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ABSTRACT 
 

 

Taiwan is an ideal study destination for several reasons. According to the 

literature reviewed in this research, the reasons are the following: Taiwan 

provides a high-quality academic environment, rich cultural heritage, 

reasonable tuition, generous scholarships, excellent living environment 

with a high level of safety, an affordable and reliable medical system, a 

good environment to learn Mandarin Chinese, and studying in Taiwan is 

helpful for both further study and future careers.  

 

This research was conducted in order to find out what factors influence 

international students’ immigration to Taiwan to study. In this research, the 

investigation is carried out to find out how the environment affects 

international students’ decision-making process and conducting with panel 

data analysis to find out from 2006~2015 what factors determine a students’ 

destination city to study in Taiwan. The results indicate that the total 

number of the international students have statistical significance on the 

categories of Number of Colleges and Universities, Unemployment Rate, 

Higher Education Ratio, Education Expenditures Ratio, Number of 

Medical Care Institutions and General Crime Rate. The analysis indicated 

that there are different statistically significant results between the degree 

students and the non-degree students.  

 

 

Keywords: Higher Education, International Student, Student Mobility, 

Panel Data Analysis 
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中文摘要 

 

 

台灣是一個追求高等教育的理想學習地點，本研究藉由文獻整理歸

納出以下幾點： 一、台灣提供優質的學術環境; 二、擁有豐富的文化

遺產; 三、合理的學費; 四、多樣的獎學金申請機會; 五、優良以及安

全的生活環境; 六、實惠且可靠的醫療系統; 七、良好的華語學習環

境; 八、在台灣留學有助於未來的學習規劃以及工作機會。 

 

本研究探討影響國際學生選擇來台灣就讀的因素，並運用追蹤資料

(Panel data) 分析 2006~2015 年共 10 年的數據來了解台灣地區社會經

濟的環境因素如何影響國際學生選擇學習目的地城市的決策指標，

進一步分析出哪些因素特質影響了一個城市區域對於國際學生的吸

引力。 結果顯示，國際學生總數在學院數量，失業率，高等教育比

例，教育支出比例，醫療機構數量和犯罪率等方面都有達到統計顯

著性。另外，分析顯示，國際學位生與非學位學生之間有不同的統

計顯著性。 

 

 

關鍵字: 高等教育、國際學生、學生移動力、追蹤資料分析 
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Chapter 1: Introduction 

 

 

1.1 The Rapid Growth of Global International Student Mobility 

 

 

According to the Organization for Economic Cooperation and Development 

(OECD) 2015 report, between 2005 and 2012, the number of foreign students enrolled 

worldwide increased by 50%. (ICEF Monitor, 2015) In 2012, more than 4.5 million 

students were enrolled outside their home country, and the total number in 2015 is 

estimated at more than 5 million. The flow of international students is not only a 

question about tens of billions of dollars’ worth of market but more importantly, the 

relevant policies of human capital, human mobility and national competitiveness will 

affect all countries regardless of their development level and it will become the 

important strategy of political and national development for the future. (Lin, 2011) 

Student mobility has increased dramatically in the recent years, due to a number of 

factors, and the high demand for post-secondary in the world, as well as the well-known 

value of learning in prestigious higher education institutions abroad, has contributed to 

the growing number of international students. In addition, the educational value 

associated with the enormous income available to international students' education, 

economic and political considerations have prompted some governments and 

institutions to make significant efforts to attract students from abroad. (OECD 

INDICATORS, 2016) In 2012 to 2013, 53% of all international students studying 

abroad were from Asian countries. China and India remained the world's first and 

second largest source markets. (ICEF Monitor, 2014) The US remains the leading study 

destination, while Australia, Canada, France, Germany, Japan, and the United Kingdom 

together receive more than 50% of all international students worldwide. (OECD 

INDICATORS, 2016) 
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1.2 Educational Hubs in Asia 

 

 

East Asia has become more competitive in the international higher education 

market, due to demographic challenges and prospects for growing their economies. 

(Clark, 2015) Several countries compete with each other to become regional or 

international hubs. Some countries have already established themselves as “education 

hubs in Asia” including Singapore, South Korea, Hong Kong and Malaysia. (Dessof, 

2012) 

Taiwan’s government also wants the country to become a higher education hub 

in East Asia. Taiwan’s universities have been steadily climbing to higher rankings in 

recent years. The aim is to internationalize as well as to bring in foreign students and 

control the effects of declining population in higher education. (Leung, 2014) In recent 

years, affected by the low birth rate, The Taiwanese government has started to focus on 

inbound mobility of international students from other countries. Taiwan’s government 

established a 2020 goal of 150,000 international higher education enrollments. In the 

2016-2017 academic year, the number of international students studying in Taiwan 

reached 116,000, a significant increase from 2007 (Figure 1.2.1), when international 

student enrollment was only 30,509. These international students primarily come from 

China (41,981), Malaysia (16,051), Hong Kong (8,662) and Japan (7,548), (Table 1.2.1) 

comprising 51,741 degree-level and over 64,675 exchange program students. Of all 

these international students, 19,000 were studying Mandarin, which means with over 

two thirds of international students studying Mandarin. For the degree-level students, 

the most popular fields of study were Business Administration and Engineering. The 

largest source countries for exchange students were China (32,654), Japan (6,440), 

South Korea (3,768) and USA (3,346).  
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Figure 1.2.1: 2007-2016 Total Amount of Foreign Students in Taiwan 
Source: Ministry of Education 

 

 

Table 1.2.1: 2007~2016 International Students in Universities in Taiwan  

Year 2007 2008 2009 2010 2011 2012 2013 2014 2015 2016 

Grand Total 30,509 33,582 39,533 45,413 57,920 66,961 79,730 93,645 111,340 116,416 

Diploma 16,195 17,758 20,676 22,438 25,107 28,696 33,286 40,078 46,470 51,741 

Studying for a degree 5,259 6,258 7,764 8,801 10,059 11,554 12,597 14,063 15,792 17,788 

Overseas Compatriot 

Students (Including 

Students from Hong 

Kong and Macao) 

10,936 11,500 12,912 13,637 14,120 15,278 17,135 20,134 22,865 24,626 

Mainland China 

Students (Studying for a 

Degree) 

- - - - 928 1,864 3,554 5,881 7,813 9,327 

Non-diploma 14,314 15,824 18,857 22,975 32813 38,265 46,444 53,567 64870 64,675 

International Exchange 1,441 1,732 2,069 2,259 3,301 3,871 3,626 3,743 4,126 4,126 

Short-term courses 1,146 1,258 1,307 1,604 2,265 3,163 3,915 4,758 5,586 5,586 

Studying Mandarin 

Chinese 
10,177 10,651 11,612 12,555 14,480 13,898 15,510 15,526 18,645 19,977 

Mainland China 

Students (to take short-

term courses or Attend 

Meetings) 

823 1,321 2,888 5,316 11,227 15,590 21,233 27,030 34,114 32,648 

Overseas Compatriot 

Youth Technical 

Training Classes 

727 862 981 1,241 1,540 1,743 2,160 2,510 2,399 2,338 

Unit: per person 
Source: Data from Ministry of Education  
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1.3 Motivation for Research 

 

 

 In recent years, driven by the trend of globalization and the pursuit of regional 

cross-border cooperation, many developed and developing countries recognize the 

importance of talent and try to attract domestic and talented foreign people through 

various policies and programs. Talented people are also moving around the world, 

seeking opportunities to study, work and emigrate. In recent years, Taiwan has faced a 

lack of qualified workers due to an outflow of highly skilled professionals, which is 

mostly caused by student emigration. (Ma, 2014) Due to this, the government has begun 

to think about how to stop losing talented people, and instead to attract and retain them. 

Therefore, among the types of international migration, student migration deserves 

special attention due to its increasing number and impact. For a long time, academic 

study has ignored the subject of foreign students in Taiwan. Besides with very small 

group of research by adopting the quantitative method to discuss this subject.  

 

 In the Global Cities 2016 report (ATKearney.com, 2016), Taipei was ranked 

43rd globally and 8th in the Asia region. Cities’ competitiveness was examined 

according to five criteria: business activity, human capital, information exchange, 

cultural experience, and political engagement. On the other hand, in the Global Cities 

outlooks, Taipei was ranked 23rd globally, and ranked 5th in the Asia region due to 

focus on bringing a forward-looking perspective to city level policies such as 

environmental performance, safety, and innovation capacity. In the most recent QS Best 

Student Cities ranking 2017, (QS, 2017) Taipei and New Taipei City are ranked 21st 

globally, and ranked 9th in the Asia Pacific region. Hsinchu (75th in the global; 19th in 

the Asia Pacific region) also receives a very high score in the Affordability category 

with relatively low tuition fees and living costs of the QS Best Student Cities index.1 

(Table 1.3.1)  

                                                 
1 To be considered for inclusion, each city must have a population of over 250,000, and be home to at 

least two universities featured in the most recent QS World University Rankings® . For population 

metrics, the metropolitan area is used where possible. Current calculations suggest that 125 cities 

qualify for consideration. 
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Table 1.3.1: 2017 QS Best Student Cities-Rankings Indicators- Asia Pacific Cities 

 

Global 

Rank 
City 

Overall 

Score2 
Affordability Desirability 

Employer 

Activity 

School 

Rankings 

Student 

Mix 

Student 

View 

4 Seoul 460 37 73 96 96 64 94 

5 Melbourne 459 18 97 86 70 100 89 

7 Tokyo 450 36 98 100 84 48 84 

11 Hong Kong 429 47 80 81 74 77 70 

13 Sydney 422 12 100 85 65 95 65 

14 Singapore 420 30 90 83 66 79 72 

17 
Kyoto-

Osaka-Kobe 
405 42 84 79 69 38 94 

20 Brisbane 397 24 83 58 51 91 89 

21 Taipei 394 70 59 61 67 47 92 

25 Shanghai 378 48 39 82 67 44 98 

30 Beijing 363 45 46 92 77 44 60 

41 
Kuala 

Lumpur 
348 100 44 50 36 45 73 

44 Adelaide 343 25 82 52 40 91 54 

50 Perth 319 17 81 44 38 76 63 

58 Bangkok 302 64 28 61 38 21 90 

64 Riyadh 276 88 26 28 26 49 59 

71 Istanbul 259 43 34 46 32 35 69 

74 Christchurch 249 38 72 38 30 69 2 

75 Hsinchu 248 71 41 41 38 49 6 

77 Sharjah 245 37 41 33 9 76 49 

Source: QS Best Student Cities 2017. 

  

                                                 
2 The ranking is based on the overall score by adding the score from six criteria: affordability, 

desirability, employer activity, school rankings, student mix and student view. 
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1.4 Purpose of the Research 

 

 

 The purpose of this study is to explore the factors that influence international 

students’ immigration by using “pull” factor in the famous Push-and-Pull Migration 

Theory. This study is built upon the previous research conducted on the subject matter 

as shown in the literature review. This research’s contribution is the usage of panel data 

analysis which gives in-depth description of students’ motivation for choosing different 

counties in Taiwan as their study destination by analyzing economic and demographic 

data to find out whether job opportunities, safety conditions, education factors, and 

culture factors of a given city are the most important factors that determine foreign 

students’ choice of study destination in Taiwan. Depending on the length of the time 

international students study and live in Taiwan, they will be categorized into two groups 

of students: degree students and non-degree students. This is to better understand what 

factors will affect the two groups of the student’s decision making processes when 

choosing what city in Taiwan to study in. 
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Chapter 2: Literature Review 

 

 

2.1. What Motivates Students to Move Overseas to Study?  

 

 

International students are defined as students who left their home country and 

moved to another country (host country) for purposes of pursuing tertiary education. 

(OECD INDICATORS, 2016) Student mobility is a trend in the current era, and it is 

estimated that there are five million international students studying outside of their 

home countries in 2014, and the number continues to grow annually. According to the 

report from the ICEF Monitor (2015), the number of international student is three times 

greater than 1990’s 1.3 million. Dai and Yang (2012; Dessof, 2012) explain the rapid 

growth of the number of international students with three factors: the expansion of 

global higher education, the diversity benefits created by international students, as well 

as more and more countries recognizing the importance of recruiting international 

students. 

 

International student mobility is a form of transnational higher education, with 

considerable social, cultural and political connotations. (Gürüz, 2008) Considering 

international student mobility as a population migration, specifically as the result of 

unequal destination of resources, politics, economy, and relations between 

underdeveloped countries and developed countries, thus creating the phenomenon of 

migration. Therefore, for students in less developed countries, high demand for higher 

education led to a significant rise in the number of international students studying 

overseas. (Mazzarol & Soutar, 2001) Teichler (2004) Categorized students’ mobility in 

two types. (1.) Vertical Mobility: students studying abroad pursuing a higher degree or 

professional courses, which their home country cannot give them; and; (2.) Horizontal 

Mobility: students at the same level of education studying abroad to experience a 

different culture a different academic environment. 
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The OECD report (Internationalisation and Trade in Higher Education: 

Opportunities and Challenges, 2004) pointed out four approaches to international 

higher education. The first is the Mutual Understanding approach, transnational 

students have a mutual understanding of each side's background, including of political, 

cultural, academic and development assistance. The second is the Skilled Migration 

approach, emphasizing outstanding students serving in the host country and building 

the knowledge economy. The third is the Revenue Generating approach, with the 

government gradually cutting off scholarships for foreign students to build up the 

business function of the education market. The fourth is Capacity-Building approach, 

to develop the international ability, to send students to study abroad, and to improve the 

competitiveness of higher education, in order to build an emerging country’s capacity. 

 

To better understand what factors motivate students to move overseas to study, 

Mazzarol and Soutar (2001) explain it by using population migration theory, which 

describes the Push-and-Pull Model stimulating the student’s decision to study abroad 

and influencing the choice of study destination. The Push-and-Pull model explains why 

a population will move from one environment to another, such as poor living conditions, 

high unemployment rate, low GDP, inconvenience of life, etc. On the other hand, there 

are reasons people to move into a new environment, like more job opportunities, high 

quality of living environment, more convenient of life and other factors. Therefore, 

population migration in two countries is influenced by the Push-and-Pull Model. 

There’s also an interdependence between these two countries. In terms of Dependence 

Theory, undeveloped countries rely on the developed country, thus forming unequal 

international relations. (Zhang, 2011) 

 

Teichler (2004) categorizes five rationales for international students’ mobility. 

Students’ choice of a cross-border education appears to be influenced by (1.) The 

reputation and high quality of the school, for pursuing the top-ranked higher educational 

institutions which their own country cannot offer them. (2.) For migration purposes, 

less developed country students choose to study in developing countries. (3.) By using 

the case of European countries after World War II, the mobility of students in Europe 

was considered as a political integration. (4.) To better understand the culture of the 

host country. (5.) Financial considerations: many countries charge the high tuition fees 

to increase education income. 
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OECD INDICATORS (2016) discuss what factors will influence a student to 

choose to study in a foreign country. (1.) Students will often choose study destination 

countries whose language of instruction is widely used around the world, such as 

English. Many students decide to study in a native English-speaking country in order 

to improve their English-language skills. (2.) The quality of education program attracts 

international students. (3.) Tuition are one of the main factors that determines study 

destination. By contrast, if countries are established as attractive study destinations then 

they can charge international students full cost of tuition to generate revenue. (4.) There 

are more and more countries that have started to ease their immigration policy and issue 

work permits during the short period of job-search time for international students. These 

policies can successfully attract more international students and increase the pool of 

talent. 

 

In the short, the Push-and-Pull Model helps to explain international students’ 

mobility. The theory reflects the satisfaction of students about the whole environment 

of study. The “push” factors have explained the dissatisfaction of the students about 

their home country’s situation, including the lack of quality education institutions, high 

demand for higher education, the weak economic performance of the country, and 

fewer job opportunities etc. On the other hand, the “pull” factors show the advantage 

of the host countries, such as excellent academic reputation, high quality of education 

institutions, lower tuition and living cost, learning a different culture and language, 

broadening the vision of the world, and more job opportunities. Therefore, according 

to above situation, the location to choose to study is quite important, and it is connected 

with a country’s socio-economic development. 
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2.2 The Factors Influencing International Students in Choosing Study 

Destinations.  

 

 

 According to Mazzarol and Soutar (2001) research on the factors that motivate 

these four Asian countries (Taiwan, China, Indonesia and India) students to study 

abroad are: (1) Academic motivation: for pursuing higher quality education. (2) 

Economic motivation: the cost of living, existence of scholarships, possibility of 

acquiring work permits with the intention of finding jobs. (3) Personal and professional 

development in the future. (4) To better understand the host country’s culture, and 

whether the host country is a safe environment to study and travel. 

 

 According to Beek and Aart’s (2014) research to find the key influences of 

international students’ satisfaction in Europe by using the Net Promoter Score (NPS) 

method, a survey of 6,923 students found the four factors with the most influence on 

student satisfaction: (1.) City & Culture; (2.) University service and academic quality; 

(3.) Personal growth and social life; (4.) International atmosphere. One of the most 

interesting findings shows that finances (tuition, scholarships, and living costs), career 

prospects, and surroundings do not have a big impact on students’ study experience. 

 

 In 2014, the Australian Government Department of Education and Training 

(2015) surveyed the international students who study in Australia. The key factor why 

students choose Australia as a study destination is the high reputation of Australian 

institutions, the good quality of teaching and research, and personal safety. The five 

most important factors influencing the decision to study abroad are: a desire to improve 

English; gain experience living and studying in another country and/or culture; improve 

chances of entering a good university in Australia; improve overall studies and obtain 

a better-quality education than is available at home. Along with the report, they also 

noticed the satisfaction with living costs and accommodation costs were down from the 

2012 survey. This could be reflective of the cost of living in Australia compared with 

home countries for international students. 
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 The case study of China from UNESCO (2013) points out several reasons why 

China could become an important host country for international students; (1.) The rapid 

growth of China’s economy has increased global demand for Chinese learning. (2.) The 

improvement of the quality of higher education. (3.) Scholarship programs for 

international students, teachers and scholars. (4.) Career prospects and more job 

opportunities in the Chinese labor market. (5.) The cost of higher education (tuition fee 

and the living costs) is much lower than in developed countries. 

 

 The study of Foo, Ismail and Lim (2015) based on a T-test and One-way 

ANOVA proved that investment and consumption motives significantly influence the 

international students’ choice in choosing Malaysia as their further study destination. 

Therefore, the investment motive explains the case for international students, who 

chooses to invest in education, in order to increase job opportunities and advance 

chances of getting a better position, which could be translated into a better salary. 

(Borjas, 2011) New survey of ICEF Monitor (2016) quoting from Hobsons Solutions’ 

survey (2016) found that pursuing career goals is a primary motivation for study abroad. 

Therefore, based on the cost-benefit analysis, the lower the cost and the higher the 

monetary return i.e. - the cheaper the cost of education and higher future income will 

determine the students’ destination for obtaining higher education. 

 

 

2.3 What Advantages does Taiwan Have in Attracting International 

Students? 

 

 

 Ma’s research (2014), which supports Knight and de Wit’s (1995) concept, 

found that the factors that influence students’ decision to study in Taiwan are the 

following: academically, it included the satisfaction of high quality of education, 

facilities and a good environment to study Chinese in Taiwan. Economically, the 

generous Taiwanese scholarship program and low living cost are the most important 

factors in choosing Taiwan as the study destination. And the statistics shows that the 

campus’ location is related with job opportunity. Therefore, it is an important factor for 

international students to choose where to study. 
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 The most important factor in attracting international students depends on the 

government's scholarship program. (Cummings, 1993); ( Agarwal & Winkler, 1985) 

According to Chou’s research (2012) on the international students in Taiwan, statistical 

data shows that 73% of scholarship students are sponsored by Taiwan’s government, 

and of these sponsored students, 87% categorized themselves as upper middle class. 

These sponsored students got approximately 25,000~30,000 NTD per month, and 73% 

of students’ average monthly spending is under 15,000. Still, 32% of sponsored students 

feel the scholarship is not enough to support their daily expenditures, and 63% of them 

feel that the scholarship is adequate. This is compared with local Taiwanese students, 

who after graduating from university earn around NT25,000~29,000, (Ministry of 

Labor, 2017), while the average monthly living cost is around 40% of their monthly 

salary. (Huang, 2017) It seems that the scholarship and the local starting salary still 

have room to progress. 

 

 The research of Lee (2004), using SPSS to analyze international students’ 

adjustment problems in Taiwan, found that female students are more concerned about 

the academic, housing, health, and advising needs compared to communication & 

language, financial and social and culture issues. Lee’s work also gave several policy 

recommendations: (1.) Increased part-time job and financial support. (2.) Allow foreign 

students to arrive early before the start of school, to give them more time to find 

affordable and acceptable apartments. 

 

 Tian, (2013) adopting SWOT analysis, researched Taiwan’s talent recruitment, 

in order to find out the advantages and weaknesses of Taiwan’s higher education system 

in attracting foreign students. (Table 2.2.1) This research is focused on the pull factor, 

and the SWOT analysis found the strengths of Taiwan’s higher education are: good 

quality of higher education facilities, generous scholarship sponsors, democratic 

country, friendly local people, low living cost, good environment to study Chinese, 

more job opportunity, and safe environment. These strengths will have opportunities to 

exploit to become Taiwan’s higher education’s advantage in Taiwan. Taiwan has a high 

rate of social inclusion, and the increasing number of immigrants which can make 

Taiwan a multicultural society. Further, recruiting global talent can strengthen national 

competitiveness. 
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Table 2.3.1: SWOT Analysis of Taiwan’s Higher Education  

 

 Pull Push 

Organizational 

Attributes 

(Internal) 

Strengths Weaknesses 

 Good quality of higher 

education facility 

 Generous scholarship 

sponsor 

 Democratic country 

 Friendly local people 

 Low living cost 

 Good environment to study 

Chinese 

 Job opportunity  

 Safe environment 

 Government doesn't value 

Technical and vocational 

education 

 Exam-oriented teaching 

environment 

 Low enrollment of higher 

education 

 Low Salary 

 Non-English environment 

 Lack of international view 

 Taiwan labor laws for 

foreign workers are strict 

Environmental 

Attributes 

(External) 

Opportunities Threats 

 Increasing number of 

immigrants 

 Multicultural society 

 High rate of social 

inclusion 

 Global talent mobility 

 Cross-strait relation 

improvement 

 Low national birth rate 

 Aging population 

 Talent competition in the 

Asia - Pacific region 

 Decline in economic 

competitiveness 

Source: Tian, Y.-j. (2003, August 18). The impact of global talent flow and its response strategy in 

Taiwan (In Chinese). T&D Fashion.  
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 In 2016, the QS Best Students Cities index highlighted the top affordable cities 

for students. (QS, 2015) Taiwan had two cities in the top 10 list- Hsinchu (ranked 3rd) 

and Taipei (ranked 5th). Annually this report showcases the best urban destinations for 

international students, based on five main categories: university rankings, affordability, 

student mix, desirability, and employer activity. Due to the limitation of the research, 

in this research it would only pick up the relative categories to discuss. In the category 

of student mix it will look at the student make-up of the city: total number of the 

international students enrolled, the total number of international students as a 

proportion of all students studying in the city, and tolerance and inclusion indicators of 

the city, which reflect the importance to many international students in choosing a study 

environment, therefore the hosting country or city should be hospitable to international 

students’ own cultural background, lifestyle and identity. The research shows that the 

higher the proportion of international students, the more likely the city to have better 

facilities for students, because the city with the highest ratio of international students is 

more likely to be well-prepared in welcoming the foreign students. The category of 

desirability reflects the overall appeal of each destination by checking the economy, 

livability, crime & safety, environment & health, accessibility, and corruption 

categories, by using a broad range of indicators to reflect these diverse requirements 

from the students and their parents. (This research also reflects the fact that international 

students and their parents may want to be reassured that their investments are put into 

the right place.) In these categories, Taipei city scored very high in the Asia Pacific 

region. (Table 2.3.2) This research especially points out the category of affordability, 

which is the most important factor for students and their families for consideration.  
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Table 2.3.2: Category of Desirability in QS Best Students Cities index-Taipei 

Ranking 

Rank Global Power City Index 2016 NUMBEO Database 2016 

Corruption 

Perception Index 

2016 

 Economy Livability Accessibility 
Crime & 

Safety 
Health Transparency 

Global 21st 21st 16th 4th 2nd 30th 

Asia 

Pacific  
8th 6th 6th 3rd 2nd 7th 

Source:  QS Best Student Cities - Methodology. (2017). 
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Chapter 3: Recent Policy and Trends in Taiwan 

 

 

3.1 Taiwan Higher Education’s Regionalization in Southeastern Asia 

 

 

 In the recent decade, the Taiwanese government has promoted Taiwan’s higher 

education on the global market to strengthen its competitiveness and attract more 

international students to study in Taiwan. Taiwan’s international student recruitment 

policies began in 1950 when overseas compatriot students (Hua-Qiao) were recruited 

from Southeast Asia, and after five decades the door was finally open to students from 

all over the world. (Ma, 2014) In 2004, the government put “Study in Taiwan 

Enhancement Program” into the National Development Plan, and in 2008 into the 

“International Affairs Leadership Program for Young Talents” program; both can be 

seen as a beginning of the trend of transnational student mobility and the 

internationalization of higher education in Taiwan. Since then, Taiwan’s government 

established a 2020 goal of 150,000 international higher education enrollments to meet 

the huge demand of higher education from Southeastern Asia countries. (WENR, 2016) 

(Figure 3.1.1) (Table 3.1.1) In 2016, the new government refreshed the southward 

policy, based on stable political and economic development in the Southeast Asia, along 

with the increasing demand for higher education. In this reform policy Taiwan is using 

its soft power and has focused on talent cultivation and industrial, trade, cultural, 

educational and tourism exchanges. Education has taken the biggest share of the 

budget- 1 billion NTD (Taiwan Today, 2016), which includes funds for the talent 

cultivation, transnational education cooperation, and recruiting excellent students from 

Southeast Asia countries. This new policy provides students from Southeast Asia a 

great educational mobility opportunity and also shows the ambition of the government 

to cater to the educational needs of Southeast Asia.  
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Figure 3.1.1: 2016 Regional Composition of Foreign Students. 

                     Source: Data from Ministry of Education 

 

 

Table 3.1.1: 2016 Top 10 International Students Origin Country. 

 

Rank Nation Unit: People Percentage 

1 China 41,981 36% 

2 Malaysia 16,051 13.80% 

3 Hong Kong 8,662 7.40% 

4 Japan 7,548 6.48% 

5 Macau 5,295 4.54% 

6 Indonesia 5,074 4.35% 

7 Vietnam 4,774 4.10% 

8 South Korea 4,624 3.97% 

9 United States 4,002 3.43% 

10 Thailand 1,749 1.50% 

                   Source: Data from Ministry of Education 
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3.2 Promoting Mandarin Chinese Language Learning in Taiwan 

 

 

 Given that China is the world's second-largest economy in the world, and with 

1.3 billion people, there is a huge market opportunity to attract global funds and 

international talent. Amplified by globalization, the high demand for Chinese-speaking 

talent makes Chinese learning commercially important, and marketable. This gives 

China and Taiwan a good opportunity to promote the Chinese language in the global 

education market. Taiwan is an ideal place to study Chinese: Taiwan has a highly 

democratic government, with relatively low tuition, good living conditions, and various 

scholarship resources are some of the strong reasons why international students select 

Taiwan as their final study destination; additionally, the cost of living in Taiwan is 

much more affordable compared to other western countries. Taiwan has 52 Chinese 

Language Centers that provide various types of courses and good facilities, which will 

enable students to read traditional characters, and communicate and write in Mandarin 

Chinese. 

 

 According to the Ministry of Education, in the 2016 academic year, the number 

of international degree students studying in Taiwan has increased to 51,741 in 

comparison to 2007 academic year, when there were 16,195 degree students studying 

in Taiwan. The number has increased 68% in less than 10 years. On the other hand, the 

non-degree students made up 56% of all foreign students in the 2016 academic year 

and 31% of them studied in a Mandarin Chinese program. (Figure3.2.1) (Table 3.2.1) 

Due to the steady growth rate of international students studying Mandarin in Taiwan, 

Taiwan’s government has a long-term plan for establishing a Mandarin Education 

Global Development Council (MEGDC), an integrated resource platform for 

continuously promoting learning Mandarin Chinese in Taiwan. To strengthen the 

Mandarin Chinese language learning environment, the government is promoting the 

Test of Chinese as a Foreign Language (TOCFL) in Taiwan and overseas for 

international language learners to stimulate specialization and differentiation from the 

market, and to enhance the quality of Chinese language education. 
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Figure 3.2.1 2006-2016 Growth Rate of International Students in Chinese Learning 

Program 
Source: Data from Ministry of Education 

 

 

Table 3.2.1 2006-2016 Growth Rate of International Students in Chinese Learning 

Program 

 

Year Unit: People Growth Number Growth Rate 

2006 9,135 953 11.6% 

2007 10,177 1042 11.4% 

2008 10,651 474 5.0% 

2009 11,612 961 9.0% 

2010 12,555 943 8.1% 

2011 14,480 1925 15.3% 

2012 13,898 -582 -4.0% 

2013 15,510 1612 11.6% 

2014 15,526 16 0.1% 

2015 18,645 3119 20.1% 

2016 19,977 1332 7.1% 

                 Source: Data from Ministry of Education  
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3.3 Higher Education Quality Assurance in Taiwan 

 

 

 With the growing independence of higher education institutions (HEI) in 

Taiwan, the government’s education governance philosophy changed from control to 

supervision. Government’s gradual steps towards HEI self-governance created the need 

for developing quality assurance mechanisms. In the 1990s, Taiwan’s government was 

pressured by the public to implement wide-ranging comprehensive evaluations with the 

goal to establish non-governmental evaluation agency for HEIs. (Hou, 2011) In 2005, 

the MOE revised the University law and made universities responsible for periodical 

self-evaluations on teaching, research, service, counseling, administration and student 

engagement. (MOE, 2005) The new law made the MOE assess the universities in order 

to guarantee the quality of higher education. To facilitate this role, in 2005 the Higher 

Education Evaluation and Accreditation Council of Taiwan (HEEACT) was established 

with funding from the government and 153 colleges and universities. (Hou, 2014) 

 

There are two regional and three professional accrediting institutions in Taiwan: 

HEEACT, the Taiwan Assessment and Evaluation Association (TWAEA); the Taiwan 

Medical Accreditation Council (TMAC); the Taiwan Nursing Accreditation Council 

(TNAC); and the Institute of Engineering Education Taiwan (IEET). (Hou, 2011) In 

2005, the oldest accreditor, TMAC, which was established in 1999, was moved together 

with TNAC under the HEEACT office, but due to their specialisation on health care, 

they were not merged into the higher office, but remained independent accrediting 

offices under TWAEA supervision. TWAEA and IEET are both private accreditors 

founded in 2003, which received legal recognition by the “Local and International 

Accreditor” in 2010. (Hou, 2014)  

 

 HEEACT carried out its first evaluation at departmental, graduate institution, 

and university level, between 2006-2010 in 1908 departments and graduate institutions 

out of 79 universities.  The study found that the public funding was highly correlated 

with public funding, institutional prestige and student recruitment. The study called for 

more clarification on the evaluation process and the role of MOE and evaluation 

institutions, and more justification on the part of universities and their results. (Chou & 
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Ching, 2012) In 2011 HEEACT started with the institution-based evaluation, which 

raises the question of the HEIs autonomy in the new evaluation system. According to 

the 2005 University Law institutions were made responsible for self-evaluation. 

According to the 2007 University Evaluation Regulation universities are under the 

obligation of being evaluated by the MOE and its agencies.  This dual system of self-

evaluation and government supervision is meant to achieve accountability and 

autonomy. HEIs are required to conduct self-evaluation based on the established 

guidelines, while HEEACT would conduct field visits to provide external quality 

control. (Lo, 2014) 

 

 The decentralization process is still under development, but government’s 

indirect influence through policies of fund allocation and total enrollment based on the 

review outcomes remains, which causes the principal-agent problem, which means that 

government’s sub-contractors’ (the accreditors’) role is to check how well the 

government’s policies are implemented. (Chou & Ching, 2012) Taiwanese accreditors 

have not yet reached the capability to participate in cross-border quality assurance 

activities (Hou, 2014), which means heightened risk for corruption because quality 

assurance lacks an objective counterpart outside the system. 

 

 

3.4 Opportunities in Taiwan 

 

 

 In the 21st century, when the world entered the era of knowledge, technology 

and innovation, human capital became the key factor in economic development, and 

the importance of talented people has increased ever since. Therefore, global mobility 

has become a general concern. Many developed and developing countries recognize the 

importance of talent and try to attract domestic and foreign talented people through 

various policies and programs. Talented people are also moving around the world, 

seeking opportunities to study, work and emigrate. Taiwan in recent years has also 

faced challenges regarding human resources, which has caused the government to 

consider how to stop losing, retaining and attracting talented people. In 2016, a survey 

by InterNations (Expat Insider, 2016) asked 14,300 expats, representing 174 
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nationalities and living in 191 countries or territories, to rate the different aspects of life 

abroad, which included healthcare, safety, the cost of living and the quality of education. 

Taiwan in overall was ranked as the best country for expats. According to this survey a 

majority of expats in Taiwan (64%) plan to stay longer than three years, with more than 

half of these (36% in total) considering staying with their families forever. Among the 

types of international migration, student migration deserves special attention due to its 

increasing rate and impact.  

 

 Student mobility is often discussed from two perspectives: the expansion of the 

internationally mobile labor force, and the growth of a global market for higher 

education. Therefore, student migration may be seen as a result of the 

internationalization and commercialization of higher education. (Ma, 2014) It is an 

important strategy for Taiwan’s government to promote “soft power diplomacy,” by 

recruiting international students and internationalizing higher education. (Ma, 2014) 

According to NAFSA (2011), the international student contribution to the economy is 

related to the direct and indirect expenditure of overseas students in the study country, 

including the payment of tuition fees, the cost of living, and the total cost of tourism 

while their families or friends visit them in the study country. The net contribution to 

the economy for its output value of the year after deducting the scholarship provided 

by the government to foreign students. (Ministry of Education, 2011) Given that 

Taiwan government provide various scholarships to attract international students. 

Starting from 2004, there are four main government agencies providing generous 

scholarships in Taiwan: The Ministry of Education (MOE), Ministry of Foreign Affairs 

(MOFA), Ministry of Economic Affairs (MOEA), and National Science Council of the 

Executive Yuan (NSC). These four associations jointly established the Taiwan 

Scholarship Program to encourage international students to start degree programs and 

Chinese programs in Taiwan. Each scholarship program provides from NTD 15,000 to 

NTD30,000 per month living support over a duration of 1 year to 4 years depending on 

the program. (Table 3.3.1) (Ministry of Education, 2011) 
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Table 3.3.1: Categories of Taiwan Government’s Scholarship for International 

Students 

Type of 

Scholarship 
Program Level Scholarship Amount Duration of Award 

MOE 

Scholarship 

• Degree 

Programs 

• Undergraduate or LEP 

study: NTD 15,000 

(per month) 

• Graduate degree 

programs: NTD 

20,000 (per month) 

• Undergraduate / 

Doctoral program: 

Maximum 4 years   

• Master’s program: 

Maximum 2 years 

MOFA 

Scholarship 

• Degree 

Programs 

• Mandarin 

Language 

Enrichment 

Programs 

(LEP) 

• One economy-class, 

direct- route roundtrip 

international airfare 

• LEP: NTD 25,000 

(per month) 

• Degree programs: 

NTD 30,000 (per 

month)  

• Undergraduate/ 

Doctoral program: 

Maximum 4 years   

• Master’s program: 

Maximum 2 years 

• Non-degree 

LEP: Maximum 1 year 

MOST 

Scholarship 

• Degree 

Programs   
• A monthly stipend of 

NTD 30,000 

• Master’s program: 

Maximum 2 years  

• Doctoral program: 

• Maximum 3 years  

MOE 

Huayu 

Enrichment 

Scholarships 

(HES) 

• Non-degree • A monthly stipend of 

NTD 25,000 

• 2 month~ 1 year 

Source: Data from Ministry of Education  



 

24 

 

 In recent years, according to new policies in Singapore, Japan and South Korea, 

it is no longer necessary to identify foreign professionals on a monthly salary basis for 

many years. Employers may in accordance with the qualifications for foreign 

professionals, choose the appropriate application method to attract and retain more 

talents at home and abroad. Taiwan's talent competitiveness is not bad, but it is still in 

the middle level on the global scale. Through the new policy "New Scoring Criteria", 

(Table 3.3.2) the Ministry of Labor hopes to attract and retain talent by loosening the 

restrictions on foreign students and experts in entering the Taiwanese labor market. In 

the past, the Talent Competitiveness Report emphasized that wealthy countries need to 

nurture global economic talent to create jobs and promote economic recovery, while 

developing countries need to focus on labor and vocational education and infrastructure 

development. The new understanding is that all countries need to create a good 

environment to attract, retain and nurture talent. Recent research shows that openness 

of the host society is the key factor in attracting foreign talent. 
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Table 3.3.2: Categories of New Scoring Criteria’s Content and Rating for Foreign 

Professional Employment Work Permit Application 

Source: Data from EZ Work Taiwan 

  

Comment Item Content and Rating Points 

Education 

Doctoral Degree 30 

Master’s Degree 20 

Bachelor’s Degree 10 

Salary 

Average monthly salary over NT$47,971 40 

Average monthly salary over NT$40,000 less than 

NT$47,971 
30 

Average monthly salary over NT$35,000 less than 

NT$40,000 
20 

Average monthly salary over NT$31,520 less than 

NT$35,000 
10 

Work Experience 
Over 2 years 20 

Over 1 year less than 2 10 

Qualified to Serve 

 in Relevant Capacity 

Those possessing special expertise required by company for 

relevant position 
20 

Chinese 

Chinese Language Proficiency Test Level “Fluent” or higher 30 

Chinese Language Proficiency Test Level “Advanced” 25 

Chinese Language Proficiency Test Level “Intermediate” 20 

Multi-lingual Ability 
Language skills in 2 foreign languages in addition to Chinese 20 

Language skills in 1 foreign language in addition to Chinese 10 

Personal Overseas 

 Development 
Those residing in foreign countries 6 or more years 10 

Compliance with  

Government policy 

Companies or employees conforming to government policies 

related to industrial development 
20 

Qualifying Score  70 
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Chapter 4: Empirical Result 

 

 

4.1 Methodology 

 

 

 The empirical part of the study is conducted by using a quantitative research 

method. This research’s purpose is to examine what “pull” factors influence 

international students’ immigrant to Taiwan. Quantitative research will focus on crucial 

factors affecting student’s decision-making process in choosing Taiwanese cities as 

their study destinations. In this research, panel data analysis with a fixed-effect model 

and a random-effects model are combined with social-economic and demographic data 

to investigate the link between international student migration and the social-economic 

development of 19 counties in Taiwan.  

 

 Panel data is also known as longitudinal data. It is a dataset, which observes the 

behavior of multi-dimensional data over various time periods.  

The panel data equation: 

 

𝑦𝑖𝑡= 𝛼𝑖
∗ + 𝛽𝑖𝑡𝑥𝑖𝑡 + 𝜀𝑖𝑡  𝑖 =  1,2, … , 𝑁 ，𝑡 = 1,2, … 𝑇 

[Equation 4.1.1] 

 

 In panel data analysis, the most commonly used models are fixed-effects and 

random-effects. This research will use fixed-effects model to analyze the impact of 

variables over a certain time period. Fixed effects are constant across individuals. The 

goal of using fixed-effects model is to examine something within the individual that 

may impact the predictor or outcome variables. 

The fixed-effects model equation: 

 

𝑌𝑖𝑡 = 𝛽1𝑖 + ∑ 𝛽𝑘

𝑘

𝑘=2

𝑋𝑘𝑖𝑡 + 𝑒𝑖𝑡  = 1,2, … , 𝑁 ，𝑡 = 1,2, … 𝑇 

 [Equation 4.1.2] 
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 Random-effects model is estimated with partial pooling, which means that the 

group effect’s estimation will be partially based on the bigger data from other groups. 

The random-effects model equation: 

 

𝑦𝑖𝑡 = 𝛽𝑖 + ∑ 𝛽𝑘𝑥𝑘𝑖𝑡𝑒𝑖𝑡 =

𝑘

𝐾=2

𝛽1 + ∑ 𝛽2𝑥𝑘𝑖𝑡

𝑘

𝐾=2

+ 𝑢𝑖 + 𝑒𝑖𝑡𝑖 = 1,2, … , 𝑁，𝑡 = 1,2, … , 𝑇 

[Equation 4.1.3] 

 

 In the regression analysis, the most often used statistical analysis method in 

sociology research is Ordinary Least Squares (OLS) or linear least squares. It is a 

statistical analysis for estimating the relationships between dependent variables and 

independent variables 

The OLS equation: 

 

𝑌𝑖𝑡 = 𝛽 +  ∑ 𝛽𝑖𝑡

Ｋ

Ｋ=1

𝑥𝑖𝑡 + 𝜀𝑖𝑡 𝑖 = 1,2, … , N，t = 1,2, … , 𝑇 

[Equation 4.1.4] 

 

 The F-test is used to determine whether to use fixed-effects or pooled OLS, in 

order to find out, if the means between independent variables are significantly different. 

If a group of independent variables is significantly different, then it should reject the 

null hypothesis and adopt the fixed-effects model. 

The F-test equation: 

 

𝐹(𝑛 − 1, 𝑛𝑇 − 𝑛 − 𝑘) =
(𝑅𝑓𝑖𝑥𝑒𝑑

2 − 𝑅𝑜𝑙𝑠
2 )(𝑛 − 1)

(1 − 𝑅𝑓𝑖𝑥𝑒𝑑
2 )(𝑛𝑇 − 𝑛 − 𝑘)

~𝐹(𝑛 − 1, 𝑛𝑇 − 𝑛 − 𝑘) 

[Equation 4.1.5] 

 

 Breusch-Pagan Lagrange Multiplier Test (B-P LM Test), helps to decide 

between a random-effects regression and an OLS regression. The null hypothesis in the 

B-P LM test examines variances across entities, if there is no significant difference 
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across units, there are no panel effects, and the random-effects model is the best method 

for research. 

The B-P LM Test equation: 

 

 LM =  
𝑛𝑇

2(𝑇 − 1)
[
∑ (

2

𝑖=1
∑    𝑒𝑖𝑡

𝑇
𝑡=1 )

∑ ∑𝑇
𝑡=1

𝑛

𝑖=1
𝑒𝑖𝑡

2
]  ~𝜒2(1) 

[Equation 4.1.6] 

 

 The Hausman Test detects endogenous regressors in a regression model and 

distinguishes between random-effects and fixed-effects. The null hypothesis preferred 

model is random effects; the alternate hypothesis is the model is fixed effects. 

The Hausman Test equation: 

H =  (𝛽
^

𝑓𝑖𝑥𝑒𝑑
− 𝛽

^

𝑟𝑎𝑛𝑑𝑜𝑚
)𝑇 (𝛴𝑓𝑖𝑥𝑒𝑑-𝛴𝑟𝑎𝑛𝑑𝑜𝑚)−1(𝛽

^

𝑓𝑖𝑥𝑒𝑑 − 𝛽
^

𝑟𝑎𝑛𝑑𝑜𝑚) ~𝜒2(𝐾) 

[Equation 4.1.7] 

 

 

4.2 Data and Variables   

 

 

 The study investigates the impact of economic, social, environment background 

etc., on international student mobility in 19 counties in Taiwan and excludes 3 

surrounding islands (Penghu, Kinmen and Matsu counties) as outlier data, because 

statistical patterns and conclusions might differ between analyses. The variables data 

comes from 19 counties of Taiwan in the time span from 2006 to 2015, and covers the 

institutional reform of six municipalities. (Taipei, New Taipei, Taichung, Tainan, 

Kaohsiung established in 2010; Taoyuan established in 2014) The Pre-reform data was 

integrated and calculated to match the 2010 reform data. 

 

 Dependent variables data used in this research is focused on the international 

students, who studied in Taiwan from 2006 to 2015. This research has categorized the 

international students into three groups as dependent variables: total number of 

international student (Table 4.2.1), degree student (Table 4.2.2) and non-degree student. 
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(Table 4.2.3). This categorization was made in order to better understand whether the 

length of the study period affects international students’ decision on their study 

destination. Figure 4.2.1 presents a general background for this research. From 2006 to 

2015, Taipei City has received the most of the international students (42.33%), the 

second and third place are Taichung City (12.71%) and New Taipei City (10%), and the 

enrollment of international students is steadily growing in each year. Besides, in 2011, 

Taiwanese government implemented the Study-in-Taiwan Enhancement Program to 

improve Taiwanese competiveness in the international higher education market to 

attract more foreign students. In the 2011-2012 academic year, the number of degree 

students in Taiwan first time overtook non-degree students which is clear sign of the 

effectiveness of government’s policy. (Figure 4.2.2) 

 

 

Figure 4.2.1: Total Number of International Students in Taiwan with Growth Rate 

(2006~2016) 
      Source: Data form Ministry of Education 
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 Figure 4.2.2: Degree and Non-degree Students in Taiwan with Growth Rate 

(2006~2016) 
      Source: Data form Ministry of Education 

 

 The data on international students is collected from the Ministry of Education, 

but the original source only provides the number of the international students located 

in each 158 universities, colleges and junior colleges. On the other hand, because of the 

political issues, China data is not reliable for the whole-time frame of the research. 

Therefore, this research will not take into account Mainland Chinese students. 

According to the Taiwanese government’s official data in 2015, there were 158 

universities located in 22 administrative divisions, including six special municipalities, 

three provincial cities, and thirteen counties. The data collection is sorted according to 

universities’ distribution in the 19 cities.  

 

 The literature review was conducted to define explanatory variables, including 

the following: the market supply factor, the economic factors, the educational and 

cultural factors, social security factor, and public safety factor. This data is collected 

from National Statistics Database of Taiwan Counties and matches the same time period 

from 2006 to 2015. 
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 According to the pull factors from the Push-and-Pull Model (Mazzarol & Soutar, 

2001), the independent variable of socioeconomic features will be categorized into four 

types of indicators: Number of Colleges & Universities stands for the market supply 

factors in an area; Unemployment Rate and Number of Firms stands for the economic 

factors in an area; Higher Education Ratio and Education Expenditures Ratio stands for 

the educational and cultural factors in an area; Number of Medical Care Institutions 

stands for social security and General Crime Rate stands for the public safety factors in 

an area. These indicators could be used to explain what factors would affect 

international student mobility in Taiwan. 

 

 Taiwan has more than 158 higher education institutions, but there are substantial 

disparities between urban and rural areas. According to the data from the Ministry of 

Education, the average number of higher education institutions per county from 2006 

to 2015 (Figure 4.2.3) differs from 2 to 26.5. Most of the higher education institutions 

are gathered around at the five special municipalities’ areas (Taipei, New Taipei, 

Taichung, Tainan and Kaohsiung). This is why in these municipalities the international 

students’ proportion is also bigger. Therefore, by select Number of Colleges & 

Universities into this research’s variables, it serves the purpose of examining whether 

international students’ mobility in Taiwan is also dependent from the number of 

colleges and universities in one county.  

 

 

Figure 4.2.3: Taiwan Higer Education Institution Choropleth from 2006~2015 
     Source: Data form Ministry of Education 
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 According to the research of Most Affordable Cities for Students in 2016 (QS, 

2015), the higher the proportion of students, the more likely the city is to have better 

facilities for students because the city with the highest ratio of international students is 

more likely to be well-prepared in welcoming foreign students. Measuring Cultural 

Participation report (UNESCO Institute for Statistics, 2009) has pointed out, that high 

rate of higher education attainment is an important socio-demographic variable, which 

present a strong positive correlation between the level of cultural attendance and the 

level of education. Even more, the literature on the subject matter also points out the 

cultural factors influencing the international students’ satisfaction. (Beek & Aart , 2014) 

(Australian Government Department of Education and Training, 2015) Following these 

indicative studies, in this research also uses the Higher Education Ratio and the 

Education Expenditures Ratio as variables in order to examine whether these two 

factors will have a significant effect on international students’ mobility in Taiwan. 

 

 Mazzarol and Soutar’s (2001) Push-and-Pull Model has pointed out one of the 

most important factor to affect international students’ decision-making process, when 

they choose which country to study, is the economic performance of study destination. 

Meanwhile, a lot of research also indicates that if the labor market in the host country 

is more open and provides more job opportunities compared to international students’ 

home country, it will be attractive for international students to choose it as a study 

destination (Borjas, 2011) (Hobsons Solutions, 2016) (UNESCO, 2013). Ma’s research 

(2014) also found that a campus’ location is related to the job opportunity. Therefore, it 

is an important factor to affect international students’ decision-making process, when 

they choose which county to live and study. This research, uses the Unemployment Rate 

and the Number of Firms to represent a county’s economic performance in examining, 

whether it will influence the international students’ proportion in a county. 

 

 In analyzing the decision-making process of international students, many 

independent researchers have pointed out the significance of social factor like security 

and healthcare in determining the final study destination of foreign students. (Mazzarol 

& Soutar, 2001) (Australian Government Department of Education and Training, 2015) 

(Tian, 2013). Especially in the researche of The Best & Worst Places for Expats in 2016 

(Expat Insider, 2016) and Best Student Cities 2017 (QS, 2017), Taiwan got a very high 
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ranking in both safety and healthcare. In the former research, Taiwan rises up to the top 

in Safety & Health category of the 67 countries in 2016. Taiwan comes in the first place 

in terms of the quality of medical care and its affordability. In the later Crime and Safety 

category in 2016, Taiwan got 3rd place globally of the 176 countries and 2nd place in the 

Asia Pacific region; and in the category of Healthcare, Taiwan got 2nd place globally 

and Asia Pacific region. Therefore, the Number of Medical Care Institutions and the 

General Crime Rate are added into the variables to find out whether these two factors 

have a significant effect on international students’ mobility in Taiwan. 
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Table 4.2.1: Total Number of International Students in Taiwan (2006~2016)  

 
 Source: Data from Ministry of Education 
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Table 4.2.2: International Degree Students in Taiwan (2006~2016)  

 
 Source: Data from Ministry of Education 
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Table 4.2.3: International Non-Degree Students in Taiwan (2006~2016)  
 

 
 Source: Data from Ministry of Education 
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4.3 The Empirical Model 

 

 

 This research uses the regression model in order to find out the link between 

international student migration and social-economic development in Taiwan. This 

regression can demonstrate how the pull factors from Push-and-Pull Model explains 

international students’ decision-making process based on the social-economic factors 

of Taiwanese cities. 

 

 As mentioned before, the two different categories of international students 

(degree students and non-degree students) are used in the models as dependent variables. 

Besides that, for giving this research a broad view, this research also includes the total 

number of international students to present a full perspective for the research. The 

independent variables depending on the social-economic factors according to the Push-

and-Pull Model are analyzed in terms of the three models given below: 

 

 

Model I (Total Number of International Students):  

 

𝑇𝑜𝑡𝑎𝑙𝑖𝑡 =  𝛼𝑖 +  𝛽1𝑁𝑢𝑚𝑆𝑐ℎ𝑜𝑜𝑙𝑖𝑡 +  𝛽2 𝑈𝑛𝑒𝑚𝑝𝑙𝑜𝑦𝑖𝑡 + 𝛽3 𝑁𝑢𝑚𝐹𝑖𝑟𝑚𝑖𝑡

+  𝛽4 𝐶𝑜𝑙𝑙𝑒𝑔𝑒𝑅𝑎𝑡𝑖𝑜𝑖𝑡 + 𝛽5𝐸𝑑𝑢𝑅𝑎𝑡𝑖𝑜𝑖𝑡 +  𝛽6 𝑁𝑢𝑚𝑀𝑒𝑑𝑖𝑐𝑎𝑙𝑖𝑡

+  𝛽7 𝐶𝑟𝑖𝑚𝑒𝑖𝑡 +  𝜀𝑖𝑡 

 

 

Model II (International Degree Students):  

 

𝐷𝑒𝑔𝑟𝑒𝑒𝑖𝑡 =  𝛼𝑖 +  𝛽1𝑁𝑢𝑚𝑆𝑐ℎ𝑜𝑜𝑙𝑖𝑡 + 𝛽2 𝑈𝑛𝑒𝑚𝑝𝑙𝑜𝑦𝑖𝑡 +  𝛽3 𝑁𝑢𝑚𝐹𝑖𝑟𝑚𝑖𝑡

+  𝛽4 𝐶𝑜𝑙𝑙𝑒𝑔𝑒𝑅𝑎𝑡𝑖𝑜𝑖𝑡 + 𝛽5𝐸𝑑𝑢𝑅𝑎𝑡𝑖𝑜𝑖𝑡 +  𝛽6 𝑁𝑢𝑚𝑀𝑒𝑑𝑖𝑐𝑎𝑙𝑖𝑡

+  𝛽7 𝐶𝑟𝑖𝑚𝑒𝑖𝑡 +  𝜀𝑖𝑡 

 

 

 

Model III (International Non-Degree Students):  
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𝑁𝑜𝑛𝑑𝑒𝑔𝑟𝑒𝑒𝑖𝑡 =  𝛼𝑖 + 𝛽1𝑁𝑢𝑚𝑆𝑐ℎ𝑜𝑜𝑙𝑖𝑡 +  𝛽2 𝑈𝑛𝑒𝑚𝑝𝑙𝑜𝑦𝑖𝑡 +  𝛽3 𝑁𝑢𝑚𝐹𝑖𝑟𝑚𝑖𝑡

+  𝛽4 𝐶𝑜𝑙𝑙𝑒𝑔𝑒𝑅𝑎𝑡𝑖𝑜𝑖𝑡 + 𝛽5𝐸𝑑𝑢𝑅𝑎𝑡𝑖𝑜𝑖𝑡 +  𝛽6 𝑁𝑢𝑚𝑀𝑒𝑑𝑖𝑐𝑎𝑙𝑖𝑡

+  𝛽7 𝐶𝑟𝑖𝑚𝑒𝑖𝑡 +  𝜀𝑖𝑡 

 

 

 In these three models, 𝑖 stands for the observation counties (𝑁 = 19); 𝑡 stands 

for the number of the years (𝑡 =10); 𝛽 stands for the co-efficiency of independent 

variables, and 𝜀𝑖𝑡 stands for the error term. 

 

 

4.4 Descriptive Statistics 

 

 

Table 4.4.1 presents information on some basic characteristics of each variables. 

First, in the dependent variable, it presents the information on the current enrollment 

status and categorizes international students into three groups- Degree Students, Non-

degree Students and Total Number of International Students. The setup is for better 

observation in the following statistical analysis. The data of International Degree 

Students’ sample (n=190), within the 10 years from 2006 to 2015, average number 

1,093.45 (s=2194.34), the minimum number of international students was located at 

Hsinchu County, only has 2 international degree students enrolled during 2006; the 

maximum number of international degree students was located at Taipei City, and has 

14,918 international degree students enrolled during 2015. In the data of International 

Non-Degree Students’ sample (n=190), within the 10 years from 2006 to 2015, average 

number 1,342.04 (s=2,775.34), the minimum number of international non-degree 

students is located at Nantou County, only has 1 international non-degree student 

enrolled during 2011; the maximum number of international students is still located at 

Taipei, where 14,536 international non-degree students were enrolled in 2010. In the 

data of Total Number of International Students’ sample (n=190), within the 10 years 

from 2006 to 2015, average number 2,435.49 (s=4,657.75), the minimum number of 

total number of international students was located at Hsinchu County, where only 4 

international students were enrolled in 2006; the maximum number of total number of 
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international students was located at Taipei, and it has 29,127 international students 

enrolled in 2015.  

 

 Second, according to the literature review, this research set up the following 

independent variables: Number of Colleges & Universities, Unemployment Rate, 

Number of Firms, Higher Education Ratio, Higher Education Ratio, Education 

Expenditures Ratio, Number of Medical care institutions and General Crime Rate. 

These variables give an all-encompassing background on the economic and society 

based factors currently active in Taiwan.  

 

 In the Number of Colleges & Universities sample (n=190), within the 10 years 

from 2006 to 2015, the average number of higher education institutions is 8.13 (s=7.18), 

the minimum number is in Hsinchu County, Nantou County and Taitung County. These 

three counties have only 2 higher education institutions in its administrative area in 10 

years (2006~2015); the maximum number is in Taipei City, it has 27 higher education 

institutions from 2006 to 2011. Even though the number of schools is gradually 

decreasing because of the low birth rate, which also causes the college enrollment rate 

to decline, but the five special municipalities area (Taipei City, New Taipei City, 

Taichung City, Tainan City and Kaohsiung City) still contain the largest number of 

higher education institutions in comparison to other counties.  

 

 In the sample of Unemployment Rate (n=190), within the 10 years from 2006 

to 2015, the average rate is 4.35% (s=0.638), the minimum unemployment rate 3.4%, 

it happened in Hsinchu County in 2006; the maximum unemployment rate 6%, it 

happened in both Taoyuan County and Nantou County, 2009. Affected by the 2008-

2009 subprime mortgage crisis, the unemployment rate in Taiwan increased to 5.4 % 

in a 2009. In the sample of Number of Firms (n=190), within the 10 years from 2006 

to 2015, the average number of firms in Taiwan is 4.35 (s= 0.64), the minimum number 

is 10,645 at Taitung County, 2008; the maximum number is 220,966 at Taipei City, 

2015. In the sample of Education Expenditures Ratio (n=190), within the 10 years from 

2006 to 2015, the average rate is 34.22% (s=4.67%), the minimum rate is 23.08% at 

Chiayi County, 2010; the maximum rate is 46.99% at Taoyuan County, 2009. 
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 In the sample of Higher Education Ratio (n=190), within the 10 years from 2006 

to 2015, the average rate of higher education is 33.36% (s= 10.76%), the minimum rate 

is 14.5% at Taitung, 2006; the maximum rate is 74.48% at Taipei City, 2015. In the 

sample of Education Expenditures Ratio (n=190), within the 10 years from 2006 to 

2015, the average rate is 34.22% (s=4.67%), the minimum rate is 23.08% at Chiayi 

County, 2010; the maximum rate is 46.99% at Taoyuan County, 2009.  

 

 In the sample of Number of Medical Care Institutions (n=190), within the 10 

years from 2006 to 2015, the average registered medical care institutions are 1094.326 

(s=6,3880.6), the minimum number of registered medical care institutions is in Taitung 

2009, have 152 registered medical care institutions; the maximum number of medical 

care institutions is in Taipei City, 2015, have 3,489 registered medical care institutions. 

In the sample of General Crime Rate (n=190), within the 10 years from 2006 to 2015, 

the average general crime case is 1,537.69 per 100,000 residents (s= 442.013), the 

minimum case is 639.27 happened in Taitung County, 2011; the maximum rate is 

2,974.64 happened in Chiayi City, 2006. 
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Table 4.4.1: Descriptive Statistics 

  

                                                 
3 Higher educational attainment for people over 15 years old by percentage (%) 
4 Medical institutions include public and private hospital & clinics 
5 The ratio of crimes in an area to the population of that area; expressed per 1000 population per year 

Variable Definition Unit Mean Std. Dev. Min Max 
Expected 

Sign 

N. 

Obs. 

Total 
Number of 

Total Students 
N 2435.489 4657.332 4 29127 - 190 

Degree 
Number of 

Degree Students 
N 1093.447 2194.339 2 14918 - 190 

Nondegree 

Number of 

Non-Degree 

Students 

N 1342.042 2775.338 1 14536 - 190 

Numschool 

Number of 

Colleges & 

Universities 

N 8.131579 7.183797 2 27 (+) 190 

Unemploy 
Unemployment 

Rate 
% 4.351579 0.6388421 3.4 6 (-) 190 

Numfirm Number of Firms N 64441.21 63880.6 10645 220966 (+) 190 

Collegeratio 
Higher Education 

Ratio3 
% 33.36247 10.75751 14.5 74.48 (+) 190 

Eduratio 

Education 

Expenditures 

Ratio 

% 34.22295 4.665057 23.08 46.99 (+) 190 

Nummedical 

Number of 

Medical care 

institutions4 

N 1094.326 1087.221 152 3489 (+) 190 

Crime 
General Crime 

Rate5 
N 1537.689 442.013 639.27 2974.64 (-) 190 



 

42 

 

4.5 Empirical Analysis and Results  

 

 

 In this research, Model I, II & III describe the relationship between the 

dependent variables and independent variables after having been run through the OLS 

regression, FE and RE model. This is to better understand, how significant is the 

relationship between the independent variables and the dependent variables.  

 

 First, the models are analyzed by OLS regression, using the F-Test and B-P LM 

Test to make sure the result will not suffer from heteroscedasticity. The result of F-test 

shows the independent variables are significantly different, rejecting the null hypothesis. 

Therefore, the fixed-effects model is adopted. After running the B-P LM test, the result 

shows that there are no significant differences across units, which means no panel 

effects and random-effects model should be adopted. Second, the Hausman Test is used 

to clarify, if in the random-effects model there is a correlation between the unique errors 

(𝑢𝑖) and the independent variables (𝑥𝑘𝑖𝑡) in the model. The null hypothesis shows that 

there is no correlation, therefore fixed-effects is chosen for the hypothesis model. 

Accordingly, Model I, Model II and Model III are analyzed based on the fixed-effects 

model. 

 

 Tables 4.5.1, 4.5.2 & 4.5.3 show the results of the panel regression. By 

analyzing these models to understand whether these variables are affecting the 

international students’ decision-making process. Further, the result can also examine 

whether the length of the time for international students studying in Taiwan will affect 

these two groups of students’ decisions making on their study destination.  

 

 In the dependent variables, the total number of international student is 

represented in Model I which is presented in Table 4.5.1. Second, Model II (Table 4.5.2) 

and Model III (Table 4.5.3) which were set on the basis of the length of study program 

international students choose to study in Taiwan. In this research, it can also categorize 

the degree student as long-term staying and non-degree students as short-term staying. 
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 In the category of the Number of Colleges & Universities has found that there 

was no statistically significant result for non-degree students. But there were 

statistically significant in the total number of students and degree students. In general, 

the Number of Colleges, Universities has a significant effect on the decision-making 

process for international students’ mobility in Taiwan.  

 

 No significant result was found in the Unemployment Rate on degree students, 

but there was a statistically significant result in non-degree students. In Model I, it has 

a significant negative correlation in the Unemployment Rate for the total number of 

students. In Model II, it seems the degree students are not affected by the variables of 

economic performance. In general, the result shows that the lower the unemployment 

rate in a county the better opportunities for the international students to choose where 

to study. In the variable of the Number of Firms, there was no statistically significant 

result in any of the models, so it is less significant in international students’ decision-

making process for international students’ mobility in Taiwan.  

 

 Regarding the educational and cultural factors, the analysis indicated that the 

Model I has a statically significant result in the Higher Education Ratio for the total 

number of students, and in Model II & III, there is also a statically significant result. 

Therefore, generally speaking, both degree students and non-degree students have 

concerns about the education level of their study destination. On the Education 

Expenditures Ratio, no significant result was found in Model I, but in Model II, it seems 

degree students are not affected by a county’s education expenditure ratio. 

 

 Regarding the social factors of security and healthcare, the analysis indicates 

that in Model I there is a statically significant negative correlation in the General Crime 

Rate, it shows lower the general crime rate in a county, the more possibilities for 

international students to choose to study, and in Model II & III, there are also significant 

negative correlations. Therefore, degree students or non-degree students both have 

concerns about the general crime rate in a county when they are choosing on which 

county to study and live. In addition, there was no statically significant result found in 

the Number of Medical Care Institutions on Model III, but there was a statistically 

significant result in Model II. In general, there was a significant result in total number 
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of international students, but non-degree students are not affected by a county’s 

healthcare category. 

 

 The results of this research (Table 4.5.4) show that the foreign students study 

destination depends on the county’s social-economic factors. These findings were 

consistent with the “pull” factors in the previous studies. In Model I, II and III, the only 

statistical insignificance was found in Number of Firms. And the analysis indicated that 

the Model II and the Model III have statistically significant differences in each category, 

except the categories of the Higher Education Ratio and the General Crime Rate. 

Therefore, these two variables are the key determinants in Taiwan’s foreign students’ 

mobility. 
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Table 4.5.1: Regression Results from Model I 

(Total Number of International Students) 

 

Variables Coefficient 

 
Model I-1   

OLS 

Model I-2 

FE 

Model I-3  

RE 

Numschool -331.839*** (0.000) 160.095*** (0.000) 194.952*** (0.000) 

Unemploy 308.926 (0.215) -170.984* (0.048) 149.108 (0.230) 

Numfirm 0.068*** (0.000) 0.047 (0.132) -0.036 (0.318) 

Collegeratio 192.016*** (0.000) 144.799*** (0.000) 240.008*** (0.000) 

Eduratio -39.551 (0.271) 37.875** (0.008) -2.941 (0.892) 

Nummedical -3.721*** (0.000) 15.514*** (0.000) 7.252*** (0.001) 

Crime 4.8*** (0.000) -1.194*** (0.000) -0.012 (0.967) 

Constant -1496.441 (0.438) -24969.89*** (0.000) -8867.914*** (0.000) 

R2 0.7958 0.984 0.6338 

F-Test - [110.162] - 

B-P LM Test - - [273.26]*** 

Hausman Test - [112.2]*** - 

Notes: 

1. P-values in parentheses 

2. Test values in bracket 

3. Number of groups: 19 

4. Period: 2006~2015 

5. *p<0.05 **p<0.01 ***p<.0.001 
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Table 4.5.2: Regression Results from Model II 

(Degree Students Only) 

 

Variables Coefficient 

 
Model II-1   

OLS 

Model II-2 

FE 

Model II-3 

RE 

Numschool -61.129 (0.170) 140.893*** (0.000) 154.804** (0.004) 

Unemploy 482.982*** (0.001) 52.32 (0.503) 425.226*** (0.001) 

Numfirm 0.014 (0.141) 0.025 (0.371) -0.007 (0.716) 

Collegeratio 101.113*** (0.000) 106.071*** (0.000) 147.157*** (0.000) 

Eduratio -26.917 (0.194) 18.22 (0.158) -22.109 (0.311) 

Nummedical -0.289 (0.580) 15.151*** (0.000) 2.317 (0.052) 

Crime 1.612*** (0.000) -0.816*** (0.000) 1.012*** (0.000) 

Constant 2130.115 (0.057) -21154.56*** (0.000) -447.215 (0.738) 

R2 0.6941 0.942 0.6215 

F-Test - [39.044] - 

B-P LM Test - - [13.33]** 

Hausman Test - [129.06]*** - 

Notes: 

1. P-values in parentheses 

2. Test values in bracket 

3. Number of groups: 19 

4. Period: 2006~2015 

5. *p<0.05 **p<0.01 ***p<.0.001 
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Table 4.5.3: Regression Results from Model III 

(Non-Degree Students Only) 

 

Variables Coefficient 

 
Model III-1 

OLS 

Model III-2 

FE 

Model III-3 

RE 

Numschool -270.71*** (0.000) 19.2 (0.362) 3.618 (0.886) 

Unemploy -174.057 (0.256) -223.305*** (0.000) -254.595*** (0.000) 

Numfirm 0.054*** (0.000) 0.022 (0.230) 0.042** (0.004) 

Collegeratio 90.902*** (0.000) 38.728** (0.007) 54.783*** (0.000) 

Eduratio -12.635 (0.567) 19.675* (0.018) 20.675 (0.013) 

Nummedical -3.433*** (0.000) 0.363 (0.720) -0.968 (0.226) 

Crime -0.183 (0.427) -0.378** (0.002) -0.479*** (0.000) 

Constant -3626.556** (0.003) -3815.338*** (0.000) -4685.709*** (0.000) 

R2 0.7824 0.985 0.6919 

F-Test - [124.837] - 

B-P LM Test - - [521.65]*** 

Hausman Test - [18.48]* - 

Notes: 

1. P-values in parentheses 

2. Test values in bracket 

3. Number of groups: 19 

4. Period: 2006~2015 

5. *p<0.05 **p<0.01 ***p<.0.001 
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Table 4.5.4: Fixed-effects Results for Model I, II & II 

 

Variables Coefficient 

 
Model I-2 (Total) 

FE 

Model II-2 (Degree) 

FE 

Model III-2 (Non) 

FE 

Numschool 160.095*** (0.000) 140.893*** (0.000) 19.2 (0.362) 

Unemploy -170.984* (0.048) 52.32 (0.503) -223.305*** (0.000) 

Numfirm 0.047 (0.132) 0.025 (0.371) 0.022 (0.230) 

Collegeratio 144.799*** (0.000) 106.071*** (0.000) 38.728** (0.007) 

Eduratio 37.875** (0.008) 18.22 (0.158) 19.675* (0.018) 

Nummedical 15.514*** (0.000) 15.151*** (0.000) 0.363 (0.720) 

Crime -1.194*** (0.000) -0.816*** (0.000) -0.378** (0.002) 

Constant -24969.89*** (0.000) -21154.56*** (0.000) -3815.338*** (0.000) 

R2 0.984 0.942 0.985 

F-Test [110.162] [39.044] [124.837] 

B-P LM Test - - - 

Hausman Test [112.2]*** [129.06]*** [18.48]* 

Notes: 

1. P-values in parentheses 

2. Test values in bracket 

3. Number of groups: 19 

4. Period: 2006~2015 

5. *p<0.05 **p<0.01 ***p<.0.001 
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Chapter 5: Conclusion  

 

 

 The purpose of this research was to analyze what factors affect international 

students’ decision-making process in choosing different counties in Taiwan as their 

study destination. The objective was pursued by examining the different social-

economic factors that influence the study location choice, by focusing on the “pull” 

factor in the famous Push-and-Pull Model from Mazzarol and Soutar. (2001) The 

theoretical part of this study was covered in chapter 2 and the existing research was 

used to select the variables for the empirical study. The research methods and also the 

result were discussed in chapter 4. Following the contributions and implications of the 

research are discussed and provided with policy recommendations by examining them 

from theoretical and empirical perspectives. The limitations of the research are also 

presented, and finally, suggestions for future research are proposed. 

 

 

5.1 Contribution and Policy Recommendations  

 

 

 This research has established a positive and statically significant relation 

between the county’s social-economic development and student mobility. Even more, 

the analysis indicated that there are different statistically significant results between the 

degree students and the non-degree students. Therefore, this research’s academic 

contribution is forming a better understanding of the factors that influence the 

international students’ study destination choices in Taiwan.  

 

 The research results and major findings from the empirical part clearly shows 

the location choice is not exclusively affected by any single factor; rather it is a 

complicated all-encompassing act. The different lengths of different study programs 

also affect the location choice. For degree students, the result shows that their choice is 

determined by market supply ability, which was represented by the Number of Colleges 

& Universities, and the location’s education and culture factors, which was represented 

by Higher Education Ratio. Especially in the social security factor, represented by the 
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variable of Number of Medical Care Institutions and public safety factor represented 

by the variable of General Crime Rate, which are both statically significant at 1%, but 

they were not statically significant in the categories of economic level, represented by 

Unemployment Rate and Number of Firms. According to the findings, these 

suggestions are meant for increasing international degree students’ enrollment in the 

local government’s administrative districts. The local governments should be focusing 

on providing a high-security environment in their administrative district. Also, the local 

governments should provide quality and affordable medical care service. These 

findings are consistent with previous research from The Best & Worst Places for Expats 

in 2016 (Expat Insider, 2016), and the Best Student Cities 2017 (QS, 2017). These 

analyzed results are quite important, especially for the degree students who have to 

study and live in the same district at least for two years or above.  

 

 On the other hand, for non-degree students, the local governments should 

strengthen cooperation with higher education institutions to develop the policies and 

strategies for international student recruitment. For example, increasing the budget on 

education to provide diversified educational programs and to better facilities for 

students. These findings were consistent with the previous research from the Most 

Affordable Cities for Students in 2016. (QS, 2015) The local governments should raise 

citizen’s education attainment rate as a priority because it will correlate with local 

cultural attendance and make the culture industry thrive, which eventually will attract 

more visitors. (UNESCO Institute for Statistics, 2009). This finding is also consistent 

with previous research which pointed out the cultural factors have a positive correlation 

with international students’ satisfaction. (Beek & Aart , 2014) (Australian Government 

Department of Education and Training, 2015) Besides, a study location’s economic 

performance is also an important factor in attracting foreign students. The local 

governments should provide an open and more job opportunities in the labor market, 

since it is an important “pull” factor for international students when they choose the 

study destination. This finding was consistent with the previous researches from (Borjas, 

2011) (Hobsons Solutions, 2016; Hou, Quality In Cross-border Higher Education and 

Challenges For the Internationalization of National Quality Assurance Agencies In the 

Asia-Pacific Region: The Taiwanese Experience, 2014) (UNESCO, 2013). 

5.2 Limitations 
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 Although the empirical research has presented a positive result, which is 

consistent with previous research studies, but a location’s social-economic performance 

is not the only factor that will influence the international student’s decision-making 

process. Student mobility is also influenced by the reputation and high quality of the 

school, for pursuing the top-ranked higher educational institutions which their home 

country cannot offer to them. So far, Taiwanese accreditors have not yet reached the 

capability to participate in cross-border quality assurance activities, which will cause 

the heightened risk for corruption, because quality assurance lacks on objective 

counterpart outside the system. Therefore, this research did not measure higher 

education institutions’ effect of foreign students. 

 

 As relations with China have improved, Taiwan’s government has decided to 

accept up to 2,000 Chinese students to attend its degree program in universities each 

year, since 2011. This is because Taiwan is eager for talented Chinese people, and the 

low birth rate in Taiwan forces universities to close down if they are unable to find new 

students. Taiwan is opening its campuses with caution and constraint. In 2011, the 

general enrollment regulation open for private universities for accepting Chinese 

student to study in the undergraduate and the graduate program, but for the public 

school, it only accepting Chinese students to study in the graduate program, and it was 

under the limitation on the number of students registered. The regulation was waited 

until 2014 gradually loosen the constraint. Because of the political issues, China data is 

not reliable for the whole-time frame of the research. Therefore, this research avoided 

using the number of Chinese students as a variable due to aforementioned limitations. 
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5.3 Suggestion for Future Research 

 

 

 This research examines international students’ decision-making process 

according to the “pull” factor from the Taiwanese socio-economic point of view. Given 

that the increasing competition of international student enrollment in Asia, there is a 

growing need to better understand the factors that influence international students’ 

destination choice. The observation period for this research is from 2006 to 2015, and 

since the general enrollment regulation open for Chinses student’s enrollment in 2011, 

and the number of Chinese students studying in Taiwan was restricted by the Chinese 

government. Even though the restrictions were gradually loosened starting from 2014, 

but this causes inconsistent number from Chinese students and will make analysis 

unreliable. Therefore, in future research, the numbers of Chinese students’ data will be 

more complete, and more reliable for the future analysis, which should also include 

them in the research. In addition, further studies should be conducted on how the higher 

education quality affects the international students’ decision making process. In 

addition, further studies should be conducted on how the higher education quality 

affects the international students’ decision making process, once cross-border quality 

assurance activities have fully adopted in Taiwan’s higher education system. In the 

future study, the researcher should also include the affordability factor into the variables, 

such as costs of accommodation, tuition fee, or an indicator which can represented as 

an insight of local living costs. These suggestions could make the further research more 

complete.  
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