
CHAPTER THREE 

METHOD 

 

3.1  Subjects 

     To enhance the interest in English learning and improve the writing ability in 

particular, the use of invention strategy has been applied to the English composition 

class in a Public Senior High School in the central Taiwan. 

     In the study, 72 11-grade students were chosen from two classes of social 

science program to participate in the invention strategy instruction. Thirty-eight of 

them are female and thirty-four male. They have learned Basic English for 5 to 6 

years or more, but most of them are still lacking in the experience of writing English 

compositions. Some of them are even the so called "LEP" (Limited English 

Proficiency) students. In The Junior High School Academic Proficiency Test 2001, 

their total grades range mostly from 160 to 200, and their average English scores falls 

between 20 to 40* respectively. 

The English composition course is an optional one in their eleventh year, but for 

the exam consideration all of the students are required to take it. They have two hours 

of class a week. 

    This study will cover two academic years, ranging from September of 2002 to 

June of 2004. All of the tester students take the invention strategy instruction in the 

third semester and are required to use invention strategies to help write compositions 

____________________________________________________________________ 

*There are five subjects in the Senior High School Academic Ability Proficiency Test. 
They are Chinese, English, Mathematics, Social Science, and Natural Science. Their 
total grades are 300, and each one of the subjects accounts for 60 grades. 
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in the following semester. 

 

3.2  Materials 

     In the study of the use of invention strategy in EFL writing, 72 11-grade 

students were arranged to carry out the use of invention strategies in the composition 

writing. 

     As requested, each one of the participants was supposed to rewrite what they 

had written in the previous semester. Thus, the total of finished compositions should 

sum up to 568 copies, but for some reasons or the other, some of the participants 

were unable to finish their compositions as scheduled. There were only about 

two-thirds of sample compositions finished and timely handed in to the writing 

instructor. 

     In other words, there is still one-third of the sample compositions excluded.  

The probable reasons are as follows: 

1. The two pre-and-post compositions are not written on the same topic. 

2. There is no difference between pre-test and post-test sample compositions. That is, 

the participants just copy again the previous pieces of composition as the second 

one only to meet the request of handing in their assignments timely to the writing 

instructor. 

3. There is too much difference between pre-test and post-test compositions. We 

cannot tell whether or not they are correlated, for the participants have written a 

completely different article, though they still have the same topic. In other words, 

there is not so much similarity left between the two compositions. They are two 

totally different pieces of articles, so it is not suitable to make any comparison. 
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4. The participants finish only one of the compositions or neither one of them. 

  Accordingly, in the study only 182 out of 330 pieces of writings were chosen to 

make a further comparison. The final selected sample compositions are based on 

the following criteria: (1) They are written on the same topic; (2) They have similar 

content or organization; (3) The second piece of composition must be rewritten or 

revised based on its first draft. 

 

3.3  Procedure 

    The present study is mainly made up of four stages, which lasted for two 

academic years, from September, 2002 to June, 2004. As usual the students meet two 

hours each week. 

3.3.1  Stage 1: Reading 

    In the first semester, from Sept. to Dec., 2002, according to the textbooks Far 

East Senior High School English Composition and English Composition Models 200, 

participants firstly had a skimming of the model compositions, and then the instructor 

gave further detailed explanation, such as topic sentence, controlling idea, and 

conclusion. Then, students analyze sentence structure; do the exercises of basic 

sentence patterns. Finally, they demonstrate for the participants how to apply their 

prior knowledge of Chinese writing to English composition. For example, a complete 

Chinese writing should include four necessary parts: that is, beginning, continuity, 

transition, and conclusion. In this stage the writing instructor tries his best to use the 

traditional way to teach students how to write composition. In other words, the 

invention strategies still have not been used in this stage. 
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3.3.2  Stage 2: Pre-test Writing 

    In the second semester, from March, 2003 to June, 2003, the participants were 

required to finish an article every other week on the assigned topics. To make writing 

easy, most of the assigned topics were similar to the ones which they had learned in 

the previous semester. Most of the topics were chosen from the composition models. 

    After having been assigned a topic, participants were required to write a piece of 

article every two weeks. During the first week, participants were allowed to use 

Chinese-English, English-Chinese dictionaries, model compositions and other 

reference materials. Besides, they were also allowed to change their seats and discuss 

with their classmates further information about the writing. 

    The first draft should be finished in class during the first week, and then turned 

in to the student writers after the instructor’s comments. 

    During the second week, participants were required to write a piece of “formal” 

composition on the basis of previously “corrected draft version,” and then submitted it 

to the writing instructor after class. 

3.3.3  Stage 3: Invention Strategy Instruction 

    In the third semester, from Sept., 2003 to Dec., 2003, three kinds of invention 

strategies were chosen to apply to helping participants write compositions. They were 

brainstorming, free writing and journal writing. 

1)  Brainstorming. In the lecture class, the writing instructor first gave handouts to 

participant students about brainstorming, and then explained its definition, rules, 

guidelines, and the process of the strategy in details. 

      After the explanation by the teacher, participant students were divided into  7 

groups of 4 or 5 members each. Then, each group went on a joint-venture. Their 

 22



missions were to gather and share ideas or useful expressions with each other the best 

they could. 

Each one of the groups wrote their own ideas about the assigned topic without 

stopping for five or ten minutes. In the process of writing, they did not need to pay 

attention to whether or not they are correct in organization, spelling, punctuation, or 

grammar. 

   The next step, participants exchanged their ideas or useful expressions gathered 

from the previous brainstorming. If possible, they got feedback from other members 

of the group, and wrote their first drafts. Lastly, participants handed in their drafts to 

writing instructor for further correction and credits. Besides, Jane B. Hughey et al. 

(1983) give the following suggestions for the brainstorming: 

‧ Make clear the noncritical nature of the discussion. 
‧ Keep the discussion “on track” with a facilitator or moderator. 
‧ Establish the subject to be discussed. 
‧ Encourage the participation of all class members. 
‧ Encourage participants to take notes as ideas are suggested (p.71). 
 
Other participants' writing examples are given in Appendix D. 

2)  Free Writing. Basically, free writing can be thought of as a "technique" to help 

incite or create ideas for the composition. When doing free writing, participants  

were encouraged to write whatever came into their minds on the assigned topic 

without stopping for five or ten minutes, and at the first step of brainstorming, it was 

unnecessary for them to worry about the punctuation, spelling, organization or 

grammar. They just wrote as much as they could. 

    When free writing strategies were used, participants chose one of their favorite 

strategies to help create ideas, such as looping, clustering, or journalistic questioning 

and answering. About looping, Jane B. Hughey et al. (1983) provide the following 
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suggestions: 

‧ Make clear that the goal is to write “lots” rather than “well.” 
‧ Begin with a specific subject. 
‧ Write for a set time without stopping no matter what comes. 
‧ Make no changes or corrections. 
‧ Sum up what has been written in each loop and write that kernel idea as a 

heading for the next loop (p.71). 
 
A further example is given as follows. 

※Student A – Maria 

Topic: What I Wanna Be 

                         Loop 1 
 
     I had many dreams ever since my childhood. I wanted to be an elementary 
school teacher, like my mother. A teacher is an ideal job, because all of the students 
will respect very much for their teacher. That was one of my dreams, but I have 
changed my mind after I entered the junior high school, because it is really hard to be 
a teacher nowadays. Besides, it is a tiring job. Perhaps I have another choice on my 
future occupation. 

                         Loop 2 

     The job I like most should be a job that combines my interest with my talent, 
my ability, and so on. Maybe I can get permitted to department of journalism, and 
after I graduate from college. I can become a news reporter, anchor on TV station. For 
that, I like to be in front of the television worldwide, and I have well-learned English 
ability. I will be admired by all of my friends and teachers. They will always 
compliment me about my speaking English fluently. 

                           Loop 3 

     In addition, I would like to become a translator as well. I am anxious to learn 
two more languages, for example, Spanish and Japanese. If I have learned, have 
mastered more than two languages, and along with my Chinese and English, then no 
matter where I go, I will be able to translate. How wonderful that be! However, to 
make my dreams come true, I should work hard first, and try my best effort to 
accomplish them. Do as my own motto, “Don’t hesitate, just do it!” 
 

※Student B – May  

Topic : The Thing I want to Do Most After Entering College  

                           Loop 1 
 
     Became a college student is my dream. My parents are encouraging me to study 
hard, because it is very competitive in the JUEE. If I work hard, then I can enter my 
ideal college. When I enter college, I have many things to come true. For example, 
traveling to any strange world, working part-time, make a lot of friends, studying hard, 
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enlarging the scope of my knowledge, and so on. 
 
 
                           Loop 2 
 
     For the purpose of coming true these dreams, I have to work hard than often. I 
should learn English well first because that if my English is good, I can travel 
everywhere without the obstruction of language. English has become the most 
important international language. It’s a useful tool to communicate with foreigner. 
Besides, I have to earn a lot of money. No money, no talks. If I have a lot of money, 
then I can do anything I want to do. 
 
                           Loop 3 
 
     Another important thing I want to do is to expand my relationships with other 
people, because making all kinds of friends is also important and necessary for our 
success in the future. Now at least, I have to try my best to learn and substantiate 
myself every day. There are so many things I want to do most after entering college. It 
is up to you whether you could study hard and your dreams come true. 
 

3)  Journal Writing. To improve their writing abilities, participants were required to 

write journal every day. That's an informal writing. They chose the topic that most 

interested them, including what they saw, what they thought, or what they wanted to 

express. 

    The focus of journal writing is on the "fluency." That is, it aims at helping 

participants practice writing with ease. Then, participants wrote as they wished, in one, 

two or more paragraphs, to express their thoughts and opinions about a variety of 

topics in the composition exercise workbooks. 

    As usual, participants were supposed to write three to five pieces of writing 

every week, and then handed them in to the writing instructor for further correction 

and comments. The following items are excerpts from some of the participant 

students’ writings. For further examples of journal writings are given in Appendix E.  

About Journal writing Jane B. Hughey et al. (1983) provide the following 

suggestions:  
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Students should— 
‧ Write briefly—unless inspired to do more. 
‧ Write something every day. 
‧ Write only for them. 
‧ Journals should never be graded; however, it is often helpful for the teacher to 

respond to the message (p.70). 
 
    Other participants' examples are given in Appendix E. 

3.3.4  Post-test Writing 

  In the last semester, from March, 2004 to May, 2004, participants had to write 

once again on the same topics previously written in the second semester. 

    To make a comparison with the previous written articles, they were encouraged 

to use as many learned invention strategies as possible to help revise the original 

compositions. 

    In the last semester, each one of them was asked to finish at least eight pieces of 

writings. 

 

3.4  Data Analysis 

    In order to assess the degree of differences in participants' writing abilities 

between the first and final drafts, a grading scale was revised from "ESL 

Composition Profile" by Jane B. Hughey et al. (1983). The components of grading 

scale were mainly made up of the following five parts: content, organization, 

vocabulary, language use and mechanics. Besides, to facilitate scoring, each one of 

the items was assigned the grade point ranging from 1 to 10 marks respectively. 

They are described as followings. 

                          Table 3.4 

            The Grading Scale of Composition Writings 

COMPONENTS RANGE DESCRIPTION SCORE 

 26



   Content    

1~10 

‧one idea expressed   

‧specific development (personal 

experience, examples, 

illustration)   

‧good use of description 

 

   Organization    

1~10 

‧strong topic sentence   

‧use of connecting words within 

paragraph   

‧logical order (time, space, 

importance) 

‧use of transitions  

‧organized 

 

   Vocabulary    

1~10 

‧correct idioms/word forms 

(prefixes, suffixes, roots, 

  compounds) in context  

‧effective word choice  

‧word meaning precise 

 

   Language Use    

1~10 

‧complete sentences  

‧correct verb tense/word 

order/number/articles 

 

   Mechanics    

1~10 

‧few errors in spelling, capital 

letters, commas, periods, question 

marks  

 

 27



‧first sentence indented 

    

In the study, both the first and second sample draft compositions (182 copies) 

were matched and paired each other.  

    To make the scoring of compositions more objective, all the 182 pieces of 

compositions had been separately graded by three experienced writing teachers: two 

of them were the researcher's former colleagues at Taipei Municipal Ming-lung senior 

High, and the other one was the researcher.  

    After the chosen sample compositions were graded, they were numbered, 

recorded and analyzed quantitatively. The average scores of the first and second drafts 

were computed and further compared by the Excel System Window. 
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