
Chapter Five 

Conclusions 

     In this chapter, conclusions regarding the influence the in-service English 

teaching graduate programs have on senior high school English teachers are presented.  

Moreover, the implications and limitations of the study as well as suggestions for 

future research are offered. 

 

Summary of the Study 

    The purpose of this study is to investigate the influence of the in-service English 

teaching graduate programs on senior high school teachers.  Three methods, 

questionnaire survey, interview and classroom observation, were used in this study.       

The questionnaire survey aimed to elicit participants’ self-perceptions of the 

influence the in-service English teaching graduate programs had on their professional 

attitudes, knowledge about the English language, pedagogical knowledge and 

classroom practices.  In the questionnaire survey, 109 valid questionnaire were 

collected.   

The follow-up phone interviews were conducted with seven willing participants 

among the respondents.  The purpose of the phone interview was to further explore 

how participants transfer their knowledge gained from the in-service graduate 

programs to their classroom practice and why some knowledge were not applied to 

their teaching.       

The classroom observation was made to see how the new knowledge was 

embodied in the teaching practices of the teachers with the in-service English teaching 

graduate program experience.  Also, it was made to see if differences in teaching 

practices existed between the teachers who had in-service English teaching graduate 

program experience and those who did not.  In the part of classroom observation, two 



groups of English teachers from the same senior high school were invited to participate.  

In one group, both participant teachers had the in-service English teaching graduate 

program experience, whereas in the other group, the two teachers did not.  These four 

teachers’ classroom teachings of one lesson in the textbook were observed during the 

first semester in 2006.  The observation focused on the teaching design, teaching 

materials, presentation of content, which included the teaching procedures and activity 

types, and students’ participation.   After the data of one participant teacher’s 

classroom observation were collected and analyzed, the pattern of his/her classroom 

practice was highlighted.   

Face-to-face interviews were conducted after the observational data were 

conducted.  The purpose of conducting the interview was to know the reasons why 

the participant teacher adopted certain ways of teaching.  The influence of the 

in-service graduate programs on teaching was examined through the comparison and 

contrast of teaching practices of the teacher who had the in-service English teaching 

graduate program experience and the one who did not in each pair. 

     After all the data from the different sources were analyzed, they were 

triangulated to provide a clearer picture of the influence the in-service English teaching 

graduate programs had on senior high school English teachers.  Results of the study 

are concluded as follows. 

In terms of professional attitudes, the in-service programs help enhance   

participants’ motivation to try out new teaching methods, professional confidence, and 

enthusiasm for English teaching as well as motivation to partake in the in-service 

training activities.  Many of the participants come to the in-service graduate programs 

in the hope of learning something new to inspire their new way of teaching.  The new 

knowledge they gain from the knowledge triggers their motivation to try it out to make 

their teaching better than before.  The enrichment of the professional knowledge gives 



them confidence to make changes in their teaching, and students’ positive feedback on 

their teaching in turn gives them confidence in their own teaching.  It follows that 

they show more enthusiasm both in English teaching and in their own learning.  The 

majority of participants have their own plan for future in-service learning.  It is fair to 

say that the in-service graduate programs help participants approach their teaching 

more confidently and enthusiastically and lead participants to their future learning.   

     In the aspect of knowledge about the English language, the participants perceive 

greater influence on their language skills than on their knowledge of linguistic 

elements and cultural elements.  Participants’ own English abilities improve largely 

due to the requirements of the programs-- reports, presentations, and thesis.  Besides, 

participants perceive greater influence on their knowledge about linguistic components 

than on their knowledge about cultural elements.  It is very possibly because issues 

related to culture involve subtleties that can be understood mainly through more 

exposure or real-life experience.  As for the linguistic components, participants 

perceive the greatest gain in their knowledge of syntax, morphology, and discourse 

analysis.  These courses are closely related to participants’ reading and writing 

instruction.   

     With regard to the pedagogical knowledge, participants perceive the greatest 

gain in knowledge of teaching methods/strategies, ability to offer learning resources 

and knowledge of language acquisition.  Knowledge of language acquisition  

provides background knowledge for participants to understand issues related to 

language learning and teaching.  The knowledge of teaching methods/ strategies help 

participants find good ways to transfer their knowledge about the English language to 

their classroom instruction.  The ability to offer learning resources helps participants 

enrich students’ learning experience.  These knowledge and ability are exactly what 

participants need to conduct better English teaching.   



The enrichment of professional knowledge brings about the changes in  

participants’ classroom practices.  The changes are especially shown in the 

application of new techniques to participants’ instruction of vocabulary, grammatical 

structure, reading and writing as well as their use of varieties of learning resources and 

materials.  Participants apply more of their new knowledge in these aspects of their 

teaching, reflecting the fact that developing students’ reading and writing abilities, of 

which vocabulary and grammar is the foundation, is considered the most important 

goal at the senior high school level.  Participants’ use of varieties of learning 

resources and materials shows that the in-service learning experience help  

participants know more about the sources they can use in teaching.  Through 

participants’ use of a wider range of learning resources, students’ learning experience 

can be enriched.  Therefore, we can conclude that the in-service learning experience 

helps improve the quality of participants’ reading and writing instruction as well as 

enrich participants’ teaching.     

The application of the new knowledge leads to the differences between 

teachers who have the in-service English teaching graduate program experience and 

those who do not.  By applying new knowledge, teachers with the in-service English 

teaching graduate program root their teaching not only in their own English learning 

and teaching experience but also in academic knowledge.  

 

Implications of This Study 

     This study presents several implications for the in-service English teacher 

education in Taiwan.  First of all, the curriculum of the in-service graduate programs 

should be comprehensive enough to cover all the important domains of language 

teaching, including curriculum design, teaching methods, linguistic and cultural 

elements, and assessment issues.  Teachers equipped with knowledge in all the 



important aspects of language teaching will be more likely to look at the problems 

arising from their teaching in perspective and to come up with better solutions.  

 Secondly, the growth in professional knowledge will increase not only English 

teachers’ professional confidence but also the possibility of improved classroom 

teaching.  Therefore, the courses offered in the in-service programs should guide and 

support the changes that teachers want to and need to make in their classroom practice.  

Since at the senior high school level, reading and writing ability are the language skills 

that students rely on to score high on examinations, teachers definitely will want to 

strengthen their own ability in teaching reading and writing.  The curriculum design 

of the in-service programs should help participants to develop teaching abilities in 

those areas.  However, the curriculum of the in-service programs should also offer 

courses that guide participants to effectively reach the five goals set by the Framework 

of the English Curriculum of Senior High School: (a) development of students’ four 

language skills for real life communication, (b) development of students’ ability to use 

English in logical thinking, analysis, and judgment, (c) development of effective 

English learning methods, (d) cultivation of interest in English learning and positive 

learning attitude, and (e) understanding and respect for diverse cultures as well as the 

global perspective.  Many teachers find it difficult to reach some of the goals.  

In-service graduate programs should lead teachers to the ideal of a more balanced 

development in students’ English proficiency by giving them necessary support.      

     Thirdly, how to bridge the gap between theory and practice is a task that 

deserves the collective efforts between the in-service high school English teachers and 

the teacher educators in the programs.  Since the participants in the in-service 

programs are experienced in-service English teachers, they know very well the 

characteristics of their students and the current teaching context in senior high school.   

The collaboration between in-service teachers and teacher educators, combining the 



strengths of teacher educators’ theoretical knowledge and in-service English teachers’ 

practical knowledge, can open door to more meaningful new trials in English teaching.  

Fourthly, there should be channels for the sharing of participants’ experience of 

application.  English teachers seems never satisfied with their teaching practices not 

because they do not do a good job but because they want to do a better job.  They are 

trying different ways to improve their teaching.  Since about three-quarters of the 

participants in the in-service graduate programs apply what they have learned in the 

programs, though in different aspects, to their classroom practices, their experience of 

application should be shared and exchanged so that they can benefit not only students 

in their class but also more teachers and students in other senior high schools.    

  

Limitations of the Study 

     The limitation of the study, first of all, is that five out of seven participants in the 

phone interview part are from the same program.  Therefore, the data from the phone 

interviews may be inadequate to capture all the possible differences the in-service 

graduate programs may make in participants’ teaching practices.  Secondly, the 

classroom observations of only one lesson are very likely to miss important activities 

that participant teachers might plan for other lessons during the whole school year.  

Therefore, it’s very possible to miss some other important influences of the in-service 

graduate programs on their teaching practice.   

 

Suggestions for Future Research 

Since the application of the knowledge gained from the in-service graduate 

programs involves many factors, longitudinal studies are believed to provide other 

insights to the differences that may exist in participants’ classroom practices before and 

after their participation in such programs.  Also, what factors facilitate the transfer  



of new knowledge to classroom practice and what factors hinder it will be more clearly 

revealed.   To have a deeper understanding of what difference exist between teachers 

with and without English teaching graduate program experience, a modified version of 

the questionnaire used in this study can be given to these two groups of teachers.  By 

comparing their responses, the effect English teaching graduate programs can have on 

senior high school English teachers’ professional growth can be better understood.     

 


