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Chapter Five   

Conclusions and Recommendations 

 

5.1 Conclusions 

    The primary purpose of the study is to investigate the extent to which 

authenticity is implemented in language learning activities in junior high EFL 

textbooks in Taiwan.  Five sets of locally complied textbooks are our date source: 

Kong-hsuan series, Nan-e series, Joy Han-lin series, Hess series and Longman series. 

The learning activities in the Fourth Volume in each of the five sets of English 

textbooks are examined.  The evaluation focuses on classifying language learning 

activities into different types in terms of the degree of authenticity.  Thus, we gain 

deeper insights into how and to what extent authenticity is presented in the textbooks 

and implemented in classroom settings by means of the learning tasks. 

    The result of our analysis reveals that the learning activities/tasks included in 

the junior high school textbooks of Taiwan, the five commonly used sets, provided 

learners with little chance of exposure to real communicative situations.  There are 

indeed 17 meaning-focused, communicative, authentic activities found in the five 

textbooks.  Among the grand total of 475 language learning activities, the 

proportion is less than 4%.  The proportion of authentic tasks (versus form-focused 



 90

structural drills) is highest in Nan-e series, by 12.8%, and yet still 87.2% are 

non-authentic.  There is still a striking imbalance of authentic and inauthentic 

activities in this series of textbook as well as in others.  On the whole, all the five 

textbook series are found to have overemphasized the practice of the linguistic forms, 

and not many of their language learning activities actually include activities which 

stimulate or lead to authentic communication and language use. 

    Clearly, textbook writing in Taiwan still focuses on linguistic forms—a situation 

that has lasted for decades.  However, it is authentic activities, or contextualized 

tasks, that provide the opportunities for students to examine any problems from a 

variety of perspectives, to make choices and reflect in their learning both 

individually and socially (Reeves, Herrington & Oliver, 2002), to acquire advanced 

skills and knowledge, and most important of all, to be able to extract anything that 

they can apply in richer, more complex situations outside of school.  As a result, we 

find it urgent and vital to enhance the frequencies and proportion of authentic tasks 

in the present EFL textbooks. 

 

5.2 Pedagogical Implications 

    There are three pedagogical implications we can infer from the results of our 

analysis.  First, having understood the merits and defects of some textbooks, 
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teachers can take advantage of the assets of a certain series of textbook and 

compensate for its deficiencies when using the textbook in their classes.  We 

suggest that teachers view the textbook as a base and try to maximize learning 

potentials in an authentic communicative classroom.  There is no denying that a 

teacher’s help is necessary in the instruction process.  A good teacher knows her/his 

students well enough to intervene at an appropriate time, adding specific details or 

important information, etc., in order to make the tasks authentic.  In sum, whether a 

task is authentic or not or no matter how authentic a text or a task may be, a teacher 

should be free and flexible to adapt the textbook activities to involve more real 

communicative elements, and to provide their students with more authentic 

language-using contexts.   

    Secondly, many teachers often find it difficult to select a textbook from the 

different editions in terms of authenticity.  They are aware that there is a lack of 

efficient and reliable systems for analyzing learning activities or textbook contents.  

The classification system and method adopted in the present study for learning 

activities analysis and evaluation could give them some ideas as to the selection of 

textbooks and of other supplementary teaching materials.  

The final pedagogical implication is for local textbook publishers.  Our 

findings have manifested the insufficiency of the truly authentic language learning 
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tasks in the EFL textbooks currently used.  They show the direction of 

improvement for future textbook writing.  It is expected that with the increasingly 

complete and detailed discussions on task authenticity presented, teaching materials 

commercially published will bring more originality in designing language learning 

tasks which attain the goal of equipping students with the ability to apply what they 

have learned in classroom settings to authentic real-world situations.   

 

5.3 Limitations of the Study and Suggestions for Future Research 

    As mentioned in Chapter 3, the study is limited in the data for analysis; that is, 

only the LLA appearing in one volume of each of the textbook series are examined.  

Thus, future researchers who are also interested in EFL textbook evaluation in terms 

of task authenticity may conduct similar studies with all volumes of each textbook 

series.  On the other hand, the language learning activities included in student’s 

workbooks, teacher’s manuals and other supplementary materials are also valuable 

data for further analysis.   

    Another limitation of the study is that the evaluation of the LLA is mainly done 

by the author herself.  Only a few uncertain cases are re-checked by another rater (, 

who has been a high school English teacher for 10 years).  Some variables like a 

teacher’s personality, teaching style and experience and also the students’ response to 
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each learning activity are not taken into consideration when analyzing the LLA.  

Therefore, a study which involves the exploration on the above-mentioned factors 

may lead to other interesting findings on the same topic.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


