s (2009) 

Hungarian students’ language learning belief of German, used questionnaires adapted 

to cater for the local cultural differences. These studies shared the same learning 

belief categories as BALLI; the result suggested that language learning belief like 

foreign language aptitude and difficulty of language learning are common to learners 

of all linguistic, ethnic and socioeconomic backgrounds. Furthermore, based on 

Horwitz’ (1999) study of the differences and similarities of Korean, Taiwanese and 

Turkish students’ language learning belief questionnaires results, Tanaka and Ellis 

(2003) found that students of similar ethnic, linguistic and cultural backgrounds share 

the similar language learning belief. Amuzie and Winke (2009) also discovered that 

the longer students are exposed to certain cultural context, the more their language 

learning belief are under its influence. After Horwitz’ (1985) and Wenden’s (1986) 

pioneering studies on language learning belief, quite a few studies have been carried 

out throughout the world to study language learning belief change across countries, 

including Japan. Tanaka (1999) proposed two categories for language learning belief, 

including belief in one’s self-efficacy, confidence, aptitude, motivation, and learning 

approach such as analytical and experiential learning. As learners' belief changes 

along with the factors such as age, cultural, ethnic, linguistic and learning 

backgrounds, researchers tend to assume that learners' belief is situation-specific 

(Horwitz, 1999; Rifkin, 2000). In fact, Mori’s (1999) investigation focused on the 

epistemological belief and language learning belief; that is, how belief affects 

student’s second language acquisition. Her study suggested that the belief in innate 

ability and the avoidance of ambiguity lead to low English proficiency.   

Furthermore, the study indicated that novice and advanced students have 

different learning results, and advanced students are more capable of tolerating 
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ambiguity. The result of the study showed that epistemological belief and language 

learning belief are co-related. As cross context studying experiences will affect 

student’s original language learning belief, the new environment could provide them 

with chances to get in touch with real life language and interaction with people of 

different socio-cultural backgrounds within different learning contexts. The foreign 

experience helps students grow in communication proficiency, but student’s grammar, 

listening and reading ability improvement vary individually. Moreover, the cross 

cultural communication competence of students from different countries was also 

investigated. Porter and Samovar (1994) indicated “intercultural communication 

occurs whenever a message that must be understood is produced by a member of one 

culture for consumption by a member of another culture” (p.19). In other words, if 

students could keep away from the influence of culture-bound evaluations, they will 

be able to focus on individual’s abilities to interact in a variety of intercultural 

communication events. Kim (1991) also suggested that intercultural adaptability 

affects students’ wiliness to modify some of their old cultural ideology, to learn and 

accommodate some of the new cultural ideology and to develop their intercultural 

communication competence. This study investigated how English learning ideologies 

in Japan and Taiwan affect different teaching policies, and how Japanese students 

studying across the two contexts changed their language learning belief under the 

influence of local English learning environments and ideologies.   

 

Language Learning Ideology in Japan 

After Second World War, English became the most popular foreign language in 

Japan. English was widely used and learned among different countries, and Japan was 

no exception. Japanese post-war political, social and economic reforms were all 
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influenced by the American and their dominant language, English. During the 1960s 

and 1970s, Japan’s economy surged abruptly and the chance to contact with 

Westerners increased abruptly. The improvement of general English proficiency of 

Japanese people for international communication became an imminent issue.  

After the government promoted English education under the slogan of 

“Kokusaika” (globalization), English was widely considered the most important 

foreign language since the Second World War in Japan. Many politicians like Arinori 

Mori and Gakudo Ozaki even proposed the replacement of Japanese with English as 

official language. Within this historical background, English became increasingly 

influential on Japanese language and culture. 

In terms of linguistic influence, many English loan words have been borrowed 

to be used in commercials and media in Japan. The daily language of Japanese people 

is filled with English loan words or cognates. Many professors based their theory on 

English articles and borrowed English words to support their study results (e.g., 

Kabashima, 1980; Kinoshita, 1990; Morioka, 1963). 

This historical background indicates that English has led to the formation of 

Japanese language, culture, ethnicity and identity greatly in the last century. However, 

scholars argued that Japanese English education has actually reinforced students’ 

ethnocentrism and fostered a fear or apathy toward English among Japanese students, 

which led to many problems in implementing CLT and improving general 

communication proficiency (Nakamura, 1989).  

In Japan, socio-cultural factors have been examined for its influence on general 

English proficiency. Scholars found that learners' desires to interact and integrate with 

the target language speaking community (integrative motivation) and to seek 

advancement in the society (instrumental motivation) are associated with their 

performance in the process of language learning (e.g., Gardner & Mac Intyre, 1991; 
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Gardner, Smythe & Brunet, 1977). As learners’ native language community is 

connected to their identity formation, chances are that learners' language proficiency 

is also related to the ideology of their native language group. Ellis (1994) claimed that 

learners' conception of their ethno-linguistic vitality influences their second language 

proficiency. Ethno-linguistic vitality is defined as a group’s view of its strength and 

viability as measured by perception of its status, demographics, and institutional 

support (Giles & Johnson, 1981). Ellis suggested that people who attribute higher 

ethno-linguistic value to their language group than the target language group could 

face more difficulty when they want to learn the target language. Heller (1987) 

explained that one’s intention to integrate and interact with another language 

community is based on the social network boundary between the native language 

speakers and foreign language speakers. In other words, if learners value their own 

language more than the target language, their willingness to expand their social 

network will be limited. Gatbonton (1975) suggested that learners’ loyalty to their 

own language group could hinder their development of a second language identity. 

Ethnocentrism is related to Japanese’ ideas on foreign language education, 

Kalin and Berry (1994) defined it as the “tendency to make the ‘we-they’ distinctions, 

accompanied by a relatively positive evaluation of ‘we’ and a negative evaluation of 

‘they’” (pp. 301–302), including “the tendency to judge others by the standards” and 

“values of one’s own group” (p. 302). Gardner and Lambert (1959) suggested that 

learners’ ethnocentric tendencies and attitudes toward the other group can determine 

their success in learning the new language.  

Judging from these insights of ethnocentrism, some scholars claimed that the 

reason why many Japanese students failed to develop English proficiency is due to the 

strong ethnocentrism (e.g., Hayes, 1979; Miller, 1982; Reischauer, 1981). Japanese 
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culture has long been regarded as a conglomeration of ethnocentricity, nationalism 

and xenophobia. 

These cultural factors show that Japanese students do not want to learn English 

and integrate with the English speaking community, as those who prefer to interact 

with foreign community are considered deviant and rebellious in Japanese people’s 

mind. This ethnocentrism leads to a general concept in Japan that Western students 

should learn Japanese to communicate with them instead of the opposite way. 

According to Koike and Tanaka (1995), “The Japanese social psychology 

characterized by group consciousness, which often discriminates against outsiders. 

Japanese people feel comfortable within their group, but they feel uneasy outside the 

group,” (p. 23). 

However, scholars like Kubota (1999) argued that these cultural labels are 

created from the West-East dichotomy. Japanese people adopted this dichotomy in 

order to rationalize their struggle against westernization. Reischauer (1981) suggested 

that the English policy is used to differentiate Japanese culture’s uniqueness and 

separate them from the rest of the world. The positive self-perception of Japanese 

identity reinforces the belief that one should interpret things through local cultural 

norms. As Watanabe (1995) said, “the purpose of learning English is to cultivate the 

learners' mind, the learning of English should also be regarded as an opportunity to 

bring out the realization of the value of the learners' mother tongue and culture,” (p. 7). 

Thus learning English became a medium for Japanese learners to appreciate their own 

language and culture instead of those of the target language community. In fact, 

scholars like Nakamura (1989) suggested that through internalizing Western view of 

the world by learning English, Japanese identify themselves with Westerners and 

reinforce their sense of superiority over other Asian countries. To reinforce their 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i Univ

ers
i t

y

14 

 

identification with the advanced Western countries, English teaching material often 

idealize, simplify and create a cultural stereotype for the Anglophone speakers.  

This over-idealized cultural stereotype intends to cover up the inequality and 

injustice existed in both Japanese and Anglophone countries. The “Nihonjinron” (the 

theory of Japanese people) revealed that the purpose to contrast the uniqueness of 

Japanese with English and other European languages is to impose the Japanese 

identity on Japan’s civilians and rationalize the political practices. 

However, many researchers argued that the government’s attempt to make 

Japanese people identify with English speaking community incited xenophobia when 

Japanese learners faced learning difficulties and identity crisis learning English. 

“Nihonjinron” as socio-cultural nationalism is formed to protect learners' ethnic and 

linguistic identity, but the same ideology reduces student’s willingness to learn 

English and limits their exposure to the target language.  

The English teaching policy, the English education’s purpose in Japan was 

aimed to help students adopt the logic and critical norms of Western languages, in 

order to communicate with people from the developed countries in a “kokusaika” 

(globalized) world. This linguistic policy aimed to improve Japanese general critical 

thinking ability in Japanese through English learning in order to gain recognition from 

Western countries. However, ethnocentrism became an obstacle when Japanese 

educators tried to adopt Western teaching method like CLT program. The obstacle 

stems from the belief in fundamental linguistic distinctions between Japanese and the 

Western languages called “kotodama” (language spirit) belief.  

Based on the “kotodama” belief, only Japanese can fully acquire and 

comprehend their own language, Western students can never attain the same language 

proficiency that native Japanese speakers do. Japanese people assume that their 

language is so intricate and spiritual that it requires a set of innate neurological 
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functions that only those who are born and raised in Japan could have. The same 

ideological analogy can be used on the English learning case, as many Japanese 

students believe they can never attain high English proficiency like the Western 

students do without the innate abilities and English learning environment that Western 

students have. 

Furthermore, cultural traits like shyness, introversion, and collectivism are all 

considered obstacles to transform English education method from traditional 

test-centered GTM (Grammar Translation Method) programs to the newest CLT 

based approaches (Hinenoya & Gatbonton, 2000). 

As confronting others in public is regarded as rude and improper, it limits 

Japanese students’ opportunity to verify their linguistic knowledge through output, 

this cultural trait is often deemed as shy and introvert from Western perspectives 

(Matsumoto, 1994). Shyness and introvert are two sides of a coin, researchers pointed 

out the introvert characteristics could result in low level of interpersonal 

communication skills and academic language proficiency (Cummins, 1983). The 

tradition of sacrificing individual benefit for the well-being of the group influenced 

learners' English proficiency, as learners from group-oriented country prefer to 

confine themselves within their own language community. They have less intention 

and opportunity to socialize with the target language speakers, thus fail to develop full 

functioning communication skills (Reischauer, 1981). 

 

Language Learning Ideology in Taiwan 

Unlike Japan, Taiwan’s language education policy has always been a tool to 

stratify the status of people in the society (Tollefson, 1991). The core ideology of 

English education in Taiwan reveals that English is the medium of economic 
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globalization, as Taiwan’s economy depends heavily on international trade with world 

powers, especially America. The language policy on English education has deeply 

influenced Taiwanese belief of English learning and usage. For example, MOE 

(ministry of education) in Taiwan has held campaigns like “English learning for all 

people” or “Whole nation learning English” to promote the education of English. The 

notations of these English learning campaigns often promise material payoff to arouse 

student’s interest to pursue a better life. Under the slogans of these campaigns, 

English is widely viewed as a panacea to social, educational and economic problems. 

The English education in Taiwan is also aimed to fulfill the needs of job markets; 

English proficiency becomes a linguistic capital for people to recognize one’s social 

status and economic background.  

This job-market-driven ideology of English education has made English into a 

social symbol, as it stands for better employment and education. Furthermore, ever 

since Taiwan gained its membership in WTO (World Trade Organization), the 

government has tried hard to form a new national identity based on an English policy, 

which was aimed to make Taiwan enter the rank of developed countries. As many 

politicians suggested that English should become a mainstream language in Taiwan to 

promote globalization, learning English is strongly connected to a successful career in 

Taiwan. Many students and professors even consider studying English more 

important than learning their own mother tongues (Chou, 2002). For example, as 

Taiwan’s government wants to make English a quasi-official language for 

globalization, programs like the six-year national development plan called "Challenge 

2008" (Executive Yuan, 2002) was carried out to strengthen the general English 

proficiency to integrate Taiwan’s market with the international community. All these 

propagandas are used to form an English friendly environment for students to identify 

and familiarize with the foreign language. 
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Under the slogan of globalization, English has been symbolized as the sole 

medium for Taiwanese people to merge with the global market, and the influence of 

globalization movement is omnipresent within the society. The implication of English 

as the medium of globalization suggests that English is a neutral and unproblematic 

tool to represent the voices of different cultural and linguistic groups in the world. As 

Wei (2006) said that “English imbued with the cachet of Western economic and 

technological advantage, has the further advantage of being a ‘neutral’ medium for 

inter-ethnic and international communication,” (p.91). 

This assumption of English as a non-biased lingua franca that can serve anyone 

in the society is a common conception in Taiwan, and it is codified as a symbol of 

globalization widely used in multiple medias of politics, business, traveling and 

education to reinforce people’s imaginative connection of the linguistic medium with 

the affluent and successful image of the language speakers in the Western countries. 

Since the micro domain (classroom) is connected with the macro domains (social, 

political and economic) in Taiwan, the ideal English teaching method in the context of 

globalization is connected to social, economic and political factors in the society. 

Take GEPT (General English Proficiency Test) for instance, the test result is 

considered the criterion of student’s capability to enter reputable university and get a 

promising job after graduation. This system indicates that English proficiency is a 

necessity for students to compete with others in the job market, as English is widely 

viewed as a panacea to social, educational and economic problems. The aim of 

English education in Taiwan is to fulfill the needs of job market; English proficiency 

becomes a linguistic capital for people to recognize one’s social status and economic 

background. As a result, the relationship between teaching ideology and its function 

of social stratification influenced the general perception of English speaking and 

learning in the society. 
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Moreover, Kachru (1985) suggested that in Taiwan most scholars in business, 

technology and education have studied in English speaking countries like U.S. and the 

U.K., and they are mostly in charge of the policy making and enforcement. Under this 

circumstance, the learning of English became an inevitable trend that will continue to 

impose the Western ideologies of world order on learners (Modiano, 1996). 

Therefore English is widely perceived as a language with higher status within 

Taiwan’s community, and the public has a positive impression toward high proficient 

English speaker as the language represents the Western value adopted by the richer 

and more educated people in the society, speaking English is widely accepted and 

people are encouraged to speak in English no matter how their oral proficiency levels 

are at.  

This friendly environment toward English allows English to be used in all kinds 

of media like movies, newspaper, magazine, commercial, and radio etc. The high ratio 

of cram school English education and the widely used English textbooks in university 

education foster Taiwan's tolerance and familiarity with English in both academic and 

social contexts. The English friendly environment allows Western students to travel 

and work with less linguistic obstacles as most Taiwanese are willing to help them 

regardless of their lack of English proficiency.  

The environment gives international students chances to use their own 

languages to communicate in public without fearing of getting judged or rejected. It is 

within this multilingual and English friendly context that English has become the 

main communication tool between people of different languages in Taiwan, which 

provides an additive context for students from different parts of the word to practice 

and improve their English speaking proficiency. 
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Contextual and Language Learning Belief: Similarities and Differences 

Taiwan and Japan are similar in terms of their English education ideology; both 

countries are under America’s political, economic and cultural influence and try hard 

to immerge with the international market. Both countries face different levels of 

difficulty when the English teachers try to help students develop communication 

proficiency. While many educators in both countries think that the test-oriented 

system and the teacher-centered curriculum are to blame for the failure of developing 

communication proficiency in Asian countries like Japan, Korea and Taiwan. 

Scholars like Mcguire (2007) refuted this assumption by saying that this could not 

explain why the schools in these countries continued to use the 

test-centered-curriculum facing all the critics from the educators, who consider 

test-centered-curriculum and CLT incompatible. To explain this phenomenon, 

socio-cultural scholars suggested that the linguistic and cultural factors had confined 

Asian student’s capability to think critically and speak fluently in English. Atkinson 

(1997) agreed that these socio-cultural factors in the local contexts influence teachers’ 

and students’ concepts of the foreign language. 

Moreover, Thut and Adams (1964) implied that the Confucianism in Asian 

countries values conformity and harmony above individual expression and benefit.  

These linguistic and cultural differences between Western and Eastern countries 

caused learning difficulty as most Asian countries use high context dependent 

languages while Western languages are often low context dependent. In other words, 

the conversation in Asian countries derives its meaning from contextual factors while 

in Western countries meaning derives mainly from the literal level (Hall, 1976). 

Despite these differences, governments in Japan and Taiwan insisted to incorporate 
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CLT into the school curriculum and required students to attain a set of English skills 

that a CLT program is expected to equip students with.  

On the other hand, comparing the two contexts, English is considered a symbol 

of social stratification in Taiwan while a medium for ethnocentrism in Japan. In 

Taiwan, learning English is a privilege for a group of socio-cultural elite. English’s 

value is materialized with promising jobs and schools for students to become 

successful (Horwitz, 1999). In Japan, learning English is considered a medium to 

ameliorate students’ thinking and communication skills in Japanese to reinforce their 

self-recognition as Japanese people. While Taiwanese prefer to idealize the target 

language community as economically affluent to rationalize the job-market-oriented 

education policy, Japanese prefer to picture the English community as educated and 

civilized to identify with their self-image as civilized country.  

Under these different circumstances, Japanese people are afraid to speak 

English in public in a monolingual society while Taiwanese people encourage English 

to be spoken in public and allow English to become the lingua franca in Taiwan.  

 

  

http://www.sciencedirect.com/science/article/pii/S0346251X99000500
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CHAPTER 3  

METHODOLOGY 

The case study was adopted to understand how Japanese student’s language 

learning belief change was related to their language learning experiences in Japan and 

Taiwan. To collect data, this study used qualitative study method and in-depth 

interviews to gather participants' learning experience and analyze the information 

based on holistic content and categorical structures (Lieblich, 1998). The aim was to 

lay out each participants' learning process and language learning belief change in a 

cross contextual frame. The following sections introduce the study method, the 

participant, and the data collection as well as analysis method used in the study. 

 

The Case Study Method 

This study adopted the qualitative case study method to find out the 

participants' individual changes. This study began with finding out the research gap, 

the research goal and participants. Then collect data from observation, interviews and 

a variety of records. From these data the researcher reorganized the participants’ story 

from their personal angles, forming single case analysis, developed categorical and 

thematic analysis from explanation, discussion and comparison (Duff, 2008; Oxford, 

2011). 

 

Participants 

The participants of this study had accepted formal English education in Japan 

for years and were going to take ETP (English taught program) classes at three 

different universities in Taiwan. This study focused on the language learning belief 
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change of three Japanese students. All of them were exchange students in Taiwan for 

half of a semester taking ETP courses. These students had previous foreign learning 

experiences in Japan and other countries and preferred staying in Taiwan for 

temporary or long term study. They were here in Taiwan to take courses of their 

university major and learn Chinese while improving their English oral proficiency. 

The classes they took were mainly taught in English. They all had learned English in 

Japan and had attained different levels of English proficiency in reading, writing, 

speaking and listening based on their scores of TOEIC. The following table presents 

some background information of the three Japanese participants. The three 

participants studied in universities in Taipei and lived in the school dormitory.  

 

Table 3.1: Participants’ background information 

Participants         Age       Gender     English           Exchange 

(pseudonym)                             learning time      time in Taiwan 

Taka              23           M          15 years        1 semester 

Yoshi             23           M          15 years        1 semester 

Ko               21           M          17 years        1 semester 

 

Taka had many opportunities to travel to Europe and United States with his 

family when he was young, and received English education from both his English 

tutors and school teachers. He attained high scores in English tests and in English 

certificate exams such as TOEIC. He wanted to take ETP class in Taiwan because his 

college friends recommended him to improve his English oral proficiency while 

learning Chinese in Taiwan.  
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Yoshi, on the other hand, did not start to learn English until he entered junior 

high school. His international learning experience was confined to non-native English 

speaking countries such as Vietnam before he came to Taiwan. His grades in English 

classes were poor and he did not receive high grades in English certificate tests like 

TOEIC. The reason why he wanted to come to Taiwan is that his professor 

recommended him to learn Chinese and improve his English speaking here by taking 

the ETP class and Chinese class. 

Ko had been travelling between Japan and Hong Kong since he was young. He 

was born in Hong Kong and had studied in both international school and Japanese 

schools for years in Hong Kong and Japan before he came to Taiwan to study in the 

university. He had traveled to both English and non-English speaking countries with 

his family and attained high scores in English tests and the certificate exams like 

TOFEL and IELTS. After his relatives recommend him to study in English while 

learning Chinese in Taiwan, he decided to take the ETP course in Taiwan.   

The reason why the three participants were selected is that they had all received 

formal English education in Japan and had previous experiences in studying abroad.  

They all expected to continue their English education by taking Taiwan’s ETP 

classes. 

 

Data Collection 

This study adopted in-depth interview as the data collection method, the process 

involved semi-structured interviews, theme-based questions and free discussion of 

participants' personal language learning experiences. According to Duff & Riesman’s 

(2008) explanation, the in-depth interviews allow the participants to form their own 

stories in an independent manner, so their answers to the questions would indicate 
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their personal value and emotional status before and after each critical event. The aim 

was to better understand their English learning attitude, belief and value. 

The interviews included an interval of one month in between to make sure that 

the participants had enough time to reflect on their learning experiences and their 

learning belief changes. Each interview lasted for around one to two hours. In the first 

half hour the interviewer talked with the participants about what happened recently, 

so the participants would have time to reflect on the critical experiences and organize 

their thought before they answered the questions. This study focused on the 

participants’ language learning belief and their experiences in Taiwan that were 

related to their English learning identity. The interview questions were categorized 

into four types adapted from BALLI’s language belief questionnaire (Horwitz, 1999). 

The first and second groups of questions were asked in the first and second 

interviews while the other four groups of questions were asked in the following 

interviews. The first interview was aimed to understand participants’ English learning 

backgrounds, which was based on the interview of Japanese adult students conducted 

by Cotteral (2008). Who used narrative study to discover student’s learning 

background, purpose, content, participation and goal. The aim to collect these data 

was to analyze participants’ English learning backgrounds and experiences in Japan, 

the critical events and turning points in their English learning process and the 

influential person in their lives. (See Appendix 1) 

The second interview focused on the participants’ reasons to learn English in 

Taiwan. As most international students come to Taiwan to learn Chinese instead of 

English, each participant must have a special reason to keep learning English in 

Taiwan. Moreover, as studying abroad and emotional status change are relevant, 

questions about how the cultural and linguistic differences influenced their learning 

motivation and attitudes were also asked. (See Appendix 1) 
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The third interview focused on participants’ English learning processes and 

experiences in Taiwan, which focused on the critical events, the turning points, and 

the influential people they met in Taiwan. The study also focused on the new 

strategies they learned or developed for English learning in Taiwan. This part of the 

interview was essential as it provided the information on participants’ interactions 

with other students and how did these experiences change their attitudes toward 

English learning. (See Appendix 1) 

The fourth interview focused on language learning belief. The interview 

questions were adapted from Horwitz’ (1998) BALLI questionnaire and its revised 

versions (Rieger, 2009; Yang, 1999). Questions were divided into five types: (1) the 

difficulty of language learning, (2) aptitude for language learning, (3) the nature of 

language learning, (4) learning and communication strategy, and (5) motivation and 

expectation. (See Appendix 1) 

The fifth and the last interview focused on the participants’ English learning 

experiences. The participants were asked to compare their English learning 

experiences in Japan and Taiwan, how they transferred their strategies to learn 

English and other languages, what advantages and disadvantages the two contexts 

offered for English learning these Japanese participants perceived after six months of 

studying and living in Taiwan. (See Appendix 1) 

 

Interview Strategy 

The purpose of the study was to discover the relation between the participants’ 

language learning experiences and their learning belief. The key principle for 

conducting the five interviews was to allow participants to fully express their feelings, 

ideas and experiences. (See Appendix 1) 
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Thus each interview started from their personal experiences, their living and 

learning conditions, and their special or impressive experiences. The participants 

would be able to express at will, and the unfinished parts, if any, would be discussed 

in the next interview or through synchronous communication on Facebook or Skype. 

The interview’s content was recorded with the participants’ consent, then transcribed 

and translated for data analysis. Each interview lasted for one to two hours; the 

participants chose to talk in Japanese as it made them feel more comfortable in 

expressing their personal feeling and ideas. Each interview began with the questions 

on their recent lives so that the discussion would ease into the interview. For example, 

questions such as “What have you done since our last interview?” and “Who have you 

met?” were used at this stage. To help the participants review their life, they were 

given a chance to see the Facebook posts that they had written or videos that they had 

posted related to their recent experiences. After the participants refreshed their 

memories, questions were posed based on the research agenda for them to elaborate 

on their previous statements. Furthermore, in order to encourage the participants to 

express their personal feelings, the language used for interview was mainly Japanese. 

The content then was translated into English for analysis. 

The interview locations were quiet and clean, like library, study rooms and chat 

rooms, to prevent interruption in the process of interview. The participants could 

choose a place that they found convenient as long as there would be no interruption 

during the interview. 

 

Data Analysis Procedure 

Lieblich et al. (1998) proposed two ways for narrative analysis, which are 

holistic content analysis and categorical content analysis. The former focuses on the 

holistic content, which treats the learners' learning process as a complete entity and 
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puts emphasis on the general content (Lieblich et al., 1998). The latter focuses on the 

categorical content, which puts emphasis on the specific perspective of several stories.  

The holistic analysis starts from the thematic foci on the development of the 

plot, development of social skill, learner identity, etc. The researchers can identify the 

dynamic of the plot based on the forms of speech they use, including reflection on a 

specific phase. The interviewee’s response to a query at the end of the semester could 

reflect the critical change in their stories. The terms that the interviewees constantly 

used that expressed structural component should also be examined to mark the 

significant changes in their stories. 

The categorical analysis begins with the selection of subtext on the basis of the 

research question under which all relevant sections are assembled. The categories are 

based on various themes or perspectives that cut across the subtext and provide 

classifying units. The researchers sort materials into categories, utterances then are 

assigned under the relevant categories. In the end, the conclusions can be drawn from 

the utterances under statistical computations.  

In this study the researcher first used holistic analysis to organize individual 

story from personal point of views, the critical elements in the participants' stories 

then were analyzed under the same categories. After the researcher made holistic and 

categorical analysis, cross case analysis based on BALLI’s questionnaire structure 

would be carried out to compare the similarities and differences between the stories of 

the three participants, which are (1) foreign language aptitude, (2) the difficulty of 

language learning, (3) the nature of language learning, (4) learning and 

communication strategies, and (5) motivations and expectations. The aim was to find 

out the connection between their language learning belief and English learning 

process in Taiwan, and the relation with their individual differences.  
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Trustworthiness 

This study adopted several methods to make sure that the data collected and the 

result from analysis could be trusted. After each interview, the content was 

transcribed and the participants were asked to verify the content of the transcription to 

make sure there were no mistakes. The Japanese transcriptions were translated into 

English and verified by students with native level English and Japanese proficiency to 

make sure the translation was accurate. 

 

The Role of Researcher 

The researcher used Japanese to communicate with the participants to create a 

close bond with them, the researcher played the role of a consultant and a friend to 

gain their trust and gain more personal information. 
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CHAPTER 4 

INDIVIDUAL CASES 

This chapter reconstructs the English learning experience of the three 

participants based on the interview data collected for this study. In addition, the 

chapter also presents the changes of their English learning attitudes and emotion 

statuses under the influence of their learning experiences. The participants’ English 

learning process is divided into two parts, before they came to Taiwan and after they 

came to Taiwan. 

The participants talked about the change of their emotional statuses, thoughts 

and reflections. This study included participants’ language learning emotional statuses 

and the contexts in which language is used to exanimate participants’ belief changes 

in details. The language learning belief focused in this studied including (1) English 

learning difficulty, (2) English learning belief and reflection, (3) English speaking and 

learning strategies, (4) English learning motivation and expectations, (5) English 

learning emotional status, (6) English speaking context, and (7) English learning 

aptitude. The presentation of the three cases follows the following five themes based 

on the three research questions:  

1.     Language learning background: The participants’ first contact with foreign 

languages 

2.     English learning process: The participants’ English learning processes are 

divided into two parts. Before they came to Taiwan and after they came to Taiwan. 

Each part includes the critical events, the corresponding belief change and 

emotional status variation. 
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3.    Expectation and Belief before studying in Taiwan: Exanimate the participants’ 

learning experience in Japan and how the interior and exterior factors affected the 

formation of their belief. 

4.    Expectation and Belief after studying in Taiwan: Exanimate the formation of 

new belief in the new environment and the changes in the old ones. 

5.    Taiwan’s challenge and affordance for English learning: Personal opinions on 

the potential and drawbacks of Taiwan’s environment for English learning.   

  

Case (1) Yoshi 

4.1.1 Language Learning Background 

Yoshi’s first contact with English was in the elementary school. Before students 

receive formal English education at school, some parents in Japan would send their 

children to English cram school in hope that their children can be more competitive 

than other children, and Yoshi’s parents were no exception. Yoshi attended a 

language class in the local jyuku (cram school) in the 4th grade of the elementary 

school. However, the experience did not help him learn the new language, but gave 

him a bad impression of English. The international teachers were teaching simple 

phrases through games and songs, and grammar was not included in the curriculum. 

The students were different in ages and grades, and it was not easy for Yoshi to 

engage in language learning games with the native English teachers and the other 

children. Feeling isolated from other classmates, he had a bad first impression toward 

the English class. As Yoshi had never learned English before, he felt extremely 

embarrassed when he saw other Japanese children could comprehend what the 

international teacher was saying where he could not. “I felt bored and lonely in the 

classroom, because I could not understand a single word the foreign teacher said,” 

said Yoshi (1st interview 25/9/2014). 
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In the 5th grade, Yoshi had a classmate who just came back from the U.K. 

transferred to his class. The English teacher at school kept asking her all the English 

questions and complimented her knowledge in English. 

The girl had stayed in U.K. for several years. She 

could speak fluent English and always outperformed 

others in the English test. She was the only one who 

was not afraid to speak English in front of the class. 

(1st interview 25/9/2014) 

Yoshi was impressed by her capability to speak in a foreign language fluently, which 

made him feel less competitive in the class. Yoshi had the highest grades among his 

classmates in all subjects except English, but her high scores in English and other 

subjects made her the best student in the class. Her appearance made Yoshi realize 

that although he could study harder to get good grades in other subjects, he could 

never outperform the girl as long as his English grades remained low. Yoshi’s felt 

frustrated and his sense of inferiority toward English learning became stronger than 

ever afterward. “I felt as if English was the only subject that I could never study well 

at school,” said Yoshi (1st interview 25/9/2014). 

4.1.2. English Learning Process 

English became an important subject after Yoshi entered junior high school in 

Japan. There were three English classes per week, including conversation class, 

grammar class and listening class. In the reading class, Yoshi was asked to read 

through the sentences in the textbook and translate the sentence into Japanese after the 

teacher explained each grammar point and word in the sentence. In the grammar class, 

Yoshi learned grammar rules with textbook accompanied by Japanese explanation. 

Teachers would explain the rules and ask students to translate the English sentences 

into Japanese.  
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In the conversation and listening classes, Yoshi studied with a teacher from the 

University of Washington. Yoshi had to give a presentation and read a lot of novels in 

English. Yoshi explained that though Japanese students were given the chance to 

communicate within groups; most Japanese students were still unwilling to talk in 

English. Only students who had more experiences living in foreign countries were 

better in speaking English in the class. Yoshi felt that these students were better than 

him in pronunciation, grammar, and reading, which gave him a lot of pressure.  

In the English class, students from countries like 

Korea and China were all working in one group.  

Many Japanese students thought that the international  

students were showing off in front of the class when  

they spoke in English fluently. (1st interview 25/9/2014) 

This feeling of inferiority discouraged him from participating in group 

discussions and reinforced his identity as a monolingual speaker within the Japanese 

community. Among all the English skills, grammar frustrated Yoshi the most.  

English grammar differs a lot from Japanese 

grammar. The tense, the sentence structure and the  

word order are all different from Japanese. I could 

not understand the rules, which made me feel really 

frustrated. (1st interview 25/9/2014) 

The frustrating experience kept haunting Yoshi in high school, as in the reading 

class the textbook was substituted by English novels and articles written by authors 

like Agatha Christie and Jared Diamond. The reading materials contained a lot of 

professional words that Yoshi had difficulty to comprehend. Yoshi was shocked by 

the amount of vocabulary he had to memorize and that each paragraph in the book 

would be tested in the following week. Although Yoshi tried to read the Japanese 
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translated version of these reading materials in order to have a better understanding of 

the content, he still felt that the task in English class was overwhelming and he 

couldn’t handle it at all. 

 I was really frustrated that while other students were 

making progress along with the class, I was the only  

who could not keep up. I felt so stressful that each time 

a new list of words or grammar rules were taught I  

was still trying to memorize and understand the 

previous ones. (1st interview 25/9/2014) 

Throughout secondary school, Yoshi considered English a subject of boring 

drills, difficult grammar rules and meaningless word memorization. English was a 

source of frustration that constantly sabotaged his confidence as a competent student 

within the Japanese educational system, a weak spot that he found impossible to 

overcome. 

4.1.2.1 The Turning Point in Yobikou 

After graduation Yoshi went to “yobikou” (cram school for university entrance 

exam) for one year because he failed to get into a reputable university in the first 

entrance exam. He had to practice listening, writing and reading every day.  

Yoshi was in a condition called “gakushuseimukiryoku” (feeling frustrated 

about learning) during the year, the experiences of failing the first entrance exam 

strengthened his belief that he was an incompetent learner. This discouraged him from 

keep studying English. “I was really sick of studying at this point. No matter how 

hard I tried to improve my English scores, my grades just couldn’t get any higher. I 

never had enough time to memorize the great amount of words, the complicated 

grammar rules, and the difficult critical writing rules,” said Yoshi (1st interview 
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25/9/2014).But this desperate situation changed after he met the teacher who altered 

his value on English learning forever. 

The English teacher in yobikou was passionate about arousing student’s interest 

in English learning. He taught Yoshi the importance of English and encouraged him 

to spend more time in English studying.  

The teacher in the yobikou told me that I should  

never give up on English. He also told me to study 

at my own pace to make sure that I understand all 

the grammar rules. (1st interview 25/9/2014) 

The teacher understood that Yoshi wanted to gain a high score in the college 

entrance exams to get into a reputable school for a promising career, so he told him 

that English is closely connected to his future job opportunity.  

It was from this teacher that Yoshi learned the importance to learn English 

independently for the first time in his life. He made his own learning plan and studied 

all the grammar rules and words from the beginning. In yobikouu Yoshi learned how 

to write English essays properly with a formal structure for the first time, because the 

English writings in regular English classes were less organized and coherent.  

 The writing structure of English and Japanese are so 

different. The Japanese essay tends to put more 

emphasis on the analysis while English essay requires 

students to express their own ideas critically, which was 

barely visible in secondary school in Japan. 

(1st interview 25/9/2014) 

Yoshi’s lack of the training in logical thinking and the awareness of social issues 

at school also hindered him from writing critically. Because most Japanese students 

are taught not to think about the social issues that are not related to exam, and they 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

35 

 

find it useless to protest and express their individual ideas to change the society. But 

with the help of his teacher, Yoshi was encouraged to express his own idea on certain 

topic following proper writing rules, which changed his concept on English learning. 

“The teacher taught me how to write critically on the topic in English. I used to think 

English as a combination of difficult grammar rules and words, but I’d changed my 

impression after I learned that English can be fun and creative,” said Yoshi (1st 

interview 25/9/2014). 

4.1.2.2 University English Learning Experience 

After a year of studying in the yobikou, Yoshi entered a target university. His 

lack of confidence in English was not as overwhelming as before. In the second year, 

Yoshi went to Vietnam as an exchange student and was shocked by the fact that 

Vietnamese students were more capable in speaking English than Japanese students. 

In Vietnam I met my girlfriend at the local university,  

where students were able to use English to communicate in 

class. My girlfriend told me that Vietnamese families value 

the education of their children, and students often feel 

obliged to acquire English or Chinese to get a promising job 

in the country. (1st interview 25/9/2014) 

The Vietnamese students’ determination to learn English despite their lack of 

resources impressed Yoshi, so he made up his mind to improve his oral proficiency 

and joined a student circus in his university which was founded to help international 

students adapt to the new environment while they live and study in Japan. Yoshi was 

assigned to assist a Bangladesh family after he joined the group. “The father of the 

family came to Japan to learn engineering. His English was really difficult to 

understand when I first met him, but I gradually became used to his accent and started 

to talk with him in longer sentences,” said Yoshi (1st interview 25/9/2014). 
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Yoshi felt that his confidence in English had enhanced a lot since he joined the 

circus and practiced with the Bangladesh family. After Yoshi gained enough 

confidence in his English proficiency, he began to study other languages like Chinese 

and Vietnamese by taking courses. But he soon found it more difficult to study these 

languages than learning English. “I decided to take Chinese and Vietnamese classes, 

because I found them useful to do business with other Asian countries. But they were 

way more difficult than English, so I was not serious about learning them in the 

beginning,” said Yoshi (1st interview 25/9/2014). This frustrating attempt to learn 

other languages became one of Yoshi incentives to study in Taiwan. As he started to 

think that only by staying in another country longer than at least a month could he 

become fluent in the target language. 

4.1.2.3 Reasons to Study English in Taiwan 

In the beginning, Yoshi did not plan to study in Taiwan, as Taiwan was usually 

not considered an ideal place for student exchange program in Japan as students 

prefer to go to China to study Chinese and Anglophone countries to study English. It 

was under the influence of his professor and classmates that Yoshi finally decided to 

apply for the exchange program to study in Taiwan. In the last year of his university 

life, Yoshi was busy writing his graduation thesis and finding a job. Luckily Yoshi 

found a job in an international company which provided him with an opportunity to 

work oversea. However, Yoshi began to worry that his English speaking proficiency 

might not be sufficient for him to communicate with international clients. Meanwhile 

he heard from his friends who came back from a student exchange program that 

universities in Taiwan provide courses in English and Chinese, which gave Yoshi an 

idea to spend the rest of his time at the university to study in another country. “I was 

excited to know that I could take ETP classes in Taiwan’s university, so I can finish 
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my study while improving both my English and Chinese before I graduate,” said 

Yoshi(1st interview 25/9/2014). 

4.1.2.4 Cultural Differences and Adaptation 

When Yoshi first came to Taiwan he met numerous difficulties while he was 

trying to adapt to the new environment. During the first month in Taiwan, although 

Yoshi had studied one year of Chinese in Japan before he came, he was still worrying 

that his lack of proficiency in Chinese could cause difficulty in communicating with 

Taiwanese people. But after a month, he was surprised that many students here could 

speak in English or even Japanese with him. “I was surprised that many students in 

Taiwan are more willing to speak in English despite their low English levels, and 

some of them even helped me out in Japanese,” said Yoshi (2nd interview 

29/10/2014). 

As English was the main communication tool to talk with Taiwanese people, 

Yoshi used English to reinforce his relationship with Taiwanese students to create his 

own community in Taiwan so he could adapt to the new environment fast. Yoshi went 

out with his new Taiwanese friends and joined the football team to optimize his 

opportunity to interact and communicate with other Taiwanese students. To overcome 

the linguistic challenges he faced due to his lack of proficiency in both oral English 

and Chinese, Yoshi also adopted a set of different learning and communication 

strategies. He used to put more emphasis on accuracy before he came to Taiwan, 

because back in Japan the purpose of English usage was to get high scores in tests. 

The over exaggeration of the importance of grammar accuracy often caused 

communication abruption, so Yoshi often used pausing strategies to show his 

incapability to create new sentences and asked for clarification. 

In Taiwan, the daily communication he encountered involved a wide range of 

words and different sentence patterns, thus fluency was more important than accuracy. 
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He adopted different communication strategies to compensate his deficiency in oral 

fluency. “When I wanted to express some difficult ideas but forgot the exact word in 

English, I used drawings and hand gestures to communicate instead,” said Yoshi (2nd 

interview 29/10/2014). 

Furthermore, students in Taiwan were patient with him and often offered him 

help voluntarily, for this Yoshi’s experience in Taiwan was more pleasant and 

comfortable than he had expected. “When I first got here I knew nothing about the life 

in Taiwan, but my roommates showed me how to handle all my daily problems and 

listened to my broken Chinese and English patiently,” said Yoshi (2nd interview 

29/10/2014). 

4.1.2.5 Formal English Learning Experience 

Yoshi’s course started in his second month in Taiwan. He attended ETP classes 

offered by the Economy Department, Chinese course by the Chinese Learning Center 

and Vietnamese course by the Foreign Language Center.  

In the ETP classes, Yoshi found that Taiwanese students were more willing to 

answer teacher’s questions, while Japanese students preferred to remain silent to 

prevent making mistakes. So when he had a problem in understanding the lecture of 

the teacher in the class, the other Taiwanese students would come to his help and 

explain to him in the easiest way.  

After talking to many Taiwanese students, Yoshi noticed many differences 

between Taiwanese and Japanese students in their values toward English education. 

Yoshi found that in Taiwan many workers and managers consider English related to 

one’s social status, but in Japan English is not a necessity for promotion. “In Japan, 

international workers who can speak Japanese are more trustworthy than those who 

do not. Because in Japan, being able to speak Japanese is considered a necessity to 

win trusts in the company,” said Yoshi (2nd interview 29/10/2014). 
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Furthermore, unlike in Japan where students do not usually ask for other’s 

opinions, in Taiwan Yoshi was constantly required to express his own idea when 

someone asked him about certain topics he was not familiar with. “When I first came 

to Taiwan, many Taiwanese people were curious about me and my country. They 

would ask me questions that I had never thought of when I was in Japan, like war 

crimes, discrimination, etc,” said Yoshi (2nd interview 29/10/2014).     

On the first day he was in Taiwan, a Taiwanese student posed a question about 

Nanking massacre and put him in an embarrassing situation. This kind of questions 

became more and more frequent after his contact with Taiwanese students increased. 

Facing these challenging questions, Yoshi had become more conscious about how 

students of different nationalities look at social issues from different perspectives. “In 

Japan we tend to avoid sensitive topics on politics and history, because we do not 

want to have conflict with others,” said Yoshi (2nd interview 29/10/2014). 

After Yoshi became used to using English as a communication tool, he started 

to invest great amount of time in studying English and other languages. In the Chinese 

class, he used his knowledge in Japanese of Chinese characters and grammar 

knowledge in English to learn Chinese. The most difficult part was neither grammar 

nor characters, but the pronunciation. As the tone system and many sounds in Chinese 

do not exist in Japanese and English. To overcome the pronunciation difficulty, Yoshi 

transferred his English learning strategy to Chinese by reading out before he 

memorized the words.  

By constantly reading out the words I could memorize the  

sound of the words and test my memory by speaking with  

Taiwanese students, just like the way I used to learn English. 

(3rd interview 26/11/2014) 
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Yoshi also began to compare the ways Japanese students and Taiwanese talk to 

Western students. He found that many Taiwanese students were willing to study with 

Western students, while Japanese students were not. 

In another class called Taiwan’s Politics, Yoshi found that Taiwanese students 

were more willing to express their ideas and feelings in front of people. This is often 

considered rude and arrogant in Japan. “In Taiwan everyone can talk about religion, 

politics and personal belief, and people have different ideology on public issues. 

However in Japan many people think that protesting and expressing dissident ideas 

are destroying the harmony of the society,” said Yoshi (3rd interview 26/11/2014). 

According to Yoshi, many Japanese people just want to find a stable job and 

stay away from politics, but in Taiwan everyone is complaining about the politics and 

trying to affect the decision of the government. “In Japan after the 60’s social 

movement failed, no one believed they have the power to affect the decision of the 

government. So when I saw Taiwanese students took over the Legislative Yuan in the 

sunflower movement I was shocked, I never thought that students could have such 

power to change the society,” said Yoshi (3rd interview 26/11/2014). It was within this 

open minded environment that Yoshi started to change the way he thinks and 

communicates. He became more willing to speak up to people of different 

nationalities, and he cared less about how other people would judge him but more 

about how to get his message across.  

In the beginning, Yoshi did not spend a lot of time talking to other Western 

students from English speaking countries and European countries, as he was afraid 

that his low speaking proficiency could embarrass himself. But after talking with 

Taiwanese students and gained more confidence, he began to try to talk with other 

students from Western countries. In the Chinese class, Yoshi had a chance to talk to 
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other Western students, which helped him change several misconceptions about 

Western students. 

One of these misconceptions is that all Western students do not have difficulties 

in learning English. This misconception has made Japanese students believe that 

being able to fully master English is nearly impossible. “As many Western students 

seemed to have no difficulties in acquiring English, many Japanese students simply 

convince themselves that English learning ability is connected with one’s innate 

ability instead of hard working,” said Yoshi (3rd interview 26/11/2014). But after 

Yoshi realized that many Western students had the same difficulty in mastering 

English just as he did when they were studying at school, he began to believe that 

with enough practice and hard-working he could become as fluent in English as the 

Western students. For example, through discussing with the Western students, Yoshi 

became more interested in finding information in English directly from the original 

resources, instead of always resorting to Japanese translated materials. 

4.1.2.6 Informal English Learning Opportunity 

Before Yoshi came to Taiwan, all the resources and information he drew on 

were in Japanese, because he only cared about the perspective from domestic media 

or translated news from European and American Medias. The international students in 

Taiwan provided him with a chance to broaden his perspectives. “When a Hong Kong 

student tried to ask me about the Panasonic Company and its industry in Japan, I 

couldn’t understand what exactly the student was trying to ask. So I kept throwing out 

relevant questions until the student found out what his question was,” said Yoshi (3rd 

interview 26/11/2014). After that, Yoshi started to search for information on English 

websites to have a complete understanding about the subject so he could better 

explain it to his classmates. 
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Apart from his communication with his peers, Yoshi found that Taiwanese 

people have more access to English than Japanese people in their daily lives. “In 

Japan, it is difficult to find English translation on newspaper, commercials and on the 

street signs, because English translation is more expensive in Japan,” said Yoshi (4th 

interview 29/12/2014).Another reason why English resources are hard to attain has 

something to do with the way Japanese people perceive English. Though many 

Japanese students try to correct their English pronunciation, speaking English with 

fluent and correct pronunciation is deemed as an obnoxious act since most people are 

lack of confidence in their English proficiency. 

It is really difficult to find TV news and movies  

without dubbing. Because many people feel stressed  

when they cannot understand the English word they hear. 

(5th interview 24/1/2015) 

The fear of listening and speaking English affects international students’ life in 

Japan as well, as Japanese people refuse to communicate with international students 

when they do not know how to speak Japanese. It is almost impossible for English to 

be used as a medium for communication in Japan. “Japanese people expect 

international students to talk to them in Japanese. They think it is improper to speak of 

languages other than Japanese in public,” said Yoshi (5th interview 24/1/2015). 

On the contrary, Taiwanese people do not consider speaking English in public a 

shameful act and often encourage international students to use English to 

communicate. “In Taiwan, English is used between both native speakers and 

non-native speakers. Taiwanese people would try to communicate with Western 

students with their awkward English, these are all unimaginable in Japan,” said Yoshi 

(5th interview 24/1/2015). 
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Yoshi also broke the misconceptions that many Japanese hold toward foreigners, 

as many Japanese students think that Western students cannot be as good in Japanese 

as the Japanese people do. “In Japan, many people believe that Western students do 

not understand the idea of “kukiyome” in Japanese, which means the ability to speak 

and react while thinking about how others feel according to the situation. But after 

talking to many Western students in Taiwan I realized that Western students still think 

about how others would react before they speak,” said Yoshi (4th interview 

29/12/2014). 

Based on detailed observation of the way other Western students communicate 

in Taiwan, Yoshi realized that there are some universal linguistic pragmatic strategies 

that would not change across different linguistic or cultural zones. And by adopting 

these strategies, Yoshi believed that he can become just as competent as those with 

better resources and environment for English learning. 

By comparing the way other Asian students and Japanese students studied 

English, the way they interacted with others in studying English, Yoshi found out that 

most Japanese students liked to mingle with native speakers to practice English while 

students from Korea would rather hung out with other Korean students.  

I think the reason why Japanese students do not like to stay 

with other Japanese is that they do not want to repeat 

the same mistakes of the older generation. Who failed to 

take advantage of the resources around them when  

they studied abroad. (5th interview 24/1/2015) 

Yoshi believed that the reason why Japanese students do not have as much 

international study experience as people from other countries has something to do 

with the working environment in Japan. 

Although studying in other countries may be 
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additive when students apply for jobs in an international 

company, local companies in Japan value one’s education  

backgrounds in the Japan more than their international  

educational background. (5th interview 24/1/2015) 

Comparing his experiences talking to Western and Taiwanese students, Yoshi 

noticed that Taiwanese rarely reminded him of his grammar mistakes, which made 

him feel embarrassed. “Sometimes I do not feel that I’m treated as a good English 

speaker by Taiwanese students, as they seldom reminded me that I made a mistake. 

This made me feel really embarrassed when I discovered the mistakes afterwards,” 

said Yoshi (4th interview 27/12/2014). The fact that speaking with Western students 

from Europe and U.S. could helped him more in improving his English than speaking 

with the local Taiwanese students drove Yoshi to increase his glossary and review 

grammar rules to benefit more from the English-learning environment provided in 

Taiwan. Yoshi started to think that his English learning has more to do with his time 

invested in using the resources around him and in studying by himself.  

4.1.2.8 Becoming an Independent English Learner 

At the end of the semester, Yoshi had to spend most of his time finishing his 

graduation thesis in his dormitory, and his chance to communicate in English became 

confined.  

The only resource for his English input was the internet, as he had to read many 

papers in English to write his thesis. Throughout the month Yoshi had a lot of time to 

focus on English learning for TOEIC and search for information he found interesting. 

Through searching critical vocabulary and important issues on the internet, he 

developed a new set of English learning strategies. “I wanted to be able to summarize 

and express my own idea spontaneously from the information I get. To do so I needed 

to start reading first-hand English articles, which will be really useful when I work in 
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an international company,” said Yoshi (4th interview 27/12/2014). In the process of 

gathering, analyzing and transferring information in English into his own words, 

Yoshi anxiety toward English became less overwhelming. 

 Yoshi’s ideal language learning strategy also changed. For vocabulary 

learning, he used to read out loud the words to memorize them in Japan, but in 

Taiwan he used other strategies like utilizing suffixes and prefixes to memorize the 

words. “I asked my Taiwanese friends how they memorized English words, and they 

told me to use prefixes and suffixes to make vocabulary meaningful,” said Yoshi (4th 

interview 27/12/2014).From his roommates and classmates, Yoshi heard that some 

learning strategies he used were actually not helping him to read English materials. 

For instance, Yoshi used to look up words while he read, but in Taiwan he learned the 

importance of guessing the meaning of words from the reading’s context. These new 

strategies reduced the burden he had while reading and helped him increase his 

interest in reading in English more regularly. 

4.1.2.9 From Depression to Confidence 

However, Yoshi began to feel tired of learning English and lack of motivation 

to study, as he found out that there were still a lot of words and grammar rules he was 

not familiar with in the English textbook. Moreover, Yoshi had difficulty in 

combining English learning with his interest. “Even though I have overcome my fear 

to read and speak in English, I still cannot use it to entertain myself. English remains a 

tool for communication and research only in my mind,” said Yoshi (4th interview 

29/12/2014). It was difficult for Yoshi to consider learning and using English as an 

entertaining experience, thus preventing him from creating an immersive environment. 

Furthermore, Yoshi felt that his Japanese was influenced by English in terms of 

grammar structures and expressions.  

I feel that my Japanese has been influenced by my 
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Chinese and English. I used wrong words or in correct word 

orders from time to time without noticing it, which is a 

bad thing because companies in Japan value employees’  

ability to use accurate and respectful Japanese than  

speaking fluently in English. (5th interview 24/1/2015) 

It was as if all the languages he had learned and used in Taiwan were all mixed 

together, and he needed to spend more time in adjusting his Japanese. While Yoshi 

felt depressed about his language learning, he had a chance to attend a conference 

held by the department of economics, and one of the Japanese professors asked him to 

moderate a session of the conference. In the beginning Yoshi tried to turn down this 

proposal due to his lack of confidence in speaking English in an academic context. 

But eventually he accepted the professor’s offer, and the experience gave him a lot of 

confidence in his English proficiency. “I was afraid that I might make a mistake in the 

conference. But after listening to the presentations given by many professors from all 

over the world, I found that I could understand their English perfectly. And the 

professor said that I performed well throughout the process,” said Yoshi (5th interview 

24/1/2015). This critical event helped Yoshi to regain his lost confidence in English 

learning, as he learned that he does not need to be perfect in English in order to sound 

professional. Obtaining recognition from the Japanese professor also aroused Yoshi’s 

motivation to keep studying English as he hoped one day he can speak English as 

good as the professor. 

4.1.3 Expectation and Belief before Studying in Taiwan 

4.1.3.1 Informal Learning Environment 

Yoshis’ resentment of English learning started from the unpleasant learning 

experience in cram school. The embarrassing experience of not capable to perform as 

good as other students made him feel less competent than other students. This sense 
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of inferiority became stronger when Yoshi found that the reason why he could not 

speak English as good as other classmates was related to his lack of international 

study experience from an early age. “The kids who had studied abroad all had higher 

scores in English, so I used to believe that it is impossible to acquire English without 

living in English speaking countries,” said Yoshi (1st interview 25/9/2014). 

The outstanding performance of kikokushijo (Japanese students who have lived 

in foreign countries) made Yoshi think that language learning depends more on ones’ 

learning environment than learning strategies. As English is widely believed difficult 

and impossible to be acquired without an all English environments, many students 

like Yoshi would simply give it up. The lack of compliment and encouragement from 

figurative roles like his parents or teachers also reinforced his sense of inferiority 

4.1.3.2 Formal English Learning Environment 

Yoshi did not have enough money to go to cram school or hire English tutor 

during the time of secondary school, the only English input he received was from the 

test-oriented rigid English classes at school. 

Many Japanese parents would send their children to 

cram school if they do not have good grades at school, 

but my parents did not have the money to afford the 

cram school tuition. (4th interview 29/12/2014) 

Yoshi’s sense of inferiority in English only worsened after he entered junior 

high school, facing the overwhelming grammar drills and vocabulary tests. Without 

cram school’s or tutor’s helps, the grammar rules he couldn’t understand were left 

unsolved. Although Yoshi tried hard to catch up with the other students, his effort was 

futile as he was forced to proceed to the next level without completely understanding 

the linguistic rules taught previously. To Yoshi, English was nothing but a daunting 

subject that constantly sabotaged his self-image as a competent student. “I’ve given 
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up English so many times in my life, each time after I failed a test in English I tried to 

convince myself that I can do better next time, even though I knew it was difficult,” 

said Yoshi (3rd interview 26/11/2014). 

Yoshi found the drills and practices of grammar tiresome and confusing, as the 

English sentence structures are totally different from those of Japanese. These 

differences and the heavy study load were troublesome to Yoshi since he had to 

maintain high scores in other subjects at the same time.  

The situation worsened when he entered high school, where students were 

required to memorize more unknown words and more complex grammar rules. Yoshi 

felt that he was totally left behind by the classmates as his overall English knowledge 

was not solid enough for him to study intermediate English. “When teacher talked 

about the rules that I could not understand, I was too shameful to ask for clarification, 

as other classmates seemed to have no problems with the previous taught grammar 

rules,” said Yoshi (1st interview 25/9/2014). 

4.1.3.3 English Learning Difficulty and English Learning Belief 

For Yoshi, English is a subject that involves complicated grammar rules drills 

and code like vocabulary memorization. The irrelevant content in the textbook made 

English learning a boring task for Yoshi. He was only asked to summarize the 

information and write an abstract based on the reading’s ideas. 

In the English class in Japan, most of the time there is 

no interaction between teachers and students. Although 

teacher will ask us to answer the questions related to the 

content of textbooks, they never ask our personal 

opinions in the class. (5th interview 24/1/2015) 

This lack of relevancy to Yoshi’s personal interest or life experience with 

English learning made it difficult for him to create an immersive learning 
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environment. Facing the challenges, Yoshi had a set of belief on the ideal way English 

should be learned to overcome the difficulties he encountered. Yoshi believed that 

English is more difficult than other subjects. 

I think English is more difficult than other subjects 

because it requires basic linguistic knowledge to 

comprehend, but other subjects can be learned simply 

through Japanese. (3rd interview 26/11/2014)   

Yoshi considered the connection between the pronunciations and spelling 

essential to the memorization of words, and learning words should come before 

learning grammar. 

When I memorize words I need to read the word 

out loud to make sure the sounds and the spellings are 

matched. I think words are more important than grammar 

because I can still understand the text with only the words. 

(1st interview 25/9/2014) 

Moreover, Yoshi agreed that grammar is essential to both written and spoken 

languages. “I think grammar accuracy is essential for speaking fluency, speaking 

without accurate grammar could affect the quality of communication,” said Yoshi (5th 

interview 24/9/2015). Yoshi also believed that translation is an important factor in the 

process of English learning as teachers in Japan’s secondary schools teach words and 

grammar rules through translating text from English to Japanese. Yoshi thought that 

communication is a process of transferring the linguistic knowledge from one’s 

mother tongue to the foreign language, thus having a high proficiency in one’s mother 

tongue is considered essential to become fluent in a foreign language. “Having a high 

proficiency in one’s mother tongue is essential for the development of one’s oral 

proficiency in a foreign language,” said Yoshi (4th interview 29/12/2014). 
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Pronunciation was also considered by Yoshi as an important part of oral 

proficiency, which makes oral expressions comprehensible and lucid. So adjusting his 

pronunciation to assimilate native speaker’s ones was his primary goal. “Having a 

Japanese English accent is considered a symbol of low English proficiency in Japan, 

so many Japanese students try hard to change their pronunciation to prevent being 

judged by others,” said Yoshi (4th interview 12/25/2014). 

4.1.3.4 Characteristic and Learning Attitude 

From Yoshi’s story,it is obvious that Yoshi’s self-image as an incompetent 

student influenced the way he approached English. His desire to outperform others in 

the tests propelled him to work harder on English in the beginning. But once he found 

his effort futile to the improvement of his overall grades, Yoshi lost his confidence 

completely. “The grades were important to me. If I do not have higher grades I could 

fail the college entrance exam. And I felt desperate when my English grades did not 

improve at all after all the effort I had made,” said Yoshi (1st interview 25/9/2014). 

Yoshi’s characteristic changed a lot after he was encouraged by the professor in the 

yobikou. Yoshi used to be afraid of studying in other countries as he believed that his 

lack of English proficiency could affect great communication difficulty. The 

successful conference experience changed Yoshi’s belief about English learning as he 

believed he could learn new strategies to overcome the difficulties he faced in foreign 

countries, which gave him the courage to work in other countries in the future. “I 

knew that I need to create an immersive English learning environment to improve my 

English, and I need to force myself to speak English by studying in other countries,” 

said Yoshi (1st interview 25/9/2014). 

4.1.4 Expectation and Belief after studying in Taiwan 

4.1.4.1 Learning Environment Challenge and Adaptation 
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After Yoshi came to Taiwan he found many differences between the way 

Japanese and Taiwanese speak English. While Japanese students tend to refrain from 

talking to International students, Taiwanese students were more willing to speak up 

with students from different countries. Yoshi realized that in order to communicate 

with Taiwanese students, he needed to adjust his speaking strategies to cater for the 

new mode of communication. In order to prevent the communication abruption, Yoshi 

tried to learn the way Taiwanese students speak to mingle with them. “I began to use 

shorter sentences with simple sentence structure and words so they could better 

understand me, and I copied the way they speak by asking for personal information,” 

said Yoshi (2nd interview 29/10/2014). 

4.1.4.2 Critical Event and Language Learning Belief Changes 

Yoshi went through several critical moments in Taiwan. These critical moments 

coincided with the changes of his belief and attitude toward English learning and 

speaking. Yoshi’s confidence in his language learning aptitude also increased after 

each critical event. Yoshi said that he had similar belief on the best aptitudes for 

language learning to many other Japanese students.  

I used to think good language learners are born with 

innate ability that they can immediately remember the 

words they just heard and understand grammar rules from 

sentence structure. (4th interview 29/12/2014) 

But after Yoshi talked with other Western students about their previous learning 

experiences, he found that even some Western students had the same kind of learning 

difficulties he had before. Realizing that his frustrating English learning experiences 

was not a result of his lack of English learning, he gained more confidence in his 

English learning ability.  
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Furthermore, Yoshi used to have comparatively low confidence in his English 

speaking ability due to his lack of solid grammar basics and vocabulary knowledge. “I 

did not think I am good at speaking English, I often feel nervous to speak in front of 

others, and I need to spend more time in understanding the grammar rules and 

memorizing words than others usually do in class,” said Yoshi (4th interview 

12/29/2014). After Yoshi came to Taiwan, he saw many Taiwanese students using 

incorrect grammar and inaccurate words to communicate with Western students 

without communication abruption. This changed the way he evaluated the importance 

of grammar. “Although grammar accuracy is essential for speaking fluency, I do not 

think people are talking in English with accurate grammar,” said Yoshi (5th interview 

24/1/2015). 

Yoshi believed that attaining native like English speaking accent is important 

for mutual understanding, but after he joined the conference in Taiwan he found that 

speaking native like English is not as important as he imagined before. “Everyone in 

the conference was speaking with different accents, and they could still understand 

each other,” said Yoshi (2nd interview 29/10/2014).This experience convinced Yoshi 

that by adopting proper speaking strategies he can become a proficient speaker. 

4.1.5 Taiwan’s perceived affordance and challenges for English learning 

4.1.5.1 Formal and Informal English Learning Environment 

In the ETP classes, all the textbooks students read were written in English, so 

Yoshi could learn new economic jargon and comprehend the professor’s lectures in 

English. “I was surprised when I saw the students in the economy department are 

asked to read and memorize economic jargon to pass the tests, because in Japan we 

only use Japanese textbooks,” said Yoshi (4th interview 29/12/2014). Furthermore, 

Taiwanese students were less afraid to speak in class in English compared to Japanese 
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students, which encouraged him to speak in front of others. “I found that many 

Taiwanese are less judgmental. Although not everyone can speak with perfect English, 

they are less afraid to talk to Western students,” said Yoshi (3rd interview 

26/11/2014). 

The omnipresent English materials in all kinds of Medias allowed Yoshi to 

attain the information he needed to solve the problem he had in daily life. “I could 

find English tags and explanation on the products and on the road almost everywhere, 

which gave me an opportunity to learn words that I did not care to learn before,” said 

Yoshi (5th interview 24/1/2015). 

4.1.5.2 The Influence of Community 

Throughout Yoshi’s story, his idea on English learning and his valuation of the 

affordance in Taiwan’s context changed along with the community he mingled with. 

Before Yoshi came to Taiwan, he talked to several students who had studied in 

Taiwan. He expected to have a great amount of opportunity to speak in the ETP 

classes, but he did not expect he could use English outside of class. 

When he came to Taiwan, Yoshi was helped by his roommates to handle 

problems in daily life. The assistance from Taiwanese students allowed Taka to adapt 

to the new environment faster than he imagined so he could focus more on his English 

study. By talking and hanging out with the Western students, Yoshi was given a 

chance to reflect on the misconception he had toward English learning and speaking. 

The recognition and correction from his Western friends made him feel that he was 

more capable in speaking English after he came to Taiwan. His English learning habit 

also changed as he started to watch news and read information in English regularly. 

“In Taiwan, I learned new strategies to express my own idea, which made me feel 

more confident in my English speaking ability,” said Yoshi (5th interview 24/1/2015). 
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The unexpected support from Taiwanese and Western students in Taiwan 

provided Yoshi with a sense of belongingness, which encouraged him to take 

advantage of the new environment and changed his belief each time he overcame a 

new difficulty. As Yoshi’s confidence in his English proficiency grew within the 

supportive group after he stayed in Taiwan for more than six months. Yoshi finally 

overcame his fear toward English speaking and learning, which aroused his interest to 

further improve his professional knowledge in English in the future. “In Taiwan, I 

found many professors and classmates who supported me each time I encountered a 

problem, with their support now I feel as if I could become a proficient speaker 

without counting on anyone else,” said Yoshi (5th interview 24/1/2015). 

4.1.6 Conclusion 

Before Yoshi came to Taiwan, he was comparatively less confident in his 

English proficiency and had a high expectation toward the opportunity Taiwan could 

provide him, since his friends had given him recommendations and he wished to 

become fluent in English before he returned to Japan. In Taiwan he had changed the 

primacy he held for English learning and speaking by communicating with locals and 

Western students. The factors that helped Yoshi maintain a good self-image of 

himself as an English learner and speaker came from the recognition from 

authoritative figure and the supportive reaction from Taiwanese students. The 

formation of his language learning belief was influenced by the exterior environment. 

The value system, education system related to his English learning reflection and 

experience varied after Yoshi came to Taiwan. His thought, expectation emotion and 

strategy were constantly changing facing different challenges. Although Yoshi’s 

admitted that his speaking ability improved greatly after he came to Taiwan thanked 

to the affordances around him, he still found himself unable to express his idea from 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

55 

 

time to time. But with the confidence he gained studying in Taiwan, he could 

overcome the difficulties with the new strategies he learned. The following chart 

shows the belief of Yoshi regarding English learning and speaking before and after he 

came to Taiwan. 
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Table 4.1 Yoshi’s English learning belief change 

Belief                Before came to Taiwan       After came to Taiwan         

English learning        Impossible to be             Could be improved  

difficulty              fully acquired               with proper strategies 

English learning       Study abroad is               Personal study is more  

reflection             important                    important 

English learning       Vocabulary and grammar rules   Learn vocabulary from      

strategies             memorization                critical reading 

English learning       To pass exams and            To find accurate  

motivation            attain certificate              information 

English learning       Lack of confidence in          More confident in 

emotional status       English proficiency            English proficiency 

English speaking      Pausing and silence            Posing questions and  

strategies                                        guessing 

English learning      Foreigners are better            Everyone can learn 

innate ability         in learning English             English well 
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4.2 Case (2) Taka 

4.2.1 Language Learning Background 

Taka was born into an affluent family, and he had many chances to go to 

European countries and U.S. for family trips. His sister, on the other hand, had studied 

in France and Canada from an early age. 

I often heard my sister talking to her friends from  

different countries whenever she came back from  

studying. To me she is my role model; she showed  

me how important being able to communicate 

in English is. (1st interview 23/9/2014) 

These experiences gave him a positive impression toward foreign cultures and 

languages. Taka also had the opportunity to attend a two-week children’s summer 

camp in Germany, when he was ten years old. Where he met children from different 

countries, and for the first time he realized the importance of English as a tool to 

communicate with people of different linguistic backgrounds. “Although I have been 

to many countries before the children’s camp, it was the first time I needed to use 

English to communicate with kids speaking different languages,” said Taka (1st 

interview 23/9/2014). Apart from this experience, he often traveled to U.S. to live 

with his cousin. He had a lot of chances to travel around the U.S. and have frequent 

contacts with native English speakers. These experiences led to strong motivation for 

him to spend more time in learning English. 

The family of my cousin in the U.S. would drive 

their car and take us on a journey across the U.S.  

Each time I went there I was amazed by their 

capability to communicate with the local people. 
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(1st interview 23/9/2014) 

4.2.2 English Learning Process 

Taka said that the English taught in the elementary school is only to help 

students get used to the pronunciation of the new language so that they could pick up 

the language with ease after they enter junior high school. Taka started to play 

baseball from the first year of the elementary school. He was passionate about 

baseball games and often heard news about famous Japanese players playing in the 

Major League in the U.S. He dreamed one day he could play in the U.S. like them.  

I saw the Japanese baseball players having 

        a successful career in U.S., and I hoped that one day 

        I could be as successful as these Japanese players and work 

        in different countries. (1st interview 23/9/2014) 

At school, Taka found that his grade in English was higher than other 

classmates, and he took pride in it. 

I found that even though I’ve never 

studied in an English cram school before, I could 

understand most of the words the international teacher 

said, and I learned faster than anyone else. 

(1st interview 23/9/2014) 

The traveling experiences in different countries not only made Taka feel at ease 

with learning English, but also helped him pick up basic communicational skills 

without noticing it. After entering junior high school, the English class focused only 

on grammar, vocabulary memorization and drills. English course became a regular 

subject, and Taka needed to spend more time on studying for exams than before. As 

he needed to spend a lot of time in playing and practicing baseball during weekdays, 
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his parents hired an English tutor to help him improve his scores in English tests and 

English certification tests. Taka had at least five hours of English classes per week, 

and the teaching contents usually involved grammar, reading and listening. However, 

Taka was not content with the English class at school in general. The so-called 

“English conversation class” only offered grammar drills for students to prepare for 

high school entrance exam. “I did not really like the way the teachers taught in the 

English class. It was boring and tedious. I would rather study with my tutor than 

going to the English classes,” said Taka (1st interview 23/9/2014). As a result, Taka 

focused more on the study with his tutor. With the help from his tutor, Taka was able 

to easily pass the tests in school. “I did not think the English tests were difficult, 

because my English tutor always taught me the words and grammar rules in advance,” 

said Taka (1st interview 23/9/2014). 

After entering high school, the time for English study increased to seven hours 

per week. His parents bought him a lot of English textbooks and increased his study 

time with his English tutor. The increase of study load forced Taka to sacrifice his 

training time in the baseball team for the upcoming national contest, which put him in 

a difficult position. “On one hand, I wanted to practice more so I could perform well 

in the tests. But on the other hand, I had to increase my time in studying English,” 

said Taka (1st interview 23/9/2014). Taka’s parents asked him to focus more on the 

study with his tutor; they forced Taka to go to the cram school to prepare for the 

university entrance exam in hope that he could enter the best universities in Japan, 

which they believed would guarantee him a promising future career. 

An important turning point appeared in this critical moment of his life, as he 

was offered the chance to study abroad in the second year of high school. 

It was probably the most difficult decision in my life.  

On one hand, I wanted to study abroad just like my sister. 
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On the other hand, I really wanted to play with the baseball 

team to the finale, since I’ve been playing it for years.  

(1st interview 23/9/2014) 

In the end, Taka chose to give up the opportunity to study in the U.S. This 

allowed him to dedicate himself to the baseball competition. This decision also forced 

him to become a rounin (students who fail to get into good university and need to 

study for university entrance exam for another year). 

4.2.2.1 Turning point in yobikou 

Taka said that the decision he made in this critical moment was part of the 

reasons why he wanted to become an exchange student after he entered university. 

During the year of rounin, Taka entered the yobikou (the cram school for students to 

prepare for the college entrance exam), where he learned to write critically and 

improved his listening skills for the first time. “I was surprised that Western students 

are able to express their own idea in such an organized and independent manner. I 

also felt confident and satisfied when my personal opinion was appreciated by 

teachers, which rarely happened in high school,” said Taka (1st interview 23/9/2014). 

This learning experience inspired Taka to join the international students’ club and 

apply for the exchange program after he entered the university, as he wanted to be 

able to speak and write critically in English. 

4.2.2.2 English Learning in University 

After a year of preparation, Taka entered the best university in Japan. Where he 

joined a student committee of international affairs and took part in global business 

contest with students from other countries. His English communication proficiency 

improved a lot in the first year as the main language he used in the committee was 

English, and he studied hard in order to get high score in TOEIC. 
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Furthermore, Taka’s international study experiences increased as he went on a 

language learning study trip to Oxford, U.K. through a students’ exchange program, 

and attended a one-month summer session at U.C. Berkeley. Taka’s exchange study 

experiences in these countries helped him a lot in practicing speaking, and he said that 

during these trips his fear toward speaking English in public was reduced.  

Each time I left Japan to study in another country,  

I felt that I became more confident in my expressing 

skills as I do not need to worry about being judged. 

(1st interview 23/9/2014) 

These international study experiences gradually aroused Taka’s desire to 

actually work and live in other countries. So he applied for a position at a big 

international company in Japan, which allowed him to work in different countries.  

Reasons to Study English in Taiwan 

After Taka obtained his target job, he wanted to use his final semester in the 

university to study in a foreign country for the last time. As many of his friends had 

studied in Taiwan, he heard that Taiwan offered opportunities for students to improve 

their English communication proficiency. 

I heard from my classmates and relatives who lived in 

Taiwan that the universities in Taiwan offer ETP programs. 

        I wanted to practice English speaking while studying Chinese, 

      and I wished to visit the country where my grandpa used to live in. 

(1st interview 23/9/2014) 

Taka’s grandfather used to live in Taiwan before he moved to Japan with the 

whole family after Second World War, so Taka always wanted to visit the place 

where his grandfather used to live in. 

Normally I would not consider Taiwan a place for studying,  
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but many relatives from Taiwan told me how wonderful 

Taiwan is for traveling, which aroused my interest to come 

study and travel here. (1st interview 9/23/2014) 

4.2.2.3 Forming a Community in Taiwan 

During the first month in Taiwan, Taka travelled back to Japan frequently to 

receive training from his company. This allowed him to experience two different 

kinds of linguistic contexts at the same time. Taka brought the training materials, his 

English textbook, vocabulary books and grammar books to Taiwan. He had 

one-on-one online English training sessions with foreign teachers for 50 minutes per 

week. From these online courses, Taka learned how to socialize, communicate and 

discuss with people from different countries in English. Taka applied the training he 

received to his language study and his daily communications in Taiwan. During the 

beginning stages of Taka’s study in Taiwan, he desired to improve his English 

speaking in a short period. So he spent most of his time talking and making friends 

with Westerners. 

Among all his Western friends in Taiwan, Marco, a German student, was his 

best friend. They took the same courses, and Marco introduced Taka to other 

European friends so Taka could form his own community in a short period. 

Marco was the first friend I had in Taiwan. We shared 

the same interest in baseball, and we lived in the same 

dormitory. He taught me many things I did not know 

about Europe, and he changed the way I viewed English. 

(2nd interview 21/10/2014) 

With Marco’s help, Taka soon got used to using English to communicate and 

handling all the problems he faced in life. Marco’s continuous encouragement 

allowed Taka to feel less anxious when he talked to native speakers in public. At this 
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initial stage in Taiwan, Taka basically used English to communicate with his friends, 

including Taiwanese and people from other countries. Taka found the accent of many 

Taiwanese students difficult to comprehend, while speakers from Europe and North 

America would lower their talking speed to facilitate his comprehension, which he 

considered important to his speaking proficiency development. 

I could understand most of the words the native 

speakers said when they spoke at normal speed. 

But when they started to talk about topic that I was not 

familiar with, I could not understand what they were 

talking about. (2nd interview 21/10/2014) 

4.2.2.4 Formal and Informal English Learning Experience 

Taka tried to balance his time used to socialize with his Western friends and his 

own time to study. For instance, Taka often went out with them to drink and exchange 

information on living and studying. After he adapted to the new living environment, 

he spent more time to socialize with other Japanese students on campus and studied 

more by himself. Taka tried his best to benefit from the new environment and 

optimized his chance to improve his oral English. In the university classroom, Taka 

took business-related ETP classes, where he encountered different levels of 

difficulties. 

I had difficulty understanding what one Taiwanese 

professor said as he had a heavy accent and preferred 

to use professional economic jargon to teach, and I had  

to self-study for group presentations before each class. 

(2nd interview 21/10/2014) 

On the contrary, in another class on the history of economic development in 

Japan, Taka seemed to become a content expert or an information provider in the 
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class. Taiwanese students kept asking him questions about Japan, and he felt obliged 

to explain everything as clearly as possible. 

I felt like I became the center of the class. Everyone  

was curious about Japan’s economy and society. So the  

things I learned in university came into use when I shared my 

knowledge and personal opinions with the Taiwanese students. 

(2nd interview 21/10/2014) 

The experience was special for Taka as when he was in Japan, teachers seldom 

required students to express their individual opinions on social issues.  

4.2.2.5 Changing English Learning Belief 

Taka took a ten-day trip with his friends from Europe and U.S. to a remote 

island. During the trip, he had to communicate solely in English. On the island, he 

needed to communicate depending solely on English, many of his belief of English 

learning and speaking changed after talking with his Western friends. 

We went to Green Island for ten days. I needed to use 

all the words I knew to make sure everything went well 

throughout the journey. During the trip, I had a chance to 

break many fallacies I used to believe about international 

students. The way Westerners communicate is less aggressive 

                    than I imagined. (3rd interview 25/11/2014) 

For instance, it is unlikely for Japanese people to defy the decision of a leader 

of the group. So many Japanese consider the way Westerners communicate rude and 

aggressive. However when Taka talked to his Western friends, he found that he could 

express his own idea and without being judged just because he thinks differently. 

Taka felt like he became a more independent speaker. As he was responsible for 
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planning the trip, he had to know all the specific words in English so that he could 

assign work to his companions in English. 

Taka gained the recognition from his Western friends on his ability to use 

English to plan a wonderful journey. The recognition was important to Taka, since in 

the Japanese company, the ability to express personal ideas and offer constructive 

suggestion is considered necessary. Taka was pleased that he had the opportunity to 

develop this ability. 

In Japan’s companies, the employees are expected to 

contribute ideas in meetings. But these ideas have  

to follow a certain rules. The employer often 

expects the employees to give out ideas he wants to hear. 

(3rd interview 25/11/2014) 

To become a proficient communicator in English, Taka understood that he 

needed to change the way he talks and acts. Because in Japan, showing individual and 

dissident ideas is often considered “kukiyomenai,” or being incapable to talk 

according to the situation. This creates a social pressure which makes it difficult for 

Taka to speak independently. 

As a result, Taka’s motivation to develop a set of communication strategies to 

express his own idea independently in both English and Japanese grew stronger after 

the trip. Since Taka had an optimistic attitude toward working and learning different 

languages, he preferred to work in different countries in the future. His newly found 

motivation encouraged him to talk to international students with different accents, 

including Taiwanese students, as he knew that being able to comprehend different 

English genres will be an important factor for him to successfully obtain job 

opportunities overseas.  

4.2.2.6 Challenges and responses 
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Taka spent a lot of time working on his company’s training courses. He had to 

prepare for computer skills tests and the English certificate tests. Meanwhile, a lot of 

friends came to visit him in Taiwan so he needed to show them around. Among all the 

visitors, there was a Taiwanese student who was born and raised in Holland. Taka had 

to use English to communicate with this student within a group of Japanese students. 

He found it difficult to comprehend when this Dutch student used difficult words and 

spoke at high speed. To avoid communication abruption, Taka had to pretend to 

understand what he had heard instead of constantly asking for explanations. This 

critical experience aroused Taka’s interest in improving his English speaking ability 

between different languages. 

I used to think that communicating with others 

in English should involves direct translation from  

Japanese to English. But right now I think communication  

should be spontaneous, thus thinking and reacting in 

English became the primary abilities for me to develop in 

Taiwan. (4thinterview 22/12/2014) 

To overcome comprehension difficulty, Taka developed a set of strategies to 

identify the main ideas from the words he could understand and to maintain the flow 

of conversation. 

Back in Japan, I usually asked for clarification when 

I could not understand others. But in Taiwan I tended 

to neglect the unknown words or guess the meaning from 

the context. (4th interview 22/12/2014) 

For Taka the translation between Japanese and English not only involves 

transforming his thought into words, but also maintaining the manner of expression 

between two different languages.  
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English is different from Japanese in terms of the sense of 

responsibility the speaker carries. When I speak in Japanese, 

I need to follow certain communicational rules and consider the 

consequence of my words all the time. Those who do not 

follow the rules or speak recklessly will be judged or even 

excluded from a group in Japan. (4th interview 22/12/2014) 

In order to develop the ability to directly think and speak in English, he began 

to summarize the content with his own words in English. Taka’s change of learning 

strategy can be seen in his Chinese learning as well. He preferred to use English and 

Japanese dictionary to look up the meanings of the vocabulary so he can learn the 

English and Chinese meanings at the same time. To avoid the interference of English 

and Japanese, Taka tried to practice with his Taiwanese roommates to correct his 

grammar in both writing and speaking. Like many other Japanese students, Taka was 

bothered by the sound of Mandarin that neither exists in Japanese nor in English. As 

many Japanese students consider an accurate pronunciation a short cut to attain 

communication proficiency. 

Many Japanese students are afraid to talk 

in front of people. They are constantly worried about others’ 

judgment. If one does not think that he or she can 

make a perfect sentence or there is a likelihood for him to 

make a mistake in the process, he would rather stop talking 

than keep trying to save their faces. (4th interview 22/12/2014) 

Before Taka came to Taiwan, he worried that his inaccurate pronunciation in 

Mandarin might cause difficulty in communication. But later he found out that 

pronunciation is less important comparing to communication strategies and cultural 

knowledge. As Taka used to study in English speaking countries, he had the 
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experience trying hard to adjust his Japanese accent to the local accent to make his 

words more comprehensible. This effort came from the fact that in Japan being able to 

acquire native like accent is considered a great achievement in language learning. 

In Japan, you can see students judging each other’s 

pronunciation in class, because having a perfect native 

like pronunciation is considered a symbol of a good 

language speaker. (4th interview 22/12/2014) 

In Taiwan, Taka needed to comprehend a variety of accents and pronunciations, 

thus being able to communicate with people of different English accents around the 

world became more important than having a native like accent. 

In Taiwan, I had difficulties in understanding the English 

spoken by students from other Asian countries. This was 

kind of frustrating, because I had to be able to communicate 

with people from different countries in my company. 

(4th interview 22/12/2014) 

To overcome this difficulty, Taka tried hard to interact with students with more 

ethnic and national variety while attempting to transfer his learning and speaking 

strategies of English to other languages’ learning. In terms of learning Chinese, Taka 

could not comprehend the Chinese phonetic symbols that he had to memorize all the 

sounds by just listening to CD and mimic the pronunciation.  

His learning strategy of Chinese learning was influenced by his English 

learning strategies, which consisted of several stages. In the beginning, he had to learn 

a certain amount of words to express his own ideas. After that, Taka can combine the 

words with the grammar rules to form complicated sentences rather than using 

conventionalized phrases with limited connotation.  
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Although Taka had rather high confidence in his innate language learning 

ability, it is important for him to have his own learning strategy. After all, only he 

knows what the best strategy is for him. Mere imitation of other’s strategy without 

adjustment to his condition could result in futile or even detrimental result.  

I do not think there is such a thing as shortcut to learn a new  

language, one needs to find the most proper way for  

his language learning to become independent and proficient  

in using a language. (4th interview 22/12/2014) 

It is important for Taka to develop his own set of strategies to communicate 

with the help from other Western students in Taiwan, because this set of 

communication strategies are essential to his future career in the international 

company. 

4.2.2.7 Change of Future Plan 

In the end of the semester, Taka wanted to increase his time in studying alone to 

prepare for the TOEIC test, memorizing more words and reviewing the grammar rules. 

This test preparation time allowed Taka to reflect on his future plan by himself. Taka 

believed that the ability to transfer his thought into words in English without 

translating from Japanese is important.  

The most important thing about learning English  

is to express one’s idea concisely and fluently, and  

the ability to summarize the content of speeches or 

papers. I need to properly respond to the job demand 

and to perform better than others in the company. 

(5th interview 26/1/2015) 

Moreover, the fact that companies in Japan value more of its employee’s 

education background in Japan than their international study experiences also made 
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Taka feel disappointed when he tried to find a job in Japan. Taka worried that after 

returning to Japan, he might lose the chance to keep practicing English on daily basis 

due to the lack of resources for English learning and speaking in Japan’s environment. 

The lack of resources for many Japanese students to keep learning 

English after they enter the university and the lack of motivation for  

them to improve English for future career are the main reasons 

why many Japanese students forget all the English  

they have learned after graduation. (5th interview 26/1/2015)  

After six months staying in Taiwan, Taka made up his mind to keep using the 

speaking strategy he learned here even when he returned to Japan. Taka admitted that 

he felt more empowered and confident in himself when he spoke English after he 

came to Taiwan, and he did not want resented this feeling.  

I think I will keep finding opportunity to work and study 

in other native or non-native English speaking countries so 

I can maintain the communication skills I learned here in the 

future. (5th interview 26/1/2015) 

4.2.3 Expectation and Belief before Studying in Taiwan 

4.2.3.1 Informal Learning Environment 

The fact that Taka’s parents offered him plenty of chances to study in other 

countries and did not force him to receive English education from an early age 

allowed him to gradually pick up the unfamiliar language in a stress free environment. 

These relaxing and enjoyable English learning experiences created a positive image 

toward English in his mind. This positive image accompanied Taka until elementary 

school, where students with international study experiences like him had good scores 

in English tests. The role models around Taka also played a critical role in motivating 
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him to identify himself with the more competent students in the class who had more 

international experiences.      

Taka’s sense of superiority was formed within this supportive environment that 

he felt obliged to keep studying English to gain recognition from his parents and from 

his teacher. “Each time the teacher complimented my high English scores in front of 

the class I felt proud of myself,” said Taka (4th interview 27/12/2014). 

4.2.3.2 Formal English Learning 

In Taka’s class, students with more international study experiences were 

comparatively better in English than regular Japanese students. “The kids from China, 

Korea or Japanese students who have studied in various countries usually have higher 

scores in English,” said Taka (1st interview 9/25/2014). This convinced Taka that 

international study experience is critical for language learning. The fact that Taka had 

less difficulty in picking up the grammar rules and words than other students 

reinforced Taka’s sense of superiority. The competition at school was so fierce that 

many students had to start going to cram school to attain high scores in the college 

exam. Fortunately, Taka’s family was able to hire an English tutor to help him with 

his English study since junior high school. His English tutor assisted him in reviewing 

the grammar and words he learned at school.  

I did not have a lot of time to study and I did not 

like the way English teacher taught at school, my  

tutor would explain the rule to me with concrete 

examples and allowed me to practice immediately. 

(1st interview 2014/10/25) 

For Taka, English was a subject that he needed to master to support his 

self-esteem as a competent student. 

Getting high scores in English was important 
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for me, as the compliments from my parents and 

teachers when I got high score made me feel one step 

closer to the goal of living in other countries. 

(2nd interview 21/10/2014) 

4.2.3.3 English Learning Difficulty and English Learning Belief 

Although Taka had better scores than other students, he still faced numerous 

difficulties in the learning process. Taka had to keep cramming grammar rules and 

meaningless words to pass the upcoming tests after each class, which made him doubt 

the usefulness of Japan’s English education. “English is probably the only subject that 

I really needed to spend time to study, there is no easy way to memorize the words 

and rules but keep practicing,” said Taka (1st interview 23/9/2014). 

Above all, the pronunciation of English may be the most difficult part as most 

secondary school English teachers did not teach pronunciation. The lack of natural 

oral English input and accurate pronunciation training made Taka felt that the 

education at school could not offer him the kind of pronunciation drills he needed to 

work and study in foreign countries. “It is really difficult to find an English teacher 

with accurate pronunciation in Japanese schools, most English teachers have never 

studied abroad,” said Taka (1st interview 23/9/2014). 

Unlike writing and reading, which is tested in college entrance exam and can be 

trained through memorizing test models, most English proficiency tests in Japan do 

not involve natural communication skill test. In the so called “English communication 

class”, teachers did not teach us how to communicate. Instead, they asked us to 

practice more reading and grammar drills,” said Taka (1st interview 23/9/2014). 

The lack of oral training and the dull drill practice differed from his study 

experience in other countries, which propelled him to seek the opportunity to study 

abroad. 
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Feeling discontent toward the English education he received at school, Taka 

had a set of beliefs on the ideal English education he wanted to receive. Although 

Taka did not consider English more important than other subjects like math or history, 

he admitted that English requires more time and a different set of learning strategies 

to fully apprehend. “To be honest, I needed to spend more time studying English than 

other subjects, and I had to use different learning strategies to learn it,” said Taka (1st 

interview 23/9/2014). 

Taka’s good grades in English at secondary schools and the reputable university 

he studied in gave him the confidence that he could come up with a new set of 

strategies to solve any problem he could face in a new linguistic environment. 

“Students with good learning strategies are usually good at acquiring languages, 

because learning language is like learning other subject, it requires the ability to 

organize and memorize in an efficient way,” said Taka (3rd interview 25/11/2014). For 

Taka learning words was as important as grammar rules, and he considered 

vocabulary the component and grammar the structure of English.  

I think English learning is a process of combining  

words and grammar knowledge together to 

comprehend the sentences or create new ones. 

(3rd interview 25/11/2014) 

Taka also mentioned that grammar is essential to both literal and oral language. 

I used to think that without accurate grammar knowledge one’s 

English proficiency could be judged by others, I do 

not feel comfortable to speak with inaccurate grammar, 

especially in front of native speakers. (4th interview 12/22/2014) 

However, too much emphasis on grammar accuracy was also the reason why 

oral training could hardly exist in Japan’s English curriculum. “Japanese students’ 
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English learning strategies are often affected by their learning experience in class. 

Many students believe that communication is a process of finding the corresponding 

words of English in Japanese, organizing words with accurate grammar structure, and 

speak it out with accurate pronunciation,” said Taka (3rd interview 25/11/2014). As 

English speaking is widely considered a process that involves complicated cognitive 

processing between Japanese and English, many Japanese students find English 

speaking skills impossible to acquire. 

Among all the English skills, Taka had a low confidence in his accent and 

pronunciation. “In Japan, if you are able to speak with a perfect American or British 

accent everyone will think that you have a high English proficiency,” said Taka (5th 

interview 26/1/2015). Even though Taka had comparatively more accurate 

pronunciation than the Japanese students around him, he still considered his 

pronunciation not accurate enough to gain the recognition from the native speakers. 

This complex aroused Taka’s desire to become a native like English speakers by 

studying abroad. 

Moreover, Taka believed that leaving Japan to study English allows students to 

solely depend on English to communicate in a foreign context; which fosters his 

capability to organize and express his ideas autonomously. “Each time I left Japan for 

another country, I felt like using English more in public and more confident when the 

native speakers complimented my English,” said Taka (2nd interview 21/10/2014). 

4.2.3.4 Characteristic and English Learning Attitude 

Taka’s sense of elitism and his high self-esteem was what kept him learning 

English throughout the secondary school. The fact that Taka seldom faced difficulty 

in the tests made him believe that he was more capable to overcome the linguistic 

difficulties than other Japanese students in the class. His previous study experiences 

in other countries also made him a capable English speaker among his classmates. It 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

75 

 

was this kind of psychology and environment that fostered his discontent toward the 

English education system in Japan and longed to leave for schools in the Western 

countries. 

Despite Taka’s confidence in his language learning ability, he still valued the 

importance of learning and speaking strategies. As his learning strategies helped him 

maintain his high grades in tests. The reliance on both innate ability and strategy 

usage allowed Taka to adjust his learning attitude and behavior with more flexibility 

when he faced difficulties. 

4.2.4 Expectation and Belief after Studying in Taiwan 

4.2.4.1 Learning Environment Change and Adaptation 

The learning environment in Taiwan provided Taka with an opportunity to 

reflect on his expectation toward international study and the strategies he used to 

spoke and learn languages. The different English accents spoken by Taiwanese and 

international students allowed Taka to reevaluate the importance of accent in 

communication. The encouragement from Taiwanese and Western students lowered 

his anxiety to speak in front of others and gave out his individual ideas. Surrounded 

by capable English speakers and learners in Taiwan, Taka’s self-image as a competent 

English user was constantly challenged. When Taka’s confidence in his language 

learning aptitude was challenged, his growing confidence in his strategies usage 

allowed him to regain his confidence and overcome the difficulties he faced in the 

new environment. 

4.2.4.2 Critical Event and Language Learning Belief Changes 

The critical events that Taka faced during his stay in Taiwan changed his 

English learning and speaking beliefs. For instance, Taka had a high confidence in his 

ability to learn languages and believed that he could simply transfer the linguistic 
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knowledge and learning strategies to the new language learning. “I took two years of 

Spanish classes and I found the words of Spanish really similar to those in English. 

The pronunciation of Spanish is also similar to Japanese, so it was easy for me to 

learn Spanish,” said Taka (1st interview 23/9/2014).  

But after Taka found out that he could not understand what the Dutch student 

was saying, he realized that there are other factors that Westerners use to judge the 

linguistic proficiency of an English speaker. For instance, Taka used to believe 

speaking involves translating his thought from Japanese to English. But this process 

hindered his ability to instantly answer the questioned he heard. “Although 

transferring first language knowledge into the target language is useful in the 

beginning. When one wants to become fluent in speaking a foreign language, the 

translation process will only become an obstacle,” said Taka (3rd interview 

25/11/2014). To facilitate his communication with the Western students, Taka 

practiced summarizing materials he read in his head and used his own words to 

paraphrase the information. 

Taka’s high confidence influenced his behavior in the first month he stayed in 

Taiwan. For instance, when he first came to Taiwan, he preferred to talk to European 

students, as he believed that the European students were more capable to help him 

correct his Japanese accents, since talking with Japanese accents is deemed as a 

symbol of low English proficiency in Japan.  

Apart from linguistic factors, Taka found communicating with native speakers 

difficult due to the lack of the common knowledge held by Western speakers. “I 

learned from my European friends that people in Western countries put more 

emphasis on the common knowledge they share about important issues,” said Taka 

(3rd interview 25/11/2014). For instance, Taka found that Western students like to talk 

about international events and politic issues. Without related background knowledge 
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he could hardly participate in their discussion. These frustrating experiences propelled 

Taka to search information on the internet in English to find out common topic to talk 

about with the Western students. Finally, Taka was viewed as a proficient English 

speaker by his Western friends so they would use more difficult words and speak 

faster. To conquer this difficulty, Taka constantly made presumptions, asked for 

confirmations and changed his presumptions when they were wrong. “In order to 

understand what my German friend was talking about. I would first try to guess based 

on our previous conversation, then I would ask him if my guessing was right so we 

could keep talking,” said Taka (3rd interview 25/11/2014). 

4.2.5 Taiwan’s Perceived Affordance and Challenges for English Learning 

Taka found that he became the center of the class in the ETP classes he 

attended. In these classes teachers and other students liked to ask him questions and 

would like him to do presentation on behalf of the group. 

In Japan, many students are less willing to speak in 

front of the class or answer to teacher's’ questions, 

because they are afraid to make mistake and embarrass  

themselves. But in Taiwan, I felt more comfortable speaking 

in front of other students. (3rd interview 25/11/2014) 

Moreover, the usage of English textbooks in class and English explanation 

offered by other students allowed him to live and study even if he did not have high 

Chinese proficiency. This English friendly environment allowed Taka to adapt to the 

new environment with less difficulty. “I was afraid that I could not use English to 

communicate in Taiwan, but it turned out that I worried too much,” said Taka (3rd 

interview 25/11/2014). The communication with people of different linguistic and 

cultural backgrounds challenged Taka’s existing preconception toward the definition 

of accurate English and capable English speaker, which in turn led to the changes of 
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his English speaking and learning belief. “I met many Taiwanese students who were 

good at speaking many languages. It frustrated me each time they shifted from 

Chinese to English or Japanese, as if my Chinese was not good enough for them,” 

said Taka (5th interview 26/1/2015). This uncomfortable experience discouraged Taka 

as he found out his innate language learning ability was not as reliable as he believed 

and motivated him to spend more time in studying and developing a new set of 

strategies. 

4.2.5.1 Forming a Community 

Group support played an important role in Taka’s adapting process to the new 

environment. Taka spent most of his time socializing with Western students and 

Taiwanese students instead of studying for the classes in the first few months of his 

stay in Taiwan. In fact Taka admitted that he even skipped classes to hang out with 

his friends. “I skipped several classes to travel with my friends, as the teachers had 

less requirement on international students than on Taiwanese students,” said Taka (3rd 

interview 25/11/2014). The fact that professors in Taiwan’s university had lower 

requirement on exchanged students in Taiwan due to their short term exchange period 

allowed Taka to have more time to interact with students outside of classroom and 

form his own English speaking community. 

4.2.6 Conclusion 

Taka’s interest was deeply influenced by his family education and the role 

models around him growing up with plentiful contacts with English. For Taka English 

is a symbol of elitism represented by the role models around Taka, who he desired to 

mimic. His outstanding performance in the academic context boosted his confidence 

in his language learning ability. Although Taka chose Taiwan for language learning, 

he did not have high expectation regarding the affordance in Taiwan’s environment. 

As he did not think Taiwan could offer the kind of environment for his oral English 
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training. But the surprisingly abundant opportunities for him to practice English 

speaking in the new environment aroused his interest to invest more time in studying 

English. Furthermore, Taka found out the importance of forming a community within 

a foreign context. For Taka, the best way to improve one’s speaking skill is to form a 

group of supportive friends to help him adapt to the new environment. Overall, after 

Taka came to Taiwan and exposed to a much more various pool of English input, 

which allowed him to reflect on his primacy of English learning and speaking. In the 

beginning Taka only considered recognition from native speakers important, but after 

he found he had many wrong beliefs about English speaking. He increased his time to 

study alone and talk with Taiwanese students to develop a new set of strategies 

drawing from his experience in Taiwan. The following chart shows the belief of Taka 

regarding English learning and speaking before and after he came to Taiwan. 
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Table 4.2 Taka’s English learning belief change 

Belief                Before came to Taiwan       After came to Taiwan         

English learning     Less confident in             Pronunciation and accent 

difficulty           pronunciation and accent       are less important 

English learning     English involve translation     English requires  

reflection           from mother tongue           spontaneous thinking skills 

English learning     Grammar and words          Reading, summarizing  

strategies           memorization               and paraphrasing 

English learning     To pass exams and            Express individual 

motivation          communicate with foreigner     idea        

English learning     Afraid of getting judged        Feel more confident 

emotional status     by others                    to talk in public 

English speaking     Ask for clarification          Guess the meaning from  

strategies                                       the context 

English learning     Rely more on innate          Rely more on strategy 

innate ability        ability 
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(3) Ko’s case 

4.3.1 Language Learning Background 

Ko was born in Hong Kong with his parents emigrated from Japan, providing 

him an environment full of different languages inputs and cultural contacts. Ko 

entered a bilingual kindergarten and studied with children from different countries in 

English. But he talked with his parents only in Mandarin at home. Later, he entered 

the elementary school in Japan as his parents wanted him to improve his Japanese. 

Before I went to the elementary school in Japan, the main language  

I spoke in my family was Mandarin. My parents were both teaching  

at schools in Mandarin. We seldom hung out with other Japanese, so  

I did not know I was a Japanese when I was little.  

(1st interview 21/9/2014) 

Ko was sent to study in an elementary school in Japan and lived with his 

relatives, where he had limited chance to communicate in English at school. Since 

most of the content in the textbook focused solely on the drill practice of simple 

sentences, Ko found out that he was the only one who could speak with the English 

teacher. But this new discovery did not give him an advantage to be accepted in the 

new environment. “When I talked in English in the class, all the other students looked 

at me like I was some kind of monster, from that moment I learned that most Japanese 

students in the class never speak English,” said Ko (1st interview 21/9/2014). During 

his stay in Japan, Ko noticed many differences between Hong Kong and Japan. 

The first years in Japan was really tough, 

everyone was trying to teach me how to act and 

talk like a Japanese. Whenever I started to speak in 

Mandarin or in English my relatives and teachers would 
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ask me to talk in Japanese immediately. (1st interview 21/9/2014) 

While Ko was staying in his relatives’ places, he felt that his behavior was 

constantly under other’s surveillance. Many things he used to talk about in Hong 

Kong were considered rude and inappropriate in Japan.  

I can still remember that my grandma always 

forbade me to use certain words that sound 

aggressive or impolite in Japanese, which were  

commonly used in Hong Kong. (1st interview 21/9/2014) 

Under these circumstances, Ko created a totally different identity in Japan that 

always followed the rules and seldom expressed his own opinion in public. At school 

he tried not to stand out from others and kept quiet all the time, he learned how other 

students talked and interacted to prevent being excluded.  

I was introvert and timid throughout the years in Japan, 

people around me constantly reminded me that I 

should not act differently. So I just stopped expressing  

my opinion and followed the rules all the time. 

(1st interview 21/9/2014) 

4.3.2 English Learning Process 

After graduated from the elementary school, Ko returned to Hong Kong as his 

parents wanted him to study in the international school. Where he had only six 

classmates of different nationalities and the common language used for instruction 

and communication was English. The small class size helped him socialize and adapt 

to a new language environment. In this class, he learned how to use English to 

complete the assignments teachers assigned him. As most of the exams and 
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homework were done in group, Taka could gradually get used to the all English 

environment without feeling too much pressure in the process. 

The international school in Hong Kong is really 

different from schools in Japan. In Japan, students 

receive the same kind of education and their needs are 

seldom tended by teacher. But in Hong Kong teacher assists 

each student in overcoming their difficulties.  

(1st interview 21/9/2014) 

English became a tool for Ko to understand the knowledge teacher taught him 

and a medium for him to create a supportive community within the class. However in 

the second year, he was transferred to another international school with more than 40 

students in the same room. Under a lot of pressure from the overwhelming number of 

classmates, Ko became introvert and less willing to bond with others using English as 

a tool. He refused to go to school and stayed in his room every day throughout a year. 

Ko said that the big size of the class reminded him of the unpleasant experience he 

had in Japan, where students formed small groups to exclude people who they 

considered to be different or weird. Where teacher seldom attended to students’ 

individual needs and simply asked them to abide by rules.  

I hated the new school so much that I’d rather skip the  

class than go to school. I hated the small groups students 

form in that school, and how they excluded new by like me.  

It reminded me the time in Japan, where  

I had to act like everyone else, like I never existed. 

(1st interview 21/9/2014) 

Ko’s parents transferred him into the original school with smaller class size 

where Chinese, Japanese and American students studied and played together. In the 
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class Ko felt more comfortable with using English to learn and socialize with his 

classmates, he had made a few friends and started to play baseball in the school team. 

Meanwhile, the English education in the international school differed greatly from 

that of the Japanese school. As all the subjects were taught in English, Ko needed to 

read and write everything in English, discussing and giving presentation in groups. It 

was within this intense English learning environment that Ko adopted English as the 

mother tongue for his identity in Hong Kong. 

Furthermore, in the international school, Ko was required to read English 

newspaper and write his personal blog in English. English became a part of his daily 

routine. In the English literature class, he had to read British and American novels, 

discuss with his group members about the content, debate with other groups based on 

different themes, give presentation in front of the whole class, and write essay on 

specific topic for homework. This experience played a critical role in fostering his 

independent thinking ability.  

I really liked the literature class, I liked to gather  

information I’m interested in. I analyzed them and 

presented them in the class. I felt like as if I was in  

charge of my own study, which I could not feel when  

I was studying math. A subject with a system of 

knowledge I could not understand. (1st interview 21/9/2014) 

4.3.2.1 Turning Point and Reasons to Study in Taiwan 

The solid language trainings in the secondary school allowed Ko to prepare for 

the tests like SAT and TOFEL to apply for universities. He gained high scores in 

these tests and received invitation letters from prestigious universities. However, Ko’s 

father lost his job and could not support Ko’s study in the universities in the U.S. 

What made Ko even more depressed was the fact that his scores were not high enough 
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to enter the best universities in Hong Kong. It was in this frustrating situation that Ko 

accepted the recommendation from his relative who taught in Taiwan’s university. 

Who told him that he could go study in Taiwan’s university, as the university in 

Taiwan provides ETP classes, and he could learn Chinese at the same time. 

I really did not have many choices at that time. 

I had to choose between studying in mediocre 

universities in Hong Kong, or entered better 

ones in Taiwan. (5th interview 1/25/2015) 

After deep consideration, Ko decided to come to Taiwan for his university 

education due to the lower living and studying cost in the country, and his relatives’ 

teaching experience in Taiwan inspired him to pursue higher education in this new 

environment. 

4.3.2.2 Adapting to Taiwan’s Environment 

Ko said that he quickly adapted to the new environment in the first month in 

Taiwan, with the support of his friends from Hong Kong and U.S. living in the same 

dormitory. He spent most of his time hanging out with his friend and trying to use 

English as much as possible. Ko took classes in English in the Geology Department, 

and went out to the bar to meet more Western students in Taiwan. Although Ko tried 

to talk to Taiwanese students in the beginning, he found that many Taiwanese 

students have difficulties to express their ideas in English. “Taiwanese students know 

a lot of difficult words, but they are unable to use simple words and phrases to 

communicate naturally. Some students are even avoiding talking to international 

students, it seemed like they were afraid of talking to foreigners,” said Ko (2nd 

interview 27/10/2014). 

Ko was disappointed by the English proficiency of Taiwanese students at 

school and felt uncomfortable interacting with them, he became less willing to talk to 
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the Taiwanese students and preferred to hang out with other Western students with 

high English proficiency to create a full English environment for himself. “I felt more 

comfortable talking with students with Western students than Taiwanese students, 

their company made me feel at home,” said Ko(2nd interview 27/10/2014). 

4.3.2.3 Formal and Informal English Learning 

Ko took classes in ETP, university English and Chinese, in these classes Ko 

noticed the differences between Japan’s and Taiwan’s English education 

environments. “The English education policy in Japan is for the general public to 

become more competitive, students are only required to attain basic English skills in 

Japan that one can still become successful in a company without high English 

proficiency,” said Ko (3rdinterview24/11/2014). Furthermore, growing up in an 

all-English-speaking environment, Ko could not understand why professors in 

Taiwan’s English class needed to use Chinese to teach English. Since most Hong 

Kong students received full English education in English classes from elementary 

school. 

In Hong Kong, no matter the school is good or not, 

English classes are all taught in English. I cannot 

understand why people use their own mother tongue in  

Taiwan. (3rd interview24/11/2014) 

In Taiwan’s English training classes, Taka thought that the professor was not 

teaching anything useful for him to deal with the new environment’s daily 

communication. Students were simply asked to write and read in class, and many 

students in his class could not even understand the English that teacher said. 

“Taiwanese students often just sit there and listen to the teacher, they do not like to 

respond to questions that teachers ask them,” said Ko (3rd interview 24/11/2014). This 

discovery of Taiwanese students’ low English proficiency made Ko regret his choice 
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to abandon his chance to study in U.S. and study in Taiwan. In the Geology 

Department, Taka had to work with other students to finish the reports. In the group 

he was allowed to work with both Western students and Taiwanese students that he 

noticed the difference between them. Ko found that Taiwanese students were less 

capable of thinking critically and thus failed to carry out a sophisticated discussion 

like the Western students do.   

Taka worried that the low proficiency in English among Taiwanese students 

could not help him maintain high English proficiency.  

The only reason why I came here to study is 

that my relatives told me that I can take all the 

courses in English and communicate in English 

at school. But right now I’m afraid that the 

environment in Taiwan cannot provide me the 

kind of education I expected. (3rd interview 24/11/2014) 

The fact that many Taiwanese students failed to speak English fluently made 

Ko start to think that Taiwan is not a good place for him to carry on his English study. 

Moreover, the way Taiwanese students interacted and communicated with him made 

it difficult for Ko to mingle with the Taiwanese students. Taiwanese people inquired 

his personal information like how much money he made and how high his grades 

were. This kind of interpersonal relationship differed from that in Hong Kong and in 

Japan. The close interpersonal boundary among Taiwanese students lowered his 

interest to interact with them, and he decided to spend more time with Western 

students. “I could not stand the lack of interpersonal boundary among Taiwanese 

people. Their question often sounds offensive and imprudent,” said Ko (3rd 

interview24/11/2014). The heavy study load from the department also reduced the 

time he invested in language learning.  
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In Japan’s university, students do not have to study all 

the time once they get into the best universities. Because the  

companies in Japan do not require students to study exactly the 

same thing they will be doing in their future job. If  

students have high educational background they do 

not need to worry about their future career, since the  

training in the company will prepare them for their future work. 

(3rd interview 24/11/2014) 

Students in Taiwan not only have to have high educational background, but 

useful skills so the companies will take them in. Ko believed this was the main reason 

why Taiwanese students have to keep studying English after graduation to maintain 

high proficiency, so the company will employ them or give them a promotion. 

Another difference he noticed was the way students are educated. “In Japan students 

are only required to achieve certain academic qualification to attain a decent job in the 

job market. While Taiwanese students have a lot of pressure from their parents and 

teachers to study hard for future career,” said Ko (3rd interview24/11/2014).   

4.3.2.4 Challenges and Responses 

Although Ko seldom faced difficulties in the English courses, his learning 

experience in the regular classes in the Department of Geography was more negative 

than positive. Taka felt that he had learned a lot of basic knowledge in the department 

but none of them interested him.  

I came to Taiwan to study because I was interested  

in the research of earthquakes, which became extremely  

important after the tsunami. I want to enter the public research 

institution in the future when I returns to Japan. 

But right now I haven’t learned anything related to my research interest.  
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(4th interview 29/12/2014) 

Ko also faced difficulty improving his Chinese skills. Taka’s expected that he 

could acquire Chinese with the help of his Cantonese linguistic knowledge. 

But after three months learning in the language center, Ko still confused the sound 

and grammar of Mandarin and Cantonese from time to time. To overcome this 

difficulty, Ko used the way he learned English in Hong Kong. He watched anime, TV 

drama and listened to songs to improve his listening, as he believed in the importance 

of receiving listening input in acquiring a new language. However, Ko still found that 

he was unable to speak with Taiwanese students fluently in Chinese. “Part of the 

reason why I came to Taiwan was because I thought Chinese would be easy to learn 

with my Cantonese knowledge, so I felt really depressed when I realized my Chinese 

was not improving at all,” said Ko (3rd interview 25/11/2014). When Ko went out 

with his Hong Kong friends and some Taiwanese students to a bar, he was surprised 

by the fluent Chinese that his Hong Kong friends spoke with the Taiwanese students. 

“My Hong Kong friends were talking with the Taiwanese students so fast that I could 

not understand what they were talking about,” said Ko (3rd interview24/11/2014).This 

shocking and embarrassing experience frustrated Ko that he even thought about going 

back to Hong Kong to take the college entrance exam for another year. It was at this 

frustrating moment a Japanese professor came to Ko’s help. The professor told Ko 

that instead of blaming the environment, he should take advantages of the 

opportunities he had in Taiwan. After receiving encouragement from the professor, 

Taka decided to change the way he learned Chinese and English. 

Ko tried to balance between the time he used on English and Chinese by 

studying Chinese four hours per day, and used English to study for the rest of the time. 

To create this kind of immersive environment, Ko spent more time hanging out with 

Chinese and English speakers. When he hung out with his Taiwanese friends, he used 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

90 

 

a set of new speaking strategies to comprehend the words of the interlocutors. “When 

I talked to native English speakers I usually neglect the unknown words, but when I 

talked in Chinese I needed to ask for clarification when I heard unknown words,” said 

Ko (4th interview 29/12/2014). 

However, writing in Chinese became the most difficult part in Ko’s learning 

process of the new language. “I had never written in Japanese or Chinese when I was 

in Hong Kong, so it is really difficult for me to improve my Chinese writing skills,” 

said Ko ( 4th interview 29/12/2014). To overcome this difficulty, Ko began to transfer 

the strategies he used for English learning to Chinese learning. He spent more time on 

his Chinese studying and tried to memorize the words and grammar rules he learned. 

Ko also joined different study groups with Taiwanese students and participated in all 

kinds of activities that the department held to increase his practice opportunities. “I 

traveled with my classmates to Yilang and we talked about a lot of things between 

Taiwan and Japan, which proved that many false belief I used to hold against 

Taiwanese people were wrong,” said Ko (4th interview 29/12/2014). For instance, Ko 

used to think that Taiwanese are rude and inconsiderate toward international students. 

But after Ko understood that Taiwanese students were just curious and did not mean 

to offend him, he understood that these questions were friendly gestures that 

Taiwanese students used to befriend him. 

4.3.2.5 Reflection and Future Plan 

In the end of the semester, Ko felt that he had formed a new Chinese speaking 

identity by talking to Taiwanese students. Ko developed different characteristics when 

he spoke in different languages. “When I speak English, I am kind of reckless and 

rude but humorous. When I speak Cantonese I become vulgar. When I speak Japanese 

I become courteous and cautious,” said Ko (5th interview 25/1/2015). So Ko tried to 

transfer his speaking strategies from English and Japanese to create a friendly and 
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easygoing personality to cater for the way Taiwanese people interact. He also 

discovered many affordances that Taiwanese students provided for language learning. 

Taka felt that people in Taiwan were less judgmental and more patients comparing to 

Japanese students, which was good for a new language learner like him as he 

constantly needed correction from the more capable speakers without hurting his 

dignity. After comparing the advantages and disadvantages Taiwan’s context 

provided for language learning, Ko decided to stay in Taiwan for a while to improve 

his language proficiencies and take advantages of the resource around him. “If I went 

to other countries instead of Taiwan, I probably would not have the same chance to 

freely use English, Japanese and Chinese to communicate,” said Ko (5th interview 

25/1/2015).   

4.3.3 Expectation and Belief before Studying in Taiwan 

4.3.3.1 Informal Learning Environment 

Growing up in a multi-linguistic environment, Ko showed his ability to learn 

different languages from an early age. He talked with his parents in Chinese, with his 

kindergarten classmates in Cantonese and with his teacher in English. “No one taught 

me how to speak the languages. I picked them up by speaking with the native 

speakers naturally,” said Ko (2nd interview 21/10/2014). As children from different 

parts of the world were speaking their own mother tongues, it was natural that English 

became the major communication tool between Ko and his friends. In fact Ko did not 

acknowledge that he was capable to speak different languages until he went back to 

Japan to study in the elementary school. In Japan, Ko found himself treated 

differently by his classmates and relatives. At that time he realized that he was neither 

Japanese nor Hongkonger. From that moment on, Ko started to use different strategies 

to talk in different languages as he understood the nuances among different lingual 

and cultural groups. “I had to behave and talk in different manners within different 
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groups, or my friends would not accept me as one of them,” said Ko (2nd 

interview27/10/2014). 

Ko felt isolated by his classmates in the Japanese elementary school. He could 

not understand why other Japanese children did not want to hang out with him until 

he realized that he was a foreigner in the eyes of his Japanese classmates. “I did not 

know how to speak Japanese at all when I returned to Japan. I could not understand 

what my relatives or classmates were talking about, and I felt that they did not accept 

me as one of them,” said Ko (2nd interview 21/10/2014). Feeling isolated, Ko resented 

the Japanese education system as the big size class made it hard for him to mingle 

with other students. “I wanted to go back to Hong Kong at that time, I had no friends 

and no one to talk to,” said Ko (2nd interview 21/10/2014). 

4.3.3.2 Formal Learning Environment 

Unlike the Japanese elementary school, in the international school in Hong 

Kong Ko was accepted by the classmates and teachers. The support from the 

significant others was significant to Ko in this period, especially after the frustrating 

experience in Japan of being rejected. The fear of being isolated from the group was 

what motivated Ko to keep improving his English proficiency as he longed to find a 

place in the group. “I really wanted to befriend with the new classmates, I did not 

want to be isolated again,” said Ko (1st interview 21/9/2014). 

This fear of rejection along with Ko’s desire to gain recognition from his 

classmates were the reasons why Ko would want to gain good grades in the class, as 

being a good students means more recognition and compliment from his teacher and 

friends. This competent student self-image assisted his social life at school and 

lowered his anxiety of being isolated. So when Ko was sent to another international 

school his anxiety grew and he could not bear the idea of being excluded again in the 
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large scale class. “I was nervous when my parents sent me to another school, because 

I did not know anyone in that school,” said Ko (1st interview 21/9/2014). 

4.3.3.3 English Learning Difficulty and Language Learning Belief 

Ko did not learn English in a formal English teaching class, so he faced more 

problems when he attempted to memorize words and grammar rules. For instance, it 

was stressful for Ko to memorize the words and grammar rules when he was 

preparing for the English certificate. “When I prepared for TOFEL and IELTS to 

apply for schools in United States, I had to read textbooks of grammar rules and 

words to pass the exam, which was tiresome and boring,” said Ko (4th interview 

29/12/2014). Furthermore, Ko found writing more difficult than speaking. Because he 

needed to spend more time to practice writing formal text to pass the tests. “The 

words and grammar rules one needs to know to speak are not as many as those one 

needs in writing formally,” said Ko (4th interview 29/12/2014). 

Ko did not consider English as a subject, since English was the language for 

teaching and learning in the international school. “There was no such a subject called 

English in my school, all we learned in class was literature, English was just the 

medium that teacher used to teach,” said Ko (1st interview 21/9/2014). As Ko 

acquired English through communicating with other students, Ko believed that 

communication is a process of trial and error correction. 

One needs to copy the words he heard from others 

and keep posing questions. Only by imitating the words 

  and sentences can one become fluent in a foreign language. 

(2nd interview 27/10/2014) 

Ko believed that accent has nothing to do with his ability in communicating 

with others in English, since people speak with a variety of English accents in the 

multilingual environments in Hong Kong. 



‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y

94 

 

A good English speaker should have good communication 

strategies rather than a native like accent. In Hong Kong 

everyone speaks with a different accent but it does not 

cause any communication problem. (3rd interview 25/11/2014) 

As for vocabulary and grammar, Ko did not think word memorization essential 

for English learning and the meaning of vocabulary can be deducted from the context. 

“Of course knowing the meaning of the words is important, but I can still guess their 

meaning from the context of a communication or the consistency in an article,” said 

Ko (4th interview 29/12/2014).Ko believed that there are two types of grammars that 

he used in different contexts. “I used a comparatively loose grammar structure to 

communicate with others out of school while s stricter one when I write an article in 

class,” said Ko (3rd interview 25/11/2014). 

Ko considered translating a language from one language to another in a 

conversation a waste of time, as it could hinder the speed a student processes 

information and organizes expression in both speaking and writing. “I could not 

understand why many Japanese teachers have to teach students how to translate 

English to Japanese, it does not help Japanese students communicate with people 

from other countries,” said Ko (1st interview 21/9/2014). 

As for studying abroad, Ko believed that students’ ability to take advantage of 

the environment has to do with their current English proficiency and innate ability. 

“I do not think students with lower English proficiency could profit from the native 

speaking environment if they are not even able to form simple phrases” said Ko (3rd 

interview24/11/2014). 

4.3.3.4 Characteristic and English Learning Attitude 

Ko had a high confidence in his language learning ability. Since he had never 

studied to learn a language, he believed that he could pick up any language by simply 
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listening to and talking with native speakers. “For me learning language is a piece of 

cake, I can remember the words the interlocutor says and mimic it naturally,” said Ko 

(2nd interview 27/10/2014). The successful language learning experiences convinced 

Ko that language is a skill that can be acquired naturally in an immersive environment. 

This belief toward language learning made it difficult for Ko to learn language 

through memorizing words and practicing grammar. As Ko showed his resentment 

toward words and grammar memorization based English learning approach when he 

prepared for the English certificate. This overconfidence in his innate language 

learning ability and unwillingness to adopt new strategies hindered his ability to 

adjust his attitude and learn new strategies. 

4.3.4 Expectation and Belief after Studying in Taiwan 

4.3.4.1 Learning Environment Changes and Adaption 

The new environment in Taiwan was not so different from the environment in 

Hong Kong to Ko. Ko thought that Chinese, Taiwanese and Hongkongers are not so 

different in the ways they speak and interact. So all he needed to do was to transfer his 

living experience in Hong Kong to adapt to the new environment. However, the 

differences Ko found between Taiwan and Hong Kong made him regret the decision 

he had made to come study in Taiwan. The learning environment in the campus was 

also different from what he expected, as he had to do a great amount of study in order 

to pass the test, and the usage of English was not as common as he imagined among 

university students. 

4.3.4.2 Critical Event and Language Learning Belief Change 

Several critical events played an important role in catalyzing the change of Ko’s 

language learning belief. Ko planned to reach an intermediate level in Chinese within 

half a semester by immerging in the Chinese speaking environment. “I do not think 
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one needs to speak like a native speaker, the purpose of learning a language is to 

communicate, that’s all,” said Ko (5th interview 25/1/2015). 

But when he saw that all his Hong Kong friends were able to speak with 

Taiwanese students while he could hardly understand what Taiwanese students were 

talking about, Ko became really upset and he started to doubt his innate ability. 

 I could not understand why my Hong Kong friends 

could speak Chinese fluently within such a short period 

of time without studying Chinese at all. (4th interview 29/12/2014) 

When Ko failed to communicate with the Taiwanese students he was so 

embarrassed that he refused to speak in Chinese and only used English to 

communicate with Taiwanese people. “I was so upset at that time that I did not want 

to use Chinese to communicate. So I just ignored the Chinese words when they do not 

interfere the conversation,” said Ko (4th interview 29/12/2014). 

Ko also blamed the Chinese education he received at the Chinese Teaching 

Center for his failure, and suggested that he did not want to study in Taiwan anymore. 

I felt as if I was not making any progress at school. 

I did not receive college level academic English training. 

I was not interested in the classes I took in my department. 

So when I figured out that my Chinese had not improved 

after almost three months studying in the language center, 

I really could not understand the reason why I needed to stay 

in Taiwan anymore. (4th interview 29/12/2014) 

A Japanese professor played a critical role in building up his confidence at this 

critical moment. She told Ko that he should humble himself and understand his 

limitation. 

The professor told me that if I cannot adapt to the 
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life and study environment in Taiwan, it will be 

difficult if I want to continue my study or work in 

other countries. Since Taiwan provides me with 

the kind of linguistic training that I will need in the future.  

(4th interview 12/29/2014) 

After the discussion with the Japanese professor, Ko considered the ability to 

take advantage of all the resources around to learn a language the most important 

factor for language learning. I believed that his innate ability has to work with the 

environment to optimize the learning result. “I think one’s interest plays an important 

role in learning a language. If one can combine personal hobby with the language 

learning, they would enjoy it and spend more time in learning it,” said Ko (4th 

interview 29/12/2014). 

Furthermore, Ko needed to develop a new set of new strategies to communicate 

with Taiwanese students. Among all the strategies he used, strategies like posing 

questions were usually used when communication could not proceed. “I was more 

willing to pose questions when the conversation involved topic with terms that I do 

not understand,” said Ko (4th interview 12/25/2014). Based on this observation, Ko 

transferred his Japanese speaking strategy into English speaking strategy to cater for 

the communication manner of Taiwanese students.  

Ko also transferred the cultural knowledge he had about Japanese and Hong 

Kong people into his communication strategy. “Taiwanese are similar to Japanese as 

they prefer to speak in a less offensive manner. But they have a closer interpersonal 

relationship similar to Hongkongers. So I used the way I speak with my friends in 

Hong Kong but tone down the directness when I talked with Taiwanese,” said Ko(3rd 

interview24/11/2014). 
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4.3.5 Taiwan’s Perceived Challenge and Affordance for English Learning 

In the beginning, Ko perceived more challenges than chances for language 

learning in Taiwan. The comparatively low English proficiency among Taiwanese 

students confined his socializing circle to the campus. Ko could not accept the kind of 

drill practice routine in the English class, and the less freedom given to him to choose 

the classes he was interested in his department. All these negative experiences 

prompted him to resent the education system in Taiwan. But after Ko realized his 

limitations, he began to observe the affordances that he did not notice before in 

Taiwan. For instance, the interpersonal relations between Taiwanese made interaction 

among students of different nationalities easier than in other countries. 

Furthermore, the Chinese learning experience in Taiwan was the first time Ko 

learned a language from an grammar and vocabulary based approach. 

I began to use different strategies to learn Chinese. 

For instance, I would memorize words using the 

similar words I’ve learned in Chinese to learn the 

new words. This was difficult because I did not 

learn how to write in Chinese before.  

(4th interview 29/12/2014) 

Ko had to change the way he learned Chinese, as the writing system of Chinese 

differed from English and Japanese. In order to improve his listening and speaking in 

Chinese, Ko made friends with Taiwanese students and joined the class trip to 

increase the opportunity actively to speak more with Taiwanese students. He even 

participated in the study group with Taiwanese and other Western students to prepare 

for the class exam. By mingling within these groups, Ko changed the way he studied 

and his misunderstanding toward Taiwanese students. 

After talking with many Taiwanese students, I have 
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changed the way I look at Taiwanese people. Right now 

I really think that Taiwan is a good place to study, as 

people here are more willing to help international students 

like me to solve the problems. (4th interview 29/12/2014) 

4.3.5.1 The Influence of Community 

Ko’s attitude toward language learning can be seen on the kind of people he 

mingled with in Taiwan. When Ko had a hard time adapting to the new environment, 

he gathered more with Hong Kong students to make himself feel at home. But when 

Ko found out that he could not improve his English in the ETP classes, he hung out 

more with native English speakers to maintain his English proficiency. When Ko 

began to learn Chinese seriously, he joined the Taiwanese group more often than 

before to increase his Chinese practice opportunity. Moreover, the community 

provided him a sense of belongingness. The community he mingled with represented 

the kind of identity Ko valued more at different stages. 

4.3.6 Conclusion 

Ko’s belief on language learning was formed within an multi-linguistic 

environment and the living experiences in different lingual and cultural contexts. It 

was within this context that Ko deeply believed that language learning is a natural 

learning process. It occurs within the target language speaking environment. The 

conflicting socio-cultural experiences also helped him develop different speaking 

strategies to communicate with people of different linguistic and cultural 

backgrounds. 

The similarity between Taiwan and Hong Kong aroused his interest to carry on 

his university study in Taiwan, where he expected to receive the same kind of full 

English education as in Hong Kong. But the gap between his expectation and reality 
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in terms of the general English proficiency among Taiwanese students frustrated him. 

When Ko found out that the education in Taiwan was different from what he expected, 

he was frustrated and became reluctant to take advantage of the resources around him. 

His unwillingness to interact with the locals limited his opportunity to practice 

Chinese and develop a new set of strategies to communicate with Taiwanese students. 

What changed Ko’s mind and encouraged him to integrate with Taiwanese 

students was the Japanese professor who suggested him to take advantages of the 

resources around him. Regaining interest to study, Ko transformed his learning and 

speaking strategies to Chinese learning and communication with Taiwanese people. 

He would guess or change the topics to avoid communication disruption and take 

control of the conversation. This helped him develop a new set of strategies and 

changed his belief in language learning. Ko became more dependent on learning 

strategies than his innate ability. The following chart shows the belief of Ko regarding 

English learning and speaking before and after he came to Taiwan. 
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Table 4.3 Ko’s English learning belief change 

Belief                Before came to Taiwan       After came to Taiwan         

English learning      Learning language is            Leaning language  

difficulty            easy                         can still be difficult 

English learning      English requires only           English requires  

reflection           communication                 strategic use  

English learning      Listening and                 Memorizing and  

strategies           speaking                      practicing   

English learning      To study and                  To learn to write and 

motivation           communicate                  speak professionally 

English learning      Feel confident                 Realize the limitation 

emotional status      learning languages             and feel less confident 

English speaking     Neglect unknown               Pose questions and  

strategies           words                        ask for clarification 

English learning     Rely more on innate      Rely more on strategy 

innate ability       ability 
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CHAPTER 5  

CROSS-CASES ANALYSIS 

Based on the English learning process of the three participants in the previous 

chapter, this chapter focused on the thematic analysis of the three participants’ stories. 

The following section will be divided into three parts: The first and second parts 

below will focus on the participants’ English learning belief and expectations within 

different stages and environments. The third part will focus on the influence of 

Taiwan’s English learning perceived affordance and challenges on this English 

learning belief change. 

 

RQ.1.What kind of English learning beliefs and expectations did the three Japanese 

participants have before coming to Taiwan? 

5.1.1 Social Environment and English Learning Belief 

Before coming to Taiwan, the participants’ attitudes toward English learning 

were constantly under the influence of ideologies from their families, teachers, friends, 

and the general value of the society represented in the mass media in Japan. This 

indicates that the environment and the significant others played a critical role in the 

formation of the participants’ language learning belief. In fact, many previous studies 

have shown that the society’s value system could affect students’ language learning 

attitude and belief change. Scholars like Pajares (1992) and Kalaja, etc (2011) all 

agreed that society's value and learners’ language learning attitudes are interconnected. 

Throughout the interview, the participants reflected that their attitudes toward English 

learning were constantly under the influence of their families, teachers, friends, and 

the general concept of the society represented in different medias, which shows that 
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the environment and the significant others were influential in the formation of their 

language learning belief. Based on Dornyei's (2015) “Ideal L2 Self”, the students in 

the study had different self-images of themselves as capable English speakers and had 

different expectations for their English proficiency in the future, which are 

accompanied by physical or emotional rewards. 

From the aspect of student’s socioeconomic backgrounds, Taka and Ko had 

better environments and more resources for English learning from an early age since 

their families had the financial recourse for them to have better English education. 

While Ko was born in a family which provided him with an environment where 

English is the common language for education and daily communication, Taka’s 

parents provided him with a variety of opportunities to travel and study abroad and 

get in touch with native English speakers. From these foreign experiences, both Taka 

and Ko admitted that they had positive impressions toward English and English 

speakers, as English was often associated with enjoyable experiences traveling with 

their family or playing with friends of different nationalities. “When I went to the 

camp in Germany, I played with children from different countries and we had a lot of 

fun talking in English,” said Taka (1st interview 23/9/2014). This enjoyable memory 

later helped them handle formal English education with less linguistic or cultural 

shock, allowing them to acquire English faster than other students. 

On the other hand, Yoshi’s family did not have enough money to travel abroad, 

and the chances he had to get in touch with English were limited. “Sometimes I 

wished I had the same chance to travel and study abroad like the rich students, so I 

would have less difficulty in learning English,” said Yoshi (1st interview 

25/9/2014).This lack of early preparation for a totally different language education in 

school made it difficult for Yoshi to make positive connections between English and 

enjoyable experiences.  
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Although all three students did not receive formal English education before 

secondary school, unlike Ko and Taka, Yoshi showed an obvious lack of confidence 

toward English throughout his learning process. Yoshi’s fear and anxiety toward 

English came from his sense of incompetency as an English learner, which was also 

held by many of his classmates in the same class. “Many Japanese students consider 

speaking English in the class embarrassing, so they tend to remain silent in class to 

avoid being judged by other classmates,” said Yoshi (3rd interview 26/11/2014). The 

fact that Yoshi’s friends did not like to learn English offered him a supporting group 

to justify his poor performance in English. On the other hand, Taka tended to identify 

himself with the “kikokushijo” (Japanese students who returned from other countries) 

as many of his family members had lived in other countries for years. “My sister had 

lived abroad for years; I could see her talking to foreigners each time she came back. 

My relatives from USA also came visit us frequently, and they all talked in English in 

my house,” said Taka (1st interview 23/9/2014). 

The fact that Taka grew up surrounded by people speaking in fluent English 

made him feel more at ease listening and speaking the language than his classmates; 

the association in Taka’s mind between English proficiency and successful role 

models reinforced his sense of superiority. Ko grew up in a multi-language 

environment, hearing English on a daily basis was just a common sense. Although 

English was not the main language he used when he was young, Ko could hear people 

speaking it everywhere. As English is only one of the languages used in Hong Kong, 

Ko did not consider English more important than other languages around him. “I 

played and talked with other children in English, even though I had never learned the 

language at school before. It was just a tool for me to socialize,” said Ko (1st interview 

21/9/2014). 
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Having friends speaking English around him, Ko found it natural to use only 

simple phrases to play with his friends, and English functioned as a meditational tool 

for him to bond with other children. The various English learning resources provided 

by the participants' parents in the secondary school also fostered their belief in their 

capability to overcome the learning difficulties they faced in preparing for tests. 

While Taka and Ko had the supports from their teachers and tutors to handle the great 

amount of studies at school, thanked to their parents’ financial assistance. Yoshi did 

not have any of those supports and he had no one to ask for help facing the great 

stress of test preparation. This reinforced his sense of inferiority as he compared 

himself with the students with more financial supports. 

From the above discussion, it is evident that the three participants had different 

resources growing up and acquired different levels of English proficiency under the 

influence of similar GTM (Grammar Translation Method) education in Japan’s formal 

schooling system. This is similar to the situation in Taiwan’s education system as 

Taiwanese students with more opportunity to study in other countries usually perform 

better than those who do not have the opportunity. However, the difference between 

Taiwan’s and Japan’s socio-cultural factors affects students’ willingness to keep 

learning English after they graduate. While Taiwanese students consider English 

proficiency a ticket to enter a good company, English is not critical when it comes to 

finding a job for Japanese students. These differences affect the distinct social values 

on English educations in the two countries. While Taiwanese parents require their 

children to receive English education from an early age, Japanese parents do not 

believe that English proficiency of their children will affect their future careers. These 

different requirements on students’ English performances affect students’ different 

attitudes toward English learning. Taiwanese students tend to feel less competent with 
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lower English scores at school, but Japanese students tend to care less about their low 

grades in English at school (Chang, 1994). 

5.1.2 Learning Difficulty and English Learning Belief 

Language learning belief and learners’ experience are mutually influential. 

Learners draw experience from their failure and success in learning a language. They 

would reflect on the strategies and decisions they took, make adjustments accordingly, 

and develop new learning belief from the process of making adjustments. From the 

participant's story, the successful or frustrating learning experiences would result in 

different learning habits and attitudes toward difficulties in the learning process. 

Obviously, the general belief of English learning difficulties and attitudes were 

brought to Taiwan by these Japanese students while they were studying here. 

One of the difficulties that the participants of this study all faced throughout the 

years at schools was the difference between Japanese and English grammar structures. 

“The order of the words, the concept of time, the way words and sounds are 

connected are all different from Japanese, which made me really confused when I was 

in high school,” said Yoshi (1st interview 25/9/2014). These linguistic differences had 

frustrated Yoshi so much that he believed it was literally impossible to acquire 

English for Japanese students without a native English speaking environment. This 

confirmed the widely held belief that it is impossible for a Japanese speaker to 

become fluent in another language without studying abroad. The belief that English 

grammar is more difficult than Japanese grammar made Yoshi become afraid of 

speaking and writing in English, as he worried that he would make mistakes and 

embarrass himself. 

Another difficulty that many Japanese students had problem overcoming 

including  pronunciation and accent, as Taka still believed the pronunciation of 

English the most difficult to master even though he was good at all the other skills. 
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Many Japanese students believe that the lack of natural oral English input and 

accurate pronunciation training is the reason why they cannot communicate with 

foreigners. “It is really difficult to find an English teacher with accurate pronunciation 

in local schools; most English teachers have never studied abroad and do not know 

how to teach pronunciation,” said Taka (1st interview 9/23/2014). Longing to speak 

like a native speaker, Taka joined the International students club in hope that he could 

improve his pronunciation. Many Japanese like Taka do not want to speak in front of 

other people in English in Japan, since speaking with an inaccurate pronunciation is 

deemed as an indication of low English proficiency. 

      Writing is another widely encountered difficulty. Both Taka and Yoshi talked 

about the difficulties they faced when preparing for the university entrance exam, and 

how hard it was to write critically in English. “I think the most difficult part in 

English is writing, because the English classes in the secondary school never taught us 

how to organize our thoughts and express ideas in a critical manners,” said Yoshi (1st 

interview 25/9/2014). 

Above all these difficulties lies the speaking difficulty, as the strategies native 

English students use to communicate and express their ideas are generally considered 

offensive among Japanese students. “In Japan, many students think that the strategies 

foreigners use is too direct and offensive because we do not usually say what we think 

directly to our interlocutors,” said Taka (1st interview 23/9/2014). Thebelief stems 

from schools education system in Japan that considers students expressing their 

personal ideas rude and offensive. Thus expressing dissident ideas often makes the 

speaker a target of public attacks, which many students prefer to avoid. 

      Apart from thisbelief, the traumatic learning process that many Japanese 

students go through learning grammar rules and words irrelevant to their real life is 

the biggest reason why they think English is more difficult than other subjects. “Many 
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Japanese students do not think that English is as useful as other subjects,” said Yoshi 

(1st interview 25/9/2014). 

Based on the above insights, the belief in the nature of learning foreign 

languages led to the different ways Taiwanese students and Japanese students 

perceive the difficulty they encounter. Japanese students’ language identity tend to be 

threaten by the existence of a foreign language due to stronger ethnocentrism, i.e., 

anything that poses threat to the Japanese identity would be rejected spontaneously by 

the students. The general misconception that English cannot be fully acquired is the 

excuse many students use to justify their poor performance in tests. On the other hand, 

Taiwanese students grow up in a multilingual society that their language identities are 

less threatened by the presence of English. In fact, the preconception in Taiwan that 

English is a language of higher status propelled students to learn it despite the great 

amount of difficulty they need to overcome. 

5.1.3 Significant Others and Critical Events 

In the English learning process, the three participants met important teachers or 

friends who helped them overcome their learning difficulties; these people often had a 

significant influence on their language learning belief and attitudes. Scholars such as 

Kalaja (2011) and Lewis (1990) suggested that students’ learning experiences and 

encouragement from authoritative figure is related to their confidence in their 

language learning capability. 

For Yoshi, the most important person in his English learning process was his 

teacher in the Yobikou, who taught him that English is connected to his future career. 

“If it had not been for the teacher I met in Yobikou, I might not be here to learn 

English. He is the one who changed the way I think about English, the language I 

used to be afraid of,” said Yoshi (1st interview 25/9/2014).This teacher taught him 

how to find out his own learning pace and learning strategy. Thus, encountering this 
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teacher changed the way Yoshi learned English and the way he considered himself as 

a competent English learner. For Taka, the most influential person was his English 

tutor. He spent a lot of time studying with his English Tutor and had a close 

relationship with her.  

While we study, my tutor taught me many things 

about English speaking countries, like how they  

celebrate the holidays, what kind of food they eat, etc. 

(1st interview 23/9/2014) 

Furthermore, Taka’s tutor taught him the strategies to get high grades in the 

English tests at school and ways to communicate using basic words and sentence 

patterns, which aroused his interest to study abroad. For Ko, the most important 

person in his English learning process was his mother. From an early age, Ko was 

encouraged by his mother to mingle with children of different nationalities. Ko’s 

mother reminded him the importance of studying English by taking him to church and 

having him play with other children. She wanted him to study in English speaking 

countries like United States or the Great Britain in the future. “When I was young, my 

father was usually not around; my mother was the one who always encouraged me to 

study English and pursue my dream,” said Ko (1st interview 21/9/2014). 

From the above discussion, it is obvious that significant others play important 

roles in the student's’ self-confidence construction especially when they faced 

difficulties in the learning process in Taiwan and Japan. Without the help from 

teachers, Japanese students facing learning difficulties tend to identify themselves 

with the less capable students and develop a hostile attitude toward more capable 

English learners. 

5.1.4 Expectation and Motivation to Study Abroad 

Realizing the limitation of English education in Japan, the three participants had 
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different levels of motivation and expectations toward international study. There are 

many expectations held by the participants toward living and studying in a foreign 

country; one of these is the chance to be exposed to a variety of English genres. “I do 

not think I can become fluent without living in an English speaking country,” said 

Yoshi (4th interview 29/12/2014). As Yoshi expected to communicate more with both 

native and non-native speakers to improve his oral proficiency, these Japanese 

students hoped that they could get used to speaking English in public and 

communicate in a natural manner. Another benefit of leaving Japan to study English 

is that the students have to solely depend on English to communicate in a foreign 

context; it would enhance their capability to organize and express their ideas. “Each 

time I left Japan for another country, I felt like using English more in public, and I felt 

more confident when the native speakers complimented my English,” said Taka (2nd 

interview 21/10/2014). Ko expected to reach native like speaking ability and adjust 

his accent to native speaker level, because he believed that is the only way to gain 

recognition from native speaker.  

However, unlike Taka and Yoshi, Ko questioned the advantages of studying 

abroad. “I do not think students with lower English proficiency could profit from the 

native speaking environment if they are not even able to form simple phrases,” Said 

Ko (3rd interview24/11/2014). Ko believed that one’s innate ability is critical to 

language learning, without basic linguistic knowledge in the target language would 

only confuse the learners when they were put in a completely unfamiliar environment. 

To sum up, the three participants all agreed that studying abroad helps them to 

increase their exposure to the target language, which forces them to depend solely on 

speaking the language. The differences between Taiwanese and Japanese students’ 

motivation to study abroad came from the values held by people in the two countries 

toward international experiences. While international experiences are additive for 
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students to find a promising job in both Taiwan and Japan, Japanese companies had 

comparatively lower requirement for employee’s English proficiency. Taiwanese 

companies, on the other hand, consider English proficiency a basic skill for its 

employees. These different ideologies on English proficiency requirement make 

Taiwanese students more willing to study abroad than Japanese students in general.  

 

RQ.2.To what extent their English learning beliefs and expectations changed after 

they came to Taiwan? 

5.2.1 Language Learning Belief Change 

After staying in Taiwan for six months, the three participants all admitted that 

their language learning and speaking belief had changed. According to scholars like 

Kim (1991), Porter and Samovar (1994), the intercultural communicate competence 

explained that students’ ability to adapt the new cultural environment and adopt new 

communication strategies to interact and integrate with the target language 

community affects their language learning result. In fact, in this study the three 

participants all experienced similar three stages of developing intercultural 

communication competence in Taiwan: (1) the adapting stage, when they were still 

lack of confidence and tried to form a community within classroom, (2) the 

socializing stage, when they gained more confidence and started to expand their social 

circle out of the class, and (3) the autonomous stage, when they decided to spend 

more time in studying by themselves than socializing. The result showed that the 

longer the participants were exposed to the new environment, the less influential their 

Japanese cultural background affected their language learning belief. 

a. Adapting stage: the three participants were surprised by the cultural and linguistic 

differences and tried to adapt to the new environment. 
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Though Taka and Yoshi had heard about the English proficiency of Taiwanese 

students from their friends before they came to Taiwan, they did not expect to be able 

to speak English all the time. They were surprised that they could use English in 

different places in Taiwan. “I would like to visit Taiwan, as my friends said that it is a 

good place to practice both Chinese and English,” said Taka (1st interview 23/9/2014). 

 Yoshi was astonished by how Western students in Taiwan could use English 

instead of Chinese to communicate with local people, which is impossible in Japan. 

“In Japan, you can hardly see any university student talking to Western students in 

English; everyone is afraid of embarrassing themselves speaking imperfect English in 

front of native speakers,” said Yoshi (2nd interview 21/10/2014). With all the Western 

students speaking solely in English in class, Yoshi felt more comfortable speaking 

English in front of others. Since English is used as the common language, Taiwanese 

students would come to Yoshi’s help when he had difficulty understanding the 

content of the lecture, which also allowed him to save face.  

When Taka found out how many Taiwanese students could speak English 

fluently he was surprised, as he used to think that most Asian countries have low 

English speaking proficiency. Many Taiwanese students are willing to speak up with 

Western students, which allowed him to get used to speaking in English. Another 

benefit that the Japanese students noticed in Taiwan is the attitude Taiwanese students 

have toward English speaking in public. In Japan, Yoshi often worried that he would 

embarrass himself if he made a mistake, but in Taiwan he realized that he did not 

need to worry about being judged, which encouraged him to speak in English with 

less anxiety. “In Japan, I need to understand how others think while talking in a group; 

if I express opinions different from what others expect, I could be judged as 

kukiyomenai (people who do not know how to read others’ mind),” said Taka (4th 

interview 22/12/2014). 
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This kind of English friendly environment encouraged the three participants to 

use English to communicate in Taiwan. “I saw many Taiwanese speak with Western 

students and pose personal questions to people who they have just met, which is 

considered rude in Japan. But it seemed to help start a conversation with people of 

different socio-linguistic backgrounds,” said Taka (2nd interview 21/10/2014).  

Although the cultural differences have made Japanese students felt 

uncomfortable in the beginning, after they understood that Taiwanese students were 

asking personal questions out of sheer curiosity, the participants became more willing 

to respond in English. However, Taka and Ko were less willing to practice English 

with the Taiwanese students considering their comparatively lower English 

proficiency than native English speakers’.  

b. Socializing stage: The three participants became more confident in their English 

speaking and began to create their community to increase practice opportunity 

After getting used to the life in Taiwan, the three participants began to form 

their own communities outside of school. Yoshi joined the football team, Taka played 

baseball with his European friends, and Kohung out with the Western students at bars. 

The communities were important for the participants not only to practice English 

speaking but also to overcome learning difficulties and break away from their 

previous misconceptions about English learning, which increased their confidences 

without damaging their self-esteems. 

     Taka used to believe that speaking involves translating the corresponding 

grammar rules and words in their mother tongues to the target language. “There is a 

common belief among Japanese students that English learning is closely connected to 

one’s Japanese proficiency, as speaking English involves translation between the two 

languages,” said Taka (2nd interview 21/10/2014). But after hearing from his Western 

friends that they never try to translate their mother tongue to English when they speak, 
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Taka realized that fluent speaking requires spontaneous English thinking and speaking 

skills. 

Yoshi used to think that Western students do not have the same kind of learning 

difficulties Japanese students had when they learned English, but after talking to his 

Western friends, Yoshi realized that not all Western students were good at learning 

English and some of them even spoke with a heavy accent and imperfect grammar.  

“I heard that many European and Latinos also struggled a lot when they began to 

learn English,” said Yoshi (5th interview 24/1/2015). This finding lowered Yoshi’s 

anxiety and made him more willing to speak with native speaker despite his lack of 

English speaking proficiency. 

     Ko used to think that he could easily acquire any language within a short period 

of time. But after he constantly compared his English and Chinese proficiency with 

other Western students’ and found that Hong Kong students learn Chinese faster than 

him despite the same amount of time they invested to learn Chinese, Ko began to 

doubt his innate language learning ability and increased his time hanging out with 

Taiwanese students to improve his Chinese. “I realized that I needed to spend more 

time studying Chinese by talking to Taiwanese students after I found that my Chinese 

did not improve,” said Ko (5th interview 25/1/2015). 

c.    Autonomous stage: the three participants became more independent and reflect 

on their own limitation, so they spend more time in learning autonomously 

The new environment allowed the three participants to learn new strategies for 

communication, by putting them on an autonomous learning and speaking position. 

The autonomous learning and speaking position made the participants felt that they 

were in charge of the communication and learning progress instead of counting on 

others. In fact, Beson (2011) proposed the theory of “locus of control” to explain that 

students will depend on others when they do not have enough confidence in their own 
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language proficiency. But once learners become more competent and confident, they 

will begin to study independently. In fact, after the participants overcame their 

difficulties, they admitted their limitations and tried to improve their language skills 

by studying alone and developing their own set of strategies. 

For example, Yosh found that his language learning strategies had changed a lot 

as he was constantly asked to answer questions he was not familiar with. He was put 

in the position of an information provider instead of an information receiver. This 

position drove Yoshi to think and search for information independently. “When I saw 

the news about the air crash of Malaysian airline, I tried to understand how the makers 

and customers in different countries from different online news to have a better 

understanding of the accident,” said Yoshi (3rd interview 26/11/2014). Gradually 

Yoshi developed new learning strategies by searching information in English and 

summarizing it in his mind to prepare for real life communications. 

     Taka also felt more confident in expressing his personal opinions after he was 

put in charge of the travel planning and group presentation at school. “Everyone was 

counting on me to solve the problems in the trip, and I felt confident to make decision 

for others and offer constructive decision in the group,” said Taka (5th interview 

26/1/2015). To think and speak solely in English, Taka increased the time to practiced 

speaking without translating his thought from Japanese to English. Taka also learned 

to express opposite ideas in front of his friends to think and speak critically.  

     Ko felt depressed when he failed to learn Chinese after months. But after he 

decided to be in charge of his language learning progress and increased his 

opportunities to communicate with Taiwanese students, he regained his confidence in 

learning languages. “I invested more time in learning Chinese and used different 

learning strategies that I have never used before,” said Ko (5th interview 25/1/2015). 
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To fully optimize his learning result, Ko learned how to memorize words and 

grammar rules in Chinese by transferring his learning experience of English. 

The participants understood that even though the environment in Taiwan 

provided them with great opportunity to practice speaking, if they wanted to profit 

more from their surroundings, they needed to improve their general English 

proficiency by learning independently. This confirmed to Beson’s (2011) “locus of 

control” theory. 

5.2.2 Self Confidence and Language Learning Attitude 

The stories of the participants showed that they had different levels of 

self-confidence based on the degree they believed in their language learning abilities. 

According to Morri (1999), the more learners believe in their innate ability, the more 

likely they are going to give up on learning once they face difficulty. On the other 

hand, if learners believe in learning strategy and skills, they are more likely to keep 

learning despite the difficulties they face. In other words, students’ confidences in 

their ability to acquire a foreign language and their ability to overcome the difficulty 

they face are critical for their learning results. 

5.2.3 Language Learning Aptitude and Self-Regulation Ability 

The result of this study showed that the Japanese participants with strong belief 

in their innate ability tended to have less flexibility in adjusting their learning attitudes 

and strategies when they face challenge, while the participants with strong belief in 

strategy use tended to have higher flexibility. Based on Wang's (2009) 

“self-regulation theory”, the participants showed different levels of confidence in their 

capability to become a native like English speaker. Yoshi had comparatively lower 

confidence in his English learning aptitude due to his lack of solid grammar basics 
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and vocabulary knowledge. “I do not think I am good at learning languages, I often 

feel nervous speaking in front of others, and I need to spend more time in 

understanding the grammar rules and memorizing words than others in class,” said 

Yoshi (4th interview 29/12/2014). 

On the other hand, Taka showed high confidence in both his language learning 

innate ability and learning strategies, this confidence came from years of studying and 

traveling in different countries, and attaining high scores in English tests. “I think 

learning language is just like learning other subjects, learners need to invest a certain 

amount of time, organize the contents they learn and keep practicing,” said Taka (3rd 

interview 25/11/2014). 

Ko had high confidence in his innate ability to learn foreign languages, as he 

learned all the languages from speaking without memorizing words and practicing 

grammar rules.  His high scores in English certificate tests also reinforced his belief 

in his innate ability. “I do not think one needs to speak like a native speakers, the 

purpose to learn a language is to communicate, that’s all,” said Ko (5th interview 

25/1/2015).   

With the participants’ confidence in their innate language learning ability, they 

showed different levels of self-regulation ability when they faced difficulties. Ko had 

high confidence in his innate language learning ability, so when he faced difficulties 

in learning Chinese, he blamed the language center for not giving him the proper 

education and refused to communicate in Chinese. Yoshi, on the contrary, had less 

confidence in his innate language learning ability. So when he faced difficulty he 

would attribute the problem to the wrong strategies he adopted and tried to overcome 

the problems by adopting new strategies. Taka, however, had a more balanced belief 

in both his innate ability and learning strategies. So when his innate ability was 
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challenged, he could quickly adjust his attitude and develop new strategies to handle 

the problem. 

RQ.3 What perceived affordances and challenges does Taiwan serve as an 

English-learning context for these Japanese students? 

The result of this study showed that after the participants came to Taiwan, their 

belief and attitude toward English learning had changed based on their interaction 

with the new environment and with other students. The fact that the participants 

talked more about their interaction with other students outside of classroom showed 

that both formal and informal experiences are critical for these Japanese participants’ 

belief change. In fact, Palfreyman (2011), van Lier (2004), Mori (1999) suggested that 

students’ personal language learning belief will affect their attitude toward the 

affordance or challenges they perceived in the new environment. The participants had 

different degrees of confidence in their English proficiency and original belief of ideal 

English learning method, but under the influence of the community they gradually 

changed their original attitude and belief toward English learning and speaking. This 

in turns affected directly or indirectly the way they perceive the affordances and 

challenges.  

5.3.1 Informal Challenges and Affordance 

The result of this study showed that the presence of a supportive group plays an 

important role in students learning belief change, and the recognition from friends 

helped the participants recover from frustrating experiences. The more capable 

students also provided the participants with plentiful input and new speaking and 

learning strategies in the learning process. The “Community of practice” and 

“Legitimate peripheral participation” were observed in this study, as the participants 
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were given the opportunity to interact with the more capable speakers. They tried their 

best to speak in order to gain recognition, which boosted the participants’ confidence 

and made them want to become more proficient in the language they learned. In this 

study, the participants admitted that after interacting with Taiwanese students and 

Western students in and out of classroom, their English learning and speaking belief 

changed, as many of their misconceptions toward English learning and speaking had 

changed, thus helped them become more confidence in their English proficiency. 

5.3.2 Taiwanese English Speaker's Support and Challenge 

When the three participants first came to Taiwan, they were surprised by the 

friendliness and the ability of Taiwanese students to communicate in English. The 

support from Taiwanese students helped them adapt to the new environment, and 

offered them more opportunity to use English.  

a.   Taiwanese students prefer to talk to them in English 

The participants found that Taiwanese students preferred to communicate with 

international students in English. This provided them with a great opportunity to 

understand the new environment and practice speaking from an early stage. 

b.   Taiwanese students were less judgmental toward grammar errors 

Taiwanese students seldom corrected their grammar errors or critiqued their 

speaking ability, which offered the participants a stress free environment to practice 

speaking English. 

c. Taiwanese students are curious about international students 

The participants needed to constantly answer the questions posed by Taiwanese 

students about their country, which allowed them to organize their thought and talk in 

a critical manner. However, the cultural and linguistic differences also led to 

confusion or even awkward situations, which discouraged the participants from 

further engaging in conversation with Taiwanese students. 
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a. Taiwanese students prefer to use difficult words and speak with a heavy accent 

Ko pointed out that many Taiwanese students tend to use difficult and 

uncommon words to communicate with international students, so sometimes he could 

not understand what the Taiwanese students were talking about. Furthermore, Ko 

suggested that Taiwanese students have heavy accents that he could not understand. 

Yoshi also recalled that he felt frustrated each time he and his interlocutors could not 

understand each other due to the different English accents they spoke with. 

b.   Taiwanese students often shift topic without notifying the interlocutors 

One of the most different manners of communication between Japanese and 

Taiwanese students is the shift of topic. Ko mentioned that he found it really difficult 

to follow Taiwanese students’ logic; when he thought they were going to continue the 

same topic. Taiwanese often shift to other topics and refuse to give him the 

opportunity to express his idea. Yoshi also expressed his discontent toward the way 

Taiwanese constantly changing the content; as he needed more time to organize his 

thought before he spoke, the constant changes of topic only made him confused. 

c.    Taiwanese students like to ask personal and sensitive questions 

Even though the three participants tried to answer Taiwanese students’ 

questions as much as possible, some questions would make them feel uncomfortable. 

Yoshi said that some Taiwanese would ask about sensitive issues like the 

responsibility of the Japanese government in the Second World War, Which Japanese 

consider too scandalous to be discussed in public. Taka also said that when Taiwanese 

students asked him how much money he made he was astonished, as this kind of 

questions is considered extremely rude in Japan. 

d.    Taiwanese in general are still afraid to talk to foreigners 

Although many Taiwanese students in the university can speak in English, the 

average English speaking proficiency is still poor, which made the participants’ social 
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circles confined within the campus. Ko complained that he had to use his poor 

Chinese to talk with the locals when he needed to make purchases. Taka also 

suggested that although most clerks in chain stores in Taipei like McDonald’s and 

Mos Burger could use simple English to communicate, once he left Taipei it became 

difficult to find Taiwanese people who can speak English. 

5.3.3 Western English Speaker's Support and Challenge 

As Western students were more capable in speaking English, once the 

participants gained enough confidence in their English proficiency, they began to 

interact more often with the Western students. The contact with these high proficient 

English speakers offered great learning opportunities to the participants. 

a.   The opportunity to practice speaking and broaden horizons 

Making friends with Western students provided the three participants with an 

opportunity to improve their English speaking and broaden their understanding of 

other countries. Yoshi said that he did not know that English is not spoken in all the 

European countries, and some European countries have low English speaking 

proficiency on average. Ko said that he did not know much about the U.S. until his 

American friends taught him the culture and politics. Receiving recognition from 

native English speakers also helped the participants boost their confidence in their 

English proficiencies.   

b.   Breaking stereotypes and misconception 

In Japan there are many stereotypes toward foreigners and foreign languages. 

By talking to students from different countries face to face, the Japanese students 

were able to change their previous misconceptions toward English speaking and 

learning. For instance, Yoshi realized that it is the method of education instead of 

innate ability that makes the Western students more capable in speaking English. 
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Taka also changed his mind on the primacy of accent after he knew that it is less 

important than speaking strategies in the Westerners’ mind. 

c.    Deep conversation about international issues 

Western students provided the participants with different perspectives on 

international events, which allowed them to look at things differently. As Japanese 

media only focuses on domestic issues, it is refreshing for these Japanese students to 

hear different kinds of opinions in Taiwan. Yoshi admitted that he became interested 

in the opinions of the international students on the relationship between China and 

Japan, which aroused his interest to find out related information in English. 

However, the participants also faced difficulty while they were communicating 

with the Western students. These challenges often discouraged the participants and 

lowered their confidence in their English proficiency.  

a.   Western students often speak with a lot of jargon 

The participants were often unfamiliar with the cultural references that Western 

students made when they were conversing. This lack of knowledge in Western 

cultural and common sense could cause confusion and communication abruption from 

time to time. 

b.   Western students often speak what they think 

Compare to Japanese English speakers, Western English speaker preferred to 

speak in a direct manner. They often solicited individual opinions from the Japanese 

participants, which sometimes made the participants feel awkward. 

5.3.4 Formal Education’s Chances and Challenges 

In the English training or English-taught classes, the materials professor used, 

the teaching method adopted, and the curriculum designed are all related to learners’ 

learning experience. When the participants found the differences between the 
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classroom in Taiwan and Japan, they felt surprised by the opportunity the course 

offered for English speaking or felt disappointed by the new teaching context. Overall, 

the participants agreed that the interaction and communication oriented ETP in 

Taiwan’s universities allowed them to practice their English speaking. But there were 

also drawbacks perceived in the classroom that the participants considered hindrances 

to their English improvement. The following section will discuss the perceived 

affordance and challenges perceived in class environment, teaching materials, and 

teaching methods. 

a. Class environment 

In Taiwan there are a variety of courses taught in English, while universities in 

Japan only offer ETP for international students. “Many Japanese students are either 

not interested or unable to take these ETP classes,” said Taka (4th interview 

22/12/2014). In Japan, only a few international schools and universities offer ETP, 

and most international students are still required to study Japanese for several years 

before they are allowed to take regular courses. The ETP in Japan is often designed 

for international students, thus difficult for Japanese students to take. Furthermore, 

Taiwanese are less afraid to speak in class in English compared to Japanese, which 

allowed the participants to speak more in English in class. “I found that many 

Taiwanese are less judgmental. Although not everyone can speak perfect English, 

they are less afraid to talk to Western students,” said Yoshi (3rd interview 

26/11/2014). 

b.   Learning materials 

All the textbooks Japanese students read at school are translated soon after they 

are published, so Japanese students can read the latest published textbooks in 

Japanese. Buying English textbooks is unnecessary to many Japanese students, which 

limits their chances to read in English after entering the university. “I was surprised 
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when I saw the students in the economy department are asked to read and memorize 

economic jargon to pass the tests,” said Yoshi (4th interview 29/12/2014). 

The accessibility to English materials is also more various in Taiwan than in 

Japan. “In Japan, all the novels, TV shows, movies even news are dubbed into 

Japanese, because many people in Japan do not like to read the subtitles while 

enjoying the shows, and they feel uncomfortable listening to an unknown language,” 

said Taka (3rd interview 25/11/2014). The abundant English materials in Taiwan 

allowed the participants to easily create an immersive English learning environment 

which they could hardly made in Japan. 

c.    English teaching methods 

Ko criticized the way English is taught in Taiwan’s university, as the main 

focus in these classes is still on reading and writing. “The English training classes in 

Taiwan’s university give students fewer opportunities to practice oral English. 

Teachers in English class often use Chinese instead of English to teach in the class, 

which cannot help student practice speaking at all,” said Ko (5th interview 25/1/2015). 

In fact, the participants did not see big differences between the way Taiwanese 

English teacher teaches and Japanese English teacher teaches. The fact is that even 

though many universities in Taiwan claimed to adopt CLT (Communicative Language 

Teaching), the teaching method generally used is still GTM (Grammar Translation 

Method), which could not offer the participants the kind of communication training 

they desired. 
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CHAPTER 6  

CONCLUSION 

This study was aimed to exanimate the change of English learning belief of the 

three Japanese exchange students outside of their original educational and 

socio-cultural environment in Japan. In order to understand the relation between their 

English learning belief change and their learning experiences in Taiwan. This chapter 

is to summarize the cross-case analysis and discuss the research results, so the factors 

in Taiwan’s English learning context could be better understood. The following 

section discusses the findings, theoretical insights, and pedagogical suggestions. 

   

Summary of the Study 

The result showed that the Japanese students with more international study 

experiences received better grades and recognition at school, and had a better 

self-image as an English learner in Japan. However, the lack of usefulness of English 

and the general low English performance on test convinced Japanese students that 

without innate ability and international study experience they could never fully 

acquire English. On the other hand, in Taiwan the English friendly environment 

provided international students an opportunity to communicate and exchange 

information in English. The less judgmental and more encouraging environment 

lowers their anxiety and put them in an autonomous learning position. The ETP 

allows the international students to use English materials, discuss and do presentation 

in English. After the participants came to Taiwan, their belief in their personal innate 

language learning aptitude and strategy usages changed. Yoshi became more 

confident in his English learning and speaking ability, and he believed that developing 
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one's set of strategies is more important than having international studying 

experiences. Taka stopped the pursuit of a native speaker like English accent and put 

more emphasis on understanding cultural and meta-linguistic factors. Ko stopped over 

relying on his innate ability to learn languages and started to develop his own set of 

strategies for language learning. 

 

Theoretical Implication 

As the participants’ English learning backgrounds differed from each other, 

their personal English learning experiences changed and influenced their English 

learning belief within different periods and environments accordingly. The study 

questions of this study was based on BALLI’s (Belief About Language Learning 

Inventory) five questions, including (1) the difficulty of language learning, (2) 

thought and reflection on language learning, (3) learning and speaking strategies, (4) 

expectation toward language learning, and (5) belief in language learning innate 

ability. But the result of this study showed that the participants' socio-cultural belief 

and the assistance from community influenced their self-adjusting ability when they 

faced difficulty. These two factors should be taken into consideration in the future 

study which adopts BALLI’s (Howitz, 1989) principles to measure cross context 

belief change. 

 

Pedagogical Implications 

Based on the study result, there are two pedagogical suggestions for Taiwan’s 

ETP (English Taught Programs) designed for international students, especially for the 

Japanese students. First of all, the three participants all felt that the over attention 
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from teachers and other students made them feel uncomfortable in the beginning. 

Although later this attention turned out to be a good opportunity for the Japanese 

students to practice speaking, teachers should consider the international students’ 

feeling before asking questions or grouping them with other students. 

Secondly, the fact that the English training class still focused on reading and 

writing instead of speaking failed to assist Japanese students who want to train their 

English speaking strategies to immerge with local students or other Western students. 

The English training class could teach them how Taiwanese students talk and interact 

so they could be more prepared for the communication in the new environment. 

Finally, as the participants reflected that they felt the support from other Taiwanese 

students or Western students critical for their language learning confidence in Taiwan, 

it is suggested that professors in the ETP classes take students’ interpersonal 

relationship into consideration. The formation of a supportive community could help 

them overcome linguistic and cultural challenges in the learning process. 

 

Limitation and Future Study Suggestion 

The present language learning attitude and belief in certain circumstances could 

be associated with the participants’ interest and feeling toward a critical memory in 

the past. So if the participants did not want or forgot to mention stories that are related 

to their present learning attitude and belief, this study could not analyze the relation 

between these critical memories. Due to the short span of time the three participants 

stayed in Taiwan, it is impossible to know how long term learning attitude and 

learning belief would be affected. Furthermore, despite the fact that the participants 

were similar in terms of their age and gender, the small pool used in this study may 

not reflect the possible result from different genders. Thus it is suggested that future 

study should be carried out to include a wider varieties of participants to find out the 
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affordance and limitations of Taiwan’s context on Japanese student’s language 

learning attitude and belief changes. 
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Appendix 1: Interview questions 

English learning background and condition (1st Interview) 

1. Please tell me how your first contact with English was like. How did you start 

to learn English? 

2. Could you tell me your English learning process? 

3.   What kind of difficulties have you faced in your English learning process; 

could you tell me your feelings and experiences? 

_____________________________________________________________________ 

The reason to keep studying English in Taiwan (1st and 2nd interviews) 

1. Please tell me your reason to study English in Taiwan. 

2. How did you think about Taiwan’s English learning environment before you 

came here? 

3. How did you prepare yourself for studying English in Taiwan? 

4.   What were the differences you expected to see between Japan and Taiwan? 

_____________________________________________________________________ 

English learning process in Taiwan (2nd to 5th interviews) 

1. How do you think about English as a foreign language? What are the ideal 

English learning and teaching approach? 

2. In your mind, what is the most difficult part in English learning? 

3. How is your four skills proficiency in English right now? Do you have other 

expectation or goal? 

4. In your mind, what kind of person could learn a foreign language better than 

others? 

_____________________________________________________________________ 

Language learning experiences in two contexts (2nd to 5th interviews) 
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1. Please tell me how did you learn and use English in Japan, do you think the 

way you learn and use English has changed after you came to Taiwan? 

2. What other languages have you learned? How was the learning process and 

experiences similar to or different from those of English? 

3. Could you tell me what are the chances and challenges to learn English in 

Taiwan and in Japan? 

__________________________________________________________________ 

 

 


