
CHAPTER TWO 

LITERATURE REVIEW 

 

    The evolution of English composition pedagogy is interesting. From the turn of 

the century to 1960s, English composition teaching model was dominated by what 

Hairston (1982) called “the traditional paradigm.” Before this, writing is still widely 

regarded as a sub-skill. As Kroll (1991) points out, “Prior to the mid-1960s, teaching 

writing to native speakers at college level was primarily conducted within a 

framework focused on responding to literary texts” (p.245). At that time, writing 

teachers under the criteria of current process approach did not really teach writing, for 

the teachers would focus much of their attention on the discussion or study of literary 

works. Students read the stories, poems, plays or novels, wrote about the “themes” 

and submitted them for a grade. In other words, the writing was mainly used to train 

students techniques of literary analysis. 

 

2.1  The Model of Written Product  

Before the period 1960s, the NES (Native English speaker) composition teachers 

were product-oriented. As Reid (1993) points out :  

    …teachers spent little or no time teaching the students how to write. They  
expected their students to plan and compose their assignments outside of class, 

 and they graded the essays on the quality of the written analysis and the “style” 
of writing. The teacher’s written comments on assignments often focused on 
grammar errors and syntactic “awkwardness” with vague references to content 
deficiencies such as “average work” and “support your ideas” (p.1). 

Furthermore, the model of teaching composition was clear, and included the following  

steps: (1) instruct the students in fairly rigidly defined principles of rhetoric and  

organization which were presented as “rules” for writing; (2) provide a reading text 
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for classroom discussion, analysis, and interpretation (preferably a work of literature); 

(3) require a writing assignment (accompanied by an outline) based on the text; and (4) 

read, comment on and criticize student papers prior to the beginning of the next 

instance of this cycle (p.246). In other words, in composition teaching the 

above-mentioned teaching approach was known as “the traditional paradigm.” What 

composition teachers were concerned with was the completed written product instead 

of the strategies or processes involved in its production. 

 

2.2  The Shift of Writing Paradigm  

     However, in the mid-1960s, the pedagogy of composition writing has had a 

different progress, which Maxine Hairston (Reid, 1993) labeled it as “the revolution 

in the teaching of writing.” Based on the research and classroom application over a 

twenty-year period, she proposed a new paradigm that was a shift away from the 

traditional literature-based teaching of composition. The shift involved the following 

major changes: 

     ․an overall focus on the process rather than on the product of writing; 
     ․concentration by classroom teachers on composing processes rather than on 

literary discussion; 
     ․focus on the writer, and on the relationship between reader and writer; 
     ․interest in research on writing process and classroom teaching; and  
     ․commitment to the idea that teaching effective, successful writing is possible 

 (p.2) 

     The development of ESL (or EFL) composition teaching in theory and practice 

would generally follow those of NES. Before the shift of paradigm, composition 

teachers would see writing as a supporting skill in the language learning. Writing 

activities would be made up of doing grammar exercises, answering reading 

comprehension questions or writing dictation. Writing was also seen as one of the 
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techniques to add interest to a lesson or as a device to diagnose grammar or 

comprehension errors.  

 

2.3  The Beginning of Process Writing  

     In the process movement, as Reid (1993) pointed out, several ESL teachers and 

researchers had played the role of facilitators. “Nancy Arapoff (1968, 1969), Mary 

Lawrence (1973, 1975), and Vivian Zamel (1976, 1982) were among the first ESL 

researchers and teachers to begin stressing the value of process writing in the 

classroom”(p.31). Among them, Mary Lawrence (1973) was an early advocate of 

detailed problem-solving and invention strategies.  

     In the 1960s, the process approach for researchers and practitioners was an 

emerging field of composition. The research and pedagogy of the approach could be 

divided into two groups: the expressive school and the cognitive school. 

     The two schools mentioned above, according to Reid (1993), were 

characterized as follows: the expressive school focused on sincerity, integrity, 

spontaneity, and originality in composition classrooms. She stated:  

Students were encouraged to "discover" themselves through language. 
Teachers and researchers believed in expressive, self-actualizing writing in 
which students "discovered" ideas and themselves through free writing and 
brainstorming. Focus in the classroom turned away from the final product, 
the structuring of essays and correction of errors, to concentrate on creativity 
and self-discovery through the use of journals or daybooks, in which students 
wrote "freely," without the consequences of grammar evaluation, 
teacher-imposed topics and structures, critical comments, and,  
often, grades (pp.5-6). 

     Likewise, the cognitive school began to stress the investigation of writing 

process and process teaching. Reid (1993) further expounded it:      

Cognitive researchers studied how writers approach tasks by problem-solving in  
areas such as audience, purpose, and situation for writing. Research first  
focused on the early stages of composing: invention (idea generation) and 
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arrangement (organization of ideas). In composition classroom, teachers also 
focused on the initial stages of writing, often called pre-writing; they began to 
teach pre-writing strategies that allowed their students to generate ideas and to 
arrange those ideas successfully. Students were encouraged to experiment with 
a variety of pre-writing techniques, including brainstorming, looping, free 
writing, outlining, cubing, treeing, flow-charting, clustering, and listing” ( p.6 ). 

 

2.4  The Use of Invention Strategies  

     One important feature of process writing is the use of invention strategies as a 

means to help bridge the gap between the student-writers and their writing product. 

The word “inventio” is derived from Latin, and is the equivalent Greek word 

“heuresis.” Both words originally meant “invention” or “discovery.” In the Teaching 

ESL Composition: Principles and Techniques, the authors, Jane B. Hughey et al., 

(1983) stated: “For stocking the mind and exploring the world--for looking in and 

looking out –writers need heuristic aids.” They took the definition of invention 

strategies (heuristic devices) one step further: 

      Orators in ancient times were trained in heuristics which, then and now, set the 
mind in motion, entreat thinking, stir memory, and coax imagination… They 
are methods of “solving problems: a series of steps or questions which are 
likely to lead an intelligent analyst to a reasonable solution of a problem.” “A 
heuristic…provides a series of questions or operations that guides inquiry and 
increases the chances of discovering a workable solution.” The same heuristics 
used by the ancient orators, and many adaptations of them, work quite 
successfully today for speakers and writers alike. To bring order to the process 
of discovery and to help writers originate and clarify their ideas is the 
underlying purpose (p.64). 

 

2.5  The Classification of Invention Strategies  

     According to Hughey et al. (1993), types of invention strategies can be divided 

into three groups. The first ones are the explorative / intuitive heuristics. They are 

used primarily for finding or creating the subject of a piece of writing. They are based 

on the hypothesis that knowing is not a linear immediate understanding. These 

heuristics combine right-brain thinking with left-brain terms, ultimately bringing full 
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consciousness to writing. They are characterized most often by what was called 

“flashes of intuition,” “inner reflection,” “felt sense,” or “flights of imagination,” such 

as those used by the English Romanticists and American Transcendentalists. 

Brainstorming, free association, free writing, diary keeping, and journal writing are 

some of their typical invention strategies. 

     The second ones are the position taking / empirical heuristics. They are 

concerned with knowing through the senses, through direct physical experience.  

They put emphasis on students’ learning by performing a task, by taking an action, by 

participating in a project, by experiencing sensation. They are primarily used in 

descriptive and narrative writing. These heuristics, developed from the active 

exchange of thoughts and views, can also be used to develop reports of all kinds as 

well as persuasive writing. Debate, interview, dialogue, role play, and observation/ 

experiment are among the often-used techniques. 

     The third ones are the information gathering, form giving / rational heuristics. 

They promote the development of specific information, show writers how to examine 

various aspects of a subject, give specific information; in other words, they put much 

emphasis on rhetorical conventions. Besides, they more often involve linear, 

step-by-step procedures in which the logical structure ties everything together as the 

writer works through the creative process. Burke’s Pentad, Larson’s Question, Pike’s 

Tagmenics, the Classical Topics, and Problem-solving Formulas are inclusive of the 

rational heuristics. 

 

2.6  The Use of Invention Strategies in EFL Writing 

     In the process writing, there are many kinds of invention strategies used to help 
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generate ideas, stir memory, and ignite imagination. The devices which are often used 

in SEL (or FEL) composition class are as follows: 

2.6.1  Brainstorming 

    Brainstorming is one of the most often seen invention strategies which are used 

to gather information. Kroll (1991) defines it as "a group exercise." “This is often a 

group exercise in which all the students in the classroom are encouraged to participate 

by sharing their collective knowledge about a particular subject”(p.252). Other 

researchers (Hughey et al., 1983) also call it “a spontaneous verbal activity excellent 

for generating a subject for expanding ideas and perceptions about a subject. This 

group activity is an ‘ice breaker’ which helps students relax and also see that each of 

them has something to contribute to a subject (p.70).  

     Brainstorming is easy to practice for student writers. The first step is to choose 

a topic, and a facilitator (or moderator), and then the writer or all of the participants 

contribute and write down ideas as fast as they appear, without any special order or 

judgment. 

     Brainstorming is a very effective way to help generate ideas in the pre-writing 

stage. Student writers are often encouraged to use this method to help develop 

research focus. How do we make a brainstorming? The following explanation is given 

by Langosch (1999): 

     First, make a list of everything you can think of about the research focus. You 
might list feelings, ideas, facts, examples, or problems. There is no need to 
write your ideas in sentence form. Instead, list words as you think of them. Next, 
give yourself a time limit in order to keep the process interesting. When you 
brainstorm, you should not try to judge the quality of your ideas. This step 
comes later. Finally, reread your list and mark usable ideas (p.64). 

 

Besides, Hughey et al. (1983) also point out that brainstorming is  
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“time-consuming” because students oftentimes should take at least one hour period to 

finish the activity. Nevertheless, it is worth trying and advantageous especially for 

ESL students, for it helps (1) gain insights into others’ views, (2) reinforce 

conversation and listening skills, (3) practice note-taking, and (4) relax and develop 

rapport within the classroom (p.70). 

2.6.2  (Focused) Free Writing 

     Free writing is also an invention device. Kroll (1991) pointed out: 

Free writing was suggested by Elbow (1973) for helping native speakers break 
through the difficulty for getting started, and it is also known by various other 
terms, such as “wet ink” writing and “quick writing.” The main idea of this 
technique is for students to write for specified period of time (usually about 5 
minutes) without taking their pen from the page (p.252). 
 

     Free writing may be slightly modified to meet the practical writing purpose, 

such as looping by Cowan and Cowan (1980) and Focused Free Writing. In short, free 

writing is a nonstop writing for a specific period of time. Three things are demanded 

when doing a focused free writing (Borenberg, 1999). 

     1. Don’t stop writing. During the time you are free writing, try to write as 
rapidly as you can without stopping. The technique is called free writing 
partly because it relies on “free association.” If you “blurt out” whatever pops 
into your mind, you will probably make some surprising and interesting 
associations between ideas. But that won’t happen if you agonize over what 
to write next. So just keep writing quickly. 

     2. Don’t edit. A second reason why the technique is called free writing is that it 
frees you from the burden of making correction as you write. When you write, 
you play two roles: creator and critic. The creator fills up blank pages with 
new ideas that the critic revises and corrects later. If you let the critic loose 
too soon, sometimes you paralyze the creator.  

     3. Don’t stray from the topic. The reason the technique is called free writing is 
that, unlike an exploratory free write when you explore any topic that pops 
into your mind, this nonstop writing focuses on a specific topic.  If you keep 
focused on your topic, you have a better chance of finding more things to say 
about it (pp.6-7). 

 

2.6.3  Listing 

     Listing is the simplest invention strategy to help generate ideas, find a suitable  
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topic or remember and collect information for a topic (Borenberg, 1999). How do  

we use listing to help us in the composition writing?  

     …To write quickly without stopping to worry about whether your list is any 
good : the idea is to make as long a list as you can in five to ten minutes. Be 
sure to write down every possibility, even those that may initially seem 
ridiculous. Try to list at least ten times. After you’ve finished, you can go back 
over the list and cross out the topics (what) you don’t care to write about (p.4). 

 

     Listing is a useful method for ESL (or EFL) student writers, especially when 

they are constrained on writer’s block. About listing, Hughey et al. (1983) have the  

following suggestions: 

․If there is a general (or specific) purpose for writing, write it at the top of the page. 
․List quickly and briefly (no more than 10 items). 
․Relate concepts by grouping similar items. 
․Pay attention to which item or items create the most interest, reaction, conflict, or 

appeal. 
․Set limits to the one most interesting, or most important, or most amusing item.  
․Allow the most vital idea to grow by using a question/answer technique (p. 67). 
 

2.6.4  Journal Writing 

      Journal writing is also a useful method to improve students’ writing ability.  

The researchers (Silverman et al,. 1990) think of keeping a journal as one of the 

best ways to grow as a writer. A journal helps writers put their thoughts and feelings 

into words, help writers overcome writer’s block and helps writers develop their 

own personal styles. Writers will also discover truth they don’t know about 

themselves and about many topics. Some of journal writing can later be developed 

into complete essays or stories (p.109). 

      Other researchers (Hughey et al. 1983) also think that journal writing is 

advantageous, especially for ESL students:  

      Features of journal writing which are especially advantageous for ESL writers 
are that students must write something every day; thus they learn to write by 
writing and their language skills in general improve. The fear of writing in 
another language is lessened. In addition, it provides an opportunity for 
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student-teacher rapport to develop beyond what is possible in the more formal 
classroom, it allows the teacher to give encouragement and to monitor 
students’ progress without grade-related assignments. More importantly, 
journal writing provides ESL students with a steam valve, an outlet, for the 
emotions and frustrations which second language student often experience as 
they struggle to master the language (p.70). 

 
      

2.7 The Grading of Invention Strategies 

Basically speaking, the aims of invention strategies are mainly to help generate  

Ideas, gather information, ignite imagination, and stimulate student-writers to make 

further writings. Thus, the reading and correcting of students’ writing is not so much 

emphasized as that in the product-oriented way. However, to fulfill the requirements 

of writing courses, the following suggestions by Huang (1988) can be used to grade 

students’ writings. 

      1. Use a list of symbols for common errors (See AppendixⅠ) that will give 
sufficient clues to enable self-correction to be made and lessen the burden 
of correction. 

      2. Mark the errors with symbols indicating types of errors. Do not correct the 
errors for the students. 

      3. Deal with errors through marginal comments or footnotes. 
      4. Ask the students to record their written work after they have corrected the 

errors. (See Appendix Ⅱ) 
      5. Ask the students to recopy their work after they have corrected the errors. 
      6. Don't record the grade or credit for composition until the student has 

corrected the corrections. 
      7. No failing grades should be given, except for the student who refuses to 

hand in the corrected version of his composition. 
      8. Write a brief comment at the end of each composition. This will draw 

attention to what the teacher has found right in the composition rather than 
what has found wrong. 

      9. Use frequent errors as an illustration for a class explanation. If necessary, 
explain orally to individual students (p.81). 

 

2.8  Limitations of Invention Strategies 

     Like other methods, process writing has its advantages and disadvantages. The 

Researcher (Harmer, 1999) thinks that one of its disadvantages is too time-consuming. 
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He said: 

   One of the disadvantages of getting students to concentrate on the process of 
 writing is that it takes time; time to brainstorm ideas or collect them in some 
 other way; time to draft a piece of writing and then, with the teacher’s help, 
 perhaps, review it and edit it in various ways before, perhaps, changing the 
 focus, generating more ideas, redrafting, re-editing and so on. This cannot be 
 done in fifteen minutes (p.258).  

 

     Besides, Ruth Spack (1984) confirms another study by Witte and  

Faigley (1981) about native English-speaking writers, which suggests that “poorer 

writers are deficient in invention skills because they lack enough working vocabulary  

to explore and expand on the ideas they discover; practice in invention can therefore  

have only a limited effect on writing quality” (p.663).  

      Though invention strategies has its limitation, it is still an effective method for 

 student writers to endeavor with. Ruth Spack (1984) also points out: 

      When students practice invention, they can learn that writing, in addition to 
being a powerful tool for communicating ideas, is an intellectual thinking 
process, a creative craft, a way to use language to discover meaning, and a 
mode of learning. They can gain something lasting from the writing course if 
the discovery stage helps them recognize the principle that underlies all 
writing (p. 663). 

 

      Moreover, the researcher Ruth Spack (1984) also stresses that for non-native  

speaker students the process writing is all the more challenging. She further expounds  

that non-native speakers cannot depend solely on researches on English-speaking 

students to get insight into the invention strategies of ESL students; for non-native 

speakers the instructors need to undertake studies and develop teaching practices  

which are uniquely suited to ESL composition instruction. 
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