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CHAPTER 6 

CONCLUSION 
 

This concluding chapter consists of the following three sections. Section 6.1 

makes a summary of the major findings. Section 6.2 lists the pedagogical implications 

of the current study. Section 6.3 describes the limitations of this study and offers 

suggestions for further research. 

 

6.1 Summary of the Major Findings 

This section summarizes the major findings of the present study, which contains 

the following three parts: (1) a comparison of vocabulary learning strategy use 

frequency between AO and VO, (2) the rank of use frequency in vocabulary learning 

strategies for AO and VO, and (3) the relationship between vocabulary learning 

achievement and vocabulary learning strategy use frequency. 

 

6.1.1 Comparison of Vocabulary Learning Strategy Use Frequency by AO and 

VO 

Overall, AO students applied more learning strategies than VO students to find 

an English word’s meaning. As for the specific learning strategy category, AO 

employed more determination strategies in Part 1 (discovering the meaning of a word) 

and more memory strategies in Part 2 (consolidating the words that have been learned) 

than VO. In determination strategies, of the 5 strategies, the differences in the use 

frequency of 3 strategies were significant between AO and VO. They were Det 1 

(analyzing part of speech), Det 2 (analyzing affixes and roots), and Det 4 (bilingual 

dictionary). This meant AO used more structural knowledge of a language and 
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bilingual dictionaries to discover the meanings of words. In memory strategies, of the 

17 strategies, 7 strategies reached significant differences between these two groups. 

AO employed more memory strategies than VO, including Mem 1 (study word with a 

pictorial representation of its meaning), Mem 6 (use new word in sentence), Mem 8 

(study the spelling of a word), Mem 9 (study the sound of a word), Mem 10 (say new 

word aloud when studying), Mem 13 (remember affixes and roots) and Mem 14 

(remember part of speech). This meant that AO applied more strategies of deep 

mental processing to consolidate the words encountered, such as association and 

grouping. 

 

6.1.2 Rank of Use Frequency in Vocabulary Learning Strategies for AO and VO  

AO and VO students were moderate users of vocabulary learning strategies, i.e. 

they both did not use vocabulary learning strategy very often. In Part 1, they both 

used determination strategies more frequently to discover the meanings of words, 

followed by social strategies. In Part 2, AO and VO used cognitive strategies most 

frequently to consolidate the words encountered, followed by memory strategies, 

metacognitive strategies, yet social strategies least frequently. Social strategies ranked 

the last in both parts by AO and VO. This meant Taiwanese students seldom engaged 

in communication activities to learn English words. The rank of the use frequency 

inside each strategy category of AO and VO students was virtually identical. It is 

likely that both groups were under the same cultural context, so their learning 

background led them to have similar vocabulary learning strategy preferences or 

patterns. 
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6.1.3 Relationship Between Vocabulary Learning Achievement and Vocabulary 

Learning Strategy Use Frequency 

Good vocabulary learners significantly used more learning strategies than poor 

vocabulary learners in learning vocabulary. The results of t-test showed that there 

were significant differences in both Part 1 and Part 2. In all of the five strategy 

categories (determination strategies, social strategies, memory strategies, cognitive 

strategies, and metacognitive strategies), there were also significant differences 

between good learners and poor learners. It was concluded that higher proficient 

students used more vocabulary learning strategies than lower proficient students. 

 

 

6.2 Pedagogical Implications 

Based on the results of the study, the implications for teachers of English can be 

the following: 

1. Teachers can introduce the strategies that VO use significantly less often than AO 

students, helping VO gradually advance toward higher frequency use of 

vocabulary learning strategies. The results indicated that VO showed less use of 

determination strategies and memory strategies than AO. First, teachers can teach 

VO to discover the meaning of a word with determination strategies, including 

guessing skills and reference materials, like analyzing parts of speech, analyzing 

affixes and roots, and using a bilingual dictionary. Second, teachers can teach VO 

to consolidate the words that have been learned with memory strategies, which 

relate new information with existing knowledge, like imagery, association, forms 

of words, and grouping. 

2. Teachers should introduce comprehensive high school students to a greater variety 

of vocabulary learning strategies. According to the results of this study, AO and 
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VO students both were moderate users in terms of overall strategy use, the use of 

Part 1 & 2, the use of five strategy categories, and individual strategy use. As a 

result, teachers should provide possibilities for strategy training for students.   

According to the structure for explicit strategy instruction1 by Chamot and 

O’Malley (1994, p. 72), the model of language learning strategy instruction 

consists of the following five steps:  

(1) Preparation: Develop students’ awareness through a variety of 
activities. 

(2) Presentation: Teach the strategy explicitly.  
(3) Practice: Provide opportunities for practicing the strategy in varied 

contexts. 
(4) Evaluation: Teach students to evaluate their own strategy use. 
(5) Expansion: Encourage students to apply the strategies in other 

learning areas.  

 

Plus, Coady (1997, p. 281) offered a synthesis of research on second language 

vocabulary acquisition. He suggested these implications for pedagogy: Three 

main principles appear to underlie effective vocabulary teaching.  

(1) Learners should be provided with both definitional and contextual 
information about words. In the case of L2 learners, this could be 
related to their often-felt need for dictionary access.  

(2) Learners should be encouraged to process information about words at a 
deeper level. Among L2 learners this could be reflected in the current 
emphasis on authentic communicative activities.  

(3) Learners need multiple exposures to words. ... Extensive reading is the 
most often cited remedy for this lack.  

  

After integrating learning strategy training into classroom activities, teachers can 

raise students’ awareness of vocabulary learning strategy use and expose them to 

                                                 
1 Language and vocabulary learning strategy training can be generally divided into two categories: 
direct strategy training and embedded strategy training. In direct (or explicit) strategy training students 
are informed about the value and purpose of strategies while in embedded training the strategies are 
embedded into learning materials but not explicitly discussed. 
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different approaches and strategies in enhancing vocabulary acquisition. 

3. Teachers should take learners’ individual differences, such as vocabulary learning 

achievement and gender, into consideration when instructing vocabulary learning 

strategies. The results showed there were significant differences in the use 

frequency of VLS between good and poor learners, male and female students. By 

offering various opportunities for learning words, teachers should cater for the 

needs of the individuals. Appropriate use of learning strategies will enable 

learners to take responsibility for their own learning and, thus, increase learner 

autonomy (e.g., Brown, 1994; Cohen, 1998; O’Malley & Chamot, 1990; Wenden 

& Rubin, 1987). Therefore, poor learners and male students should be reminded to 

use more vocabulary learning strategies to help them improve their English. 

4. Teachers should encourage students to use more social strategies. As Oxford 

(1990, p. 144) pointed out: 

Language is a form of social behavior; it is communication, and 
communication occurs between and among people. Learning a 
language thus involves other people, and appropriate social strategies 
are very important in this process. 

Zimmerman (1997) found in her study that interactive and communicative 

vocabulary activities can lead to better vocabulary learning. The results in the 

current study showed that social strategies were the least used vocabulary learning 

strategies by AO and VO. Teachers should design more communication activities 

to enhance students’ learning outcomes, like cooperative group learning. 

5. Metacognitive strategies are testified to be “positive predictors of general 

proficiency” (Gu & Johnson, 1996, p.668). A learner is forced to be autonomous 

and independent and make conscious effort to learn vocabulary outside the 

classroom simply because the exposure to the target language is limited in class. 

So teachers cannot rely on their Ss 'picking up' lexical items. Incidental learning 
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approach is to make sure that learners get maximum exposure to language. 

Teachers must find ways of increasing their students’ exposure to L2 without their 

going abroad. 

 

 

6.3 Limitations of the Present Study & Suggestions for Further Research 

Although this study provided several valuable insights into the use of vocabulary 

learning strategies in comprehensive high schools, several limitations still existed.  

In this section, based on these limitations, suggestions were offered as the directions 

future research might take. 

1. The number of the subjects covered only the students from the eight 

comprehensive high schools in northern Taiwan and the findings of this study 

could not be generalized to all comprehensive high school students in Taiwan. 

Further related research can not only increase students, such as students from the 

comprehensive high school in central and southern Taiwan, but also expand the 

range of the subjects, such as the second-grade students. Following this, the study 

of the vocabulary learning strategies between the academic-oriented and 

vocational-oriented students will be more convincing. 

2. The bulk of the data in the study derived from self-reports of the students. As 

pointed out by several researchers (Catalan 2003: 67, Fan 2003: 235, Gu & 

Johnson 1996: 669, Kudo 1999: 31), quite obviously, by means of a questionnaire 

(as well as an interview) one cannot observe the vocabulary learning strategies 

students actually use. Future research needs to employ other research instruments, 

combining with quantitative methods with qualitative methods, such as classroom 

observations, and think-aloud protocols, to gain more information about students’ 

vocabulary learning behaviors.  
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3. The design of the VLSQ was adapted from Schmitt’s questionnaire by deleting 

some improper items. It is recommended that some items should be added in 

terms of different learning background and learning culture, like the use of 

electronic dictionary and computer media. 

4. This study focused on the factual differences of vocabulary learning strategies 

between academic-oriented and vocational-oriented students, the research on the 

causes contributing to the differences was not yet explored, e.g. previous learning 

experience, learning style. Further studies can be conducted to explore whether 

learners’ vocabulary learning strategy use has correlation with these variables. 


