
CHAPTER ONE 

INTRODUCTION 

 

1.1  Background of the Study 

      Among four skills of language learning, namely, listening, speaking, reading 

and writing, writing is sequenced the last one. However, the last is not necessarily the 

least. Writing is considered as the most difficult of the four language skills (Huang, 

1988), but it is strange that English composition has not been paid due attention to in 

the senior high school English course. Several reasons may account for this. 

      Firstly, we do not properly teach English composition in the senior high school, 

just because teaching has been so exam-oriented. For example, English composition 

classes had rarely been scheduled on the syllabus until the year of 1981, when 

composition and translation began to be included in the JCEE. 

      Secondly, the scores of English composition (20 points) still play only a less 

important part in the JCEE. Even though some examinees happened to get zero scores 

in the yearly Subject Ability Test and Department Required Subject Ability Test, 

probably they still could get past into the colleges. 

      Thirdly, most of the senior high school composition classes are optional.  

They are usually an adjunct to English course either in the second or senior year. 

Moreover, English teachers are often arranged to teach composition on a "rotating 

basis," and all of the students are "compulsory" to accept the writing course. In other 

words, just because there are composition tests left awaiting behind in the Entrance 

Exam, both students and teachers are forced to accept English composition as a 

"required course." 
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      Furthermore, teaching composition in the senior high school is a hard job, if 

not impossible, for most of the English teachers are required to teach at least two or 

three composition classes, and the number of students in each class is usually very 

large, ranging from 40 to 50. Under such circumstances, the teachers are often 

over-loaded, for after the composition class they should take a lot of time to correct 

students' composition errors the next few days. In short, teaching English composition 

has become too burdensome to bear for most of the English teachers. 

      Again, we have been too exam-oriented in English teaching and learning. Up 

to the present time, the multiple-choice questions still have been overly applied in the 

Senior High School Subject Ability Test. As a result, the writing skill in English 

learning and teaching has been neglected from the very beginning stage. Accordingly, 

before they accept the English teaching, most of the students still have not any 

experience or lack effective instruction in English writing. Thus, it is high time for us 

to change our traditional method in English teaching and particularly in the instruction 

of English writing. 

      Lastly, most of the English composition teachings are still product-oriented.  

In the traditional product-oriented approach, there is a misconception, as Ruth Spack 

(1983) repudiated, that "writing can be produced only by talent or by sudden 

inspiration" (p.657). Thus, in the composition class, the writing teachers usually give 

the students one or several assigned topics, and allow them to finish the composition 

by themselves in or out of the class. The writing teachers ask only what the students 

write instead of how students write. To sum up, students still need to grope for a long 

way to successful English writing. It is no wonder that students still do not have much 

improvement in English composition though they have suffered so many years. 
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1.2  Motivation and Goal 

     As what is mentioned above, of all the four skills of English learning, writing is 

the most difficult and neglected. Some senior school students, who still have 

“English-phobia,” are said to have forsaken English learning for years, not to mention 

writing English compositions. What’s worse, English composition was not thought of 

as a “main subject” in the high school. Though this is an undeniable fact, yet we could 

not treat it as a “trivial” one. From the stance of a language teacher, it is our 

responsibility to take the challenges. Therefore, we cannot avoid facing the next two 

problems: (a) What are the most appropriate teaching materials we should use to teach 

our students? Do they meet our students’ need? (b) How do we help our students 

improve their writing? Is there any effective method? 

In addition to this, most senior high school students are still on their beginning 

stages of English writing. Though for years they have been trained to practice the 

drills, such as sentence-combing, substitution, and sentence to sentence translation, 

yet the fact is that it does not help a lot. When they are assigned to write composition, 

some of them would feel at a loss suddenly, and some may just deep into the musing 

and face for a long time the blank piece of paper without writing any words or 

sentences until the class time is up. 

 Thus, it is high time that English teachers helped their students. Why? Though 

most senior high school students have learned English for many years, they still do 

not possess enough writing skills as they are expected at this stage. Therefore, it is 

necessary for teachers to guide them to write compositions step by step.  

To help breakthrough the barrier of writing compositions, many researchers had 

conducted many studies about the process of writing, and provided several methods. 
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Among them, the classical invention strategies had been effectively used and revised 

to help both NES and ESL students generate ideas, gather information, discover a 

form, and finally finish a piece of writing. Therefore, in this study the researcher is in 

the hope that, through the study, the efficacy of invention strategies could be further 

confirmed, and the result of it could be widely applied to EFL senior high school 

English writing and instruction. 

 

1.3  Purpose of the Study 

      The study is based on the assumption that students' performance in 

composition writing will change with the writing approaches they receive, for 

example, the current process approach rather than product approach. 

      Therefore, the present study aims to examine and compare the effect of 

applying the invention strategies to senior high school English composition writing 

and teaching, and help find out a suitable way for senior high school students to write 

their English compositions with ease. 

 

1.4  Significance of the Study 

      On the traditional product approach about composition, actually most of the 

student-writers, especially EFL students, have rarely been taught to write 

compositions step by step. The present study tries to test the hypothesis that 

composition writing is teachable if only suitable writing method is properly adopted 

and followed. Therefore, by the use of invention strategies, which have been widely 

used in the process approach, it is hoped that the results of the study will help both the 

writing instructors and writing-students in the following ways: 
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1. Provide students-writers with a "stepping stone" for writing composition with ease 

and illicit their further composition writings. 

2. Help students-writers overcome the fear of writing or "composition-phobia," build 

confidence and take interest in composition writing. 

3. Guide student-writers write compositions step-by-step, by providing them with an 

appropriate writing process, from generating ideas, gathering information, forming 

a topic about a subject, and finally finish a piece of composition. 

4. Acknowledge student-writers a more interesting and effective composition writing 

strategy, and lessen the suffering of struggle in the process of composition writing. 

5. Dislodge the misconception that writing is an art which could only be fulfilled by 

talent or sudden inspirations, and rather emphasize that, if only proper writing 

approach is adopted, composition is teachable and can be easily learned. 

 

1.5  Research Questions 

      To examine and compare the effect of applying invention strategies on EFL 

senior high school composition writing, a two-year study was conducted and based on 

the problems and purpose of the study, the following research questions will be 

explored and answered: 

1. Can invention strategies be used to help student-writers generate ideas, gather 

information and ignite imagination in their writing? 

2. Will student-writers’ abilities in the use of vocabulary, language use and 

mechanics be lessened by the use of invention strategies? 

3. Can invention strategies be used to help student-writers strengthen the 

organization of their writing? 
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4. Will EFL students’ overall writing performances improve through the instruction 

of invention skills? 

 

1.6  Definition of the Terms 

1) paradigm: A paradigm is a set of ideas that are used for understanding or 

explaining something. It also means a common body of beliefs and 

assumptions held by most practitioners in the field. The word is a technical 

term, first used by Thomas Kuhn in his famous works The Structure of 

Scientific Revolutions (1970). It is often called a "paradigm shift," meaning 

that an important change in which the usual way of thinking or doing 

something is replaced by another way of thinking or doing something. 

2) invention strategy: This is a term used in process-oriented writing. They are 

also called "heuristic devices." The word "invention" is derived from its 

original word "inventio," and is the equivalent Greek word "heuresis."  Both 

words originally meant "invention" or "discovery." 

3) Invention Heuristics: The term has the same meaning with “invention 

strategy,” meaning that organized list of questions which help writers generate, 

develop, and arrange ideas. 

    4) product-oriented: This is the traditional writing paradigm, in which the writing 

focus is on the final product instead of the process of composing. The 

paradigm was widespread and was used by most native English speaker (NES) 

writing teachers before 1960s. 

    5) process-oriented: A process-oriented approach of writing is a shifting 

paradigm, which focuses the process of writing on steps involved during the 
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composing rather than the final product only. The proponents of 

process-oriented approach, such as Nancy Arapoff, Mary Lawrence, and 

Vivian Zamel advocated the use of invention strategies in ESL writing. 

    6) LEP: The initials words "LEP" means "Limited English Proficiency." In 

Teaching ESL Writing by Joy M. Reid, the author used the term to call the 

immigrant and refugee non-native speakers of English, or ESL students 

studying in elementary and secondary schools, whose English, if not very poor, 

are limited. 

    7) EFL & ESL: "EFL" and "ESL" are different terminology. The former means a 

country or on an area where people speak "English as a Foreign Language" 

and oftentimes people still speak some other language as their mother tongue, 

for example, China, Japan and France. However, the latter means a country or 

an area where people speak "English as a Second Language," and people 

receive most of their education through the medium of English and use it 

extensively in everyday life even though it is not their mother tongue, for 

instance, the Filipinos, the Nigerians and India. 

    8) mistake and error: Strictly speaking, there are some differences between 

 "mistake" and "error." A "mistake" refers to something that you have not done 

 correctly by accident and that is the result of chance circumstance and  

unsystematic performance, for example, a "misspelling" or a "slip." However, 

an "error" refers to something incorrect or wrong and that is a systematic 

mistake of competence, for instance, repeatedly and regularly use the words 

"goed," "buyed," "breaked," and so on. Most of the “LEP" students are much 

more likely to make “errors“ rather than“ mistake ” in their writings. 
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   9) looping: One of free writing strategies. In the process of looping, writers write 

for a set time without stopping, and making no changes or corrections. Then, 

they sum up what has been written in each loop and write that kernel idea as a 

heading for the next loop. Finally, the topic-related loops are arranged in a 

logical way to make an article. 

  10) clustering: One of the free writing strategies. In the process of clustering, 

writers write down freely what comes into their minds, and form the similar 

ideas into a cluster. Then, the topic-related clusters will be chosen and formed 

together to make an article. 

  11) journalistic questioning and answering: To help generate ideas, gather 

information and write an article, as what journalists do; writers ask and answer 

questions by themselves according to six interrogative words—“when,” 

“where,” “which,” “what,” “why,” and “how.” 
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