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國立政治大學英國語文學系碩士在職專班

碩士論文提要

論文名稱：探討高中老師對英文選修課態度信念之個案研究

指導教授：余明忠博士

研究生：劉家慧

論文提要內容：

在臺灣的高中實施學生自選跑班式英文選修課向來並非易事。文獻中提到許多

環境及個人之不利因素，且也少有老師實際參與這種課程。許多教育專家認為教師

觀點有助於深入探索了解任何課程設計的各種面向，但現有文獻卻缺乏相關研究。

因此，本研究旨在藉由追蹤一名高中教師首度教授一學期英文選修課的機會來探討

教師對於英文選修課的看法與做法。本質性研究採用的研究方法包括三項定期訪談、

課後訪談、教師反思紀錄、課堂觀察、以及文件蒐集。主要研究期間從 100 年 9月

到 101年 1 月。藉由解碼、交叉比對、描述、以及解讀等資料分析方式，本研究之

發現如下：(一)參與的教師認為學生自選的跑班式英文選修課整體而言對教師及學

生都有益處，且的確有可行性；(二)在課堂教學以及班級經營應變策略的輔助之下，

大部分課室內外各種不利實施英文選修課的因素都可被突破，教師也能夠順利在選

修課上嘗試新的英文教學方式；(三)目前存在的困境包括學生本身選修意願不高，
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以及行政配合不足、評分不易、課堂互動受限、以及升學考試衝擊等在授課期間遇

到的困難。這些研究發現帶出後續與教授英文選修課相關的討論，包括教師對於課

程價值的認可以及專業成長的需求如何影響她接受挑戰並發展適應策略、變動的選

修課條件會造成何種衝擊、以及教師如何在渴望嘗試突破以及擔憂工作量增加之間

取得平衡。其他同樣值得關注的議題還包括教授選修課而非必修課的新鮮感是否能

持續發展帶來更深刻長遠的影響、高中階段的英文選修課是否有可能發展內容導向

的教學、以及教師如何能夠在升學因素影響下增加多元英文教學與學習的面向。本

研究接著便提出兩項建議：教師善加把握這個另類教學的機會來嘗試各種英文教學

方式，校方強化並整合各項行政工作讓選修課程能順利運作。未來希望能有更多研

究投入在進一步探討升學考試對於英文選修課的衝擊影響，以及從學生觀點了解高

中生對於高中英文選修課的學習需求為何。
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Abstract

The actual implementation of switch-classroom, student-chosen English electives

had been a challenging task in most of the senior high schools in Taiwan. Although the

existing literature has pointed out both contextual and personal barriers to such practices,

there has been lack of teachers’ participation and related studies devoted to understanding

these practitioners’ views which many educational experts believe can contribute to

further and deeper understanding of the various aspects of curriculum design. Therefore,

this research aims to explore English teachers’ views and practices in the implementation

of English electives by focusing on a senior high school English teacher’s first-time

experience of teaching an elective, News English, throughout a semester. The methods

employed in this qualitative research include three periodical periodical interviews,

post-class interviews, teacher’s reflective journals, class observation, and document

collection. The main study spanned from September 2011 to January 2012. By coding,

triangulation, description, and interpretation, the research had the following findings: (1)

the teacher participant overall viewed English electives as a positive teaching and

learning experience as well as a feasible practice in senior high school, (2) with

adaptation strategies regarding English teaching and class management in place, most of

the contextual and inside-classroom challenges could be smoothly tackled and new

teaching possibilities be experimented with, and (3) the existing difficulties included

students’ low motivation in choosing electives and other operational problems such as

confusion in administrative work, assessment and grading, class interaction, and the
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impact of entrance examination. These findings generate more discussions on issues

regarding teaching English in an elective, including how the teacher participant’s

approval of the values of the elective and her need for professional enhanced her adaption

to this new teaching scenario while she simultaneously faced dilemmas such as the

impacts of changing circumstances in the implementation of electives and the balance

between desire for change/growth and fear for increased workload. Other issues also

deserving attention include whether the novel experience of teaching English in an

elective rather than a required course can have longer and deeper impact, the possibility

of an English elective in senior high school heading for content-driven instruction, and

how teachers can deal with the ever-present influence of entrance examinations in an

elective aimed to widen the scopes of teaching and learning English. The research then

brings forward two suggestions: teachers expanding upon the alternative experience to

explore more possibilities of teaching English and school administrations strengthening

and incorporating all resources to help make the implementation of electives run more

smoothly. It is also expected that more research can be devoted to further explore the

impact of entrance examinations on implementing English electives in senior high school,

and understand the learning needs of elective takers from students’ point of view.
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CHAPTER ONE

INTRODUCTION

Background and Motivation

In Taiwan, the government and the society have attached great importance to

developing students’ English proficiency. The importance of English as a linguistic

repertoire and a symbol of social status can be attributed to the fact that it assists

people in their connection with the world and serves as a tool for information and

knowledge exchange in terms of culture, technology, and business rather than simply

as a foreign language (Wang, 2000). The public’s prevalent expectation of more

instrumental and interpersonal use of English has given rise to the growing demands

for a more diverse, communicative, and integrative English curriculum.

However, it is an undeniable fact that, for many years, the focus of school

English has been placed on students’ scores on the entrance examinations rather than

the English proficiency that students may put to real use. Both teachers and students

devote their efforts to the mastery of examination-oriented English skills usually at

the expense of other skills and learning materials that are less useful on examinations.

In a sense, such centralized endeavors may cater to students’ immediate needs for

increasing their competitiveness in the entrance examinations while such failure to

pay attention to learners’ individuality may bring about negative effects such as their

low interests and motivation in learning English (Brown, 1994) and a great level of

anxiety and feelings of incompetence when they are required to use English other than

on test paper.
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2

To bridge the gap between the rising demand for developing English

proficiency for practical use and the current examination-oriented English instructions

in schools, the last two decades have seen a series of educational reforms in refining

English curriculum. One of the major moves is to push for the implementation of

English electives in senior high schools across Taiwan. According to the High School

Curriculum Guidelines issued in 2004 and updated in 2010 by M.O.E., senior high

school students in Taiwan are provided with two types of courses: required courses

and elective courses, or electives, in a wide range of knowledge areas. In English,

apart from the 4-credit required courses that are predetermined by the school

curriculum development committees and the classroom teachers in terms of objectives,

syllabus, and materials, the present senior high school curriculum offers English

electives that fall into four categories: (1) listening and speaking, (2) reading and

writing, (3) writing, and (4) grammar. Under these categories as well as their

guidelines (M.O.E., 2004), senior high schools across Taiwan can develop various

electives for students to choose for the purpose of meeting their individual learning

needs. The increased variety brought by the implementation of electives hopefully

will allow more flexibility for both teachers and students and add more dimensions to

their English teaching/learning.

To ensure that students can really have choices, the High School Curriculum

Guidelines, though not yet compulsorily, urge all senior high schools to provide the

number of electives that is one-and-a-half times more than the number that students

are required to take. That is to say, students are supposed to choose what interests

them the most or best fits their needs from a list of electives rather than take all the

electives pre-assigned to them. In practice, however, not every senior high school in

Taiwan follows this ideal path or is willing to take the consequences of this freedom
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3

of choice, such as students’ constant switch of classrooms. Statistics in Pan’s research

report (2005) points out that many schools admit their deep concern for the possible

chaos caused by the constantly switch-classroom electives. Only a very small portion

of the senior high schools in Taiwan have attempted to open the gate for students to

choose electives and the majority of these schools have reported frustrating

experiences in committing themselves to such tasks. Cheng’s research (2005) further

indicates that contextual factors such as insufficient time and space, lack of manpower

resource, budget limits, and increased difficulty of class and campus management

need to be dealt with to make the actual implementation of electives possible.

In the effort to implement an educational innovation, as a substantial body of

literature has suggested, teachers play a crucial role in determining the extent of

success. Their full understanding for the curriculum change, active participation in

developing relevant teaching methods, materials, and adaptive behaviors to the

impacts of changes are the key factors to bringing about positive results (Adams, 2000;

Ghaith, 2004; Kelly, 2009). However, in the wave of pushing for the actual

implementation of electives in Taiwan, most relevant discussions have been

conducted among educational experts and school administrators. The voices of

teachers have seldom been heard. One possible reason is that the majority of senior

high schools in Taiwan do not offer the switch-classroom and chosen-by-students

electives. Therefore, only a limited number of English teachers across Taiwan have

relevant experiences of teaching such electives. It is also a pity that even those

teachers with valuable experiences of teaching electives have not been invited to offer

their observations into the real scenarios of English electives as well as their deep

reflections on the whole teaching processes. In the researcher’s belief, teachers as “the

conduit of reform” (Adams, 2000, p.9.) are definitely worthy of research attention and
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4

the exploration into these teachers’ classroom experiences of teaching electives will

provide much insight into how we can develop and refine the English curriculum and

best meet the educational needs of our students.

Purpose of the study

In the on-going process of educational reform, policy makers, educational

experts and school administrators establish the conditions while curriculum

implementation responsibility often devolves to individual teachers who must manage

adjustments in materials, teaching strategies and classroom organization which

altogether determine the extent of success (Adams, 2000). Wang (2006) in his case

studies of the implementation of a new English language curriculum in China also

identifies the need to explore teachers’ beliefs narrated from their own perspectives

and see if they are sufficiently oriented to implement new ideas as language curricula

are being revised. Therefore, the present study intends to observe a Taiwanese senior

high school English teacher’s attitudes and responses toward English electives and

how her beliefs lead to her decisions in classroom practices. Another research focus is

the teacher’s adaptive behaviors toward the impacts brought by English electives

which differ in many ways from the traditional required English classes as well as the

underlying reasons that back up her decisions. In addition to the above aspects, the

researcher will also probe into the constraints and difficulties perceived by the teacher

in her classroom practices and look to exploring possible directions for meeting these

challenges.
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5

Significance of the study

The study of the teachers’ perspectives on English electives will help

educational policy makers, reformers, and school administrators view curriculum

changes from teachers’ point of view and further contemplate how they can prepare

and assist teachers in the curriculum change process. In addition, by identifying

barriers which have intimidated or frustrated schools and teachers in the provision of

English electives, it is hoped that better solutions can be sought out and will bring

about improved students learning results and achievements.
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CHAPTER TWO

LITERATURE REVIEW

To better understand the implementation of English electives in Taiwan’s senior

high schools, this chapter reviews literature from two major dimensions. The review

begins with a brief introduction on the education reform in Taiwan in the past decades

and the implementation of electives in Taiwan’s senior high schools as the backdrop

of the current research. What follows is a further look into the the difficulties of

actually implementing English electives in Taiwan’s senior high schools regarding the

contextual barriers, content of English electives by drawing experiences from English

electives offered in colleges and graduate schools, and the need to understand

teachers’ views and practices at the classroom level. Based on these reviews and

perceived gaps between the existing literature and what is yet to be understood further

and deeper, the researcher presents the three research questions that the current study

aims to explore at the end of this chapter.

Curriculum reform

More flexibility in senior high school curriculum

In response to the rising call for educational reform that corresponds to the

current trends and demands for developing well-rounded schooling as well as

students’ competitiveness, the educational system in Taiwan has undergone

fundamental changes over the last two decades. Among them, one of the strongly
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advocated concepts is deregulation, which emphasizes the importance of loosening

inappropriate regulations and adjusting educational policies to guarantee diverse

learning needs, equal rights to education, and professional autonomy of teachers (Pan

and Yu, 1999). Based on these principles, the Ministry of Education proposed the

Senior High Curriculum Guidelines in 2004 (which was revised in 2010), whose

departure from Senior High Curriculum Standards ensures more flexibility in

curriculum design and implementation at all school levels and has brought about

many substantial changes along with impacts and challenges yet to be solved.

The implementation of electives

In senior high schools, one of the most promoted curriculum reforms is

providing students with more elective courses. In fact, the implementation of electives

is nothing new and has gone on the refining process since its onset almost half a

century ago. Starting from 1971, the Senior High Curriculum Standards included both

required courses and electives in all subjects. Until its revised version in 1995, the

required courses had far and away outnumbered the electives. In order to promote

school-based curriculum that adapt to regional and individual student differences, the

number of electives suggested by the 1995 Senior High School Curriculum Standards

amounted to fifty-four, which was more than twice the number of required subjects.

The 2004 Senior High Curriculum Guidelines (last updated in 2010) continued to

propose further decrease of required course credits to make room for more electives in

the curriculum. Also, it urged all schools to offer more electives than students need to

take so that students can choose what best caters to their interests and needs from a

list of electives rather than passively take the whole package of electives

predetermined and assigned to them. Besides, in order to offer as many electives as
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9

possible, schools are encouraged to make full use of all the available space in the

campus to accommodate the increased number of electives that are smaller in size and

take students from different classes.

Implementation of English electives in senior high schools: a challenging task

Contextual factors

Despite these efforts, the actual implementation of electives in senior high

schools has remained a very challenging task, as it clashes with many existing school

cultures, customs, and beliefs. Pan’s research report (2005) indicates that only a small

portion of senior high schools in Taiwan are willing to allow students to freely choose

electives and put students from different classes in one single elective. Cheng’s report

(2005) further identifies the barriers that discourage the majority of senior high

schools from implementing the ideal student-chosen and switch-classroom electives.

These barriers include contextual factors such as insufficient campus space, complex

allocation of class time and teacher resources as well as school administrators’ general

concerns such as difficult campus and classroom management, fairness of grading

schemes among different electives, and students’ low motivation.

Teaching English in an elective

Aside from the above-mentioned contextual barriers, teaching English in an

elective is another issue worth exploring as it is a relatively new and probably

multi-faceted teaching scenario in senior high school classrooms.
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Backdrop: From EGP to ESP

Until the 1950s, the prevalent focus of the English learning courses had been

placed on general English (Richards, 2001). Teachers devoted all their time and effort

to building students’ vocabulary and grammar competencies by using the same

textbooks on learners regardless of the possibly existing learner variety. Such a

“one-size-fits-all” (Graves, 1996, p.20.) view of language instruction came to be

under much criticism, for it overlooked the context, the content, and most importantly,

the learners’ needs.

Familiarity with the linguistic forms of English, as people came to understand,

would not help English learners solve their problems in real life. After World War II,

English began to take the role of a language for communication, with the growing

number of immigrants, refugees and foreign students seeking to survive and thrive in

English-speaking countries such as the United Kingdom, the United States, and

Australia. English instruction was then called for attending to the needs of learners

who expected to use English to perform tasks in their daily life routines, jobs, and

English-as-a-medium academic studies. It was this demand that altered the role of

English, making it no longer an academic subject but a means for communication.

Stemming from this change of perceptions of English was the emergence of

Communicative Language Teaching (CLT) and English for Specific Purposes (ESP).

Initially, these learners were identified in ESL (English as a Second Language)

contexts where they expected to achieve purposes of occupations, academic studies,

and business. Over time, ESP has become more common in EFL (English as a Foreign

Language) contexts as well, particularly in Asia, where learners of English perceive

the language to be a crucial means in pursuing careers or advanced academic studies

that employ English as the instructional language.
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Electives in senior high school: Content-driven or Language-driven?

With the increasingly perceived need for ESP learning, English elective courses

seem to be an option that the government currently embraces and pushes for to

enhance the language education in senior high schools.

As a matter of fact, in Taiwan, English electives are more often offered in

colleges and graduate schools, rather than in high schools, where they are directed as

ESP and EAP courses aimed at developing professional knowledge via English as the

medium language to fulfill requirements for college degrees or other academic

purposes. The majority of current research related to English electives in Taiwan thus

tended to occur in the contexts of universities and graduate schools.

Among these studies, some of them have shown the dilemma of whether

English electives are to be centered more on content-based or language-based

instructions. Huang (2003), for example, adopted a variety of news sources in an

elective for an EAP course offered to graduate students. She reflected that the

content-based instruction received positive responses from students, as they valued

the opportunities to be exposed to current issues and develop reading skills through

authentic materials. They also reported their progress in reading speed as a result of

extensive reading in this elective. At this point, it seemed that the content-based

instruction in an English elective had met both language and content learning

objectives. However, in the research Cheng et al (2010) conducted to compare

students’ opinions on content-driven and language-driven courses in English

departments in a national university in Taiwan, it was found that these surveyed

English majors preferred the language-driven course to content-driven course and

aspired for more language skill training.
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From the two studies, it is worth noting that students’ learning needs seemed to

be a crucial factor to determine how and where an English elective is directed, which

probably would vary as a result of students’ age, competence level, and academic

needs. Therefore, it seems that more researches are required to understand the

implementation of English electives in senior high schools, where the students are

younger, comparatively less proficient in English than undergraduate and graduate

students, and most notably, setting their sights on college entrance examinations

rather than other real life goals or advanced academic purposes. While it is hoped that

the actual implementation of English electives in senior high schools will open up

more possibilities in teaching and learning English, whether these electives will

differentiate themselves from the traditionally more grammar-focused instructions in

entrance-examination-oriented senior high schools and be transformed into either

language-based or content-based learning remains an issue to be further explored.

The need to explore teachers' views and practices: at the classroom level

The complexity of teachers’ receptivity to curriculum change

The role of teachers has remained crucial to the effectiveness of curriculum

implementation, whether at the macro level of national developments or at the micro

level of lesson planning (Davis, 2009; Jane, 2011; Kelly, 2009; Wang, 2006; Waugh,

2000). When new curriculum designs are introduced, the power-coercive strategies

may bring about change, but cannot lead to genuine improvement and long-term

innovation. Any attempts to make changes in curriculum can succeed only when the

teachers concerned are sufficiently oriented to them, committed to them and
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understand as well as accept the underlying principles. That is why researchers such

as Kelly (2009), who refers to teachers’ role in curriculum reform as “make or break”

(2009, p. 13), proposed that any innovation must start from obtaining the teachers’

understanding, approval, and support.

Studies in recent years have shown that nowadays teachers in general hold

positive beliefs in curriculum change and its effect to increase student learning (Davis,

2009; Savage, 2008). However, the formation of teachers’ receptivity to specific

system-wide curriculum changes is likely to be a complex process, because teachers’

opinions about education may vary among schools that are set up under different

education philosophies within both the government and independent sectors (Davis,

2009; Waugh, 2000). To help school administrators plan curriculum changes and

manage the implementation, Waugh (2000) proposes a model of measuring teachers’

receptivity to system-wide educational change. The model consists of four aspects:

characteristics of the change, managing the change at school, value for the teacher,

and teacher perceived value for students. Similarly, Ghaith (2004) suggests probing

into teachers’ beliefs about educational change from the following personal and

contextual dimensions: the goals and values of learning, teaching, program and

curriculum, as well as their perceptions of their roles within the context where they

work. Davis (2009) further pointed out more areas of consideration about teachers’

curriculum change experiences both from past literature, such as commitment,

workload, capacity, and collaboration, and from findings in her research, such as

support, motivation, adaptation, and student learning. These aspects will be useful in

generating a more complete understanding of teachers’ beliefs in curriculum changes

and providing insights for implementation of these educational changes.
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What held back teachers in Taiwan?

Without a doubt, there has also been research exploring teachers’ roles and

beliefs in curriculum reform in the context of Taiwan. Earlier studies reported many

English teachers’ frustration of being in a passive position when facing the reform

proposals. They felt that they were the subjects to be reformed rather than being the

change agents (Pan and Yu, 1999). Wang also indicated in her thesis (2000) that many

English teachers in Taiwan were frustrated by the constraints imposed by the current

teaching contexts, particularly the pressure of keeping up with unified syllabus,

materials and examinations. The thesis suggested that the government and schools

should encourage teachers to try out instructional practices and implement new

teaching concepts so as to address students’ learning needs rather than focus on

producing good test-takers.

On the other hand, more recent studies have pointed out that a growing number

of Taiwanese teachers express their positive beliefs in curriculum reform and

willingness to try out new teaching concepts. However, researchers such as Nien

(2002), Lu (2002), and Ku (2008) find that teachers’ classroom practices may not be

consistent with their expressed beliefs. Such discrepancy may result from contextual

constraints such as student motivation, time, schedule, school examinations, and class

size. These studies then suggested that teachers should recognize their roles as

decision-makers to weigh between different factors and take actions to resolve the

conflicts.
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Lack of qualitative data at classroom level

Apart from reliance on statistics, another perspective to inquire into educational

problems has been proposed. In recent years, qualitative research in educational issues

has begun to expand. Many researchers have indicated that systematic educational

change needs on-going and data-driven investigations that focus on individual

instructional practices and routines in the classrooms so as to achieve in-depth

understanding (Denzin, 2008; Davis, 2009; Kelly, 2009) that the researcher of the

present study expects to reach.

The implicational value of qualitative research in educational setting is another

important aspect. Stake (2010) argues that the professional practice of members in

professions concerned with experience and understanding of the human situation,

such as education, “relies heavily on qualitative inquiry” (p.199). He also points out

that qualitative researchers feel those who set policy can profit from becoming

acquainted with ethnographic, program evaluation, and other qualitative studies.

In Taiwan, research interests have been extended to teachers’ classroom

practices as well as observing the interplay between teachers’ beliefs and practices,

such as the studies conducted by Nien (2002), Lu (2002), and Ku (2008). It is a pity,

however, that the majority of the current literature related to curriculum changes in

Taiwan provided only quantitative data such as questionnaires answered by a handful

of seminar attendees, as was seen in You’s research (2009), which inquired English

teachers across Taiwan about their general perception toward the current curriculum

policies via symposium Q-and-A sessions and questionnaires and found that as much

as forty percent of senior high school English teachers in Taiwan were unfamiliar with

the Senior High Curriculum Guidelines and less than one-fourth of the surveyed

teachers agreed to the appropriateness of these curriculum policies regarding English
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education. Such deficiency of English teachers’ opinions might partly result from the

fact that only a limited number of senior high schools are providing switch-classroom

and student-chosen electives to students and has led to our limited understanding of

English teachers’ views and practices in teaching electives, let alone drawing

inspiration from them to refine the implementation of English electives in senior high

schools in Taiwan.

So far, these existing researches have pointed to teachers’ crucial role in

carrying out educational reforms and identified certain barriers perceived by

Taiwanese English teachers when they are practicing their beliefs in these curriculum

changes. However, gaps exist in the questions such as how English teachers respond

to and adapt to the English electives, which is a relatively new teaching scenario that

solves part of the reported contextual constraints such as big class size and unified

syllabus but presents new challenges such as class management problems. As was

previously mentioned, teachers play a key role in curriculum reform. Only with more

English teachers’ involvement in teaching electives and sharing of experiences can the

implementation of English electives keep on improving. Therefore, it is imperative

that more researches be conducted to obtain an in-depth understanding of how English

teachers judge and adapt to these curriculum changes in the classrooms. The

classroom-based qualitative research hopefully will open up new avenues for

Taiwan’s educational administrators, researchers and teachers alike to reflect on what

they have done and how these electives can better fit the educational goals and bring

about optimal benefits.
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Research Questions

The literature review in this chapter has so far revealed the need for further

research in the following three particular areas.

1. In a public senior high school, how does the teacher view the implementation of

English electives in senior high school curriculum?

2. How does the teacher cope with the impacts of the implementation of English

electives?

3. What are the constraints and difficulties the teacher has been faced with in

teaching English electives?
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CHAPTER THREE

METHODOLOGY

The study aims to explore and describe a senior high school teacher’s views on

the implementation of English electives, the difficulties she has perceived in teaching

these electives, and how she managed to solve the newly encountered problems. In

order to obtain an in-depth understanding of these aspects, a case study approach is

adopted in this study because the meticulous description of a case and detailed

analysis of multiple sources rich in context can elicit an improved response or attitude

toward the issues under investigation (Ary, 2010; Creswell, 2007; Gillham, 2000) and

“provide insight into an issue or to revise a generalization” (Silverman, 2010, p.139).

This research involved a senior high school English teacher and took five

months to observe the English elective she taught. Qualitative data were collected

through interviews, the teacher participant’s reflective journals, classroom

observations, and documents. The employment of these qualitative data collection

methods helped the researcher obtain a multifaceted picture of what led to the

teacher’s classroom decisions which transform into her conducts (Davis, 2009; Hogan,

2009).

Setting of the case

The study was conducted in a well-acclaimed public senior high school in

Taipei. Statistics in Pan’s report (2005) showed that the majority of senior high

schools in Taiwan did not provide students with opportunities to freely choose

electives that catered to their interests and needs and nor did they offer sufficient
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number of choices of electives to students. The target senior high school in the present

study is one of the few exceptions that offer such student-chosen and

switch-classroom electives to students, though of limited choices due to many

contextual constraints. For years, a number of English teachers in this school have had

experiences of teaching electives or participating in the curriculum planning, while

the others have at least been aware of such practices. Therefore, investigation into

these teachers’ views on English electives as well as their hands-on experiences of

teaching English electives were expected to help build a better understanding of the

curriculum change and lead to reflections on how to support teachers to face the

impacts and challenges. Another consideration was that the school is the workplace of

the researcher, which gives the researcher an advantage to gain the participant’s

permission to join the study. Scholars such as Stake (2010) also see the

appropriateness for researchers to study their own places “with respect to a particular

issue” (p.164).

Participant

The participant of the study was a full-time female English teacher, Brenda,

who had taught English at the target school for seven years by the time the research

began. For ethical considerations, it was a pseudonym to be used throughout the study

to ensure the confidentiality of the teacher participant’s identity. The teacher

participant signed a consent form (See Appendix A) to show her agreement to the data

collection methods and her permission to the use of these data in the present study.

The selection of the teacher participant in the study was a “purposeful

sampling” (Seidman, 2006, p.52), or “purposive sampling” (Silverman, 2010, p.141).

She was chosen for the following two reasons.
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First, the target school where the teacher participant works is one of the few

schools in Taiwan that offer a number of student-chosen and switch-classroom

electives. She was assigned to teach a one-credit English elective, News English, for

seniors in the autumn semester of 2011 (September 2011- January 2012), so it was

easier and more meaningful to discuss her beliefs and practices in teaching English

electives, which was a fresh experience for her. Cheng’s report (2005) indicated that

one of the challenges senior high school teachers face in teaching such electives is

that students are prone to being late for class, as they need to rush between classrooms

during the 10-minute break. Another common problem in teaching electives arises

from the need to make roll-calls, which has been an omitted procedure in most regular

required classes, since the teachers and students already know each other well, to

trade for more time for classroom material instruction. Therefore, observation on the

teacher participant’s reactions and coping behaviors toward these new challenges on

class management was a valuable opportunity to understand the impacts of English

electives in the real classroom context.

The other determining factor was that the teacher participant is the researcher’s

colleague and has got along well with the researcher in the workplace for years. The

mutual trust and understanding between the participant and the researcher helped

lessen the participant’s anxiety and inhibition during the data collection process. This

collaborative rapport developed from the workplace relationship adheres to Creswell’s

suggestions (1998) that in one-on-one interviewing, the researcher needs individuals

who are not hesitant to speak and thus needs to determine a setting in which this is

possible. Also, the partnership between the researcher and the participants helped

reduce Gilbert’s concern (2009) of the interactional barriers resulting from the

interviewee’s attitude of viewing the interviewer as an objective outsider.
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Data Collection Method

This qualitative research employed a multi-method approach as a strategy to

provide data necessary for rigorous analysis (Flick, 2009) and to enhance the

credibility and trustworthiness of the present research. These data collection methods

included interviews, classroom observations, teachers’ reflective journals, and

document collection.

Interviews

Interviews are an essential source for case study evidences, because most case

studies are concerned with human affairs that should be reported and interpreted by

interviewees who can convey the meanings they make of experiences and provide

important insights into a situation (Seidman, 2006; Yin 1994). There were two types

of interviews carried on during the research period.

Three periodic interviews

Following Seidman’s (2006) three-interview framework that respectively aims

to understand the target interviewee’s past experiences, feedback on the present

occurrences, and overall reflection, the present study included three face-to-face

interviews with Brenda in the beginning, middle, and the end of the autumn semester

of 2011. These interviews consisted of a set of open-ended questions to elicit Brenda’s

thoughts, each of which lasted for about half an hour. These interviews proceeded in

Chinese, and the transcripts were later translated into English.

An initial interview held in the beginning of the semester aimed to inquire

Brenda about her overall understanding and views of English elective, the educational
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benefits of English electives for teachers and students, and how she was going to

prepare for the teaching as well as the reasons underlying her class plans. These

questions fell into the four categories in Waugh’s (2000) model of teacher receptivity

to system-wide educational change: (1) characteristics of the change, (2) managing

the change at school, (3) value for the teacher, and (4) teacher perceived value for

students. Specific questions were further developed regarding teachers’ perceptions

about curriculum change and some contextual factors as were suggested by Ghaith

(2004) and Davis (2009). To ensure that the questions meet the purpose of the study,

these interview questions were piloted by another English teacher who has previous

experience of teaching English electives in the target school. Based on the replies and

feedback collected from this teacher, the first interview questions went through a

slight modification into the current one (see Appendix B).

The second interview in the middle of the semester focused on both the

expected and unexpected challenges Brenda had perceived in teaching the electives

during the first half of the semester and her accounts for the coping behaviors. Also,

the researcher asked for Brenda’s clarification about the phenomena observed in the

previous classes by the researcher as well as her own reflections expressed in the

teacher journals (see Appendix C).

The final interview took place as soon as the elective came to the end.

Questions included Brenda’s overall reflections about teaching the elective in terms of

her beliefs, adaptations, perceived difficulties, and suggestions. The researcher also

invited Brenda to discuss the themes emerging in the previous classroom observations

and teacher journals (see Appendix D).

In the interviewing process, the researcher brought along an interview guide for

each interview on which the intended aspects of questions were listed (See Appendix
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B, C, and D). It is believed that the use of an interview guide can help the researcher

gain better control and prompt Brenda to articulate her thoughts more clearly in these

interviews, especially when she did not give organized or relevant responses to the

target questions (Seidman, 2006; Silverman, 2010) and the order of the questions was

varied according to the natural flow of conversations (Gibson, 2009).

Post-class interviews

The second type of interviews were conducted immediately after each class

meeting throughout the eighteen weeks of the semester. They were voice recorded to

provide a more accurate record for later transcription and analysis through which the

researcher can concentrate on the on-going conversations and maintain the dynamics

of the interviews (Ary, 2010; Kvale, 1996). The transcriptions of the voice recording

were sent to Brenda to correct errors and clarify her responses so as to ensure that her

perspectives were precisely presented. Such “member checking” technique can help

improve the validity of research (Lincoln and Guba, 1985; Creswell, 1994; Merriam,

1998; Seidman, 2006). Since the data collection period of the study lasted one

semester spanning five months, the internal consistency of Brenda can also be

checked throughout these interviews over this long period of time (Seidman, 2006).

Classroom Observation

Classroom observation is a common technique for researchers to document the

teaching activities, behaviors, and teacher-student interactions as they naturally

develop in the classrooms over a period of time (Ary, 2010). As a technique to “give

the illustrative dimension” (Gillham, 2000, p.49.), observations can provide more

detailed and precise evidence than other sources of data.
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In this study, classroom observations were originally intended to proceed every

week during the semester so that the researcher could observe how Brenda adjusted

her pedagogical practices over these weeks to what truly happened in the classes that

differed greatly from her previous teaching scenarios—the traditional required classes.

However, before the start of the semester, Brenda expressed her concern that the

researcher’s presence at the first few classes might be a disturbance. Since this

elective was a new course where Brenda and these elective takers were virtually

strangers, she needed to adjust herself to the pace of the course, orient her students to

the course outline and requirements, and establish sufficient teacher-student trust

before an observer got involved in this course. More importantly, Brenda needed to

make sure that students were informed of and willing to be part of the research project.

At the Brenda’s insistence, the classroom observation thus did not begin until the

fourth week of the semester, when she said that both she and her students agreed and

were ready to have the researcher with them in the classroom. Another modification

of the original plan was the frequency of classroom observation. It had been planned

that the researcher would visit Brenda’s every class. However, Brenda felt that the

research’s regular presence had more or less interfere the classes. Therefore, to ensure

that Brenda and these elective takers could be more at ease and the flow of class

meetings could be more natural and genuine, it turned out that the observation of

Brenda’s classes went on bi-weekly, amounting to eight times throughout the

semester.

During each classroom observation period, the researcher took passive

participation, sitting at the back and taking field notes so as to keep the disturbance of

the researcher’s presence to the minimum, hopefully reducing the “observer effect”

(Gillham, 2000, p.47). Routinely spending time in the classroom allowed the
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researcher to closely observe how Brenda developed her adaptive strategies in

handling problems arising in the classroom.

Based on Wang’s (2006) classroom observation scheme, the researcher’s field

notes of the classroom observation (See Appendix E) included descriptive notes that

identified the contextual information such as time and date, recorded the sequence and

duration of teaching activities, and described the key features of these activities,

problems that arose, things that were not intelligible to the researcher, or unexpected

aspects of behaviors (Gibson, 2009). The field notes also included reflective notes that

were the researcher’s own thoughts and comments (Ary, 2010; Creswell, 2003). The

researcher wrote down these reflective notes (See Appendix F) as soon as possible so

that they were easier to recall and more accurately recorded (Ary, 2010; Gillham,

2000). These field notes served as basis for later interviews, analyses, and discussions.

Teachers’ reflective journals

Substantial literature regarding qualitative studies has shown that teachers’

reflective journals are an important source of data where the participants can reflect

on their change experiences. In the present study, Brenda was asked to submit

journals that recorded her reflections every five weeks during which she could have

sufficient time to formulate she thoughts. Throughout the target semester, Brenda had

submitted four reflective journals (1st-5th week, 6th-10th week, 11th-15th week, and

16-18th week) in total, where she was asked to jot down her own observations on the

class proceedings as well as her thoughts or accounts for her class decisions. These

reflections (See Appendix G) were used by the researcher to develop questions for the

second and third interviews and were further analyzed for final discussions.
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Document collection

In a qualitative study, one of the most adopted instruments is documents which

describe how the people who produce the materials think about their world (Bogdan

& Biklen, 1992) and can “give the researchers ideas about important questions to

pursue through more direct observations and interviewing” (Patton, 1990, p.233). By

combining documents with other data sources, researchers will be able to explore the

research setting from more than one perspective (Gibson, 2009). In the study, the

documents collected for later analysis included the syllabus, lesson plans, handouts,

quiz papers, grading reports, etc. These physical, written records offered many details

about Brenda’s beliefs and thoughts in her practices of teaching the English electives

and were analyzed in conjunction with other data collected from interviews,

classroom observations, and Brenda’s reflective journals.

As mentioned above, the four data collection methods had specific purposes and

were aimed to provide answers to one or more research questions of the present study.

In Table 3.1, a summary of the purposes of each data collection method and its

targeted research question(s) are listed. As mentioned above, the four data collection

methods had specific purposes and were aimed to provide answers to one or more

research questions of the present study. To begin with, the three interviews that

spanned the semester could help the researcher discover and explore the changes of

Brenda’s views as she went through the teaching process, which could be included in

the answers to all the three research questions. Post-class interviews, classroom

observations, and teacher journals, on the other hand, provided supplementary

information of Brenda’s classroom practices, adaptive behaviors, encountered

difficulties, and her reflections. These contents were closely related to the second and
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third research questions involving Brenda’s teaching practices and encountered

difficulties. As for document collection, it was believed that the collected class

materials could help the researcher better understand Brenda’s class plans and thus see

how her views and in-class practices were correlated, which would help answer

research question one and two.

Table 3.1 Data collection methods, their purposes, and targeted research questions

methods Purpose Research Question
Interview (1) T’s general views on English electives and

class preparations
RQ1, 2

Interview (2) T’s perceived difficulties and accounts for
class decisions

RQ2, 3

Interview (3) T’s overall reflections RQ1,2,3

Post-class interviews T’s accounts for classroom practices RQ2,3

Classroom observation T’s classroom practices, adaptive behaviors,
encountered difficulties

RQ2,3

Teacher journals T’s reflections on classroom practices RQ2,3
Document collection T’s overall class plans RQ1,2

Data Collection Procedure

The data collection in this study proceeded fromAugust 2011 to January 2012.

The procedures were divided into two stages: pilot study and the main study.

Pilot study

In the first stage of data collection, all the questions in the first semi-structured

interview were piloted in August 2011 by an English teacher with previous

experiences of teaching English electives and being a member of curriculum planning

committee in the target school. Her responses and suggestions were seriously
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considered by the researcher in the revision of these interview questions before the

English elective began rolling in the first week of September 2011. This step followed

Yin’s recommendation (1994) that pilot case study can help researchers refine their

data collection plans regarding both the content of the data and the procedures to be

followed.

Main study

The one-credit English elective for seniors, News English, in the autumn

semester of 2011 proceeded from September 2011 to January 2012. The following

Table 3.2 shows a time-line as a simplified overview for these data collection

procedures during the eighteen weeks in this semester.

Interviews

There were three interviews that were respectively conducted to explore

Brenda’s beliefs and practices as well as the changes developed in the process. The

first one, a pre-course interview, was held before the semester started. In the 11th week,

the second semi-structured interview was conducted to examine Brenda’s reflections

on her classroom experiences during the past 10 weeks as well as her preparation for

the following classes. In the 18th week, Brenda discussed her experiences and

after-thoughts of teaching the elective in the third interview, an after-course reflection.

Post-class interviews

Throughout eighteen weeks in the target semester, a brief one-on-one,

post-class interview was carried out right after each class meeting. They were meant

for collecting Brenda’s views and own account of what happened during the class.
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Classroom observation

The first three weeks of the semester, at Brenda’ request, were the preparation

period for her. Classroom observations officially started from the fourth week. Since

then, the researcher had paid regular bi-weekly visits, eight times in total, to Brenda’s

classes to keep track of the classroom events and behaviors until the end of the

semester.

Table 3.2 Time-line for Data Collection Procedures

week interview post-class
interview

teacher
journal

classroom
observation

document
collection

0 (1)
1 √ √
2 √ √
3 √ √
4 √ (1) √
5 √ (1) √
6 √ (2) √
7 √ √
8 √ (3) √
9 √ √
10 √ (2) (4) √
11 √ √
12 (2) √ (5) √
13 √ √
14 √ (6) √
15 √ (3) √
16 √ (7) √
17 √ √
18 (3) √ (4) (8) √

Teacher’s journal

In the 5th, 10th, 15th and 18th week, four times in total, Brenda was asked to

submit her reflective journals to the researcher.
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Document collection

Documents such as syllabus, handouts, and test papers were collected as the

elective proceeded. Brenda provided copies of these class materials one or two days

prior to each class so that the researcher could take a look at them before they were

distributed to students in classes.

Data Analysis

In the present study, the collected data for analysis included transcripts of the

three interviews and eighteen post-class interviews, field notes taken from all the

interviews as well as classroom observations, teachers’ reflective journals, and

documents collected throughout the process of the electives. The analysis procedures

included coding, triangulation, description, and interpretation, following the methods

commonly used in qualitative research for data analysis (Gibson, 2009; Gillham, 2000;

Stake, 2010). The credibility, or trustworthiness, of the research was enhanced by data

triangulation, method triangulation, coding agreement, and “member checks” (Ary,

2010, p.500), or “respondent validation” (Silverman, 2010, p.278).

Coding

Coding is a process of sorting all data sets in order to generate meaningful units

important to the study (Patton, 1990; Stake, 2010).

In the present research, the researcher had devised the interview guides for the

three interviews (Appendix B, C, and D) and classroom observation form (Appendix

B) following the categories that the present research intended to explore before the

semester kicked off.
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As the research proceeded, there were newly-found phenomena, problems, and

doubts to be clarified emerging from the data collection, as the researcher conducted

face-to-face interviews and in-class observations as well as reread the collected data.

These new questions were then included in the second and third interview guides and

post-class interviews as long as they were believed to bring new and interesting

perspectives to the discussion and helped answer the research questions. It was later

found that certain unexpected themes emerged from the research process and then

evolved into new categories to be further analyzed and explored.

To enhance the trustworthiness of coding, the researcher randomly selected

parts of transcripts from the interviews, teacher’s journals, and class observation notes,

and asked another English teacher who has rich experiences of teaching and is a

member of curriculum development committee in the target school to do co-coding so

as to avoid researcher bias (Ary, 2010). Over 80% consistency was accepted.

Triangulation

The triangulation method is a common practice in qualitative research. It helps

researchers to examine the relationship between people’s expressed opinions and their

practices. In other words, it assists the researcher in cross-checking the

“trustworthiness of different sources of data” and in “examining the same

phenomenon from different points of view” (Gibson, 2009, p.58-59).

The present study employed a variety of methods to obtain data from different

angles. They included (1) the researcher’s notes taken during classroom observations,

which helped the researcher examine the teacher participant’s practices and detect

problems or doubts that needed to be further clarified, (2) the teacher participant’s
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reflective journals, which revealed her own reflections where she accounted for her

class decisions and feelings towards the occurrences in the classes, (3) collected

documents, which served as supplementary evidence of the teacher participant’s

course plans, and (4) transcripts of the post-class interviews and three periodical

interviews, where the research posed to the teacher participant all the questions built

on the previously devised themes as well as asked for her clarification of the problems

detected from other collected data. During the research, the researcher had constantly

reviewed and reflected upon data collected from the above-mentioned resources for

later analysis and discussion.

Description

The purpose of describing data is to structure and present what the participants

have said in a narrative way (Kvale, 1996). As Ary (2010) points out, the use of many

“low-inference descriptors” (p.500) such as verbatim can help readers see the research

setting and the rich and thick description will help the researcher convey an

understanding of the research context.

In the current research, descriptive data, mostly verbatim records collected from

the teacher participant’s reflective journals and transcripts of the interviews, were

provided particularly to present her inner thoughts, which might otherwise be missed

out, so as to arrive at rich portrayal of the participants’ beliefs and practices in the

research context.
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The researcher’s role

Qualitative research, as Stake (2010) points out, is sometimes called

interpretive research where the researcher himself is also a research instrument that

finds meanings coming from personal experiences as well as experiences with his

surveyed subjects, and as learned about from documents.

In this study, the researcher, aware of her dual roles of a researcher who was

trained to conduct academic research and an English teacher who shared the same

working environments with the teacher participant, had sought to interpret the data

based on the training she received from both areas. The researcher had also expressed

personal views derived from the data collection process by providing analysis of these

collected data and carrying out further discussions, based on which she provided her

findings and suggestions in the research.
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CHAPTER FOUR

RESULTS

This chapter comprises two sections. It begins with the findings of the research,

which fall into three major categories that respectively correspond to the first, second,

and third research question of the present study. Each category is further divided into

subcategories that had either been developed from the literature review or emerged

from the data collection period. In the second section of the chapter are the answers to

the three research questions.

Findings

Brenda’s views on the implementation of English electives

The first category presents how Brenda’s views on the actual implementation of

English electives developed over the semester. There are four subcategories that

respectively concern Brenda’s views toward the curriculum design, the goal of an

English elective, and to what extent the implementation of English electives could

impact a teacher and the students. These findings hopefully will lead to the answers to

the first research question that concerns a senior high teacher’s view on the

implementation of English electives in senior high school curriculum.

Curriculum design

Although the current curriculum design has been practiced for years, Brenda

admitted that she had vague ideas about it and was not exactly sure about which year
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levels of students were offered electives, either. As she said in the first interview,“I do

not know much about the curriculum. I used to know second-graders could take

electives when I taught the second-grade year. It is not until recently that I have

realized the third-graders can take electives too.”

Though she claimed to have little knowledge of the curriculum design, it was

found that Brenda had already formulated some thoughts about electives based on the

impressions and observations she had accumulated from her colleagues’ hands-on

experiences in recent years before she was personally involved.

Brenda first described her discovery, which struck her at least one year earlier,

that student-chosen and switch-classroom electives were already on the run. With this

understanding, Brenda expressed her opinions on the feasibility of switch-classroom

electives in the first interview:“I think it is the current trend to implement

switch-classroom electives. If they work well, such a course design can keep going.”

However, as the interview approached the end and more discussions on curriculum

design were elicited, Brenda began to express her concern. She said, “I suspect that

the electives would be more likely to work well in the regular, fixed classrooms. After

all, in senior high schools, teachers and students are more used to staying in the fixed

classrooms. Things would be more in control.”

Besides classroom-switching, Brenda stated her other concerns over the current

operation of English electives at this school. One of them was the class hours of the

elective. She doubted if one class meeting every week was sufficient in the first

interview: “I have asked around and one colleague said every time it took almost ten

minutes to call the roll! With the wasted ten minutes, there was not much time left in

that class period.”At this point, Brenda went on to say that she hoped English

electives could be extended to two-credit courses so that there were two consecutive
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class hours in a week. “This way,” she said, “it would be easier for teachers to

manage the class and create learning atmospheres among students from different

classes.”

Another aspect Brenda cared about was the class size. Brenda said in the first

interview that she heard there used to be electives accommodating more than forty

students and “It would definitely be difficult for the teacher to do her work.” For the

elective she was going to teach, Brenda emphasized that the course title interested her

but she was not sure how far and deep she could reach “if the class size is very big.”

As for the teacher selection, to Brenda’s knowledge, it was mostly the result of

fulfilling the required teaching hours. Brenda said that she could understand and

accept the arrangement under such circumstances, but in her opinion, it would be

better if teachers could teach electives that were their own interest or expertise areas.

To make this possible, Brenda’s suggestion was that the school administration

inquired teachers about what they expected to teach in the electives before the annual

curriculum plan was settled. Referring to herself as an example of teachers’

willingness in teaching electives, Brenda said she was willing to give it a try on the

premise that students could be punctual and take interest in the course. When asked

what she would want to teach if the decision was hers, Brenda said she had wanted to

teach novel for youngsters, but her concern was that third-graders might not actively

participate in reading literary works which might not be of immediate help in their

preparation for entrance exams.

With all these observations and concerns in mind, Brenda started teaching the

elective News English that was assigned to her. In the first reflective journal, Brenda

echoed her initial suggestion of extending class hours of electives with her five weeks

of hands-on experiences. She wrote:
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Students’ in-class oral reports often took more time than I

had expected. If there had been two consecutive class hours,

my lecture would not have been cut short or put off and the

teaching could have achieved better results.

Apart from this suggestion, Brenda did not voice any other worries or

complaints during the progress of teaching the elective, nor did she express any

concerns over the curriculum design. At the end of the semester, it seemed to her that

most of the anticipated challenges had not got in her way to make all her course plans

work. In the final interview, she gave a positive summarizing comment as she

reflected on the process of teaching the elective: “I think I was lucky. There were only

thirty students in the elective. If the class size had been bigger, many activities would

not have been carried out so well.”Based on this fresh, personal experience, Brenda

said that she now believed student-chosen and switch-classroom electives were a

workable idea at this school. Moreover, she expected that this type of electives would

be open to students across all year levels and teachers could decide on what electives

to teach “if the school administration did not encounter difficulties in the process of

operating such electives. This way,we could ensure that students were taking the

electives they truly liked, not because they were forced to.”

From this finding, it appears that the educational policies have limited impacts

on practitioners. Rather, peer influence seems to have played a far more crucial role in

affecting Brenda’s awareness, knowledge, and practice of the elective, since most of

her existing understanding came from her peers rather than policy announcement.

Another aspect to consider is that despite Brenda’s claim of lacking understanding of

the curriculum design, her existing views about electives as well as her course
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objectives, designs, and practices in fact corresponded with the core spirits of the

objectives of implementing electives. This finding suggests that Brenda’s perceptions

and opinions were generally in agreement with the Senior High Curriculum

Guidelines, since this is “the rising trend,” in Brenda’s words, and teachers are either

consciously or subconsciously catching up with it.

Goals of English electives

Without much prior knowledge about the current curriculum design, Brenda

formed her own views of what English electives could achieve. In her opinion, the

merit of English electives was that students could learn English without the pressure

of exams. And it seemed that she preferred not to burden students with exams and the

pressure of getting desirable scores, either. In the first interview, she stated her

expectation on students’ performances: “They may not take the elective as seriously as

the required courses. My bottom line is that as long as they behave in class and try

their best to do their work, they can get satisfactory scores.”To make this expectation

achievable, Brenda mapped out a course plan that she believed was easy to follow.

Her requirements were as simple as two term exams, one group news report, and

paying attention in class. In the third interview, when Brenda looked back on the

elective, she said she hoped students did not find this elective too difficult. Her

expectation was the same as what she stated before the semester started: “As long as

they work hard, they can be happy here.” Brenda even mentioned that she was

considering administering only one term exam in a semester the next time she taught

an elective: “After all, exams are not the priority. Their class reports are what really

matters.”
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It appeared that Brenda had attempted to eliminate the influence of exams in the

elective. Her focus, instead, had been centered on what students had gone through in

the classes and in their minds. She expressed her opinion on the goal of electives in

the first interview, saying that student were to explore their interests and learn

something useful while taking electives. It was observed that her course design

explained such beliefs. In her News English, she had selected some topic areas from

which students could pick the one that interested them the most and look for news

reports under that topic. Aware that the topics were her own choices, Brenda had tried

to collect students’ feedback on the topic selection as the semester went on. In the

researcher’s view, these were Brenda’s effort to help her evaluate the extent to which

these present topics catered to students’ interests and give her better ideas on what

topic areas to discuss the next time she taught another elective.

Impacts on teachers

For Brenda, though she believed that there were benefits in teaching the

elective, she had in fact been more or less overwhelmed with some extent of anxiety

before the semester kicked off. In the first interview, she said it worried her that

teaching the elective would increase her workload and she might need to squeeze

more time from the work schedule which was already very tight. As she said, “After

all, it is another set of course plans and materials. That means there is added work to

do.” And the class management was yet another issue to her: “In the elective, students

come from different classes. I think it will be a challenge to handle such a class.”

With these foreseeable problems lying ahead, Brenda said she would look at

everything as a positive challenge and learn from these experiences. When asked

about her coping strategies, Brenda said she planned to spare one or two sets of her
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working hours every week to prepare class materials for the elective, hoping that such

an amount of time would be enough. At this point, she admitted that she was not sure

how much time the elective was going to take from her. With such a standard of

material selection in mind, Brenda said that she would just try her best: “I don’t want

to bring my work home. But we never know. This is News English. Not all the

materials can be prepared in advance. They have to be the current stuff. Not the type

of class materials that can be used over and over for a long time. They must be the

latest.”

To Brenda, there were positive sides to look at when teaching the elective. In

the first interview, she stated that this was an opportunity for her interest development

and professional growth. She agreed to teach an elective because she could freely

decide on the teaching materials. As she said, “There is no worrying about catching

up with the schedule. I can select materials that I take personal interest in and tell

students there is a lot more to learn other than exams.”Moreover, Brenda believed

this was a beneficial challenge for her:“It is an opportunity for professional growth. I

can force myself to read new stuff while preparing for the classes.”

As the semester went on, the negative part of Brenda’s reaction to the elective

had gradually disappeared and more positive aspects had emerged. In the first

reflective journal, Brenda recorded the changes of her feelings ever since the elective

started.

When I first learned that I was going to teach an elective, I felt nervous

and knew that deep down I wanted to say no. I heard that students’

learning motivations were very low and attendance was poor. Then I

figured that I needed to create more room for students to participate in
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the class when I was mapping out the course plan. That is why there is

students’presentation every week rather than me taking the full charge

of the classroom all the time. So far, things have been fine. It is fun to

prepare the class materials. I have learned a lot.

In the second interview, Brenda stated once again that she had enjoyed

teaching the pressure-free elective. She said, “We are not tied by exams and schedules.

The classes are all about sharing and teaching. I also learn a lot from students’

presentations on news reports.”

As the semester proceeded to the latter half, it was found that more and more

of her teaching decisions were inspired by the class interaction and students’

performances. In week 14, for example, two students reported on the topic of bullying

via a news report entitled Lady Gaga emails fan to praise anti-bullying campaign.

When she learned about it two days before the class, her interest was greatly aroused.

She immediately decided to look for other news materials under the same topic.

Within two days, she picked a news report that also discussed bullying and a relevant

video clip to echo students’ news report in the same class meeting.

The above teaching decision to enrich the class discussions could be viewed as

an example of Brenda starting to set higher expectations on the classes. One more

obvious example was the addition of visual aids that had appeared since the middle of

the semester. She had requested students to incorporate visual aids into their oral

reports since the semester began, and had found the results satisfying. Then she began

to force the same requirement upon herself. She wrote in the third reflective journal,

“I hoped I could include visual aids in my lecture, just like what I required my

students to do. So, I forced myself to look for relevant video clips to supplement the
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news reports I prepared for the classes. They had worked pretty well.”

Then it was found that her attempts were not without limits. While she

constantly observed the current teaching scenario in the elective and contemplated on

various teaching possibilities, she knew when and where to stop. Also in the third

reflective journal, when she continued to review the preparation of her teaching

materials, she wrote,

In some weeks, I could not find out appropriate news materials. Then it

occurred to me that other colleagues had selected two sides of opinions

on one issue to discuss, one side for the first week and the other side for

the second week, when teaching News English. I think this is a good idea.

However, in her estimate, the idea was too late to be used in this semester. Then she

decided to save it for another elective. She then concluded,“This is what I am going to

do next time I teach an elective.

When the semester came to the end, Brenda summarized her reflection on

teaching the elective in a positive tone in the final interview.

To tell the truth, I had felt anxious before starting every class

meeting. I could have chosen not to bother myself with this much

burden. Ready-made teaching materials are available and can work

as well. But I think this is not a bad idea. I have learned new stuff in

the process. It has given me much room to introduce topics that

catered to my interest. I love this part of electives. In required

courses, I have no such freedom of choice.
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And the fruitful result she felt had in part come from the students. She said,

“Students’ presentations on news reports have also given me much insight. It was from

their reports that I had the chance to know some unfamiliar topics like NBA.”

At this point, it seemed clearer that Brenda’s pressure in fact felt sprang from

the work load she had forced upon herself, rather than from outside, and came to

sustain the class momentum. She constantly felt excitement by trying out something

new in the elective, which is a new and interesting experience which gave her sense of

professional growth and obviously differed from other courses that she had been

familiar with. In addition, the content of the course, the comparatively more updated

and varied contents of class materials, had given the teacher a gratifying sense of

continuous learning that required courses could barely provide, as the materials and

contents of the latter generally stayed the same and had little room for individual

variation.

However, it is still worth noting that even though Brenda gladly embraced the

autonomy in teaching the elective, the excitement did not bring her to take bold

experiments of teaching plans and methods. She seemed to prefer taking one step at a

time and, while keeping collecting suggestions and resources, planned her next steps.

What autonomy meant to her was not only the opportunity to design a complete set of

teaching plans but also the right to decide the scale of the class projects and the pace

of the course dynamics. To a first-timer of teaching an elective, Brenda had taken it

slow and steady, which assured her that she could carefully contemplate and savor the

details of this experience and turned them into the blueprints for the next one. As she

constantly mentioned that she would apply some ideas “the next time she taught an

elective,” it was pretty clear that she was willing to give it another try.
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Impacts on students

Brenda had believed that entrance exam preparation played a decisive role in

senior high school education and that students as well as school administration

expected to see concrete results in English courses, that is, what students learned

could help them get better grades in entrance examinations. That is why, in Brenda’s

understanding, over the past two years the curriculum committee had decided that the

English elective for third-graders would be News English. Brenda said in the first

interview that the decision was understandable:

After all, our school is aimed for college preparation. If the courses can

help the third-graders prepare for entrance examinations, students are

more likely to take active participation in class. Other elective courses like

drama and novel might not be able to attract students as much.

When asked about what students might expect from the elective, Brenda was reserved

in her expression of opinions. Her guess was that they expected to increase reading

ability to get high scores in examinations.

As the semester began, Brenda found that most of the students were attentive in

class and serious with their news report presentations. She said in the second

interview that when the topics catered to their interests, they were particularly

involved in the discussion. In the third reflective journal, Brenda wrote, “Students’

performances exceeded my expectation when they were reporting on the topics they

took interest in or excelled at.”She also mentioned that a few students wrote in the

feedback section that they wanted to read more serious topics such as business and
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politics. This request, to Brenda, signified students’ desires to learn more than simply

exam-related materials.

In Brenda’s in-class observation, however, most students’ desire to learn

English did not seem to develop in expanding their knowledge to features of English

news media. In the second reflective journal, Brenda wrote, “Some students said in

the feedback section of the midterm exam that they were glad to have learned some

special English jargon.”However, in the third interview, Brenda revealed that,

according to her observation in the classes, most of the students focused more on the

texts of the news stories. As she said, “They paid attention because they wanted to

enhance their reading abilities and expand their vocabulary. When I was lecturing

about how the headlines were presented in the news, I did not think they were

attracted.”Regarding this inclination of learning, Brenda said that entrance

examinations were their immediate pressure and students expected to learn something

useful in this elective to help them get high scores. As for the topic selection, Brenda

said that a few students mentioned in the feedback section that they wanted to read

more entertaining news. For this request, Brenda expressed her objection, saying that

third-graders were supposed read more serious topics; after all, they were to take

entrance exams. She then added, “If this elective was open to first-graders, I would

take it (covering more entertaining pieces) into consideration.”

At this point, it appeared that Brenda had reached the same belief and

expectation with the school curriculum committee and most of the students in the

elective that this elective for third-graders should cater to their need in preparing for

entrance examinations. In the meantime, it was an advantageous result that students

also had the opportunities to explore their interest areas. In the researcher’s

observation, it seemed that students’ acquired knowledge to special features of
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English news had turned out to be more like a by-product of taking the elective. Even

though Brenda and the elective takers had taken a step forward to involving

themselves in none-exam-related class activities, there still seemed to be a tug of war

between teaching an elective for its own sake and preparing for entrance examinations.

While Brenda sought to open up more possibilities of learning English and help

students explore their interests, she was ultimately reassured that students still needed

to be given exam-related materials aside from non-examination ones so that students

could be convinced of the usefulness of this elective.

Brenda’s practice of teaching an English elective

This category is closely related to the second research question that concerns

how a teacher would cope with the impacts of the implementation of English electives

in a senior high school. It develops under five subcategories regarding how Brenda

had developed her coping strategies toward both the expected and unexpected

problems occurring in the English elective course over the semester. These findings

can help

Promoting students’ learning motivation

It was found that Brenda had sought to promote students’ learning motivation

from the following aspects.

First of all, Brenda provided the students with opportunities to do oral

presentation on topics of their interests, which was one of the primary advantages the

elective had over required course and also a refreshing experience to them. One of
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Brenda’s course designs was to divide every class meeting into two sections: students’

group reports and the teacher’s lecture. Before she started her lecture session, students

were asked to work on their preferred topic area from a wide selection provided by

her. To lessen their pressure, each student only needed to do the report once in the

semester with a partner. For this one and only report, Brenda wanted to ensure that

students tried their best and made the most of it, so she demanded that their reports

must include texts of the news report and a relevant video clip and that they should

hand in their report materials to Brenda by Thursday for quality inspection.

Over the semester, the majority of students had closely followed Brenda’s

instructions to complete this group report project. Among them, there were only two

groups, respectively in week 4 and week 8, whose first news reports were rejected by

Brenda. Brenda said in the second interview that it did not upset her that the two

groups did not find out appropriate news reports that corresponded with the

designated topic areas. She said, “It was alright. I returned the news reports to them

on Thursday. They still had time to look for another piece of news. The class meeting

was held on Friday morning. And both groups finally made it.”

In Brenda’s overall evaluation, students had performed well and dutifully for

the assigned tasks. She particularly noted some students’ extra efforts to turn the news

reports they found into the exam formats. For example, in week 12, the two students

voluntarily developed the text of their news material into a cloze exercise and led their

peer students to discuss the answers in their presentation. Similarly, in week 15, the

two student presenters turned their selected news report into a blank-filling exercise

for their presentation. In the third interview, Brenda said she was amazed when she

found these students came up with this idea.
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Another part of Brenda’s endeavor to boost students’ interest was the brand-new

perspectives of learning English. In this elective, Brenda deliberately tried to offer a

more content-driven learning environment where students could explore different

topics and broaden their horizon while studying English. Since this elective was

prescribed to be News English, Brenda decided that the course objectives should be in

accordance to this title.

For students’ part, she selected some topic areas for students’ oral report,

introduce major news media so that students knew where to look for English news,

and, what’s more important, familiarize students with basic journalistic knowledge.

As the semester rolled on, in the second reflective journal, Brenda recorded students’

feedback, saying that many students reacted positively to the news reports and video

clips Brenda had selected to introduce following the death of Steve jobs, a prominent

and influential figure in technology and well-known to most students.“Then I realized

that the class materials had better relate students to their life experiences.”At the end

of the semester, apart from collecting students’ feedback on the topic selection,

Brenda reviewed in the third interview that she could have introduced more media.

After the midterm exam, she no longer introduced new media in class, because she

thought the major media had been presented in class. However, “it struck me later

that there were other media that were worth to be introduced to students.”

For her own part, she had covered in her lecture sessions a lot of mainstream

news media, including The Economist, CNN, BBC, The New York Times, and Students

News, which she thought were readily available to students and at their

comprehension level. In the second interview, Brenda accounted for her decision on

selecting news media. “The reason why I chose these news media was that I wanted

them to know where to look for something to read.”As was observed by the researcher,
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Brenda in fact has extended to other media in some weeks. For example, both in week

11 and 14, Brenda selected news reports from TIME, the first time for its video

service while the second time for a brief profile that supplemented Brenda’s other

news materials for that week’s theme.

Still another factor that might have encouraged students’ participation was

Brenda’s endeavors to include some exam-related test questions in the exams. While

Brenda designed questions mainly aiming at evaluating students’ familiarity with the

texts of the news articles and their general journalistic knowledge in the midterm

exam, she added two cloze tests and slightly increased the number of questions in the

blank-fillings and T/F statements. In the third interview, Brenda explained her

rationale: “In the final, I added the cloze exercises, hoping that they can help students

prepare for the entrance exam.” This act had seemed like a beneficial bonus for

students, giving them a feeling of “having it all” as this elective allowed them to learn

English in a pressure-free environment but also met their need to read more English

articles and sharpen their test taking skills.

Class management

Prior to the beginning of the semester, Brenda heard that class management

would be a challenging task. In the first interview, Brenda said she would not set high

standards on managing the class: “I am not looking forward to seeing students having

team morale or sense of belonging in this type of class. After all, they come from

different classes. And we are not sharing common goals or attending events together. I

only expect them to arrive in class on time.”As the semester began, it turned out the

attendance rate was higher than expected, and tardiness was rare. In the first reflective

journal, Brenda wrote about a few emerging case of tardiness: “In the first few weeks
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students had been on time. Recently, I started to see some students being late.”As

more classes went on, Brenda was relieved to find that these were not students’

purposeful or habitual behaviors. In the second interview, she said,

Students turned out to behave well in class, way better than I had

predicted. And those who planned to take leaves would inform me

beforehand. Some of them even begged their homeroom teacher to

give me a call so as to prove that they had reasons for their

absence. I was impressed!

As the semester approached the latter half, two absentees cut classes for no

reason. Therefore, Brenda announced openly in class that the attendance record would

be taken into consideration in the grading and the two students were no exception.

Later, Brenda told the researcher that she in fact had made the same announcement in

the very beginning of the semester and this time she was simply to reassure students

that she would keep her words. In the remaining weeks, as was observed, there were

no more cases of tardiness or absences.

Aside from attendance, the class order and participation had also been Brenda’s

attention focuses. In week 1, when Brenda found one student was inattentive in class,

she immediately called on him and asked him to pay attention. In later weeks, similar

cases had been rare. Brenda was also aware of the etiquette of classroom use. During

the classes, she often reminded students to wipe the blackboard clean after use and not

to turn on the air-conditioning since they didn’t pay the bill. In the second interview,

Brenda said that most of the students followed her orders: “Some students were dozing

off in class, but most of the students were well-conducted. They abode by whatever I
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asked them to do.”She further analyzed that although students came from three

different classes, the distribution was not even. The majority of the students in this

elective happened to come from a class, which, according to their homeroom teacher,

was composed by obedient and quiet students. To Brenda, that explained why there

turned out to be few class management problems. At the end of the semester, Brenda

sounded relieved and pleased with students’ classroom conducts. She said, “I used to

hear colleagues complaining that elective takers were terribly late for the classes.

However, it turned out that my elective was a different case. I think I was lucky to be

assigned to teach an elective like this one.”

It appeared that although class management issues were originally one of

Brenda’s major concerns about teaching the elective, most of them had been smoothly

tackled for the following reasons. First, the experiences of Brenda's colleagues had

been of help. From them, she knew that roll-call was the first and foremost step to do

to keep the elective in proper order. With every student regularly present in the

elective, the course could run at steady pace and less likely be disturbed. As for the

other minor behavioral or disciplinary problems, Brenda seemed to be at ease when

dealing with them, since they were the common scenes she would face in classrooms

every day, either in required or elective courses. Still another factor to be noted was

that the formation of students from different classes might be a chance encounter. In

Brenda’s case, it was found that an elective composed of students from different

classes did not necessarily mean confusion. With effective classroom management

strategies and “good luck,” as Brenda put it, an elective might as well be a

smooth-running learning environment.
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Dealing with an unfamiliar classroom and its facility

Throughout the semester, it was found that the duration of each session varied

with the occurrence of some unexpected events and situations inside or outside the

classroom. There were two major problems: classroom exchange and the use of its

facility.

To begin with, in week 2, when the class period started, the previous class was

not dismissed yet. So Brenda and the students had to wait outside the classroom. In

week 4, the same delay happened again. In the first reflective journal, Brenda

recorded these mini-events as a problem resulting from using the classroom that

neither she nor the students in the elective could claim the ownership of. As she said,

“It (the elective classroom) belonged to another class. Sometimes we had to wait just

because the previous class was not dismissed yet. That shortened our class time.”

From week 5 on, classes had no longer been delayed. Brenda said in her first

reflective journal, “students seemed to know what was going to happen, and moved

fast.”

It seemed that this phenomenon highlighted the issue of space use in the

implementation of electives. In senior high schools, it was customary that one class

“owned” one classroom because the students as well as teachers who taught that class

regularly spent a lot of time in that space, grew accustomed to using its facilities, and

thus acquired sense of familiarity. Therefore, the existence of a switch-classroom

elective meant that both teachers and students needed to make trips to an unfamiliar

classroom and endure the accompanying inconveniences. In Brenda’s case, both she

and students quickly adapted themselves to this change of habit, which signified that

teachers and students, either directly participating in an elective or simply yielding the

space, were aware of and willing to respect the right of different users that shared the
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same learning space. It was out of similar attitude of respect that Brenda from time to

time reminded the elective takers to keep the classroom clean before they returned the

classroom to its owner, as was found by the researcher. It was probably their

awareness of following the etiquette of space use that made the classroom switching

not as disturbing as literature suggested.

Another aspect regarding classroom switching was the facility use. In week 2,

when two presenters were about to play a video clip for their group report, the

software crashed. It then took them some time to fix the software problem. Faced with

this technological issue that Brenda attributed to using facility in an unfamiliar

classroom, in week 3, Brenda asked student presenters to check the computer and

test-run their video clip while she was doing the roll-call. Although the video clip was

set ready, the online clip had been on and off for a while. The next week, the Internet

connection was improved and students’ selected video clip could finally be played

without delay. In the first reflective journal, Brenda wrote about how the facility had

disturbed the class pace. As she reflected, “Students did a good job in selecting news

clips as a visual aid to their oral presentation. But operating the facility has been

bothering us. Some class time was wasted fixing the facility problem.”When asked

how she felt about this situation in an after-class interview, Brenda said, “That is

something not within our control. After all, it is not our classroom.”As more classes

went on, both Brenda and the students had seemed to accumulate experiences of

operating the computer in the classroom. Brenda seemed to have known who to call

for help when facility problems occurred in the classes. In later weeks, the visual aid

part of students’ group reports had gone more smoothly than before. In the second

interview, Brenda attributed the result to students’ growing awareness that everything

about their group reports had better be in place prior to the class period. She said,
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I found that student presenters would arrive at the classroom earlier.

During the break before class, they had set up the whole thing. The

screen was ready. The overhead projector was ready. The clip was

turned on and tested ... They really did a lot better than I had expected.

From this finding, it seemed that although it took Brenda and her students a

while to get used to solving technical problems in a new classroom that they visited

for one class hour once a week, we could see that they had successfully figured out

solutions. These experiences could serve as lessons for later electives and hopefully

classroom facilities could be made more user-friendly so that teachers and students

either in electives or required courses, could immediately use without difficulty or

delay.

The following two subcategories present how Brenda had planned and practiced

the elective course and adjusted her working schedule to meet the new challenge,

which the existing literature has lacked data and discussion of, as little research had

delved into teachers’ perceptions and practices in the implementation of English

electives.

Planning working time and schedule

Even though the elective was more or less considered a burden, to what degree

it actually impacted a teacher’s working schedule seemed to be the result of a

teacher’s decision. In the first interview, Brenda first admitted her anxiety, saying that

she knew she was bound to face more work than before since “it was another set of
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course to teach.” And her planned strategy was to set aside one or two sets of my

working hours every week to prepare class materials for the elective, although she

wasn’t sure if that would be enough. As the semester began, it was found that Brenda

had steadied her working pace very soon, unfailingly completing class material

preparation and checking students’ class reports each week. Another survival strategy

Brenda had prepared for herself was seen in her course design. In the syllabus, only

students were scheduled to present on selected topics. For the teacher’s part, Brenda

had decided to allow herself some extent of flexibility. There were no predetermined

materials or schedules for her. As the semester began, she could thereby keep the

course running smoothly by first having students regularly give oral presentations in

each class meeting while she acted upon other factors, such as content and

performance quality of students’ reports, immediacy of the current events, the amount

of available class time, her personal interest, etc. to decide what and how much she

would teach in the latter session in these class meetings. Though she constantly felt

that much of her lecture time was deprived because students’ oral reports had taken

more time than she expected, she came to find that it was not without merits. At least,

she wasn’t bound by schedules and it was up to her to decide how much and how far

she wanted to go. In the third interview, Brenda reflected that her working schedule

had been running smoothly and that she indeed enjoyed this “flexibility.”

Besides managing to plan her own working time and schedule, she also faced

the challenge of class time management. While Brenda focused on designing class

activities, the problem of time control emerged when her ideas were put into practice.

Fortunately, although these challenges arose unexpectedly, Brenda was able to tackle

them. With her core principle that students went first, Brenda ensured that students

completed their oral presentations and then she would fill in the rest of the class time.
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From the researcher’s observation, this indicated that even though there might

be some degree of chaos when teachers participate in teaching electives, which were

in many ways different from their normal practices, such chaos could be smoothly

tackled when a teacher paid attention to the operational details that used to be

neglected and figured out ways to settle down as soon as possible. Also, it was not

surprising that Brenda had the awareness and the ability to decide on the best

strategies to make the classes proceed smoothly. Her years of teaching experiences

helped her quickly map out the new working schedule. Her decision of setting aside a

fixed period of time on her schedule for elective preparation helped her draw a clear

distinction between her “old and familiar” work and “new and challenging” work. In

so doing, she could concentrate on dealing with the new course only at the designated

time and felt more at ease when she was working on her other routine work, thus

lessening the impact on her working schedule. And her early decision that

“flexibility” in her course plans was crucial had proven to be very practical and

indeed helpful.

Designing and preparing for the elective

With many years of teaching required courses, this was the first time Brenda

needed to think deep and hard about what to teach in an elective entitled News

English. It was found that she was inclined not to be too examination-oriented in her

maiden voyage of teaching this English elective. Instead, she opted to experiment

with teaching contents that followed what Brenda believed a News English elective

should cover.

Brenda divided every class meeting of the elective News English into two

sections: students’ group reports and her lecture. For the former, students would work
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on their preferred topic area from a wide selection provided by Brenda (see Appendix

H). In the latter section of the class, Brenda would give her lectures (see Appendix I).

Besides, there were two term exams respectively in the middle and at the end of the

semester.

There are a few aspects to delve into when observing Brenda’s course design

and preparation for the elective.

To begin with, she had intended to familiarize students with basic journalism

knowledge and well-known news media. In the first interview, Brenda said she was

going to introduce the major news media and some widely noted website resources,

news stories and editorials, and basic journalistic knowledge “in accordance with the

course title.” As the semester began, her efforts to expand students’ journalistic

knowledge were found to be more random than planned. Her selection criteria of class

materials appeared to be more on the content and sources of the news. In the second

interview, Brenda expressed her anticipation that next time she would consider giving

a brief series of prep lessons in the first few weeks on specific characteristics of

English news articles. As she said, “This year I did not present the info in an

organized way. I sort of wandered from one news report to another, teaching whatever

characteristics of news articles I came across in these selected news reports.”

Although such an ambition arose halfway through the semester, her attitudes shifted at

the end of the semester. In the third interview, she said that she would prefer staying

the way she had been:“Students did not seem to be keen in the journalistic knowledge.

So, next time I will probably follow the same path as what I had taken in this

semester.”

Another aspect worthy of attention is the source of her class materials. To her,

this elective gave her the opportunity to design a course on her own where there were
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no longer predetermined textbooks, exams, and schedules. Rather than relying on the

comfort and ease of ready-made textbooks that she knew were available on the market,

Brenda had sought different sources for inspiration and information, including her

past experience of taking a News English elective in college days, her colleagues’

experiences of teaching electives, her own expertise in English teaching, students’

classroom performance and feedback, and her reflections on many of the on-the-spot

occurrences to plan and modify her course. As the elective began to roll, it appeared

that Brenda had acted more upon her interests and judgment for immediacy or

importance of news topics when selecting her class materials. From the teacher’s

syllabus (see Appendix I), it can be found that Brenda’s selection had covered current

news such as Headlines of the day from CNN Student News in week 2 and Tribute to

Steve Jobs video clip from CNN in week 7, movie reviews such as Money Ball from

Student Post in week 10, and three news reports related to the topic students selected

for their report, bullying, in week 14. In the second interview, when Brenda reflected

on the teacher lectures, she said, “In the first few weeks, not all my news reports were

current events. Sometimes I felt like discussing certain issues or doing movie reviews.

I think I like this flexibility.”

While Brenda sought to introduce a wide range of news articles, be they on

current events or general issues, she also attempted to add variety to the formats of her

handouts. From the documents collected in the classes, it was found that in some

weeks Brenda turned the selected news articles into blank-filling exercises to test

students’ comprehension and vocabulary. She also developed some worksheets for

news clips which she thought could help concentrate students’ attention on the key

information while they were listening to video clips.

‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y



60

Such a decision and her ability to incorporate all the information into her own

course design and make adaptations indicate that this elective allowed Brenda to see

and believe in the benefits of designing a course for its own right rather than merely

exist for examinations. And her sense of achievement and confidence of her capability

to design a complete course strengthened her beliefs in the wide possibilities of how

an English course can be carried out.

Still another feature in Brenda’s course design was the inclusion of

student-centered activities, that is, where she gave students ample room and time for

oral presentation on their interested topics. In her view, the merit of English electives

was that students could learn English without the pressure of exams. Therefore, she

divided students into groups of two, and each group would select an interested topic

area to report on, as can be seen in Appendix G. This type of activity had not be done

in her other past courses and , according to her, virtually not likely to be carried out in

regular required courses, since class time would be a luxury in those exam-driven

courses.

Over the semester, it was found that the majority of students closely followed

Brenda’s instructions to complete this group report project, and Brenda even from

time to time praised either their extra effort or individual students’ extraordinary

performances. However, Brenda pointed out that the quality of these student reports

varied with individual students’ competence. Both in the second and the third

interviews, she described how apparent some students struggled in their presentation

of news reports: ”The quality of the group reports explained their levels of

competence. For those who were not competent learners of English, their group

reports might be as poor.”Another problem Brenda brought forward in the final

interview was that not all the students’ choices of news reports appealed to their peers.
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According to Brenda, some students wrote in the feedback section of the final exam

that they thought some classmates’ news reports were boring. In reply to this opinion,

Brenda said, “it might be one of the pitfalls of the group report project. But I still like

this idea. At least I have learned a lot from many unfamiliar topics from them, such as

the NBA thing.”She further pointed out that she was considering not repeating topic

areas the next time she taught News English. The other possible alternative was that

she might ask students to respectively look for domestic and international news on the

same topic areas. In Brenda’s overall evaluation, students performed well and

dutifully for the assigned tasks. She commented in the third interview, “the elective

gave me the advantage that, with only thirty students in a class, I had sufficient time

for each student in each group to give at least one complete oral report.”

What also differentiated her present practice of teaching an English course from

her past one was the incorporation of video clips that Brenda adopted as

supplementary materials to the elective. One of her requirements to students’ group

presentation was that they should play a video clip related to the topic of their selected

news report. As the semester proceeded, she came to find some operational pitfalls. In

the second interview, she said, ”I think using video clips was a good idea. But it

seemed that students should have cut them short and made some necessary

explanations. I hope they can work on that.” After the semester came to the end,

Brenda further gave a more concrete description of her expectation developed from

these weeks of observations on students’ performances. She said, “I hope (in the

future classes) students can add some captions or a summary on the video clips they

are going to present. They do not need to give complicated information. Just be simple

and clear.” As for her own lecture session, she also played video clips from time to

time as a way to deepen students’ understanding of the topic under discussion. In

‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y



62

week 7, for example, Brenda selected from CNN a news clip Tribute to Steve Jobs,

which chronicled Steve Jobs’ feats and crucial events in his career from 1976 to 2011,

as one of that week’s class materials. She also designed a blank-filling exercise that

she thought could help concentrate students’ attention on the key information while

they were listening to the clip. In the third reflective journal, she wrote,

I hoped I could include audio-visual aids in my lecture, just like

what I required my students to do. So, I forced myself to look for

relevant video clips to supplement the news reports I prepared for

the elective. That had worked pretty well.”

From the researcher’s observation, all these decisions marked her strong

attempt to get away from the centralized schedules and allowed herself to try out new

teaching possibilities. It was then not surprising to understand that, as an English

teacher whose experiences had been to follow requirements and work for

examinations over these years, Brenda was willing to accept the new teaching mission

because the elective gave her an opportunity to free herself from these constraints and

for the first time look at the core of teaching: what and how to teach an English course,

which, in her words, was a valuable chance for “professional growth,” as she kept

saying throughout the semester.
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Constraints and difficulties Brenda perceived in teaching English electives

The previous discussions present how Brenda taught the elective and sought to

solve problems. This coming section lays out the problems that remain challenging

and require further exploration, which are the attention focuses of the third research

qeustion. They fall into six subcategories, the first three indicated by literature while

the last three emerging from the research period.

Students’ low motivation in choosing English electives

There were two types of motivations under discussion: participating in an

elective and choosing an elective.

The former had been Brenda’s concern and to some extent affected her teaching

decisions. The allegedly low learning motivation of students in electives had made

Brenda decide to stay on the safe side and lower her expectations so that she would

not be too disappointed and bothered by students’ passive participation and

performance. “They may not take the elective as seriously as the required courses. My

bottom line is that as long as they behave in class and try their best to do their work,

they can get satisfactory scores.” as she stated in the first interview. Passive as she

sounded, as more classes went on, she took the initiative to collect students’ feedback

on the course content. Both in the midterm and final exams, there was an essay

section for students to voice their opinions. The former asked students comment on

the topics they had covered (see Appendix J) while the latter asked them to offer

suggestions on topic selections for the future course (see Appendix K). In the second

interview, Brenda said she obtained some positive feedback: “From students’ answers,

I learned that some students liked this elective because they think this course
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acquainted them with vocabulary frequently used in English news. I think that helped

boosting their reading skills.”With these answers, Brenda went on to say,“I think they

liked this elective. In regular courses, when I taught extracurricular materials,

students dozed off. But in this elective, it turned out that students were willing to pay

attention, because everything here was extracurricular.” In the final interview,

however, she found that students were divided on their preference of topics. As she

said, “Many students said they hoped to read more entertainment pieces. But there

were also some students who said they wanted to read more political and business

pieces because they thought these issues were important.” From these answers,

Brenda said that she could only roughly tell how much students had acquired in this

elective: “I think students had more or less learned something. At least they had read

some stuff here.”

At this point, her reflections extended to the latter type of motivation, which

was related to the whole curriculum design. In week 1, Brenda asked the students

about their motivations of taking the elective and found that not all of them took the

elective as their first choice. As the semester came to the end, she began to reflect on

questions like: “Is it possible to provide students with a wider range of choices in

selecting electives?” and “Is it possible that all the year levels of students can choose

electives?” These curriculum level decisions could affect students’ motivation in

taking the elective but, at this point of time, was not within the teacher’s capability to

deal with. In Brenda’s case, she took a reserved attitude about the feasibility of such a

switch-classroom and student-chosen elective. With most of the operational problems

smoothly tackled throughout the semester, she proposed in the third interview that

switch-classroom and student-chosen electives could be open to students across all

year levels and teachers could decide on what electives to teach.“This way,” she said,
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we could ensure that students were taking the electives they truly liked, not because

they were forced to.”But still, she added that the premise was “if the school

administration did not encounter difficulties in the process of operating such

electives.”

From the researcher’s observation, it seemed that, as the practitioner in the

classroom, what Brenda could do was to try her best to make an elective as appealing

or at least acceptable as possible so that students, whether highly or low motivated in

the beginning, would be willing to participate and eventually learn something from

this elective course.

Confusion caused by administrative work

It is indicated by literature that one of the fundamental challenges at the

practice level in teaching electives is the coordination between teachers and the school

administration.

To begin with, right before the semester, Brenda was bothered by not receiving

full information about the elective course. This gave her sense of insecurity and

inconvenience at her preparation work for the elective. She said in the first interview,

I really hope I can be informed of at least the exact number of

enrolled students as early as possible. It would be easier for me to

plan my courses. At this moment, I don’t even know which

classroom we would be using for this elective. There is a lot of

uncertainty.
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All she could do was to collect information and experiences from her colleagues who

had taught such electives before. It wasn’t until the day the first class began that the

enrollment list and the allotted classroom were finally settled.

Inside the classroom, Brenda also encountered challenges. When preparing for

the elective, Brenda was found to have mostly concentrated on the course content but

forgot to take the school calendar into consideration. The result was that she had to

adjust her syllabus and issue a new version after the semester began, because she

failed to match her original one with the school calendar. Such an omission was

understandable, as administrative work had long been overlooked by teachers because

in most required courses all they needed to do was to follow the centralized and

predetermined schedules.

From the researcher’s observation, Brenda’s case suggests two aspects of

administrative problems. One is that senior high school teachers seem to have long

been accustomed to paying little attention to the administrative work and merely

focusing on making classroom decisions. Therefore, it was understandable that the

course content and class management problems naturally hit upon Brenda when she

thought about teaching the elective. That was why when Brenda designed the syllabus,

she forgot to check the school calendar and thus had to make adjustments to the

syllabus after the semester began. It would probably take some time for teachers to

increase the awareness of taking the administrative work into consideration when

preparing and teaching an elective.

The other problem is on the side of the school administration. It was

comprehensible to Brenda that there would be uncertainties in administering electives,

before and while electives were in progress. With this understanding, she only

requested to be informed of the course information, such as the size of the elective
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course and allotted classroom, as early as possible. When discussing the possibilities

of offering electives to all year levels, Brenda also emphasized that the premise was

there would not be difficulty in the administrative work. To her, most of the currently

detected confusion, such as classroom-switching, stability of enrollment list, and

students’ attendance rate, seemed to be the unavoidable occurrences of an elective,

and Brenda seemed to be the one to solve most of the problems. Thus, before the

administration was stabilized, the accumulation and sharing of teachers’ experiences

was crucial.

Assessment and grading

In Brenda’s design, students were graded on their group reports, participation,

and two term exams. When the semester began, Brenda further reminded students that

their attendance would also be taken into consideration.

In Brenda’s initial evaluation, students were doing well in their oral reports. As

more weeks passed, Brenda came to detect problems of the group presentation. In the

second reflective journal, Brenda wrote, “When one member excelled over the other in

his competence level, the ‘more competent’ student obviously took charge of the whole

presentation. I don’t know how to solve the problem.”In the second interview, Brenda

further elaborated her observations:

It’s a bit difficult for me to exactly understand what competence levels

they are on and how these students are progressing. I can only

roughly judge what level he is on. And the exam scores tell me

something, too. But it is hard to exactly understand the minute

differences in the levels of these students’ language skills.
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As the semester approached the end, the pros and cons of two-person group reports

seemed to be clearer to Brenda. In the final interview, she commented that students’

overall participation was good but the quality varied: “They took it seriously. Their

attitude amazed me. However, the quality of these group reports varied .

High-competence-level students produced did well. And those less-competent

students ... it was easy to tell (the difference).”Regarding the group size, Brenda

sounded positive: “I found it a good idea to have only two persons in a group.

Everyone was present on the podium. It was easier for me to evaluate how devoted

each student was to this task.”

Besides group reports, Brenda also assessed students’ achievements by giving

two term exams. In the first interview, Brenda stated her rationale of designing the

exam questions. “The exam questions will cover my lectures and their reports. I just

want to make sure they pay attention in class and review at home.”In the midterm

exam (see Appendix J), it was found that the first four types of questions were mainly

aimed at evaluating students’ familiarity with the texts of the news articles and their

general journalistic knowledge. In the last section, Brenda put an essay question, “Did

you learn anything from the news or clips provided in class? Which one impresses you

the most?,” which, in the researcher’s observation, was more like a feedback section.

In the second interview, Brenda discussed students’ performances on the midterm

exam: “Their scores varied greatly. Some got very high scores. It seemed to me that

those who got poor scores did not review the news articles at all.”When the final

exam took place, it was found that the exam types were similar to those in the

midterm exam. The only exception was the addition of two cloze tests and the slight

increase of the number of questions in the blank-fillings and T/F statements (See

Appendix K). In the third interview, Brenda explained her rationale.
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In the final, I added the cloze exercises, hoping that they can help

students prepare for the entrance exam. There were more matching

questions, too. The idea is that I want to make sure they do review their

handouts. I'm not trying to give them a hard time. Just pay attention and

study hard. That’s enough. Their learning attitude is what really

matters.

When asked about students’ performance on the final exam, Brenda said, “They did a

lot better than before, probably because they were more familiar with the format.

Most of them passed the final.”

From the researcher’s observation, Brenda’s assessment plan seemed to reveal a

dilemma. She used three grading criteria to ensure students that they would not have a

hard time in the elective. All she expected was that students could explore their

interests, learn English, and acquire some content knowledge either in journalism or

specific areas. However, her grading scheme was found to be too rough to help her

understand exactly what competence levels students were at and to what extent

students had increased their language proficiency. In other words, when Brenda began

to view this elective not only as a course to discuss content knowledge but also as an

English course where improving language proficiency was also an objective, the

current assessment tools and grading schemes that Brenda adopted apparently seemed

to offer limited help.

The following three subcategories had emerged and been developed by the

researcher while the research was in progress.
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The teacher’s role in participating in English electives

Before the semester, Brenda said she understood and that the teacher selection

was mostly the result of fulfilling the required teaching hours, that is, those who were

short of one required teaching hour would be asked to teach an elective. Passive as her

attitude sounded, what aided in her acceptance to the administrative decision was that

she happened to take interest in the course title News English and thus the preparation

and teaching process would not be a painful one. Throughout the semester, she had

enjoyed teaching the elective and, at the end of the semester, contended that, rather

than depending on luck, it would be better if teachers could choose to teach electives

following their own interest or expertise areas.

This finding seemed to suggest Brenda’s rising awareness of the teachers’ role.

Her hands-on experience allowed her to begin pondering on the goals of electives and

realize that a teacher’s own interest would affect her willingness to participate in

teaching electives and thus determine the extent to which an elective can proceed

smoothly and receive positive response. At present, regarding the curriculum design

and teacher resource arrangement, it seemed that she could only passively accept the

all-set decisions, try her best to make the most of them, and offer suggestions.

Teacher-student and peer student interaction

To Brenda, one emerging dilemma in managing the class was the

teacher-student interaction. Before the semester started, Brenda’s sole concern seemed

to be class order. As the semester began, as class order and enhance attendance

stabilized, she came to pay more attention to the in-class interaction. In the second

interview, Brenda evaluated the extent of familiarity between her and these students.
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She said:“I still had difficulty in matching some students’ faces with their names. But I

am sure I can call two-thirds of the students here by name.”As for the teacher-student

interaction, Brenda revealed that there was not much interaction, either between the

teacher and the students or among the students themselves. As she explained, “It was

probably because they did not know each other well. Therefore, they did not feel at

ease to speak out or chat with each other.”At this point, Brenda reflected that it might

not be a bad thing: “Compared to my regular classes, this elective was in better class

order. Students were quiet and attentive. All I needed to do was lecturing. There were

no disciplinary problems to deal with.”

As more classes went on, it seemed that Brenda came to look at this issue

differently. In the final interview, she reflected that there was not much dynamics in

class. As she said, “I guess it was because they came from different classes and knew

little of each other. When the class meeting was over, the interaction was over. No

more chatting or sharing during the break. It was a pity.” Faced with this lack of

interaction, Brenda was considering that next time she would design class activities

requiring students from different classes to work together so that “ there will be more

interaction among students and their learning momentum can be boosted.”

From the researcher’s observation, among the limitations in electives that made

it difficult to create intimacy among class members and a more interactive classroom,

time was the most crucial factor. With only one class meeting a week, it was not easy

for Brenda to establish connection with students in such limited time. Also, the fact

that students came from different classes, lacked shared class goals, and spent

comparatively little time together also made it difficulties to create interaction and

establish rapport among students. Among these issues arose one dilemma, which had

seemed to be on Brenda’s part. A group of quiet and well-behaved students could both
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mean less class management trouble and dullness, and vice versa. In other words, it

seemed when teaching an elective that takes place only once a week, teachers might

need to come up with strategies to strike a balance between creating a more

interactive and dynamic classroom and maintaining the class order.

The impact of entrance examinations

In addition to the above challenges, one issue that gradually emerged from the

research period was the impact of entrance examinations in Brenda’s class decisions.

Before the semester started, she stressed that the elective was an opportunity both for

her and students to be free from the pressure of exams, and most of her class decisions

was based on this principle. Despite such claims, she was still aware that the entrance

examination remained a crucial factor in a course for seniors facing tremendous

academic pressure.

Throughout the semester, most of her course design followed her rationale that

this elective was to help students develop and explore interest, learn English from

non-exam-related aspects, and acquire basic journalistic knowledge. In the second

interview, Brenda described her general feelings about the preparation process:“I have

enjoyed the classes. While I am working on the class materials I also learn from them.

I am not pressured by any exams. It is all about sharing.”However, it was seen that

she still tried to do some exam-related work. In the final exam, for example, she

added some cloze test questions, which neither appeared in her class handouts nor the

midterm exam, hoping that “students can be of help in students’ preparation for the

upcoming General Scholastic Ability Test,”as she said in the final interview.

Besides feeling some extent of obligation to help these seniors to meet their

need for examination preparation, she came to understand that the “helpfulness” of

‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y



73

the elective would also affect students’ participation. In Brenda’s course design, she

sought to cover both journalistic and content knowledge of the news reports

introduced in the classes. Though students responded positively in the beginning, as

more classes went on, Brenda found that most students did not appear to show much

interest in learning journalistic knowledge of English news. Therefore, in the third

interview, she concluded that she might consider sticking to the present strategy of

focusing on the texts of the news reports with brief and rough introduction on

journalistic knowledge next time she taught the elective.

From the researcher’s observation, it seemed that facing this tug of war,

Brenda’s temporary solution was to reach a win-win situation by focusing mainly on

news reports which helped expand both students’ horizons and sharpen their reading

abilities while reducing the professional knowledge students did not immediately

need.

Answers to the three research questions

Research Question 1: In a public senior high school, how does a teacher view the

implementation of English electives in senior high school curriculum?

In the current research, the teacher participant expressed her belief that the

implementation of switch-classroom and student-chosen English electives in senior

high schools was a feasible practice in the target senior high school. Such a belief was

unhindered by her initial lack of understanding toward the High School Curriculum

Guidelines and had been strengthened by her personal involvement in teaching an
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English elective over one semester. Despite her initial anxiety of facing an unfamiliar

teaching scenario and confusion of administrative work at the early stages of the

semester, the teacher participant developed her adaptive strategies to handle these

problems, put her class plans into practice, and achieved the majority of her course

goals. Despite the influences of entrance examination that affected her decisions on

course plans as well as students’ response to them, these hands-on experiences

strengthened her initial belief that such student-chosen and switch-classroom elective

courses could be a beneficial opportunity for teachers to achieve professional growth

and enjoy teacher autonomy as well as for students to widen their perspectives of

learning English and explore their individual interests.

Guided by her hands-on experience, the teacher participant presented

suggestions regarding the curriculum from the practitioner’s points of view. To begin

with, she believed that English electives could be open to all year levels in the target

school so that students’ needs in different school years could be met. Also, the

one-credit elective could be extended to two-credit courses so as to allow more time

for teachers to develop class activities, establish more interactive and intimate

learning atmosphere, and sustain the class learning momentum. On the other hand, as

she was aware that the school administration’s decision on teacher resource

arrangement was primarily to fill up certain teachers’ required hours, the teacher

participant showed no objection but hoped that the decision on course titles of English

electives should include and respect teachers’ opinions and take teachers’ interests and

expertise areas into consideration. In so doing, English teachers would be more

willing to participate in teaching English electives.
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Research Question 2: How does a teacher cope with the impacts of the

implementation of English electives?

Over the research period, the teacher participant developed her coping

strategies in response to the impacts of the implementation of English electives in two

aspects.

From the aspect of classroom practice, the teacher participant endeavored to

promote students’ learning motivation and participation in class by designing course

plans that aimed at not only introducing English news and basic journalistic

knowledge, but also encouraging students to explore topics of their interest areas and

to work in groups to give oral presentations, which they had comparatively few

chances to do in regular required courses. In the meantime, the teacher participant

also sought to cover a wide variety of topics both in her lectures and students’ reports

to serve the purpose of extensive reading and to incorporate some test-skill test

questions in her design of term exams so that students’ needs for entrance

examination preparation could also be met. In regard to class management, regular

roll calls had been employed by the teacher participant as a tactic to help ensure

students’ regular attendance. Other class management issues such as late arrival or

cutting class had been immediately tackled on the spot when they occurred, or in the

following class periods before situations worsened. It was also found that these

problems in fact were not bound to occur in every English elective, as class

management was not as difficult to handle as she initially expected, nor did she

encounter all the class management problems that Cheng (2005) or other colleagues

had previously mentioned. In addition, the teacher participant faced inconvenience

brought by the switching of classrooms and unfamiliar classroom facility, which
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caused confusion in the beginning of the semester but came to be solved as the

teacher participant and their students grew accustomed to the pace of the elective

course and the operation of the classroom facility. It was found that the teacher

participant as well as the students had figured out adaptive strategies, such as arriving

at the classroom during the break to set up the facility prior to the class period or

downloading video clips beforehand to avoid the risk of unstable Internet connection.

For the content of the elective, the teacher participant gladly embraced the autonomy,

flexibility, and diversity of the elective course by mapping out course plans and

schedules that she believed fit the goals of the elective and she continuously made

necessary adaptations, judging from the affecting factors she detected in the process

of teaching the elective, such as students’ performance, time control, and fitting with

the school calendar. The results of her efforts were mostly deemed by herself as

satisfactory and inspirational for her future teaching tasks, either in required or

elective courses of the same or other titles.

From the personal aspect, though the teacher participant viewed teaching the

elective as an added amount of workload, she set aside time and effort from her

weekly working schedule to prepare for the elective course. These preparation work

included looking for class materials, collecting and correcting students’ assignments,

and discussing with students their group reports before and after class in private. At

the end of the semester, the teacher participant found that the workload was not

beyond her ability to undertake and this semester’s experience was in fact more a

precious teaching and learning opportunity than a heavy burden.
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Research Question 3: What are the constraints and difficulties the teacher has been

faced with in teaching English electives?

The research period spanning one semester revealed certain constraints and

difficulties that affected the teacher participant in her hands-on practice of teaching an

English elective.

At the curriculum level, first of all, the teacher participant found that some

students did not show genuine interest in taking the English elective, as she realized

that students had limited choices of electives or might came here simply because they

failed to enroll in the other elective courses. What she could do was to create an

elective course that could appeal to students and offer them positive experiences of

learning English here. She suggested that, to tackle this issue, the school should offer

more electives to all year levels and consider specific needs in each year level so that

students could choose electives they genuinely liked. Second, though the teacher

participant had shown willingness to teach the elective out of her respect for school

policy and personal interest in the course title, she felt and wished that a teacher could

have more say in deciding on the course titles of the English electives rather than

passively teach what she was told to teach. In so doing, teachers would be more

motivated to participate in teaching electives and make use of their expertise.

At the classroom level, the teacher participant faced confusion related to

administrative work, such as late notice of course information and enrollment list,

delay of class due to classroom-switching, clashes between the elective syllabus with

the school calendar, etc., and hoped that the school administration could endeavor to

solve these problems as early as possible. Inside the classroom of the English

elective, there were two aspects that needed to work on. One was the assessment of
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students’ learning outcome. While the teacher participant had developed her own

course plans and assessment strategies, she felt that her assessment strategies only

allowed her to detect the gap between students’ proficiency levels but the evaluation

of students’ English proficiency was not precise enough. Therefore, aside from the

grades obtained from her self-made exams and observation on students’ oral

presentation, she hoped to figure out more ways to evaluate individual student’s

English proficiency with which she could seek to develop strategies to bridge the gaps

between them. The other aspect was about the interaction between teachers and

students as well as among students themselves. The teacher participant found it

difficult to establish familiarity with students for two reasons: lower frequency of

meeting and multiple sources of student composition in the elective. The

accompanying consequences included demand of the teacher’s extra effort to get to

know students, and challenge in managing the in-class interaction to the point of

creating positive learning atmosphere, teacher-student rapport, and interaction among

peer students without disturbing the class order. With the current experience, the

teacher participant hoped that she could work out ways to establish a more interactive

and dynamic classroom in an elective course next time. Apart from the above

challenges, what also deserves attention is the impact of entrance exams, which the

teacher participant sought to eliminate but in the end admitted that she felt the need to

seek a balance between pursuing the ideal of teaching an elective for its own sake and

meeting students’ need for entrance exam preparation.
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CHAPTER FIVE

DISCUSSION

In the previous chapter, the three research questions have been answered based

on the collected data of the teacher participant, Brenda, in regard to her views on the

implementation of English electives and her practice of teaching an English elective

for one semester and the researcher’s analysis on these data. This follow-up chapter

aims to discuss issues arising in the research process and comparing them with the

existing literature to obtain more insight into the implementation of English electives

in senior high schools in Taiwan from practitioners’ points of view. These discussions

fall into two categories: (1) teachers’ participation in the implementation of English

electives and (2) teaching an English elective: critical issues. Each section will

compare literature with the research findings and delve into the issues that emerged

from such comparisons as well as the researcher’s observations and reflections.

Teachers’ participation in the implementation of English electives

Adaptation to curriculum change

Among a great number of studies regarding the uncertainty of educational

change, Adams (2000) referred to such experiences first as multidimensional and then

as messy and trying. They were multidimensional because teachers needed to manage

“alterations, teaching strategies, and classroom organization” (p. 8). On the other hand,

they were also messy and trying because teachers would experience some extent of
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chaos in the early stages of implementation, complain about the difficulties and

sacrifices, and feel frustrated by the unsuccessful attempts of their work.

As Adam’s research suggested, the teacher participant in the present study

experienced the confusion brought by the unfamiliar course and alterations of her

customary classroom practices in the implementation process of the elective New

English. Besides the challenges of students’ low motivation, class management, and

unfamiliar classroom and its facilities as a result of classroom switching, as reported

by Cheng’s report (2005), the teacher participant also had to tackle the challenges of

designing a complete set of English course on her own and of adjusting schedules

from time to time. While she was working on these tasks, what differed fromAdams’

research findings was that, to the teacher participant, this teaching experience was not

as messy and frustrating as she had expected. Most of the unfavorable circumstances,

whether stemming from administrative factors or emerging from inside the classroom,

had mostly been smoothly tackled throughout the implementation process and the

teacher participant received generally positive feedback from this experience.

One possible reason that the teacher participant could survive the confusion was

her adaptive strategies based on her years of teaching experiences. As Andrew (2011)

explored the surveyed teachers’ adaptive strategies from his case studies, he found

that when facing curriculum change, experienced teachers, rather than closely

following the course plans they make, specifically paid attention not only to lessons

but also to the overall momentum of the class and individual students’ learning

conditions. The execution of their course plans would be like “a simple tune upon

which they will improvise extensively while retaining a recognizable tune

throughout” (2011, p.99). In the current study, the teacher participant demonstrated

similar strategies to those of the experienced teachers in Andrew’s findings. Though a
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novice in teaching English electives, the teacher participant, based on her years of

English teaching experiences in the target senior high school, made preparations that

she viewed as necessary and stuck to these core principles that guided her through this

experiment of teaching a new set of English course. Knowing that she was bound to

face a lot of uncertainties, she had the awareness of what the crucial elements were to

the smooth running of the upcoming elective, including collecting classroom

experiences and administrative information regarding class management, making

course goals and plans for the elective, and allowing herself some flexibility for

students as well as herself. While the semester was in progress, she had constantly

observed the students’ performances in oral presentations as well as their reactions to

the lectures and accordingly made adaptations or additions to the class activities.

Students’ feedback gave her both opportunities to reflect on the whole process and

inspirations to modify course plans for other electives to come. In a way, it seemed

that her previous teaching experiences taught her where to pay attention and how the

known and unknown problems could be handled, thus reducing the confusion,

inconvenience, and frustration that the uncertainties of the English elective could have

brought to her.

Favorable factors at play

In the present research, there seemed to be two favorable factors that greatly

influenced the teacher participant’s views and practices toward the English elective.

These factors empowered the teacher participant to surpass couples of unfavorable

factors, such as inconvenience caused by belated arrival of administrative information,

when she embarked on a new adventure of designing an English elective.
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Approval of the core value

The first crucial factor is the teacher participant’s approval of the core value. As

literature indicates, many researchers such as Kelly (2009), who referred to teachers’

role in curriculum reform as “make or break” (2009, p. 13), proposed that every

innovation must start from obtaining teachers’ understanding, approval, and support.

In the current research, the teacher participant, though unfamiliar with the current

curriculum design, was found to hold positive views towards the implementation of

English electives and thus played the “make” role, as Kelly suggested, in her

classroom practice. She not only recognized but also appreciated the educational

values of English electives, believing that teachers could gain autonomy in making

teaching decisions and that students could have the opportunities to develop their own

interest as well as explore more aspects of English learning that they otherwise lacked

access to. Though she had mixed feelings about personally involving in teaching an

English elective, her appreciation of the educational values of English electives

seemed to have outweighed her other concerns and allowed her to accept the

upcoming challenge. Throughout the semester, her practices were found to be

centered on this belief, which led to satisfactory outcomes, gave her sense of

achievement, and strengthened her belief in the values of the elective. In other words,

her involvment in teaching this elective allowed her to witness how the realization of

these goals of the English elective could impact her and her students. In contrast, with

her emphasis placed mostly on realizing the core goals of the elective, the anxiety,

discomfort, or feelings of inconvenience brought by the problems arising inside and

outside the elective classes seemed like temporary nuisance that she detected and then

figured out ways to resolve, thus not becoming a constant disturbance. In a way, the

teacher participant’s experience in the present study corresponded to Davis’ research
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findings (2009) that, despite several practical concerns, teachers were overall positive

about curriculum change and looked at it as an on-going process to improve

curriculum so as to enhance student learning.

Need for professional growth

The other favorable factor is the teacher participant’s need for professional

growth. Davis (2009) reviewed that teachers’ perception of the teaching profession

was one of the crucial considerations regarding their curriculum change experience. In

the current research, it seemed that, to the teacher participant, what played a crucial

role in her undertaking of this work was the need for professional growth, as she

perceived that this was a rare and precious opportunity to embrace new challenges

and learn new things. In many ways, it was such perception as well as the on-going

positive feedback from the class and within herself that had sustained the teacher

participant in her effort to make this elective work better.

To be more precise, it seemed that there were two aspects of the professional

growth that the teacher participant had anticipated for and acquired. To begin with,

teaching the English elective was like a break from all the teaching routines in

required courses and exam-oriented instructions. After years of following unified

schedules and materials, this new experience became a stimulus that pushed her to

ponder on the question of what to teach in the English elective. She appreciated this

experience of getting rid of long-time restrictions and having the autonomy to freely

try out her ideas, which she viewed as a valuable opportunity for professional growth

though at the expense of her extra effort to face many problems accompanying such a

challenge.

‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y



84

Aside from such freedom, the other aspect of professional growth the teacher

participant felt she had gained stemmed from her desire to absorb more information

and knowledge. Through this experience, she had the opportunity to review her

knowledge of journalistic English, look for materials such as up-to-date news events,

important issues, or interesting topics. Also, she learned a lot from students’

presentation topics that were unfamiliar but intriguing to her. These proceedings

altogether filled the teacher participant with sense of gratification, which had been

long absent in the process of teaching unified materials in other required courses.

In a way, this experience of teaching an English elective provided the teacher

participant with an opportunity to try out new teaching ideas, tackle challenges, and

receive feedback from students, which, according to McLaughlin and Yee (1988),

played a crucial role in “defining an individual’s career as a teacher and the

satisfaction derived from it” (p.26). This opportunity, as Adam (2000) suggested,

weighed no less than other traditional forms of staff development programs in

enhancing teachers’ professional competencies to implement new curriculum ideas. In

the present case, it seemed that the teacher participant’s direct involvement in

teaching the elective gave her not only an opportunity to know deeper about such a

new curriculum design but also acquire sense of professional growth and satisfaction

that were the result of a relatively more dynamic and self-determined course, which in

turn boosted her faith in the feasibility and educational value of English electives.

Dilemma

Probing into these factors, the researcher came to find some dilemmas that

gradually emerged during the research period and thus deserved further discussion.
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A hard-won battle or a lucky victory?

Amultitude of literature has indicated that teachers’ receptivity toward any

curriculum change is a complex process which involves both personal and contextual

considerations. In the current research, there are three sets of factors that altogether

affected the teacher participant’s perception and practice in teaching the elective.

As the previous paragraphs indicated, the first set of factors was the educational

values of the English elective that won the teacher participant’s approval, empowered

her to work out the elective course plans and conquer most of the challenges along the

way, and brought positive impacts on her.

The second set of factors was the operational problems, mostly related to

administrative work, that the teacher participant had met but smoothly solved as a

result of the working of her coping strategies developed from her teaching

experiences and thus not severely hindered the class proceedings.

The third set of factors, in contrast to the first two, was the specific

circumstances of the English elective which might change and thus result in different

reactions and outcomes in other semesters. In other words, it was worth noting that

despite the teacher participant’s endeavors and gains, there might be circumstances

that did not appear in the research period but could have bothered the teacher

participant to a more serious extent if they did exist.

There are two aspects of this third set of factors: the student composition and

the course title. From the very beginning, the teacher expressed her concern for class

management, which was one of the identified concerns that discouraged many senior

high schools from the implementation of electives in Pan’s research (2005), and made

preparations to tackle the upcoming problems. Apart from her endeavor to prevent

chaos by setting up and carrying out certain class rules she made following her

‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y



86

colleagues’ experiences, the teacher participant believed that she was lucky to have

met students who happened to be well-behaved, which altered her former impressions

that elective takers could be trouble makers and class management could be very

difficult. Then, the next question would be: what if the elective takers had been like

those so-called trouble makers by nature? If so, would the teacher participant’ class

plans have worked as well and given her as much joy and confidence? Or is it

possible that it had less to do with the teacher participant’s “good luck” that these

students were well-behaved but more with the teacher participant’s course design and

procedure which had appealed to students so much that they were willing to cooperate

and participate in the classes? So far, it seemed still unclear which played a more

decisive role.

The other aspect to be explored was that the teacher participant regarded the

course title News English as an intriguing area to explore and thus was willing to

teach the elective. Her interest allowed her to devote much effort as well as utilize her

resource and expertise to teach the course. However, as it was a predetermined

administrative decision rather than her own choice, what if she had been, unluckily,

assigned to teach an elective course that was less appealing to her? If so, would the

current experience still apply? Before the goal that teachers could have a say in

deciding what electives to teach was realized, it seems hard to know where an English

elective could be going if the course title did not appeal to the teacher or did not cover

the teacher participant’s expertise area.

Fear of increased workload v.s. Desire for change and growth

Davis (2009) suggested several considerations about teachers’ curriculum

change experiences. He found that besides concerns such as commitment, workload,

‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y



87

capacity, collaboration, and perception of the teaching profession, teachers also cared

about support, time, motivation, adaptation and student learning when involving in

curriculum changes. In the current research, some of these concerns indeed emerged,

and even seemed to conflict with one another.

From the case in the present research, it appeared that some of the teacher

participant’s reactions were two sides of a coin. On one side, she expressed her desire

for a change from teaching routines and restrictions as well as her eagerness to teach

what she took genuine interest in. On the other, she was concerned with the increased

workload brought by teaching the elective. Although the teacher participant at the end

seemed to have reached some extent of balance between the two and thus deemed it

as a valuable and fruitful teaching experience, it is hard to say whether her approval of

the educational values of English electives, desire to embrace autonomy and freedom

of deciding on teaching materials, and accumulation of hands-on classroom

experiences will ultimately resolve her concern for increased workload and push her

to agree to teach more English electives later on, passively or actively. To be more

precise, this hands-on experience can be viewed as a helpful resource for the teacher

participant as well as for other teachers to learn from and reduce the difficulties of

teaching an English elective next time. However, it might also be more as a result of

the charm of novelty. In a way, teaching the elective was such a refreshing experience

that it not only brought challenges but also some extent of excitement and

expectations. Once the novelty of a new teaching scenario wears out, would teachers’

fear of increased workload win over their desire for a change? After all, teaching an

elective, for senior high school teachers, means that with the same number of required

teaching hours, this new set of an elective course will demand a teacher’s extra time

and labor, as the teacher participant initially feared, while teaching only required
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courses consumes comparatively less energy. Also, the circumstances vary from one

elective to another, just like the teacher participant attributed the smooth going of the

English elective partly to her luck that most of the elective takers in this News English

happened to be well-behaved students. It is yet uncertain whether the favorable

conditions such as small class size and accumulated classroom experiences can help

reduce teachers’ doubt, fear, and reluctance of teaching electives and make it a

constant and acceptable work arrangement that English teachers participate in

teaching English electives every semester or whenever they are needed to do so.

So far, it seemed that the teacher participant faced most of the considerations

regarding teachers’ curriculum change experiences indicated by literature. Though her

experiences had mostly been positive, it is still worth noting to what extent each and

every factor would supplement or interfere with the other factors in teachers’

participation in electives or any other curriculum change. Since the implementation of

English electives is a newly-arising challenge in senior high schools, chances are that

teachers involved in such practices are bound to face fluctuations in the curriculum

operation. Therefore, how teachers perceive and respond to them and what weighs in

their decisions remains a crucial issue to further explore.

Teaching an English elective: critical issues

When it comes to teaching English in an elective, there are two major issues

that had emerged during the research period: (1) teaching an elective rather than a

required course and (2) teach English in an elective.
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Teaching an elective rather than a required course

A novel experience or long-term practice?

The actual implementation of student-chosen and switch-classroom was not

common in most senior high schools in Taiwan due to many contextual barriers, as

indicated by Pan (2005) and Cheng (2005). In the current research, even though

electives had been exceptionally executed for years in the target school, the teacher

participant was found to have little idea of them because she had not been personally

involved in such practices. As a result, to the teacher participant, it was a novel

experience to teach English in a scenario that differed in many ways from the required

courses that she had grown accustomed to for many years. Given this opportunity, the

teacher participant went on the trial experience of teaching an English elective, which

allowed her to get rid of the constraints such as keeping up with the unified syllabus,

materials, and examinations that had frustrated many English teachers in Taiwan

(Wang, 2000). As an experienced English teacher, the teacher participant sounded a

bit weary of the restrictions of required courses. Therefore, as the research began, she

showed willingness and even desire to design class activities and materials that were

less likely to be carried out in required courses due to the differences in class size,

student composition, and teachers’ autonomy in deciding course content between the

two. In a way, it seemed that the teacher participant’s practices partly resulted from

her mentality that she appreciated a break from the restrictions of the required courses

and thus looked to free students and herself from the pressures of entrance

examinations and do things that she could not do in required courses such as

non-textbook and none-examination-related materials, group presentation, and the

playing of video clips. As it turned out, there were operational difficulties when these
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class ideas were put to practice. Although most of them had been solved, which

mostly was attributed to the flexibility the teacher participant had allowed herself to

make use of. In other words, as there were no centralized schedules, materials, and

exams, it was all up to the teacher to decide what and how much an elective course

would cover. The next issue might be how this flexibility would develop in an elective

and to what extent the educational benefits can be guaranteed as contextual

circumstances and personal factors are subject to change.

Difficulty in evaluation: what and how

As for the grading scheme, Pan’s report (2005) roughly identified the fairness of

grading schemes among different electives to be one of the barriers to the

implementation of electives in senior high schools. In the present research, fairness of

grading did not seem to be an issue at all. Instead, a different concern was found. The

teacher participant chose to look half at students’ test scores, which mainly involved

their absorption of the class content rather than the traditional grammar and

vocabulary knowledge acquisition, and the other half at their class participation that

included their oral presentation and attendance. The grading scheme, in a way, could

be perceived as her conscious effort to not only encourage active learning in the

not-related-to-examination elective but also reduce students’ examination pressure as

well as their reluctance in participation. On one hand, it could be viewed as her effort

to introduce an alternative learning experience. On the other, it might also be a

lowered expectation for an elective where there would be no stress and no strict

language learning requirements. As she put it in the first interview, “I don’t want to

give them too much pressure. It was, after all, an elective.” While it was yet unclear

what upsides and downsides such a grading scheme might bring, a more obvious
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pitfall, lack of precise evaluation of students’ English proficiency, emerged as more

classes went on and had baffled the teacher participant till the end of the semester.

Elective as a course or a not-a-required-course?

All the above issue led to the following question: is it possible that the English

elective could have been directed more as an elective course than merely as a

not-a-required-course? In other words, would a more blurred line between electives

and required courses help teachers view an elective as a course for its own sake, thus

allowing for more possibilities in the course design while the expectations and criteria

set on students’ behaviors and performances are similar to or consistent with those in

required courses? With the goal of teaching the elective as a course instead of a

not-a-required-course, teachers can be freed from simply doing what can’t be done in

required courses or what needn’t be expected of elective takers and concentrate more

on what should be done, taught, and evaluated in electives. Better yet, teachers can

draw experiences from all sorts of classes they have taught, electives and required

courses alike, to decide on the class management policies and grading schemes that

they believe best fit the elective they teach.

Teaching English in an elective

Towards content-driven instruction?

Another core issue arising in this research is the role of English when it is

taught in an elective. In Taiwan, the implementation of English electives is more often

seen in colleges and graduate schools as ESP and EAP courses aimed at developing
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professional knowledge via English as the medium language to fulfill requirements

for college degrees or other academic purposes. Huang (2003), for example, adopted a

variety of news sources in an elective for an EAP course offered to graduate students.

She reflected that the content-based instruction received positive responses from

students, as they valued the opportunities to be exposed to current issues and develop

reading skills through authentic materials. They also reported their progress in reading

speed as a result of extensive reading in this elective. At this point, it seemed that the

content-based instruction in an English elective met both language and content

learning objectives. However, in the research Cheng et al (2010) conducted to

compare students’ opinions on content-driven and language-driven courses in English

departments in a national university in Taiwan, it was found that these surveyed

English majors preferred the language-driven course to content-driven course and

aspired for more language skill training.

In the current research, the context differed greatly from those of the two

above-mentioned researches in many aspects. Among them, the most obvious one was

the fact that, in senior high schools, instead of a language used for communication or

a medium for pursuing knowledge, English has been treated as a school subject to be

tested on in entrance examinations and the classroom focuses have been accordingly

placed on grammar and vocabulary instructions as well as test-taking skill

developments to serve the purpose of sharpening students’ competitiveness in

entrance examinations. Therefore, when the implementation of student-chosen and

switch-classroom electives took place, it was in some way like a wake-up call to the

teacher participant that English could be taught as a specific content area where the

class activities and assignments could be centered on developing better understanding

toward the content rather than only emphasizing those examination-related aspects.
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With such a realization, the teacher participant, for the elective entitled News English,

embarked on her trial plans to include not just current news events and English

articles under various topics as extensive reading, but also journalistic knowledge,

video clips watching, and group presentations in the course design that were normally

viewed as none-examination-related and thus rarely adopted in required courses.

During her lectures, it was also observed that she emphasized mostly discussing the

content of the materials, with only slight portion of vocabulary and grammar

explanation. When there was any, it was mostly meant for assisting students in the

comprehending the news reports rather than expanding their grammatical knowledge,

with only a small portion of time spent on exam-related types of knowledge and test

questions.

In some way, the teacher participant’s decisions and practices seemed to be

directed more towards content-driven instruction similar to that of Huang’s EAP

course (2003) than language-driven instruction. However, as the semester proceeded,

she sensed the problem that there were gaps in students’ English competencies but

there was little she could do to understand individual student’s competency level and

figure out ways to help them throughout the classes. Also, she gradually realized that,

somewhat similar to Cheng et al’s 2010 report that the English majors preferred to

receive more language skill training, students would still prefer materials and lectures

that could help expand their vocabulary and reading skills, and even the teacher

participant herself admitted she also believed so. While the diverse news topics and

reports might appeal to their interest and simultaneously served as extensive reading

materials, the journalistic knowledge seemed to be of little practical use to students

and thus had less appeal to them. Therefore, the teacher participant suspected that she

might need to modify her course plan by reducing the journalistic knowledge part and
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focusing more on reading texts of the selected materials which students would believe

to be more useful. This way, she could more possibly strike a balance between

content-driven and language-driven, or, to be more specific, test-driven instruction in

teaching electives in senior high school. It is then pretty obvious that, even though

teachers enjoy more autonomy in teaching an English elective, there is still a

tug-of-war between content-based and language-based instructions in English

teaching in senior high schools and thus requires more advanced research to explore

in the future.

The impact of entrance examinations

The fact that teachers felt pressures from high-stake testings has been an issue

both home and abroad. Andrew (2011) found that even though teachers expressed

approval to the values of the National curriculum in England, they felt “increasingly

hemmed in by the prescriptions of the Framework for English and by the very heavy

pressure of high stakes testing” (2011, p. 97). In Taiwan, a multitude of literature,

such as You’s research (2009), has also been associated with the impact of entrance

examinations on teachers’ decisions and practices.

As Wang indicated in her thesis (2000), many English teachers in Taiwan were

frustrated by such constraints. In the current research, the teacher participant no

longer faced most of the constraints and had the opportunity to focus on the

comprehension and discussion on the content of the covered materials in the classes

of the English elective rather than producing good test-takers. In some way, the

impact of entrance examinations was not as prominent as in the findings of You’s

research (2009), but still seemed to have existed. Despite the above-mentioned

positive changes the teacher participant had created and perceived from teaching the
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English elective, her endeavors were not without consequences and limitations along

the way. That is, even though the electives, one of the crucial curriculum reforms in

Taiwan, solved many of the contextual problems mentioned in previous studies done

by Wang (2000), Nien (2002), Lu (2002), and Ku (2008) and the teacher participant

did venture into teaching English as a knowledge area rather than an examination

subject in senior high school, the impact of entrance examinations still affected both

teachers and students.

One obvious example of such a phenomenon was the topic selection in the

news reports covered in the elective course. For the group presentation sessions, the

teacher participant had sought to offer a variety of topics for these elective takers to

select from, hoping that they could find one or more topics that catered to their

individual interest. However, when she learned from students’ feedback that some of

them expected to study more entertaining pieces, she expressed her disagreement.

Her account was that these elective takers were seniors facing the immediate

pressures of the entrance examination. It was thus inappropriate for them to spend

time and energy to read entertainment news, since this type of topics was less likely to

appear in entrance examinations.

To tackle these problems, the teacher participant suggested that English

electives should be offered to students of all year levels. For the first two years,

students could have a wide selection of choices, such as drama, fiction, or public

speaking, while in the third year, the electives had better be more closely related to

doing extensive reading. Such concerns, in a way, could be viewed as the result of the

impact of entrance examinations, which seemed to clash with the idea that electives

are to appeal to learner’s individual needs and interests. However, they could also be

viewed as the teacher participant’s solution to such a tug of war, a more practical,
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comprehensive, and thus feasible take-it-all curriculum design for senior high school

students in Taiwan if entrance examinations are to be taken into account.
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CHAPTER SIX

CONCLUSIONS

Summary

Kelly pointed out in her research (2009) that the role of the teacher has

remained central to curriculum implementation. Following this viewpoint and other

researches’ alike, the present research aims to probe into what current literature lacks,

a teacher participant’s views and practices in the context of an English elective in a

senior high school in Taiwan.

The findings so far have revealed that the teacher participant, though not being

familiar with the curriculum design, held positive views toward the implementation of

student-chosen and switch-classroom English electives. Over the research period, her

initial beliefs that English electives could provide students with more diverse angles

of learning English and teachers with opportunities for professional growth had been

strengthened as she gained plenty of positive feedback from her first-hand classroom

experiences and smoothly tackled most of the alleged challenges throughout the

semester. In the end, the teacher participant held more firmly that the actual

implementation of student-chosen and switch-classroom English electives was a

feasible curriculum design in the target senior high school. She further proposed that

English electives should take more credits, be further extended to all year levels, and

take English teachers’ interests and expertise areas into consideration.

Despite her claim of ignorance of the curriculum design, the teacher

participant’s classroom practice followed her beliefs in the values of English electives

and generally corresponded with the core spirit of electives listed in the High School
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Curriculum Guidelines to help students explore individual interest and widen aspects

of learning. Her plan was to offer students an alternative, non-exam-related English

learning experience in the News English elective for third-year students by focusing

on students’ oral presentation on their interested topics and the teacher’s lectures on

introducing news media and various news reports. Such endeavors received positive

feedback from students, but in fact begged further questions like how teachers would

respond under less favorable circumstances and the dilemma between teacher’s

aspiration for change and fear of increased workload. In addition, critical issues

regarding an English elective also arose over the research period. One of them

concerned whether the English elective was treated as a get-away from pressures,

pursuit for changes, or a serious course for its own sake where course designs and

requirements would be as strict as other required courses in the target senior high

school. Another issue centered on the teacher participant’s seeming efforts to turn the

English elective into a more content-driven course, which partly succeeded because

students had demonstrated interest in various topics rather than merely learning

grammar and vocabulary but partly failed because most students’ intentions were to

increase their reading abilities rather than to gain knowledge. The swaying between

treating the elective as a content-driven, language-driven, or test-driven course also

impacted the teacher participant’s assessment strategies and effects, as she initially

intended to evaluate students’ participation and oral performance but came to feel her

obligation to bridge the gap among students’ varied language competences. The

underlying reason of these phenomena was believed to be the impact of entrance

examination, which was not as dominant as before, but still present in the current

research.
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As for the challenges of implementing English electives in the target senior high

school, besides what literature indicates to be unfavorable circumstances, such as

students’ low learning motivation, class management challenges, and inconvenience

brought by classroom switching, the current research also found other concerns such

as increased workload and the need to adjust working habits. Over the research period,

most of these challenges had been smoothly tackled for the following reasons: the

working of an experienced teacher’s adaptive strategies, her approval of the core

value of the English elective, and her need for professional growth. However, there

were still other challenges to be resolved, such as students’ low motivation in

choosing electives, confusion of administrative work, difficulty in figuring out

effective assessment strategies, and a teacher’s role which could only exert influence

at the classroom level, that is, to teach whatever elective assigned to him or her and

make the most of it.

Implications

So far, the present research has drawn two implications for the implementation

of English electives.

At the micro level, the English electives could be regarded as an alternative

teaching context where teachers independently design a set of course plans and

venture with new teaching possibilities without the pressure of keeping up with

unified syllabus, textbooks, and exams. While doing so, teachers still need to be

aware of students’ needs to sharpen their language competences and take entrance

examinations as well as appropriate classroom management and assessment strategies

that go with their course design. It requires teachers’ expertise and endeavor to reach a
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balance among these needs and seek the maximum benefit an English elective can

provide.

At the macro level, the school board is expected to keep all the related

administrative work on track so as to keep confusion and disturbance to the minimum.

Also, English teachers’ opinions regarding the operation of electives and their

interests and expertise areas should be taken take into consideration before the

decision on the course titles of English electives is made. This way, hopefully more

teachers will show willingness to participate in teaching English electives and create

diverse and valuable learning opportunities for teachers and students alike.

Limitations of the present research

Due to the limitation of research scope, the current research only covered an

English elective for third-year students from a teacher’s perspective in one semester.

If time, space, and other contextual factors permit, it would be worthwhile to

understand how English electives operate in other year levels and under other titles

and what implications can be drawn from these classroom experiences, either from

teachers’ or students’ points of view.Also, the comparison between the teacher

participant’s current and next experience of teaching an English elective would also

be noteworthy, although there is no knowing when her next experience occurs.

Suggestions for future research

There are two suggestions for future research concerning similar issues.

Apart from the practitioner’s point of view in the implementation of English

‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y



101

electives in senior high schools provided by the current research, the other party in the

classroom of an English elective, the students, also deserves opportunities to have a

say. Therefore, it is highly recommended that future research places focuses on

understanding students’ views as well as probing into their needs when taking English

electives.

The other suggestion concerns the unsolved dilemma found in the current

research: the tug of war between content-driven, language-driven, or test-driven

instruction in English electives in senior high schools. Thus, it is worth further

exploration into the practice of content-based English electives in senior high schools

and how the impacts of entrance examinations would be tackled.

‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y



102

REFERENCES

Adams, J. E. Jr. (2000). Taking charge of curriculum: teacher networks and

curriculum implementation. New York: Teachers College Press.

Andrew Goodwyn (2011). The expert teacher of English. Milton Park,

Abingdon, Oxon ; New York, NY : Routledge.

Ary, D., Jacobs, L. C., and Sorensen, C. (2010). Introduction to research in

education (8th ed.) Belmont, CA : Wadsworth Cengage Learning.

Bogdan, R. & Biklen, S. (1992). Qualitative research for education: An

introduction to theory and methods. Boston, MA: Allyn and Bacon.

Brown, H. Douglas. (1994). Principles of Language Learning and Teaching

(3rd). New Jersey: Prentice Hall, Inc.

Cheng, M.C., Chang, J.C., Chen, Y.C., & Liao, Y.S. (2010). “Do they want the

same thing?” Learner perspectives on two content-based course designs in the context

of English as a foreign language. Asian EFL Journal 12(4), 2010.

Creswell, J. W. (2007) Qualitative inquiry and research design: Choosing

among five traditions (2nd ed.). Thousand Oaks, CA: Sage Publications.

Creswell, J. W. (2003). Research design: Qualitative, quantitative, and mixed

methods (2nd ed.). Thousand Oaks, CA: Sage Publications.

Davis, H.C. (2009) Curriculum improvement: The teacher perspective on

change in the classroom. Unpublished doctoral dissertation, the University of

Montana Missoula, Montana.

Denzin, N. K. & Lincoln, Y. S. (2008). Collecting and interpreting qualitative

materials (3rd ed.). Thousand Oaks, CA: Sage Publications.

Flick, U. (2009) An introduction to qualitative research (4th ed.). Los Angeles;

London: Sage Publications.

‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y



103

Gibson, W. J. & Brown, A. (2009).Working with qualitative data. London;

Thousand Oaks, CA: Sage Publications.

Ghaith, G. (2004). Correlates of the implementation of the SATD cooperative

learning method in the English as a foreign language classroom. Bilingual Education

and Bilingualism, 7(4), 279-294.

Gillham, B. (2000). Case study research methods. London; New York:

Continuum.

Goodwyn, A (2011). The expert teacher of English. New York, NY : Routledge.

Graves, Kathleen. (Eds.) (1996). Teachers as course developers. Cambridge:

Cambridge University Press.

Hogan, J., Dolan, P., & Donnelly, P. (2009). Approaches to qualitative research:

theory & its practical application: a guide for dissertation students. Cork: Oak Tree

Press.

Huang, Y. K. (2003). Easing into E-news: an EAP course for advanced readers.

Selected Papers from the Twelfth International Symposium on English Teaching,

English Teachers’Association, R.O.C. Taipei, November 7-9, 2003

Kelly, A.V. (2009) The curriculum: theory and practice (6th ed.). Thousand

Oaks, CA: Sage Publications.

Kvale, S. (1996). Interviews: an introduction to qualitative research

interviewing. Thousand Oaks, CA: Sage Publications.

Ku, H.Y. (2008) (古秀雲). A case study on senior high school English teachers’

beliefs and practices in reading instruction. Unpublished master thesis. The National

Chengchi University.

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. Newbury Park.

Lu, A.Y. (呂艾穎) (2002). Teachers' Beliefs and Classroom Assessments: A

‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y



104

Case Study of Two University Instructors of English. Unpublished Master’s thesis,

National Taiwan Normal University, Taipei, Taiwan, ROC.

McLaughlin, M. W., & Mei-ling Yee, S. (1988).Whose culture is it anyway? In

A. Lieberman (Ed.), Building a professional culture in schools. New York: Teachers

College Press.

Merriam, S. B. (1998). Qualitative research and case study applications in

education. San Francisco: Jossey-Bass.

Nien, Y.H. (粘玉秀) (2002). Teacher beliefs and their influence on classroom

practice: A case study of a senior high school English teacher. Unpublished Master’s

thesis, National Taiwan Normal University, Taipei, Taiwan, ROC.

Pan, H. L., & Yu, C. (1999). Educational reforms and their impacts on school

effectiveness and improvement in Taiwan, R.O.C. School Effectiveness and

Improvement, 10(1), 72-85.

Patton, M. Q. (1990). Qualitative evaluation and research methods (2nd ed.).

Newbury Park, CA: Sage Publications.

Richards, J. C. (2001). Curriculum Development in Language Teaching.

Cambridge: Cambridge University Press.

Savage, M. M. (2008).What teachers see: ongoing judgments and adaptations

in the classroom today. Unpublished doctoral dissertation, the Gonzaga University.

Seidman, I. E. (2006). Interviewing as qualitative research: a guide for

researchers in education and the social sciences. New York : Teachers College Press.

Silverman, D. (2010). Doing qualitative research: a practical handbook.

London: SAGE Publications.

Stake, R. E. (2010). Qualitative research: studying how things work. New York:

Guilford Press.

‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y



105

Wang, C. C. (2000). A Sociolinguistic Profile of English in Taiwan: Social

Contexts and Learner Needs. Unpublished doctoral dissertation, the Pennsylvania

State University, Philadelphia.

Wang, W.F. (2006). Exploring teacher beliefs and practice in the

implementation of a new English language curriculum in China: Case studies. Paper

presented at APERAConference, November 28-30, 2006.

Waugh, R. F. (2000). Towards a model of teacher receptivity to planned

system-wide educational change in a centrally controlled system, Journal of

Educational Administration, 38(4), 350-367.

Yin, R. K. (1994). Case study research: Design and methods (2nd ed.).

Thousand Oaks, CA: Sage Publications.

You, Y. L. (2009). The study of investigating the effect of English educational

policy on post-secondary English education, A survey of ELT policies in Taiwan:

From elementary to college. Taipei: Crane.

CHINESE REFERENCES

Pan, H. L., (潘慧玲) (2005) 我國普通高中課程綱要發展之基礎研究—普通

高中課程必選修之研究, 國立台灣師範大學教育學系.

Cheng, M. H. & Cheng, Y. S., (鄭銘和、鄭永森) (2005) 普通高級中學課程暫

行綱要實務工作手冊, 教育部.

M.O.E., (教育部) (2004, 2010) Senior High Curriculum Guidelines (普通高級

中學課程綱要總綱).

M.O.E., (教育部) (2004) Senior High Curriculum Guideline for required

course English (普通高級中學必修科目「英文」課程綱要)

‧
國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y



106

M.O.E., (教育部) (2004) Senior High Curriculum Guideline for elective

English listening, English reading and writing, English writing, and English grammar

(普通高級中學選修科目「英語聽講」、「英文閱讀與寫作」、「英文作文」、「英文

文法」課程綱要).
‧

國

立
政 治

大

學
‧

N
a

t io
na l  Chengch i  U

niv

ers
i t

y



107

APPENDIXES

A. Consent form for the research participant

B. Interview guide for the first interview

C. Interview guide for the second interview

D. Interview guide for the third interview

E. Classroom Observation Form

F. Sample of the researcher’s field notes

G. Sample of Brenda’s reflective journals

H. Students’ reports on the designated topic areas

I. Brenda’s selection of news reports and their sources

J. The midterm exam of News English

K. The final term exam of News English
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Appendix A: Consent form for research participants

You are asked to participate in a research study, Senior High School Teachers’
Beliefs and Practices in English Electives: A Case Study, conducted by Chiahui Liu
(劉家慧) and supervised by Dr. Ming-chung Yu (余明忠教授) from the English
Department at National Chengchi University as partial fulfillment for the
requirements for the degree of Master of Arts. Please read the information below and
ask questions about anything you do not understand before deciding whether or not to
participate.

PURPOSE
The purpose of this research is to explore teachers’ beliefs in electives narrated from
their own perspectives, observe how teachers cope with the impacts of electives in the
real teaching contexts, and examine the difficulties teachers encounter in teaching
electives.

PROCEDURES
The research will be conducted from August 2011 to January 2012. Your participation
will involve participating in face-to-face interviews with the researcher, allowing the
researcher to observe the class meetings, submitting reflective journals, and providing
documents relevant to the research purpose. The interviews will be tape-recorded and
transcribed, for which you will receive a copy and are welcome to contact the
interviewer to make editorial changes or add comments.

POTENTIAL BENEFITS
This study will not bring you specific benefits outside of an opportunity to share your
opinions. Your participation, however, will be of educational values, for it will assist
the researcher in exploring teachers’ views and practices in English electives.

POTENTIAL RISKS
There are no known risks associated with this research. Neither is this project
intended to provoke any physical or emotional discomfort. However, you may choose
to share sensitive and confidential information during the interview. All efforts will be
made to ensure confidentiality.

CONFIDENTIALITY
Any personal information obtained in the research will remain confidential.
Confidentiality will be maintained by using a pseudonym instead of your name.
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PARTICIPATIONANDWITHDRAWAL
You can choose whether or not to be in this study. If you volunteer to be in this study,
you may withdraw at any time without consequences of any kind or loss of benefits to
which you are otherwise entitled. You may also refuse to answer any questions you do
not want to answer.

IDENTIFICATION OF INVESTIGATORS
If you have any questions or concerns about this research, please contact the English
Department office: (02)2938-7248

-----------------------------------------------------------------------------------------

I understand the procedures described above. My questions have been answered to my
satisfaction, and I agree to participate in this study. I have been given a copy of this
form.

Participant’s signature_______________________________
Date:_________________

A copy of this consent form should be given to you.
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Appendix B: Interview guide for the first interview questions

1. Please introduce your age, educational backgrounds (college, graduate school, and

teacher training), and years of service as an English teacher in high school.

2. Please describe your understanding toward English electives in Senior High

Curriculum Guidelines regarding the goals and implementation details.

3. In your understanding, what difference lies between the English electives in the

present and those in the past?

4. What is your view on the arrangement of the English electives in our school in

these years? On what ways were the English electives decided?

5. Do you think it is feasible to continue developing switch-class and student-chosen

English electives in our school?

6. For what reason did you become the instructor of the English elective? If you

were free to decide rather than passively accept the school’s arrangement, would

you agree to teach an English elective? Why or why not?

7. What do you think may affect English teachers when they teach an elective?

8. What is your plan for the English elective News English you are going to teach in

this coming semester? Objectives, materials, data collection, class management,

grading, etc.? What factors are in you concern?

9. Please discuss how you are going to manage your working schedule for this

coming semester.

10. In you view, what impacts and values will these preparation work bring to you?

11. What do you think this elective will bring to the students? Values, expected

learning results, and impacts?

12. What are your expectations and suggestions for the implementation on the English

electives in our school?
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Appendix C: Interview guide for the second interview questions for Brenda

*expected challenges

*unexpected challenges

*coping behaviors

*required courses v.s. electives

I. Reflection on the course plans and activities

1. introducing the latest news events and key vocabulary/terms

2. introducing various news media

3. students’ group reports

4. midterm exam

5. discrepancy between planned schedule and real schedule

6. operating the facility in the classroom (playing video clips)

II. Class management in the elective

1. tardiness

2. absence

3. students’ performance in assignments and class activities

4. maintaining class order

5. understanding students’ language proficiency

6. administration of exams
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Appendix D: Interview guide for the third interview questions

*overall reflections: beliefs, perceived difficulties, adaptations

*plans for the next elective

*suggestions

I. Reflection on the course plans and activities throughout the semester

1. achieving the course objectives:

(1) introducing various sources of news media for self-learning

(2) establish basic understanding toward English news

2. course design and its implementation

(1) written materials and audio-visual resources

(2) students’ group reports

*Any previous experience in adopting these activities? Why or why not? How

did it go?

3. Midterm v.s. Final exam (design of test questions, students’ grades, etc.)

4. Adjusting behaviors when administering the classes

(1) schedule control

(2) facility operation

(3) teacher-student interaction

(4) class management (ex. tardiness)

5. grading methods and the results

II. Overall reflections and suggestions for the elective

1. impacts on the teacher (more challenge, increased loading, class management,

professional growth)

2. impacts on students

3. medication plan for the next elective

4. feasibility of continuing developing English electives in the school
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Appendix E: Classroom Observation Form

Date: _____________ Class time: ____________ Instructor: _____________

activity content duration material Descriptive

notes

Researcher

notes

1

2

3

4

5

6

7

8
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Appendix F: Sample of the researcher’s field notes

Date: _Oct. 14, 2011_ Class time: __4th period_ Instructor: _Brenda_

activity content duration material Descriptive notes Researcher
notes

1 Roll-call T calls on Ss one
by one. 2

*T asks Ss not to
turn on PC
(etiquette)

2
S report
(Group 6)
<health>

S1: 1st-4th para.
15

“Vitamin E
may
increase
prostate
cancer
risk.”

*Speakers wrote
down derivatives
on blackboard.
*T reminded
them to orally
explain to
classmates.

3 S2: 5th-8th para.

4 Video-clip playing 5

FOX News
“Does
vitamin E
increase
prostate
cancer?”

T called on one S
by his name to
help adjust the
video-playing
facility

T could call
some Ss by
their names.
Knew who
to ask for
help.

5
*T summary of the
clip
*T comment

5 *Use the
blackboard.

6 T lecture

*Listening to the
news clip
*blank-filling
*note-taking
*check answers

15
CNN
tribute to
Steve Jobs

*Ss filled in the
blanks of the
summary.
*Some Ss got
extra points by
answering Qs.

7 First few para. 5

From “The
Economist
” leader
story

8
T
ending
remark

*Bring handout to
the next class.
*Asked Group 7 to
get ready
*Reminded
students to wipe
clean the
blackboard.

3

Etiquette of
using
others’
classroom;
class
management
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Appendix G: Samples of Brenda’s reflective journals

Excerpts from 1st journal (submitted in the 5th week)

“When I first learned that I was going to teach an elective, I felt nervous and

knew that deep down I wanted to say no. I had heard from colleagues that students’

learning motivations were low and the results were far from satisfactory. Then I

figured that I needed to create more room for students to participate in the class when

I was mapping out the course plan. That is why there is students’ presentation every

week rather than me taking the full charge of the classroom all the time. So far, things

have been fine. It is fun to prepare the class materials. I have learned a lot.”

“Students’ in-class oral reports often took more time than I had expected. The

result was that I did not have enough class time to discuss the materials I had

prepared for the lecture session and had to wait until the next week to finish it. If there

had been two consecutive class hours for the elective, my lecture would not have been

cut short or put off and the teaching could have achieved better results.”

Excerpts from 2nd journal (submitted in the 10th week)

“I introduced news about Steve Jobs’death. They liked it. They knew Steve

Jobs. Then it dawned on me that the class materials had better relate students to their

life experiences.”

“Some students said in the feedback section of the midterm exam that they

were glad to have learned some special English jargons.”
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Excerpts from3rd journal (submitted in the 15th week)

“I hoped I could include visual aids in my lecture, just like what I required my

students to do. So, I forced myself to look for relevant video clips to supplement the

news reports I prepared for the classes. They had worked pretty well.”

“In some weeks, I could not find out appropriate news materials for class

discussion. Then it occurred to me that other colleagues had selected two sides of

opinions on one issue to discuss, one side for the first week and the other side for the

second week, when teaching News English. I think this is a good idea.”

Excerpts from 4th journal (submitted in the 18th week)

“I had not run into any big trouble in managing the class when teaching this

elective. I used to hear colleagues complaining that students in electives were terribly

late for the classes. That concerned me. However, it turned out that my elective was a

different case. Even if some students showed up late, it was only a few minutes. And

they followed my class rules. I think I was lucky to be assigned to teach an elective of

this kind.”
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Appendix H: Students’ News Reports In the Designated Topic Areas

Week

News Title Topic Area

2 Apple Rejects China Pollution Allegations Technology

3 You Are the Apple of My Eye Entertainment

4 Djokovic Deposes Nadal in U.S. Open Epic Sports

5 Scientists Create New Anti-shock Material Science

6 Powerful Typhoon Nesat Hits Philippines Weather

7 Vitamin E May Increase Prostate Cancer Risk, Study Says Health

8 1.Official claims Taiwanese people least physically active

2.Americans launch local Oktoberfest alternatives

Lifestyle

9 Mid-term Exam

10 Wall Street Not Preoccupied with “Occupy Wall Street” Business

News

11 Sarkozy Called Israeli Netanyahu “Liar” Politics

12 Apple Names Arthur Levinson As Chairman Technology

13 No Class

14 Lady Gaga Emails Fan to Praise Anti-bullying Campaign Entertainment

15 NBA Winners and Losers Sports

16 Baby Boomers Looking for Love Online Lifestyle

17 Cat with 26 Toes To Foot The Bill For Animal Rescue

Center

Odd news

18 Final Exam

19 No class
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Appendix I: Brenda’s Selection of News Reports and Their Sources

Week News Title Source
1 HIV rights groups speak out after transplant scare Taipei Times
2 Headlines of the day CNN Student News
3 Chilean miner’s anniversary BBC Learning

English (Website)
4 A Taiwan blockbuster Blood-stained rainbow A new

film highlights the island’s aborigines
The Economists

5 (continuing with the previous week’s material)
6 Family Time, with Multiple Screens The New York

Times
7 Tribute to Steve Jobs CNN (video clip)

The magician: The revolution that Steve Jobs led is
only just beginning

The Economist

8 (continuing with the previous week’s material)
9 Midterm Exam
10 Money ball movie review Student Post
11 Global Population: 7 Billion Scholastic

TIME video TIME (website)

12 Generation Boomerang The New York
Times

13 No Class
14 Gleeked out! Analyzing the Glee Impact The New York

Times
Time Specials The 2011 TIME 100
Chris Colfer: Song-and-Dance Man

TIME

Acceptance speech of 2010 Golden Global Award’s
Best Supporting Actor

(video clip)

15 OMG! Oxford English Dictionary adds new words
Woot! New additions to dictionary reflect today’s
culture

CNN

16 The rising value of a Science Degree The New York
Times

17 (continuing with the previous week’s material)
18 Final Exam
19 No Class
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Appendix J: The midterm exam for News English

News English Midterm Exam Fall 2011
Class: Name: Grades:

I. Read the headlines and choose the main point of each article based on
the materials you received in class. 12%

1. Family Time, With Multiple Screens
(A) Like books and television, the appearance of new technological

gadgets will completely change family structure.
(B) Technology has transformed the traditional communication between

family members.
2. Scientists Create New Anti-Shock Material

(A) Researchers in Japan have invented a new material that can
withstand extreme temperatures and have good flexibility.

(B) The carbon nanotubes are expected to be used in a lot of applications
except spacecrafts.

3. HIV rights groups speak out after transplant scare
(A) Advocacy groups for HIV patients’ rights demand strict standard

operating procedures for organ transplants and protection of the
patients’ privacy.

(B) HIV rights groups point out that the identity of those infected with AIDS
should be made known in order not to hurt the rights of organ
recipients.

II. Matching 40%
A.
debut

B
negligence

C.
pet-peeves

D.
aftermat
h

E.
struck

F.
a pain in the
neck

G.
aborigines

H.
allegations

I.
conjured up

J.
amputee

K.
deposed

L.
in quarantine
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1. World No. 1 Novak Djokovic beat Nadal for the sixth consecutive time and
________ him in U.S. Open.

2. The 31 miners rescued from underground in Chile last year launched legal
action against the government, accusing it of ___________.

3. A powerful typhoon Nesat has _______ Philippines, triggering floods and
cutting power in the capital.

4. Apple has defended itself against __________ that its suppliers in China
committed environmental violations.

5. The movie “You Are the Apple of My Eye” develops all characters
thoroughly; those with __________ toward underdeveloped characters
need not worry.

6. Macintosh made its _________ in 1984.
7. Oscar Pistorius is a double _________, who tries to run outside the

Paralympics events and qualify for the London Olympics.
8. Traveling long distance can be ___________________.
9. After arriving and spending a few days ________, Jelani, the giraffe from

New Zealand will take part in a breeding program in Merlbourne, Australia.
10. “Warriors of the Rainbow: Seediq Bale” is well-received in Taiwan, which

highlights the island’s __________.

III. According to the articles, write down T(true) or F(false) for each
statement. 24%

____ 1.High doses of vitamin E may decrease prostate cancer risk.
____ 2.Steve Job’s management style is dictatorial and he is obsessed with

product design.
____ 3. “Maybe in an alternate universe, we will be together” is a line from the

movie “Seediq Bale.”
____ 4. There are a lot of graphic beheadings in “Warriors of the Rainbow.”
____ 5. The 33 miners, rescued last year, had been accused by others of

taking advantage of their celebrity to line their own pockets.
____ 6. Steve Jobs said he wanted to “put a ding in the universe”, which meant

that he was very careful about details.
IV. Filling 16%
1. Time: America = The _______________ : United Kingdoms
2. The cover story in a news magazine is called the ___________.
3. Oktoberfest in Munich, Germany is the biggest ________ festival in the

world.
4. CEO refers to chief _____________ officer.
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V. Essay Question 8%
Did you learn anything from the news or clips (影片)provided in class?
Which one impresses you the most?
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Appendix K: The final exam for News English

News English Final Exam Fall 2011
Class: Name: Grades:

I. Read the headlines and choose the main point of each article based on
the materials you received in class. 12%

1. NBA lockout winners and losers
(A) NBA players were losers because they made concessions and did not

get a better deal.
(B) NBA owners were losers because they now have to overpay for

mediocre talent.
(C) Die-hard fans were losers because their favorite teams only played for

a limited number of games.
2. Baby boomers look for love online

(A) The older generation is not afraid of technological gadgets now.
(B) Online dating has proven to be the most expensive way to find a

partner.
(C) People over 50 looking for long and committed relationships now find

the Internet useful.
3. HIV rights groups speak out after transplant scare

(A) The hit television show Glee has enjoyed smashing success because
of its outstanding cast and visual effects.

(B) Glee has a profound impact on the American culture and tackles the
social issues such as bullying.

(C) Glee succeeds in mixing classic hit songs with Asian and Indian folk
music.
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II. Cloze 30%

If you are trying to figure out what to study in college, a new report
suggests you would do well choosing a __1__ in science, technology,
engineering or math. The report shows that professions that depend heavily
__2__ skills learned in these fields are the second-fastest growing
occupational group in the United States, after __3__. While traditional fields
like computer engineering and laboratory research __4__ about 5 percent of
the work force, demand for science, technology, engineering and math skills is
spreading far beyond. With more companies __5__ on technology, the
scientific and technological disciplines have become the common currency in
the labor market. Some studies even argue that there is a __6__ of so-called
STEM workers.

1. (A) subject (B) major (C) minor (D) career
2. (A) on (B) in (C) to (D) at
3. (A) management (B) architecture

(C) administration (D) health care
4. (A) are composed of (B) consist of

(C) are constituted by (D) make up
5. (A) to concentrate (B) concentrate

(C) concentrating (D) concentrated
6. (A) shortage (B) charge (C) surplus (D) combination

“FYI,” “LOL” and “OMG” are all now formally __7__by the Oxford English
dictionary, one of the world’s __8__ English-language dictionaries. These
terms may have __9__ the character limits in texts and tweets, but have since
been __10__ as commonly used expressions in everyday speech and print.

7. (A) understood (B) recognized (C) excluded (D) heralded
8. (A) dormant (B) abridged (C) principal (D) woot
9. (A) caused (B) led to (C) resulted in (D) resulted from
10 (A) referred (B) adopted (C) requested (D) tweeted
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III. Matching 24%
A.
Middle East

B
export

C.
import

D.
shy

E.
lack

F.
anti-bullying

G.
Dream-work

H.
U.S.A

I.
strain

J.
popular

K.
Israeli

L.
homosexual

M.
boomerang

N.
Disney

O.
ridicule

P.
sports

Q.
horror

R.
helicopter

1. The ___ trend in the United States, in which young people who leave home
now return to live with their parents, is growing as jobs prove harder to find.
2. Social media such as twitter are used during the political upheavals in the
___.
3. Apple has appointed ___ boss Robert Iger to its board of directors, saying
the company’s focus on generating creative content and using new technology
would be a valuable asset for Apple.
4. Mr. Sarkozy was heard at the G20 summit to call ___ prime minister
Netanyahu a “liar.”
5. China’s economic growth has been powered by the success of its
manufacturing and ___ sector, the latter of which is influenced by global
downturn now.
6. The number of people in the world hits a new high point, with India, China
and ___ being the top three countries with the most people.
7. The population boom puts a ___ on Earth’s limited natural resources.
8. The cat Daniel’s 26 toes are only two ___ of the Guinness world record.
9. Actor Chris Colfer, who plays a ___ student in Glee, was chosen by Time to
be one of the most important persons in 2011.
10. In Glee, the glee club members face constant ___ from their fellow
classmates, especially from the stereotypical “cool jocks.”
11. Moneyball is an atypical ___ movie featuring Brad Pitt.
12. Lady Gaga recorded a personal message to one of her fans in support of
his ___ campaign.
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IV. According to the articles, write down T(true) or F(false) for each
statement. 30%

____ 1. Newspaper headlines are always written in present tense.
____ 2.Sexing refers to sending letters containing sexually explicit messages.
____ 3. Italians have a penchant to leave home once they graduate from

college.
____ 4. Richer countries have higher birth rate than poor ones.
____ 5. Compared with other disciplines, STEM workers can earn higher

wages.
____ 6. The C-suite refers to those positions with long working hours but low

pay.
____ 7. Lady Gaga said it is important we spread tolerance and equality for all

students.
____ 8. Studying English well is very important for you in the future.
____ 9. It is important to listen to your teacher in English and News English

class.
____ 10. News English is an interesting class.

V. Essay Question 4%

(The more details and reasons you give, the higher the grade will be.)
Write down subjects or topics, such as environmental issues or
entertainment news, that you would continue to follow.
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